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FOREWORD

S )
Employment in a job related to training is a widely accepted

'out ome of postsecondary vocational- technical education programs.
Even. those persons who view training-related job placement as a
supplemental rather than as a primary purpose of vocational-
technical education do not.deny that job placement is an outcome
which represents the expectations of; most of those -eceiving,
providing, and supporting postsecondary vocational-technical
educatibh programs.

-

Given the importance of job placement as an outcome for vo-,
.cational-technical education', it is logical toassuMe that
policymakets and decision makers at the federal, state, and local
levels have great need for-information that allows them to
optimize the'allocation of limited resources toward the achieve-
ment of high rates of job placement for former postsecondary
vocational-technical education- students. This study attempts to
identify factors influencing'the placementof former postsecon-
dary vocational-technical education students in jobs related to
their training. In addition to the identification of ehelac-
tors, that influence placement, the study findings provide a
description of the education and community processes that appear,
to influence the placement of former postsecondary
vocational-technical education students in jobs rented to thdkr
training.

From a methodological viewpoint, this study should be of ,in-
tereststo vocational - technical educators., The study represents
one of the early efforts of researcherg in vocational- technical
education to combine qualieitative and quantitative approaches'in
a sizable effort to address a,, complex problem.

This.report is the second of tw( reports prepared by
Nations 4 Center staff'to provide information about the factors
relatin4§ to the pIacemeht of former vocational education students'
iii jobs related to their training. The first report, Factors Re-
lating to the Job Placement of Former Secondar -Vocational Educa-
tion Students, was published in 1981 and locusedon secondary
vocational education,,programs. This inautry included case
studies at eight 1,pcal school sites,-an analysis of existing data
(586 LEAs in seven state), and mail questionnaires (ten
respondent groups in sixty-two LEA% in the same seven states).

A

A number of distinguished persons provided advice and as-
sistance in planning and conducting the study. A list of these
individuals can be'found in the Appendix. 'The National Center is,
most appreciative of the help provided by these individuals.

xvii
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The National Center is indebted to the staff members who
worked on the study. The study was conducted in the Evaluation
and Policy Division 'under N. L. McCaslin, Associate Director..
Floyd I. McKinney, Senior Research Specialist, served as Pro-
7ject Director. The project staff members were: Stephen J. 4

Franchak, Senior Researdh Specialist; IdaM. Halasz, Research
Specialist; Itene Morrison, prbgram Associate; Douglas McElwain

rand Patricia Fornash, Graduate Research Associates; and PriArcilla
Ciulla and Sherry White, Secretaries. Final editorial review of
this .report was provided-by `Brenda Sessley and S )iaron Fain of the'
National Center's the Editc)rial Services

I

N

RoberI E. .Taylor
Executive Director
The National Center for Research

in Vocational Education
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* EXECUTIVE SUMMARY

Astorically, vocational-technical education has been evalu-
ated on the basis of the number of former students placed in jobs
related to the training they received. As policymakers and

'decision makers have attempted to achieve higher job placement
races, they have been frustrated by lack of information about
those factors' that seem to itifluenck student jdb placement. This
study attempted (1) to identify factors relating positively and
negatively to job placement, (2) to provide detaileddescrip'tions
of the education and community processes appearing to influence
job placemdetf and (3) to generate hypotheses concerning vari-ables relatincto jobiplacement.

Data for the study came from a review of the literature, 1

case studies,' and a.mail questionnaire". The study was conducted
in four states. The case_studies were conducted in one post-
secondAy institution in each of the four "states. Mail ques-
tionnaires were received from 2,599 individuals representing
eight respondent groups in thirty-one postsecondary institutions
in the four states.

Conclusions

The following statements should not be regarded as final
conclusions concerning the factors affecting the placement of
former,students in jobs related to their-training. The statement
should 4t-coniidered as working hypotheses, to be tested again
and agar E in the ever-changing context in which vocational-
technical education program's operate.

Educcitiop

/
Higher job placement seems to exist in those postsecondary

institutions where:

o Postsecondary institution personnel and teachers are
committed to-the placement of students in a job related
to training as the major goal for the vocational-

. ' technical education programs .

o Postsecondary istitution personnel are enthusiastic
about the placement of students in a job related to their
training asthe major goal for the vocational-technical
education programs -



o

o Teacaers are enthusiastic about,the role they play in
ensuring that students are placed in.jobs related to
their training

o Administrators are committed to Ad encourage essential
interactions, among community organizations, labor,
business, ind4stry, and. postsecondary institution
personnel that promote open communication to support job
placement

o Teachers maiptain frequent and Meaningful contacts with
the businesS.and industrial- community

The vocational-technical education curriculum is.relei,ant
and responsive to the needs of 'employers

o Job placement specialists and counselors serve -,as the
init:al sources of information ablut job openings for
teac.ets and students

o Job placement specialists and counselors prOvide a
clearinghouse function and a.slipp9rt function (secre-
tarial assistance, telephone, job listings)for
information about jobs

o Advisory committee input is used in, planning vocational-'
technical' education programs

o Planning in the postsicondary institutions is coordinated
with community and state economic development activities,
especially those activities related to labor supply and
demand

Jqb placement rates are used as a program evaluation
criterion.

o Program evaluation efforts are systematic and
comprehensive

o Student performance is evaluated on employability skills
such as preparing resumes, and interviewing

o Teachers keep up to date with the latest trends in the
occupational fields

o Programs Providing students with "real world" work
experiences are available to' students

XX
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Labor)

Highe job placement seems to exist in those.postsecondary
institutions where: 1,

IP" o There is a high demand for workers in'the surrounding
labor market area. However, high.labor demand does not
always result in high job placement. Higher job
placement tends to result when the postsecondary
institutions vocational-technical educationprograMs
are speiifibally oriented to the high skill labor demand
areas. Labor market .conditions over wpich vocationdl
technical educators have no control are at least
°important as the nature of vocational education
itself in determining job placement

Community .

Higher job placefient seems to exist in those-postsecondary
institutions where:

The community is supportive of vocational-technical
education )

o The postsecondary institution is located in medium-size
communities J

Recommendations

The study recommendations are directed toward agencies or
policymaking groups. who have ahistorically developed and /or
enforced policies and decisions regarding vocational-technical
education programs.

Congress

It is recommended that Congress:

o R ecognize that vocational-technical education programs
operate with multiple goals and therefore do not specify
the specific criteria for the evaluation of such
programs

o Develop legislation that is-flexible enough.to allow
state agencies to develop funding formulae that will
encourage postsecondary institutions to conduct
activities enhancing job placement

.
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U.S. Department of Education

It is recommended tha't the U.S. Department of Education:

o Encourage further research about the factors relating
to job placement especially in isolatedareas, inner
cities, and areas with uniquelabor market or
geographical locations

o Encourage the dissemination of findings.yegarding they
factors relating to job placRent throughgthe funding,
of. symposia, workshops, -monographs, .and widely
distributed"publications

4
State Government Agencies

It s recommended thaetstate governing agencies:

bevelOp funding formulae that reward pqAtsecondary
institutions for implementing_ activities that enhance
job,placement

o Provide teacher education institutions and postsecondary
stitutidns,with.funding to conduct inservioe educ4tion-
ograms for teachers and administrators conserhing the

factors relating to job placement

o Promote professional development activities that
assist teachers in keeping,up to date in their
occupational skill area

-44

Pbstsecdndary Institutions

It is recommended fiat postsecondary institutions:

Develbp clear of the goals for postsecondary
vocational-techni education programs

o Promote and' reward enthusiasm for piping students in

", jobs related to training

o Encdurage frequent and, active meetings of citizen
adviery,committees and utilize their recommendations
in program planning and evaluatidn

4

o Use job placement d asa major criterion for . .

evaluating programs

ti
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rst

o Recognike the,importance Of the role of teachers in
thee job placement process by'including teacher
perfofmance concel-ning job placement in considerations
for tenure, 1romotions, and salary adjustments

o Recognize the importance of the role played by chief
administrators and deans/directors in the job placement
'process. teward chief administrAtors and detns/directors*
for their leadership. and allocation of resources to
attain institutional gdals concerning jdb placement

-o Develop and maintain systematic processes for ensuring.
that the-vocationa,l-technical educations curriculum
is relevant and responsive to the needs of business and
industry

.

o Develop and Maintain current and relevant job placement
information in a central location that is easily
accessible to teachers; job placement specialists,
counselors, administrators, and students

o Provide teachers with clerical support to assist in
maintainingcOntact with employers and in preparing
recommendations for students

o 'Use local labor market information'in program planning
and ev,1uation

o Maintain close contact with other agencies involved in
job development /job placement in the community'

.Teacher Education Institution's
.e.

Lt is recommendedtthat teacher edUcatiOn institutions:

o - Include in the courses required for_postsecondary
institution administratorwoinformation concerning the
'goals "bf'postsecondary Vocational-technical education
%programs, information about ;hose factors enhancing
the attainment of the goals, and,Information about the
vital' role of deans/directors in determining whether
former students are,p] aced in jobs related to their
training

o Impart to future vocational- technitl educators the
signifiCant role teachers play in determining the
placement of former students in jobs related to their
training

o -Seek innovative ways o provide current education
personnel with information about, methods that will
e.t:_ance job placement

xxiii

23



CHAPTER I
. -

PURPOSE,AND OVERVIEW OF STUDY

4

0

.
.).

4This report is the second of two reports that provide
information about the fac'tors `relating to the placement of former
vocational education students 0 Asps related to.theirtraining.
The,first report, ats.torsEttlati3Lito:the Job Placement of
Form'er'Secondary Vocational Education Students, was produced by
the National Center in 1981 and concerned secondary vocational
education programs, .

,
In this chapter, information is provided concerning the need

for.the. study, study goals and objectives, the study's dependent'
variable, conceptual framework developed for. the study,rstUdy.
approaches, major.issue areas and study research questions. , .

. ,

...

4f

t
Need

/ Iii4totically, the placement ot'students in jobs related to
training has been the primary criterion used in evaluating,

vocaldonal-technical education programs. In recent years the
placing of students in jobs related to their training has assumed
even greater importance in vocational-technidal education. In ,

1976, P.L. 94-082, popularly known as the Education Amendments of
1976, was enacted. A portion of this.legiSlation milindated that
each state systematically evaluate its vocational education
programs and identified the primary evalu,itive criterion as the,
extent to which comple.ters and leavers find employment ih
occupations related to training. Also in the 1970s
school-based job placeMent°movement developed. While this' move-
ment has a lengthy history, its tltimate goal has been to make,
school-based job placfment services available to all secondary
and postOecondary students. In addition, there has been a

4,..

chronic unemplo ment problem in the United States. The problem*
is especially ute-among female, minority, aaI lower
socioeconomic lass youth. Together,'these,three events (among
others) have focused the attention of education, '.

business/industry, and government on the job placement of
students trained in publicly supported Institutions.

Traditionally, federal, state, and local educa4on agencies
have collected information through follow-up studies intended in
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part to identify the extent t? which vocational -technical
tion program completers find employment in occupations related to

t r'training.it Ore major problem with the information obtained
through follow-up sttldies is that, it doss not adequately address
the question of what.wfactors and processes have an important in-
fluence on the job placement of former postsecondary vocational
education students. Without information onthe factors influenc-

ing the job placement process, vocational-technical'-educators
fade difficulties in making recommendations to enhance the place-

ment of students in jobs related
to

their training. If policy-

makers and decision makers are to optimize the use of resources,
it is essential that they have information concerning those fac-

tors affecting the placement of foimer students in jobs .for which

they were'traiined.

Goals and Objectives .

4

The overall goal of thig study was to,produce knowledge that

.car used in'detefmining policy and makiag-decisqons to improve

the job placement rates cf vocational-technical education,

proarams. The objectivee of the study were --
r

1. to identify factors relating positively' or negatively

-to the placement of flp.mer pogtsecondary vocational-
-technical education students in jobs related to their

training;

.2. to provide A detailed description of the, educational
and community processes that appear to imfluence former
vocational-technical education students being placed

in jobs related to their training;
f

3. to generate 'lypotheees concerning variabres relating,

to the placement of postsecondary I./cation-al-technical
education students in jobs related to their trainfing..

7
Dependent Variable 0

The dependent'variable for the study was the percentage of

former Postsecondary vocational-technical education students
available,forplacement who were employed. in a :field related' to

their training.

Concep-tuaq Framework

In ,this study, the fabb placement rate provided by state and

local postsecondary gNerning agencies was viewed as a measure of

the ability :of A vocational-technical education program within' a

postsecondary institution to ef,Tectivly attain the goal of plac-

ing students in jobs related to.their training upon their leaving

225'
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the vocational-tedhilialeeducation program. This conceptualiza-
tion of job placement focused-the initial generation of issue
areas and of research questions on vocational- technical education
processes and schd6tbactivitieS that were intended to achieve the
outcome of jolb.placement for students leaving the program.
Priority was given to those processes and activities that
appeared to he links in explaining why vocational-technical ,
education, as a distinctiVe education treatment, influences high
job placement rates. In'addition, the edUcational activities are
more important to policymakers and-decision makers because they
tend to,be processes or activities thet can he_ manipulated.

This conceptualization, in and of itself, did not provide
clear direction as to what,processes or activities are needed,
required, or desirable to achieve high job placement rates. The
conceptualization did suggest, however, that different
compositions of processes and activities in different contexts
will result in variations in the outcome of training-related job
placement.

Although emphasis in this conceptualization focused on edu-
caf.ion factbrs, it was realized that other types of factors
influence youth and adult employment, e.g., labor market demand,
minimum wage laws, etc. Therefore, two other types of factors
(labor market factors and community factors), were included.'

The framework was developed using information from a litera-
ture review and input from consultants. Numerousreseargh re-
ports, for -example Rohock (l478), noted that several factors con-
tribute to youth attaining jobs:

(

o Size and economic characteristics of the community

o Capabilities and policies of local employment service/
job service offices

o Characteristics of the public school system

o Hiring practices of large and small employers in the
community

o Role of community based organizations in economic and
education affairs

oP Patterns of cooperation among employers, labor unions,
educational institutions

o Comeiunity attitudes toward education and work

'Education factors were emphasized by a panel of consultants
serving as an advisory group for the study. ,(See Appendix A for
a listing of individuals serving .as consultants to the study.)

3
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The Evaluation Technical Advisory. Panel members reviewed the
study design, and the corfeptual framework. Many of their sug-
gestions were used by -t

The conceptual framework around which the study was organiz-
ed is displayed in figure 1.1. The framework was used as a
stprting point for identifying and organizing possibly signifi-
cant factors influencing job placement.

FIGURE 1.1

PFITRISTIC FRAMEWORK
FOR FACTORS INFLUENCING JOB.PLACEMENT

The framework suggests that in the transition from school to
work three broad categories of factors have an impact on the ob-
tainment of jobs by young people. These interacting categories
are labeled education factors, labor market factors, and ceNLI
munity factors.'
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Study Approaches

The research approaches used in the study included a
literature review, case studies, and mail questionnaires. A
,detailed description of these approaches is provided in Chapter

Issue Areas.

Broad issue areas wereeidentified by\ the National Center
staff at the beginning of the study. These areas were identified
from reviewing the literature, staff experience, and assistance
from consultants who represented a wide variety of backgrounds
and experience. The issue areas further extended the framework
(figure 1.1) and servd as a basis for generating the research
questions used in the quantitative aspects of the study.

The initial issue areas identified were:

A. Labor Market

1. Employer profile
2. Labor market demand and supply
3. Unionization '

4. Growth/decline of economy
5. Occupational4mix

B. Community

1. Size
2. Social mobility
3. Racial compdtition
4. Income level and distribution
5, Political consideration.
6. Youth training programs

C. Education

1. Management and Administration
2. Policy and planning processes
3. Resource alldcation
4. Program Evaluation
5. Needs assessment
6. Persdnnel development
7. Facilities and equipment
8. Personnel qualifications
9. Business/industry involvement

10. ,Curriculum
11. Student organizations
12. Cooperative work programs
13. Student evaluation

5
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14. Job placement processe's and outcomes
15. Follow-up system
16,.' Philosophical commitment.
17. Legislation

Research Questions .

Using the framework presented in figure 1.1, and the issue

areas identified in the preceding section; research questions to
be addressed in the study were generated. These questions we're
developed using,prOject staff expertise, input from the advisory
committee mentioned earlipr, suggestions from the Evaluation
Technical Panel, aril advice from individual.cansultants.

.

In the mail, questionnaires, the research-questions were
divided into two categories: descriptive questions and
analytical questions. As the'names of the categories imply, the

descriptive questions called for a description of ongoing
placement.practices while the 'analytical questions =focused on
variables hypothetically influencing placement rates. The

dependent variable associated with the questions was the ratio of
the percent of vocational education students placed in
training-related jobs to the percent of students available for

placement.

The research. questions guiding the analysis of, data from the
mail questionnaires evolved from the broad issue areas identified

. by the project staff. 'The issue areastolso provided the
organizing framework for conducting the case studies and for

analyzing and wekting the study findings. The information in-
figure 1.2 shows the relationship between the issue- areas and

research questions. The descriptiveresearch questions
identified according to the broad issue areas were as follows:

Community

1. What are the perceptions of postsecondary personnel
and employers regarding'the comparisons of former
vocational-technicd1 education students,to experienced
workers. in terms of employability?

2. How do employers think workers trained in vocational
technical education compare on the job to workers

who have not received vocational-techniCal education?

3. What axe the factors that are perceived ko enhance the
emoaoyability of former vocational-technical education

students?

6
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Labor Market

4.. What kinds of firms irk the labor market areas
surrounding the postsecondary institutions hire
former vocational-technical education students?

.5. 'How largp are the firms. that hire foxmer vocational
technical education students from the'postsecondary
institutions?

b. Do employers of former vocationaltechnical education
students from postsecondary institutionst;have labor
unions present in tht r firms?

Education

7. What are the perceptions of postsecondary institution
. personnel regarding the comparison of vocational

technical education, students to nonvocational-technical
education students in terms of employability?

8. How many students obtained employment after leaving
their vocational-technical education programs?

9. How many students obtained employment in training
related jobs after leaving their vocational-
technical education programs?

10. 'What factors are perceived to present difficulties to
former vocational - technical education students'

-obtaining"jobs?

11. How Many-of the postsecondary institutions included
in the study conduct assessments of employer skill
needs?

12. What are the requirements for admisSion-into the
vocational-technical education programd in the post-
secondary institutions included in::thesstudy?

13. Do employers participate in the.postsecondary
voca.ronal-techtlical education programs?

_14. What_is_the_rate_of_student 15articipation_in_mork-ctudy
or cooperative education programs in the postsecondary
institutions in the study?

15. How many of the postsecondary institutions included j.n
!`his study provide instruction in job - seeking and
job-obtainment skills?

30

t



.
.

16. How often do the posts2condary'institutkons included
LI the study'contact employers regarding the job
placement of students?

How often do employers contact the postsecondary
institutions'included in the study regarding job
openings for which former vocational-technicak
education students might qualify?

18. How effective is the postsecondary institution os
perceiifed by staff and vocational-teohnical education
students in prdviding various job placement services?

19. What types of job placement services ate provided by
-the postsecondary institutions in the tudy?

-20. How many postsecondary institutions in the study haye
formalized job placenient offices? .

* 21. What members of the postsecondary institution staff.
participate in performing job placement activities?

22. Hcw much work time is spent by postsecondary institution
staff in performing job placement activities?

23. How lhany vocational-technical education students use
the job placement services of the postsecondary
institutions in the study?,

24. What persions/agencies are perceived to be the most
helpful to students in identifying job openings?

25. What person/agency shotAd have primary responsibility
for job placement as perceivid by vocational- technical
education students and vocational-teChnical education
personnel?

26. 'What sources of information Tegarding job openings are
ived by postsecondary institution perSonnel and

s udents as most tvelpFul to Vocational-technical educa-
tion students in finding jobs?

27. How often are the vocational-techniCal education
programs evaluated in the postsecohdary institutions ,

included in the study?

28. How frequently do the pustsecundary inslitutkuub
included in the study conduct follow-up studies of

former students?

29. What are the professional responsibilities of-
postsecondary institution staff?

8
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'30. How many of'the-vocational-technical education teachers
in postsecondary institutions hold certificates in their
area of teaching?

31. What: is the ratio of femalt to male. students enrolled
in the vocational-technical education programs in the
postsecondary institutions in the study?

3L What is the ratio of nonwhite to white students enrolled
in the vocational-technical education programs in the
postsecondary institutions in the study?

33. What is the distribution of the, vocational-technical
education student grade point averages in the post
secondary institutions in le study?

34. What'are the oareer plans of vocational- technical
education, students enrolledin .the postsecondary

,institutions in the study?

35. In what ways do advisory Committees assist the
postsecondary institution vocational-technical .

. education program? %

The analytical questions identified were as follows:

Labor Market

1. Is the presence (or absence) of unions in firms em-
ploying former Vocational-technical education students
of site postsecondary institutions associated with job
placement rates?

Education

2. How does enrollment in a particular vocational-
technical education program affect the relationship
between participation in vocational- technical
education student organizations and employment in
training-related jobs?

3. Is the postsecondaty institution's rate of student
__participation in work-%study/co-op programs associated

with job-placement rates?

4. Is student participation in work-study/cooperative
education programs associated with student employment --
after leaving the program?

9
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5. Is student participation in work-study/cooperative pro-
grams associated with student employment in
training-related jobs upon leaving the program?

6 What is the relationship between participation in work
study/co6perative program and job placement by
vocational technical education program, areas?

7. Do postsecondary institutions that provide joplacement
services have,higher job placement rates than postsec-
ondary institutions that do not provide, such services?

8. What types of job placement services are associated with
high job placement rates?

Is the postsecondary institution't rate of, student
_utilization of job placement services associated with
job placement rates?

10. Is the anpunt of time spent by the postsecondary'instit-
ution staff on performing job placement activities
associated with job placement rates?

'11. Is the provision by postsecondary institutions ,of job
reeking and job-obtainment skills associated with job ,

placement? F jr

12. Is the level of perceived effectiveness of'postsecondary
institutions in providing job placement services asso-
ciated with job placement rates?

13. Is the freqtAricy of evaluation of vocational-technical
education programs_in the postsecondary institutions
include 'in this study associated with the postsecondary
institution's job placement rates?

14. Are there higher placement rates at postsecondary
`,..nstitutions whey he students give high ratings to
their vocational-#chnical education experiences?

15. Is the use of employer needs assessments by post-
secondary institutions associated with higher job
placemen vates?

Is the average lolgth of time spent teaching by the
vocational-technical education staff in postsecondary
institutions associated with job placement rates?

17. Is the average length of time spent by the postsecondary
institution's vocational-technical education teachers
in occupational area related to their training areas
associated With their students' job placement rates?

10
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18; Is the percent of female enrollments -in the postsecondary
institution's vocational-technical freducation programs
associated,with the institution's job placement rate?

19. Is the percent of pale enrollment la the postsecondary
institution's vocational- technical education programs
associated with the institution's job placement rates?

20. Is the percent of white enrollment .in the postsecondary
institution's vocational- technical education programs
associated with the institution's job placement rates?

'21. Is the percent 'of nonwhite enrollment in the most-
secondary institution's 'vocational-technical education .

programs associated with the institution's job placement
rate?

22. Is performance...n postsecondary institutions, expressed
by grade point average, associated, with Former student
employment in jobs related to training?

11
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FIGURE 1.2

RELATIONSHIP BETWEEN ISSUE AREAS AND RESEARCH.QUESTIONSa
I

Issue Areas

A. Camiunity

1. Size
2. Social nobility
3. Sociodemographic

characteristicsb
4. E4ucational

of populationb
5. Income level and

distribution
6. PoliticalAoonsid-

erations
7. Attitudes towards

work education

Program
8. Youth training'

Programs

B. Labor Market

1. Labor force
acte isticsb

2. market
d- and suppl

3. Emp oyer prof ii

4. tional ma
5. Unio ization
6. Gr. . /dec ine of

ecoriany

C. Education

1. Management/

administration
2. Policy/planning

3. Resource 10, 11, X
allocation

4. Facilitites/
equipment

5. Philosophical
tammitmenta

Considered in Mail Quest ionnaires
Descriptive Analytical

1, 2,

4, 5

6

12

1

35

Considered in
Case Studies

.Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes
Yes
Yes
Yes

Yes

Yes

Yes
Yes

'Yes

Yes
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FIQtJRE 1.2

(continued)

RELATIONSHIP BETWEEN ISSUE AREAS AND RSCEARCHQUESTIONSa

Issue Areas

Considered in
Considered in Mail Questionnaires Case Studies

Descriptive Analytical

C. Education, continued

6. Leg3,Alation-

\7. VocEd program
dharacteristics

13.. Instructional

dol.'processeli
9. Cbcperatime work

Pr9gr,a1113,
10. Curriculum_ de- /

velOpment
11. Job placement

services
12.,Program evaluation
13. Needs assessment
14. ,Follow-up system
15.'Staff

characteristics
16. Personnel deve-

lopment
17. Student dharac-

teristics
18. Student organi-

iatioos
D. Student evaluation
20. Busiless/industry' 35,13

involvement

13,14

2

3, 4, 5, 6

.16,17,18,19,20,21 7,8,9,10,11,12
f22,23,24,25,26
7,8,9,27 13,14
11 , 15
28
29,30 16,17

31,32,33,34 18,19,20,21,22

Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes
Yes
Yes

Yes

Yes

Yes

Yes
Yes

a Listed on (pages 8-16

b Added after the initial development of issue areas. Ilitial list of issue
areas is located, on pages 6 and 7.
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CHAPTER II

STUDY 'PROCEDURES

4

In this chapter the procedures used in, conducting the study
are described. Information is presented regarding the study ap-
proaches and the sampling plan.

Study Approaches

In order to provide a rich pool of information for analysis,
the project, staff used three different research approaches: a
literature review, case studies, and mail questionnaires. These
study approaches were deliberately chosen in ordeT to produce a
mixture of qualitative and quantitative data. By combining qual-
itative data from the case Studies with the quantitative data
available from the mail questionnaires, the project staff was
&al* to substantiate findings from more that') one source. An
overview of the study is shown in fi4ure2.1.

Literature Review

The literature review was conducted in order to fulfill
three objectives. The objectives were

1. to determine previous research in the area of
training-related job placement for former vocational-.
technical education students that would influence the
present study.

2. to identify 'existing information relevant' to the study's
research questions.

3. to assess where additional information is needed to
extend or modify what is known about the job placement
of former vocational-technical education students.

In the literatyte review, minimal attention was given to the
numerous annual former student follow-up studies conducted by
state and local education agencies. This decisioR was made be-
cause: (1) follow-up studies usually report statistics on piaci-
ment rates of former students, but they do not provide much
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insight into the processes producing these rates, and (2) method-
ological- and design differences between follow-up studies prevent
the drawing of general conclusions regarding job placement (Cops
and Forsberg 19RO, Mertens et al. 19R0)., In addition, attempts_
to focus specifically on trailing- related job placement proved
almost fruitless. In the, literature dealing with placement, the
distinction between training-related and nontraining-related jobs
was rarely made. McKinney, Gray, and Abram (197R) also pointed
out that,training-related placement is defined differently by
researchers and-by those providing the placement data, thus
contributing to the problem of generalization across studies:

Literature was obtained from a numl-er of (sources. Reports
were sought from Research in Education (`RIE), Abstracts of
Instructional and Research. Materials in Vocational Education
(AIM/ARM), Resources in Vocational Education (RIVE), Current
Index to Journals in Education (CITE), Educational Research
Information Center (ERIC), and Social Sciences Retrospective of
the Ohio State University's Mechaniied Information Center.
Reports addressing the three categories 9f factors in the study's
ronceptuarframework(community characteristics, education pro-
cesses, and labor market characteristics) were obtained and
reviewed.

Case Studies

The case studies were designed to 'obtain data to four
ways =: interviews, observations, document reviews, and record
reviews. Interviewing methods were based upon the elite (open-
ended) technique developed by Dexter (1970). Within this frame-
work, the interviewer sets the context of"the interview and then
allow-a the interviewees to respond in their own manner, During
the interview each interviewee was treated in a way that stressed
the interviewee's definition of the situation, encouraged the
interviewee to structure the account bf the situation, and al-
lowed interviewees-to individually introduce their own notions of

ilh

r*.What they reqar ed as levant instead of relying upon the
investigator's notion of relevance.

Prior to or.concurrent with the visits to the postsecondary
institutions, one project staff member interviewed appropriate
personnel in the State goqerning agency. During these visits,
state officials were interviewed to obtain a state-level perspec-

, .tive about factors influencing joH placement. Tn addition, rele-
vant state documents and records were obtained. Examples of
docuoents and records included reports of program evaluation
studies,.and jol- placement studies.

'A project staff member visited each case study site prior to
a two-week stay at each site. This initial visit enabled pro-
iect staff to brief postsecondary institution officials at t,le
case study site on the purposes and techniques of the study and

17
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to schedule interviews and'observations for the first few days
the staff would be.on site; This initial co act with personael
at the site provided an opportunity to o: JI.n records and to

collect documents. Examples of records '_,'-:uments obtained

from postsecondary instisItions included ,..,verning board policy
manuals, advisory committee minutes of meetings, chamber of
commerce inforMation about local,business/industry, and program
evaluation studips. Project staff members reviewed the collected
docatents and records prior to traveling. to the site to acquaint
themselves with as many of its unique 'features as possible.

Two project staff members. were usually on site fOr two
weeks. During this time, approximately'sixty to Seventy inter-
views were_conducted in addition to the time scheduled for
observation and document review. Typicallyf.ineerviewees
represented teachers, counselors, job placement specialists,
deans, department Heads, chief administrative staff, employers,
directors, advisory committee members, current students, former
students, and community personnel such as chamber of commerce
representatives and state employment office staff. The
interviews averaged forty-five minutes in 'length. Several
individuals participated in second and occasionally third
interviews. The individuals interviewed a second and third time

were able to provide additional information and/or to assure -the
accuracy of nformation. While interviews were scheduled tc
include representatives of the aforementioned groups,
interviewers were encouraged, based upon the information they
obtained from previous interviewees, to interview persons who
seemed to possess "key information" about the job cement
process at the site..,

After each day's in'..eryiews,.observations,-or document re-
views, the project staff members on site were able to discuss ,the

interactions, solve any emerging problems, and- plan the subse-
quent work. Modifications and adj stments of language, approach,
and emerging issues.were made on consensual basis.

P

All the information collec d in the case studies was coAd
according to the ma-ior issues ar as as shown in Figure 1.2. This
organization of the data permitted the project staff to retrieve
information relative to a specific issue area.

On the final day at the case study site, team members met
with postsecondary _nstitution administrators and sta:f members
to discuss with them the impressions they had gained from the

case study. After returning to the National Center, reports were
prepared using the coded information from the sites.

Data ana.lysit.._EroceduLes. Patton (1980) writes, "There are
no forma-, uhiverscl rubs to follow in analyzing, interpreting
and evaluating qualii_tive data (p. 268)." Patton's definition
of analysis and interptt.tation is helpful in understanding how

1 8

41



the case study information was analyzed.

'Analysis is the process of bringing order to
the data, organizing what is there 'into pat-
terns, categories, and basic descri'ptive
units. Interpretation invdlves attaching
meaning and significance to the analysis, ex-
plaining descriptive patterns, and looking
for relationships and linkages among. descrip-
tive dimensions (p.238),

The project staff has described the patterns that appear to
be present in the data. Those patterns represent the perspec-
tive of the project staff members based on their' understanding
of the data collected. As with any data, the readers will judge
these interpretations in view, of their own understanding of post-
secondary vocational - technical education and the environment in
which such programs operate.

The analysis Of the case study information focused on the
study'problem-and the initial issue areas presented in Chapter I.
The nabs coilvctedifrom the interviews, observations, documents,
and records were written or dictated by the projeCt staff. As
this initial write up or dictation was being done, the data were
organized according to the initial issue areas. The first step
of analysis was the coding of the information. As the cod,ing con-
tinued it became apparent- that the initial listing of issue areas
was incomplete. Additional issue areas were added, and some is-,
sue areas, were combined or defined in slightly different ways.
As project staff worked with the data, there was a continuing
search,for recurring regularities in the data. These regulari-
ties merged in to patterns that could be assigned to homogeneous
issue areas. The project staff maintained a keen awareness of
the need to detect divergence in the data from high and low
placement sites (The "Sampling Plan" section'of this Chapter
presents more i, - rmation about high and low placement sites).
It is important to note, onqe again, that the ways by which the
data were categorized (issue areas) were always driven by the
study problem.

Several staff members worked on-the data analysis.- This
provided opportunities 'for divexsity of-opinions to surface. The
comparison and discussion of these differences frequently led to
the emergence og important insights about the, factors relating to
job pla ement.

A the project staff analyzed the data there was a continu-
earch for relationships of factors (variables). and job

p acement. The determination of relationships was a time consum-
ing process. The effort was accurately. described by Patton (1980)
as a vocess of:
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...constantly moving back and forth between
the phenomenon of the program and, our ab-
stractions of that program, between the de-
scriptions of what has occurred and our
analysis of those dedcriptions, between com-
plexity of reality and our simplifications of
those'complexities, between the circularities
and inter-dependence of humen activity and
our need for linear, ord6red statements of
cause effect..(p.268).

This frequently resulted in ether possible findings being sug-
gested and a determination being made to see if there were suffi-

cient data to support the new suggestion. In addition, the data
were verified by the checks and balances resulting from the com-
bination of qualitative and quantitative data in the study.

In this study the project staff was more interested in
emerging' descriptive patterns for the individual sites. The

staff recognized the value of considering emerging patterns
across all sites and this was done in the correlational,
regression and discriminant function analysis of the mail

questionnaire' data. However, the need to analyze all of the
data by state was necessary due to the many differences among

state governance structures, local 'postsecondary institution
characteristics, and enormous variation in

o
job placement.rates.

I.

Mail Questionnaires

Another major data collection effort involved the use of

mail questionnaires. The development of mail questionnaires to
send to prospective regpandents in the postsecondary institutions

was aided greatly by the information gained from the,development
of the mail questionnairies for the sampled groups in the secon-

dary schools. Most of the secondary questionnaire items were

appropriate for inclusion in the postsecoAary questionnaire.
The following information describes the procedures used in

developing the questionnaires.

Work on developing eight questionnaires (refer to Appendix B

for copies of each questionnaire) was divided into four phases:
(1) identification of variables to be incorporated intio.each
questionnaire; (2) development of the format arid specific ques-
tionnaire items; (3) pilot testing of the questionnaire; and (4)

approval by the Federal Education Data Acquisition Committee

(FEDAC).
-41\

Instrument development. In phase one of the development of
the instruments, project-staff were involved in a number of
activities concerned with identifying the major variables con-

sidered to be related to job placement. First, a ,review of
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literature was completed. Second, a number of persons were asked
to consult with project staff identifying appropriate
variables for consideration. For this activity, both.formal and
informal techniques were used. Informal techniques involved such
activities as telephone conversations with state and local per-
sons and analysis of information from meetings dvi.ingowith job
placement and related areas. Formal techniques used included the
conducting of a seminar focusing on variables relating to job
placement, and gathering information from the Evaluation
Technical Advisory Panel. The persons involved in both the
informal and formal techniques included, but were not limited to,
state and postsecondary institution vocational-technical educa-
tion administrators, vocational-technical education practitioners

, (teachers, counselors, job placement specialists), sociologists,
labor economists, psychologists, and employers. These persons
brought both substantive -and methodological knowledge to the
process of defining the information needs for the mail question-
naires. Moreover, the project off informally interacted with
individual representatives of the eight respondent groups to
identify the kind of information that was feasible in a survey of
this nature. The heuristic framework displayed'in figure 1.1 was
developed as a result of the above mentioned activities. ,The
information in figure 2.2 shows a tore detailed breakdown of the
heuristic framework. area ..identified in figure 2.2,
the project staff.i tined var
and developed questionnaire items
relationship ofquestionnaire item
is shown in figure 2.3.' Copies of
in Appendix B.

s related to the issue areas
r the respondent groups. The
to variables and issue areas
he questionnaires are located

The,second phage of the instrument development focused on
the construction of the questionnaries. Project staff deyeloped
the format and questionnaire items of a .first draft of each of
the eight questionnaires and sent these to consultants for re-
view. This process was repeated five times for the revision of
the questionnaires before the final-versions found in Appendix'B
we're adopted. Consultants knowledgeable in instrument develop-
ment and the subject matter areas (e.g., vocational-technical
education, job placement,,career counseling, labor economics)
critiqued the various versions of the questionnaires.

Downie-t1967) indicated a major techniques used in
determining face validity of questionnaires, is the use of a
group of'judges knowledgeable in the substantive areas. For this
study these areas included vocational-technical education, labor
economics, evaluation research, measurement theory; and thorough
exploration of the available literature on factors affecting job
placement such as job search, education, community, labor market,
and s. forth. The items were constructed to reflect the meaning
associated with each dimension and subdimension of job placement
in related fields of training. However, as stated by Carmine and
Zeller (1980),

2144
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HEURISTI FRAMEWORK DISPLAYING EXAMPLES OF
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FIGURE 2.3

RELATIONSHIP OF HEURISTIC FRAMEWORK TO VARIABLES AND QUESTIONNAIRE ITEMS,

HEURISTIC FRAMEWORK

I. Education

VARIABLES

A. CHARACTERISTICS OF 1.

POSTSECONDARY
INSTITUTION AND 2.

EDUCATION
PERSONNEL

3.

B. CHARACTERISTICS OF 1.

CURRENT AND FORMER
VOCATIONAL- 2.

TECHNICAL EDUCA-
TION STUDENTS

C. "PHILOSOPHICAL
POSITIONS

3.

4.

6.

7.

8.

Professional experi-
ence 9;

Related/nonrelated
occupational experi-
ences
Professional respon-

sibilities and certi-
fication

Vocational-technical
programs

Postsecondary insti-
tution performance-
Career plan
Work experiences
before leaving post-
secondary institution
Students' emplcyment
experiences after
leaving postsecondary
institution
Use of job placement
services
Parents of students
Reason for enrollment

QUESTIONNAIRE
AND

ITEM NUMBERa

D-17,19;T-32,35;C-6,19,
21; J-21,24
D-19;T-6,33;C-21;J-24

613,11,18;T-1,2,5,13;C-
2,7,9,200-1,22

CS-1,2; FS-1,2

.,CS-6,7,8; FS-4,6,7,8

CS-17; FS-18
CS-11; FS-11,22

-
FS 18,19

CS-15; FS-15

d1-26,27; FS-31.,32

T-4; CS-4; FS-I

1. Goal of vocational- 'D-9;T-11;C-150-12;A-5;
technical education E-7

2. Responsible for voce- D-4

tional technical
education philosophy

b. PROGRAM PLANNING 1.-Program objectives D-5,6
2. Equipment D-4

3. Employer needs 17"D-3
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FIGURE 2.3

(continued)
RELATIONSHIP OF HEURISTIC FRAMEWORK TO VARIABLES AND QUESTIONNAIRE ITEMS

HEURISTIC FRAMEWORK

I. EA.ucation (continued)

VARIABLES

E. POSTSECONDARY 1.

INSTITUTION BASED
JOB PLACEMENT
PROCESSES AND
ACIVITIES

2.

3.

4.

QUESTIONNAIRE
AND

ITEM NUMBERa

Contact and

involvement:
a. Between pdstsecon- t7-13,15.17,20;C-8,9;j-8,

dary institution '-10;E-1,2,3,4,5,6
and labor market
for job placement
purpose

b. Between postsecon-
dary institution
and labor market
for related job
placement purposes

Existence of job
placement service
Time and person
working On job
placement related
activities
Students who received
job placement
services

5. The most helpful

person/agency for job
placement

6. Instruction in job T-7;J-3,7;CS-9,13;FS-12
seeking and job
obtainment

7. Types of postsecon- T-24
dary institution
support for
placement

D6;T- 13,17,20;C- 8,9;J -1,

3,7;8,10;E-2,3,4

4

CS-14;FS-14

D-10;T-15,17;C-1,80-1,
2,3,4

-T-16; J-6;CS-5; FS-15

T-21;C-11;J-15;CS-18;
FS-21
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FIGURE 2.3
(continued)

RELATIONSHIP OF HEURISTIC FRAMEWORK TO VARIABLES AND QUESTIONNAIRE ITEMS

HEURISTIC FRAMEWORK

I. Education (continued)

'VARIABLES

7

F. OPINIONS OF 1.

VOCATIONAL-
TECHNICAL EDUCATION
PERSONNEL AND

STUDENTS REGARDING 2.

VOCATIONAL- TECHNI-
CALCAL EDUCATION AND
JOB PLACEMENT 3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

Goals of vocational-
technical education:
job placement as a
part of goals
Person/agency's
responsibility for
job placement

Factors enhancing
student's employa-
bility'

Difficulties for
students employed

Vocational-technical
education student
vs. nonvocational-
technical education
studeqt in employ-
ability
Students' sources of
employment informa-
tion

Effectiveness of job
performance
Importance of role
of advisory commit-
tee In assisting
vocational7technical
education programs
Helpful information
in obtaining jobs
Important instruc-
tion for job place-
ment

Preparation for
employment
Curriculum develop-
ment and content
Student admission/
selection
Program planning and
evaluation
Teacher evaluation
Postsecondary insti-
tution performance
in job placement
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D-13;T-28;C-I00-13;A-8

T-26;C-12;J-16;A76;E-11;
CS-19;FS-23,24

D-12;T-27;C-13;J-17;A-7;
E-12;CS-21;FS-26
E-13

T-13;C-10;J71;CS-9;FS-9

T-12;FS-22,23

A-1,2,3,8

tt->

T-21; C-1 iJ-15; CS-18;

FS-21
CS-9,14,15;FS 9,14,15

T-12;CS-20;FS-21,23

D -3,5;T -12

D -3;T -4

D-4,5,6,7,8;T-9,10;C-4;
J-11;FS-17
D-11

T-14;C-140-14;CS-16;
FS-16



FIGURE 2.3

(continued)
RELATIONSHIP OF HEURISTIC FRAMEWORK TO VARIABLES AND QUESTIONNAIRE ITEMS

HEURISTIC FRA1EWORK

I. Education (continued)

VARIABLES QUESTI NAIRE

ITEM ERa

G. ADEQUACY OF VOCA- 1. Adequacy of students T-12;FS-22,23
TIONAL-TECHNICAL vocational-technical
EDUCATION TRAINING education training to

employment

II. Local Labor Market

A. NUMBER OF FIRMS IN 1. Number of firms

LOCAL LABOR MARKET

A. KINDSOF FIRMS IN
LOCAL.LABOR MARKET

C.' SIZE 9, FIRMS-IN

LOCALLABOR MARKET

D. EMPLOYER ATTITUDES

TOWARD VOCATIONAL
EDUCATION AND
VOCATIONAL EDUCk-.
CATION STUDENTS

1. Type of business

1. Size of business

E -14

E -15

1. Goals of vocational- E-7

technical education:
job pla went as a
part of goals

2. Person/agency's re- E-3

sponsibility for job
placement

3. Factors enhancing E-11
students employabil-
ity

4. Difficulties for E-12
students employed

5. Vocational-technical E-13
education student list
nonvocational educa-
tion students in
employability

6. Contact between
school and Tabor
market

7. Comparison of E-13
vocationally-tiained,
employees to nonvoca-
tionally trained

employees

E-1,2,4,5,8

26 49

3



FIGURE 2.3
(continued)

RELATIONSHIP OF HEURISTIC FRAMEWORK TO VARIABLE.:; AND QUESTIONNAIRE ITEMS

A HEURISTIC FRAMEWORK

II. Local'Labor Market
(continued)

VARIABLES

E. EMPLOYER INTERACTION 1. Contact between
MITN LOCAL VOCA-
TIONAL-TECHNICP
EDUCATION PROGRAMS

III. Community

A. ETHNIC COMPOSITION
OF COMMUNITY

B. SICIODEMOGRAPHIC

, COMPOSITION OF
COMMUNITY

school and labor
market

2. Participation in
activities with
vocational-technical,
education programs

3. Union connection

1. Race

I. Educational level

2. Students' SES

3. Age

, 4. Sex

2.7

QUESTIONNAIRE

AND
ITEM NUMBERa

T-13,15,17,20,22;A,9;
J-8,10;E-1,2,3,4,5,6

D-6;A-3;E-6

a-

E -17

D-16; T-31; C-18; J-20;

A-11; E-20; CS-24; FS-29

D-17; T-32; C-19; J-21;

A-12; E-21; FS-31; CS-26

Cs-...126,27; FS-11,19,
31,32

D-14;T-29; C-16; J-18;

A-9; E-18; CS-22; FS-27

D-15;T-30; C-17; J-19;
A-10; CS-23; FS-28



FIGURE 2.3

od(--continued)

RELATIONSHIP OF HEURISTIC FRAMEWORK TO VARIABLES AND QUESTIONNAIRE ITEMS

HEURISTIC FRAMEWORK VARIABLES QUESTIONNAIRE
AND

ITEM NUMBERa

III. Community
(continued)

C. COMMUNITY ATTITUDES

TOWARD VOCATIONAL-
TECHNICAL EDUCATION
AND JOB PLACEMENT

1. Goals of vocational- A-5;E-7

technical education:
job placement as a
pa/It of goals

2. Person/agency's E-3;5

responsibility for
job placeMent

3. Factors enhancing. A-6;E-11

students' employ-
ability

4, Difficulties for A-7;E-12

students employed

5. Vocational-technic:al E-13

education student
vs. nonvocational
education students
in employability.

6., Quality'of vocation- E-10

al-technical educa-
tion program

7. Rating of job,
placement service

L- 8. Contact with school

9. Parental expects- N/A

tions

D. INPUT INTO VOCATION- 1. Number of years A-1

AL-TECHNICAL EDUCA- serving on committee

TION FROM LOCAL 2. Type of assistance A-3

VOCATIONAL EDUCA- 3. Frequency of meeting A-2

TION ADVISORY 4. Evaluating the acts- NA

COMMITTEE vities of the local
vocational-technical
education advisory
committee
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FIGURE 2.3

(continued)
RELATIONSHIP OF HEURISTIC-FRAMEWORK TO VARIABLES AND QUESTIONNAIRE ITEMS

HEURISTIC FRAMEWORK

IV. Jotacement in
La Market

VARIABLES

A. PERCENT OF FORMER 1.

POSTSECONDARY VOCA-
TIONAL-TECHNICAL

EDUCATION STUDENTS
EMPLOYED

B. RELATEDNESS OF STU-

DENTS' VOCATIONAL
TECHNICAL EDUCATION
TRAINING TO EMPLOYMENT

1.

QUESTIONNAIRE

AND

ITEM NUMBERa

Percent IA former" FS-19

postsecondary voca-
tional-techhical

education students
employed

Relatedness of stu-
dent's vocational-
technical education
training to employ-
ment
4

E-10; FS-22,23

a Abbreviations used in identifying mail questionnaires (mail questionnaires
are provided in Appendix B):

A - Advisory Committee Member Questionnaire
C - Guid Counselor Questionnaire
CS - Current Vocational - Technical Education Student Questionnaire
D - Dean/Director Questionnaire
E Employer Questionnaire
FS - Former Vocational-Technical Education Student Questionnaire
P - School Principal' Questionnaire
J - Job Placement Specialist Questionnaire
T - Vocational-Technical Teacher Questionnaire
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....in measuring most concepts in the social
sciences itis impossible to sample content.
Rather, one formulates a set of items that is
intended to refle)ct the cpntent of a given
theoretical concept. .Without'a.random sampl-
ing of content, however, it is impossible to
insure-tX6 representativeness,of the prticu-
lar items (p.22).

Moreover, in content validity; as Cronhach aid Meehl (1955)
observe, the "acceptance-of the universe of content as defining
the variable to be measuredir%is essential" (p.2R2), 'Further they
add: t

ao

However easy this may be to achieve with re-
card to reading and arithmetic tests it has
proved to he exceedingly difficult with respect
to measures of the more abstract phenomena that
tend to characterize the social sciences (p. 282).-

Additionally, Nunnaily (1967) states that "Inevitably
content valthity, rests mainly on appeals to reason regarding-the
adequacy with which the content has been cast in the form of test
items" (p. 93). In summary, in the development.of the
questionnaires the reviews of individuals' knowledgeable in the.
substantive areas was the primary method for addressing the
validity of the questionnaires used in't1is study, along with the
examination of information from the literature review.

c

The third phase of the instrument development process in-
volved the pilot testing of the questionnaires. Questionnaires
for each respondent group were piloted with less than nine in-
dividuals (federal government requirement) representative of each
croup. The results of the pilot test were used to revise the
questionnaires and to AssiSt in determining the time required to
complete the qdestionnaires. -Prior to adoption'oi the finalized
questionnaires, reviews were made by nonproject staff from the
National Center and reviewers from outside the National Center.

The fOurth and final phase of the instrument development
involved stibmitting the questionnaires to the Federal Education
Data Acquisition Committee (FFDAC) for official aovernment ap-
proval. The instruments were approved by MAC and assigned
FFDAC Number S 20P with an expiration date of October 1981.

After the questionnaires were approved by FEDAC, they were
considered ready for mailing to potential respondents.

Data collection. The first mailing of the questionnaires to
respondent aroUps contained a cover letter, the questionnaire,
and a stamped, self-addressed return envelope. A.project staiOf.
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member carefully monitored the qUestionnaire returns and checked
off each respondent's individual code number. Four weeks later a
second mailing was sent to the nonrespondents. This mailing con-
tained a cover letter, the questionnaire, and a stamped, self-
addressed return envelope.

Data handling and storage. Coding of variables such as oc-
cupation was done manually. One project staff member -v-s assign-
ed the task of-coding occupations using, the Dictionary of Occupa-
tionAl Titles coding scheme, Two-digit codes were used for this
purpose. Interrater reliability checks were made by using other
project staff members as coders and.comparisons'were made with
sufficient evidence to support the reliability of the coding
scheme. 0

0 Editing. Compilation of all data required a number of edit-
ing procedures. Occasionally, respondents would write in unrela-
ted comments, which, upon preliminary screening were eliminate'a
from the data file. Fortunately, these were very few in number.
A prOjeCt staff member responsible for the preparation of the re-
turned queAtionnaire for keypunching visually examined the
questionnaire to address concerns of reliability and validity of
the data. Coding checks were made visually. After keypunching
from the, questionnaire to computer cards was completed, another
check was, made to verify the keypunching process.

Another editing phase used to ensure the accuracy of the data
was.the development of a computer program used to identify any
inaccurately punched data. The program was developed for editing
purposes by checking the'values of the computer tape to assure
'they were legitimate values., For example, when certain questions
required a Likert scale rating of 1 to the legitimate codes of
1, 2, 3, 4, 5 were tested for by the editing program.. Other
codes such as 6, 8, 0, A, C, and so forth, were noted on a
printout so that proper corrections could be made.

In summary, the editing procedures were included to address
concerns,for the reliability and validity of the dati from the
usable questionnaires,

f

Data storage and analysiAprocedures. The data were stated
on computer tape to facilitate data analysis requirements. Every
attempt was made to safeguard the loss of data and the confiden-
tiality of the'data set. This was addressed by limiting the work
with the tapes to the Computer and project staff personnel. To
safeguard the ldss of the data, duplicate tapes and punched card
decks were maintained-in a restricted storage area.

The.data analysis was conducted by the researchers using The
Ohio State University's computer facilities.- The primary system
of coMputer programs used 'for the analysis of data was the Sta-
tistical Package for the Social Sciences (SPSS). This package is

3i
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defined as a system which provides the user with a comprehensive
set of procedures for data transformation And file manipulation,
and offers a large number of statistical routines commonly used
in the social sciences.

Arrangements for confidentiality of data. The project staff
followed a number of procedures to ensure confidentiality for re-
spondents, and to ensure that no unauthorized use was made of the
collected information. Specifically, the following steps were
taken to address this vital part of the study. First, the re-
spondent's 'e did not appear on the data collection instrument.
Rather; eparate code was assigned for the identification of`'

thee5Tiowing pieces of information:

o State it ich the respondent resided/worked

,o Questionnaire type (e.g., was respondent a vocational-
technical education teacher, a former student, etc.)

o Postsecondary institution district in which respondent
resided or worked

o Postsecondary institution in which respondent worked or
participtated in curricular activities

o Identification code of respondent for mail purposes
and follow-up mailing purposes

Second, safeguard procedures involved processing the data at
the National Center by project staff members. For the third
procedure, only one person was responsible for the maintenance of
a master list of respondents' names and addresses. All Master
lists were destroyed following the completion of data collection
The fourth safeguard procedure involved the destroying or secur-
ilg of all completed questionnaires upon completion of the pro-
ject and sponsor approval. Further, the conduct of this study
did noi, constitute a system of records as defined -under the
Family Education Rights and Privacy Act (P.L. 93-380) and the
Privacy,Act (P.L. 93-579). There were no "sensitive" questions
in the questionnaires. However, there was a section on "back-
ground information". These questions requested information from
certain respondent groups on factors suchas age, education
aattainment, and work experiences. A number of previous studies
relating to employment of youth reveal that background
information is a significant factor. Moreover, these were
considered essential itemsof background information to aid in
assessing the contextual characteristics of study respondents'
roles in ehe-vocational-technical education program. No
respondents' names nor their respective agency affiliation were
reported. R( pondents were not forced to answer the questions if
they ii0 not desire to do so. Therefore, no confidentiality
problems were presented by the inclusion of these items.
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Finally, the study complies with the Freedom of Information Act
(P.', 89-554) within the limits of confidentiality noted above.
Data in aggregated form will 5e made available in accordance with
the Freedom of Information Act.

Data analysis procedures. As discussed previously, the unit
of analysis was the postsecondary institution. The rationale for
using the postsecondary institution as the unit of analyses was
based on the fact that the individual postsecondary institutions
Could provide only an average job placement rate for their
respective postsecondary institution. Therefore, for each
independent variable used in the analysis of the mail
questionnaire data set, a mean was calculated based upon the
responses of the Various groups comprising the sacaple of each
postsecondary institution. The limitations of the Use of
aggregate data have been well documented under the concept of
"ecological fallacy". Robinson (1950) cautions the researcher
regarding the interpretation of individual-level variables based
on the analydes of data aggregated by geographical or other
units. Moreover, Borgatta and Jackson (1980) indicate that this
interpretation leads to the assumption that because the use of
aggregated data could be misleading at the individual level,
every such interpretation of the analysisof aggregate data had
to be incorrect. However, they state that, while always suspect,
aggregate data can possibly suggest findings that exist at the
individual level. In addition, Borgatta 4nd Jackson state that
a particular brand of reductionism is required to attribute some
characteristics associated with geographical and other aggrega-7
tion limits to individuals. In this project, the interpretation
of this reductionism was approached by using the four study
methods,: review of literature, analysis of existing data bases,
case studies, and mail questionnaires. Guided by the study
objectives ,nd the resulting research questions (refer to chapter
I), simple descriptive statistics were prepared for describing
the characteristics of the respondent groups and the variables
under study. Moreover, to show simple relationships between two
variables a two-variable frequency table or cross- tabulation was
developed. Initially, these tables were developed to provide a
basis for testing or presenting assumptions about variable
relationships.

Measures of association were used to analyze certain vari-
ables. Zero-order correlations were used to define the degree of
relationsh4. Also, the scatteryram technique was used to provide
a definitil,ln of the relationship as linear 00 curoilinear, along
with the gree of association between the two variables.

To s ow the joint or cumulative affect of two or more ex- ,

planator variables on the dependent variable, rate of job place-
ment in elated field of training, multiple regression analysis
(MRA) a d discriminant analysis (DA) were used. These techniques
were us d as descriptive tools in an exploratory mode to provide
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definitions of potential hypotheses for futprestudy on the
separate and combined influence of the explanatory variables.
Stepwise prOceduresi which contaied only those independent
variables that madela significant contribution to explaining the

variable were-used n both the MRA and DA procedures.

Multiple linear regression was selected as a method of an-

alysis to-identify the best sets of independent variables that
could be used to exilain the variance in the dependent variable
(the rate of job placement, in related field). The multiple re-
gression model focusing on the job placement in related field was

the general form:

Yl = a + blxl + bz,x2 bmxn + e /

where'Y is the dependent variable representing the percentage of
former vocational-technical education students who completed
their vocational-technicall'education program and were employed in

a job.related to their training (former students, class of 1978-

79); xl through xn are independent variables representing
categiries of variables including: (±) background inform#tion on

the respondents, (2). information about the job placement process,
(3) information about the instructional process, and (4) opinions

about vocational education.

In this regression analysis, the independent variables
were introduced into the equation by a forward (stepwise)
inclusion method only if they met certain statistical criteria.
The order of inclusion was determined by the zero-order
correlations with the dependent variable, the degree of

association with the dependent variable determined in the

analysis of the other data bases, and the importance of the
educational variables relating to whether the postsecondary
institution could influence or control the particular variable.

,The central determination-of influence or control was made by
`consulting With various groups and by using information from the

review of literature by the project staff. (Refer to Appendix A
for a list of persons from which information was obtained.)

Separate regression analyses were done for the following re-

spondent groups:

1.- Director , teachers, counselors, and job placement
specialists (school personnel)

2. Current 3tude4ts

3. Former students

4. Vocational education advisoy committee members

5. Employers of former students

3.4
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Discriminant analysis was Ilsed as a statistical technique
for studying the differences between the high placement sites
(sixteen) and the low placement sites (fifteen) with respect to

Ambeveral variables simultaneously. For the purposes of this ex-
ploratory study, attempts were made to determine how well certain
variables discriminate between the high placement postsecondary
institutions and low placement postsecondary institutions and
which variables are the most powerful discriminators.

The designation of high and low labor demand areas was based
on the Federal and individual state deprtments of labor
eEtimates of the 1979 annual ayeage adjusted civilian labor
force' unemployment rate fOr the particularlabor market area in
which the postsecondary institution existed.

The iteration or data reduction techniques discuased earlier
,

:include a heuristic framework, a review of literature, discus-
,sions with a group of consultants familiar with the school-to-
work transition, preliminary analysis. of data using correlati--al
techniques on existing data baset, and information obtained from
the ease studies. The analysis of those data provided the basis
for the design of the discriminant analysis study.

Klecka (1980) states that the mathematical objective'of dis-
criminant analysis is to weight and linearly combine the discrim-
inating variables in some manner so that groups are forced to be
as statistically distinct as possible. The major mathematical
assumptions' for the use of discriminant analysis are that dis-
criminating variables have multivariate normal. distribution and
that they have equal variance-covariance 'matrices within each
group. Moreover, the assumptions required of discriminant func-
tion analysis are similar to multiple regression.

One of the regression and discriminant analysis assumptions
focuses on the requirement for the absence of perfect multicol-
linearity. High multicollinearity (.8 or larger), can create
serious estimation problems because, according to Lewis-Beck
(1980), it produces large variances for the slope estimates and,

*consequently, large standard errors. Zero-order correlations
amongall variables used in the discriminant and regression
analyses were computed. Examination of the intercorrelatiops
showed that they ranged from .80 to -.60 (current students); .89
to -.66 (former students); .91 to -.6J (current and former
students); .74 to -.83 (school personnel); .56 to -.61
(employers); .89 to - .88 ,(teachers); and .86 to -.68 (employers
and advisory council members). Lewis-Beck (1980) indicates that
while this approach is suggestive, a preferred approach is to
regress'each independent variable on all the other independent
variables, and when any of the R2 values from the equation is
near 1.0, there is high multicollinearity.
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Where multicollincarity was extreme, the independent vari-
ables in'question were examined for their relationship with the
dependent variable. In each ,case where, the independent vari-
able was'the nonsignificant, -that variable was excluded from
further analysis.

The standardized Beta represents the amount of units of
the independent variable which are uniquely associated with the
percentage of job placement/ in related field of training with the
effect of all of the other independent variables, partialled out.
Because the measurement units of various independent variables in
a number of cases were. not comparable, standardized or Beta
coefficients were used. Moreover, Ezekiel and Fox (1967) state
that for comparisons between problems where the standard
deviations are much different, the Beta coefficient may have
value.

The significance of the Beta was tested with an F statistic
which generally should be at least four. Bowen and Weisberg
(1980) state that this rule of thumb is actually very close for
regressions with at least sixty (lases. They add that if a
coefficient is not significantly different from zero, then that
variable can safely be dropped from the rlegression.

Multiple regression analysis is based on minimizing the sum
of squares within any one group, whereas discriminant function
analysis is based on minimizing the ratio or sum of squares be-
tween groups to sum of squares within'grOups. Klecka (1980) ex-
plains further the similarities and differences between multiple
regression and discriminant analys,is. He states that if a re-
search situation defines the group categories as dependent upon
the discriminating variables, then that situation is_analogous to
multiple regression. In discriminant analysis the groups are not
defined as either the dependent or independent variable, and the
same applies to the discriminating variables.

In the presentation of discriminant analysis by respondent
groups in Chapter 3 attention is focused on the contributions of
the individual variables to describe the relative importance of a
variable in determining the discriminant score. Because there is
variation in the scaling of variables; the Standardized
coefficients were examined. Simply put, the magnitude of the
standardized coefficients was examined, ignoring the sin, to
determine the variables' absolute contribution in discriminating
between the high and low placement sites. Another statistic to
be presented will be the eigenvalue. Klecka (1980) states that
the size of the eigenvalue is related to the discriminting power
of that function; that is, the larger the eigenvalue, the greater
the -discrimination. The canonical correlation, which is used in
judging the substantive utility of the discriminant function is
also 'presented in Chapter 3. A high coefficient indicates that a
strong relationship exists between the groups and the
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_ discriminant, function. If the high and low placement groups are
not different on the variables being analyzed, then the
correlation will be low, because one cannot - create discrimination
,when none exists. The fourth statistic is the overall Wilkes
Lambda. Wilkes Lambda is a multivariate measure of group
differences over the discriminating variables. The values of
Lambda which are near zero denotehigh,discrimination. The final
measure to be presented is the classification function, .in which
the discriminating variables are used to predict 'the group to

1
which a case most likely belongs. How er, since we are dealing P

only with the high and low placement g ups, we can expect 50
percent of the predictions to be correctly classified by chance
alone. Klecka recommends that a proportional reduction in error
statistic, tau, be used to give a standardized measure of,
improvementT7respective of the number of groups:

tau =

sini
1=1

g
n. - pini

nc = number of cases correctly classified.
pi = prior probability of group - membership.
n. = total numbet of cases classified

A number of assumptions are identified when using discrimin-
ant functions analysis. Assumptions identified by Klecka (1980)
include the following: 4

o Two or more groUps

At least two cases per group

o Any number of discriminatOry variables, provided that they
are less than the total number of cases minus two
discriminating variables measured' at the interval level.

o No discriminating variable may bi'a linear combination of
'other discriminating variables.

o The covariance matrices for each group, must be (approximate-
ly) equal, unless special formulas are used. Each group
has been drawnfro1rLa population with a multivariate
normal distributiOn on the discriminating variables.

Klecka states that the requirements for multivariate normal dis-
tributiOn on the discriminating "variables and equal ray') covar-
iance matrices are the most difficult assumptions to atisfy.
However, he cites Lachenbruch (1975) as having shown t at
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discriminant analysis is a rather robust technique which can
tolerate some deviation from the multivarate distribution and
equal group covariances assumptions.

Summary. This study, involved the use of three research
approaches: (1) literature reviews, (2) case studies, and (3)

mail questionnaires. These apprOaches were chosen in order to
produce a mixture of qualitative and quantitative data. The use
of multiple data sets provided an opportunity for checking the
reliability of the findings from the three approaches. Data
Patterns which emefged from more than one of the study approaches,
were presented to provide more, reliable information.

The, sets of quantitative and Tualitative,data used, for the
analysis were as follows:

1. Review of literature rele'ant to the placement of
former postsecondary vocational-technical education
students in jobs related to their training.

2. Case studies conducted by two researchers for two weeks
at four sites in four states: Data were collected from
documents, observations, and in-depth interviews wfith
addinistrators, vocational-technical education teachers,
joD placement specialists, guidance counselors, employ-
ers; advisory council members, current students,former
students, and key, community membgrs.,

3. mail questionnaires received from respondents at thirty-
one sites in the same fodr states. The respondents were
vocational- technical education directors/deans,
vocational-technical education teachers, job placement
spdcialists, guidance counselors, employeA, advisory
committee membeit, current students, and former
students.

Factors appearing to relate to high or low job placement .

from each set of data were incorporated in the report. These
sets of data initially were analyzed independently to *dentify
factors relevant to the job placement, of former posts condary
vocational-technical education students. When c analyzed the
findings from the three data sets did not always concur. These
discrepancies are indicated in the report.

For vocational-technical education, thus report represents a
bold and somewhat nontraditional approach to data eXploratiOn and
analysis. For the most part, vocational-technical education re-
searchers and evaluators have relied upon the rationalistic para-
digm to provide the basis for the inquiry mode. In this study,
the data from the mail questionnaires and from the analysis of
the existing data is representative of inquiry based on the
rationalistic paradigm and the data collected in the case studies -

is representative of inquiry based on the naturalistic paradigm.
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Numerous writers, including Pillemar and Light (1980) have
noted that qualitative information enables the researcher to pro-
vide a thickness and richness of description that is nearly
impossible to capture'using only quantitative information. The
case studies conducted As a part of this project have contributed
to the,depth of understanding of the factors relative to the
placement of'former students in jobs related to their training.

It,was obvidus from the framework guiding the study that the
number of factors affecting job placement could be limitlesg It
was also readily apparent that vocational-technical educators can
have very limited to no control over many of the factors
affecting job placement in the labor market. Most of the study
effort was concentrated on factors the National Center staff
believed could be manipulated by vocational-technical educators.
The primary focus for the data analysis was determining the
relationship of these factors to job placement rates and the
cc parison of high job placement sites with low job pladvMent
si es. Minor data analysis was conducted by using the sampling
sti_tification variables of labor market demand or community
type.,

Sarelina Plan

A nonprobability sampling design was used in this study.
The major disadvantage of this design is that no valid estimate
of the risks of error can be obtained (Blalock, 1979). However,
because this was an exploratory study in which the main goal was
to obtain valuable insights that ultimate4y may lead to testable
hyjibtheses, the nonprobability sampling deVign was deemed
appropriate (Blalock, 1979; Ackoff, 1962, and Kish, 1965).

The first stage of sampling involved the initial Relection
of states to participate in the study. Judgment sampling was
used to select four states to be included in the study. The
criteria used in this selection process included the followilhg:

1. The presence of an operating management
information system in the state

2. The willingness of states to participate in
the study

3. A geographic distribution of states

4. A strong statewide commitment for providing
postsecondary vocational-technical education
programs
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5. Consideration of project constraints such as
level of funds, staff, and time

Based on these criteria, four states were selected and sub-
sequently agreed to participate in the study. All individuals
contacted were promised confidentiality regarding the identifi-
cation of their names and the names of their participating state,
postsecondary institution, and individual respondents at all
sites.

The second sampling stage involved the selection of
postsecondary institutions to serve as sites for the mail
questicinnaire part of the study. The population ,from which
institutions were selected to participate was composed of
postsecondary institutions offering vocational-technical
education programs in at least five different occupational fields
as defined by the six-digit USED code number. This criterion
was based upon the definition of vocational6ducation used inc
P.L. 94-482, Section 195.

Ttie postsecondary institutions in each state were then
stratified on the'basis of two major variables:

1. Average job placement rate of the postsecond-
ary institution (high or low). By establish-
ing a median split of existing job placement
rates by Rtate, "high" placement sites and
"low" placement sites were identified. The
job placement rate was obtained from the
individual,state or local management informa-
tion system records for the school year
'1978-79.

2. Labor market demand (high or low). High
labor market demand was defined as having un-
employment rates of 5.9 percent and below.
Low labor market demand was defined as having
unemployment rates of 6.0 percent and above.
These data were obtained from records of 'the
U.S. Department of Labor and the respective
labor statistics office in each state (annual
average 1979 unemployment rate). The
classification scheme, shown fig e 2.4, was
adapted from the U.S. Department/ of'Labor's
classification system fob' abor .suppliV.
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FIGURE 2.4

LABOR MARXET DEMAND CLASSIFICATION

Labor Market
Demand

Designation

Labor
Supply
Category Description

Unemployment
Rate*

High Group A ,Overall labor shortage >1.5%

High Group B Low unemployment 1.5% to 2.9%

High Group C Moderate unemployment 3.0% to 5.9%1

Low Gtoup D Substantial unemployment 6.0% to 8.9%

Low Group E Substantial unemployment 9.0% to 11.9%

Low Group F Substantial unemployment 12.0% or more

SOURCE: U.S. Department of Labor, Area Trends in Employment
and Unemployment., July-December, 1979, pp. 30-31.

* Ratio of unemployment to ar a's total labor force.,
A

The combination of two levels of labor market demand (high,
low), and two levels of job placement rates (high, low) resulted,
in a 2 x 2 design with four cells as shown in figure 2.5. The
stratification was donein order to ensure that communities of
differing sizes having different labor market demands would be
included in the study. In addition, stratification allowed the
researchers to explore job placeMent in specific subdomains of
the population of postsecondary institutions, for example, amoxig
those postsecondary institutions in metropolitan areas having low
labor demand:



LABOR
MARKET
DEMAND

A

4

FIGURE 2.5

POSTSECONDARY INSTITUTION SELECTION MATRIX

High

Lbw

JOB PLACEMENT IN
RELATED FIELD

High Low

8.PSIs .8PSIs

8 PSIs TPSIs*

S.

* One site from the original, sample withdrew from the study.

The t.hird stage of sampling involved the identification of
sites for the questionnaire phase of the study. Thirty-two
postsecondary institutions were rar'Imly solectedto serve as
questionnaire sites. Because of ti,e ,:ontraints of time and
money, the number of postsecondary institutions was limited to
thirty-two. To ensure representation in all cells of the Matrix,
a requirement bf randomly selecting eight postsecondary
institutions per cell was made. Ultimately, thirty-one 01 thd
thirty -two selected sites agreed to participate in the mail
questionnaire phase of the study. The one nonparticipating site
had originally agreed to participate in the study, 'but then
withdrew. When the one site withdrew, insufficient time remained
in'the study to select an additional site.

The fourth sampling stage consisted of selecting the
individu to receive the mail questionnaires. Based upon the
review f th literature and meetings with external project con -
sulta s (see Appendix A for a list of consultants), eight groups
of spondents were identified: postsedondary vocational-
technical ed cation deans/directors, postsecondary vocational-
technical ed cation teachers, postsecondary guidance counselors,
postseconda job placement specialists, advisory committee
members, employers, current vocational.- technical education
students, and former vocational-technical education students.
These respondent groups were chosen because each is directly
involved in the job placement of vocational education students.

Because five of these groups were relatively small in size,
all of their members were included in the survey. These five
groups were: vocational-technical education deans or directors,
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teachers, counselors, job placement specialists, and advisory
committee members. Due to the larger size of the remaining three
groups (employers, current students, and former students) random
sampling was required. Current and former students were systema-
tically sampled from enrollment lists provided by the postsecond-
ary institutions' student accounting systems for the school years
1979-1980 and 1978-1979 respectively. The .sample of employers
was randomly selected from lists of employers provided by the
postsecondary institutions. The employers .on the lists were
known to have hired former vocational-technical education
studients.

For the case study phase of the project, one institution was,-
selected in each of the four states. These selections were based
on the judgment of the study staff working with state liaison
personnel. The case study sites represented high and low job
placement sites. Two of the study sites were very large and
complex institutions. One of the institutions was located in the
inner city. One institution was located in a small rural
setting. Three of the institutions were,community colleges and
one was a poStsecondary vocational-technical school.
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CHAPTER III

FINDINGS'

In this chapter information will be prqsented about thestudy sites, the respondents, and the findings concerning the re-lationship of labor market, community, and education factors tothe placement of former postsecondary students in jobs related totheir vocational- technical education experiences. The major'por-tiln of the chapter is organized by issue areas or themes that
were iddntified initially or that emerge&during.the study. DuPto the unique characteristics of each state, and the extreme
variability of placement rates among the states, inform ionwithin the issue areas or themes is presented by states.
However, the four states were aggregated for the correlational
regresSion and discriminant analysis. Due to.the length and
complexity of some tables, all tables- are4located in theappendices.

Information AboutAtudx_Sites

Thirty-one postsecondary institutions (site locatec3..cinfour states were represented in the mail questions ire part ofthe. study. One of, the sites in each state 'served in a dUaL role,
as a case study...site as well as a mail queStionnaiire-site. Pro-
cedures used to select the site's were described in chapter 2.

Job Placement Rates

The dependent variable for the study was the percentage of
students who oompleted their vocational-technical education pro-
gratp in 1979, who were known to be available for work'and were
placed in full-time, training-related jobs within six months
after leaving the program. As shown by the data in table 1, the
range and median of placement rates differed for each state. In
this study the rates were conside.red for area postsecondary
technical schools in State A and for community colleges with
vocational- technical educatiob programs in States B, C,-and D.

In State A, the placement rates for the Area technical
schools ranged from 89 to,100 perdent, with a median of 96 per-:cent. The job placement rates for the eight area technical
schools participating in the'study ranged from 90 to 99 percent.
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Five of the schools with 96, and above percent placement rates

were high placement sites whereas the three schools with less
than 96-percent were low placement sites. The case study site in
,State A had a placement, tate above the median and was considered
a high placement site. ,

The fifty-one community .colleges in State 0 reported a range

pf placement rates from 56 to-94 percent. The-median was 83
percent. The range of placement rates for .the eight mail
questionnaire sites was 80 to 92 percent. Three of the colleges

were high placemesites whereas five were low placement sites.
The case study site ih.State B had a placement rate below the

1 median and was considered a low placement site.

.-- In State C the median was 68 percent for the .;..02 community

colleges with a range of placement rates from 33 to 100 percent.
The range of placement rates for the eight mail questionnaire

site was44 to 95 percent. With a placement rate of 68 percent,
the case study site in this state was a high placement site.

The median placement rate in State D was 55 percent for the

sixt en community colleges. The placement rates ranged from 20

to 75 percent. The range of placement rates for the seven mail

questionnaire sites was 42 to 73 percenit. Five of the seven col-
leges participating in the study wertigh placement sites
whereas two were low placement sites. The case study site was
classified as,a *high placement site.

The postsecondary, intitutions' placement rates collected for
the study had been offi'cially reported to the four respective

state-alkncies. At the case study sites, however, the placement

rates were not'readily known by the majority of school staff

interviewed. At the case study site in State C for example,_

neither the job placement specialist nor the academic dean would

- estimate the rate of job placement. They ,explained that the

range of rates varied widely among the twenty-eight day and
twenty-five evening vocational- technical education programs.

-4They believed, as did other staff interviewed, that the reported
rates exceeded the actual rates. The direct-3r of vocational

training for the area community colleges which-included the case

study site in Stpte,C said, "When we need to report placement.
information we hire an official guesser to complete the reports."
interviewees at the other cas,> study sites believed that reported.

job placement rates were representative of job placement in their
schools,and were as accurate as possible given the variedstudent
populations and current follow-up systems.

The follow-up system developed in State B was used at that
state's case study site to provIde detailed information about job

placement. School staff in.teriewed at that site appeared satis-

fied that the job placement rates were realistic, reflecting the

I
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information they received through informal channels. Not-
withstanding the alleged accuracy or inaccuracy, the officially
reported placement rates were determiped to be the best,sou,ce
available for this study: \,

Postseconciary Institution Characteristics

Table 2 displays the 1979 enrollments of the schools in the
study. The enrollment figures for the community colleges (States
*,C, and D) include all' students, including vocational-technical,
academic, and continuing education students. The number of stu-
dents at the case study community colleges enrolled in voca-
tional-technical education courses are shown in the last
column of table 2.

As the data in table 2 show, part-time enrollments exceeded
full-time enrollments at nearly all the community colleges in the
study. The vocational-technical education school enrollments
ranged from 146 to 2,353 full-time students in State A, with
1,774 students at the case study site'. In State B the range was
from 194 to 7,893 total full-time students in the community
colleges. There were 2,600 full-time and part-time students
enrolled in vocational-technical education programs at the case
study site, which had a total enrollment of 20,764. In State C
the enrollments ranged from 637 to 6,519 full-time students and
from 947 to 16,333 part time students. At the case study site
there were 555 full-time students and 623 students in night
programs in vocational-technical education programs. The
enrollment range in State D, was 1,123 to 2,504 full-time and
1,128 to 4,345 part-time students. At the case study site there
were 258 fulltime and part-time students enrolled in
vocational-technical education programs.

The case studies provided additional descriptive information
about four postsecondary institutions and the vocational-
technical education programs. Various characteristics of the
four case study institutions are presented in table 3. As
indicated in table 3, the four case study sites differed in the
type of settings, number of students enrolled, and vocational-
technical education programs c-fered. The education programs at
cas sites A and D were housed in single buildings that contained
all of the services and programs offered by, the school. Although
all of the programs at case site A were Vocational-technical,
many of the vocational-technical programs at case site D were
considered transfer "career" courses. At both case sites B and
C, the. vocational-technidal programs were increasing in number
and enrollments, and were housed in at least two buildings on a
multibuilding campus. Case site C had a very compact, inner-city
setting, With numerous building levels along with connecting
ramps for the physically handicapped. Case site B had an open,
spacious campers, typical of a four-year college environment.
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In State C,the case study community college was located in
downtown area of a major metropolitan. city. The college was

one of several in the local community college district, which was
organized as a single administrative unit. Admission was open to
state residents who were high school graduates, holders of
certificates of proficiency from an accredited high school, or
transfer students from accredited postsecondary institutions.
The student body was 53 percent white, 27 percent black, 13 per-
cent Hispanic, and 7 percent other ethnic groups.

Case site D had open admissions to all state residents with

a high school diploma or recognized equivalent. The student body
was virtually all white with 60 percent female. Counselors said
that "it has been regarded as a good transfer school." A follow -

up of the mid-1970s students indicated that. 63 percent ultimate-
ly received bacCalaureate' degrees, mostly from the numerous
four-year institutions nearby. Former and current students
viewed their education as an opportunity to explore careers. An

administrator said that "we feel one of our biggest jobs is to
offer retraining for jobs as needs change in this area."
According to the college catalog, the career programs are
designed to prepare students for employment in a variety of
occupational fields and in some cases, to provide the foundation
for transfer to a four-year baccalaureate program.

Population Characteristics

Information was collected to describe the population in the

communities in which the thirty-one postsecondary institutions

were located. Data were collected about the population for the

counties in which the institutions were located. Additional in-
formation was Collected regarding the community sites of the four

case study institutions.

Table 4 displays the 1970 and 1980 population, and the per-
centage of change in that decade. In three of the states (States
B, C, and D) there was a greater increase ih population during
the 1970s at the low job placement sites than at the high job
placement sites. In State A, there was a lower average increase

in the Population at the high job placement sites and a decrease
in population at the one low job placement site. In State D,

three of the four high job placement communities decreased in

population. It appeared that the trend was for more population
growth in low job placement communities than in high job
placement communities.

The distribution by ethnic oi-igin of the population in the

study site counties is displayed in table 5. There did not ap-

pear to he any relationship betweed the percentage of minorities
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in the populati,in and the rate of job placement. At a number of
sites in States B and C, a high percentage of the population was
of Spanish origin. It was somewhat discernible that at least two
sites (numbers 9 and 13) in the study had a "majority-minority"
population. One site (number 2) in State A had a sizeable
percentage (13 percent) of American Indians although at the
remaining sites at least 94 percent of the population was white.
At nine sites inStates B, C, and D, the range in Black percent
of the population was 11 percent to 22 percent of the totQl
population.

A closer examination of the population characteristics of
the case study sites shows approximately 98 percent of the
population was white at case study site A (State A, 6).
Interviewees described the population as strongly believing in
the protestant work ethic. Interviewees als6 felt that the
`population was supportive of vocational-technical education,
viewing it as providing opportunities for their children and
fostering economic growth. Postsecondary vocational - technical
education had a strong position in the community, due in part to
the involvement of vocational educators in community activities
and in the involvement of the public with the schools through
advisory committees.

In State B the population of the case study site was 52
percent Hispanic and 39 percent white, with 8 percent black.
There were indications of,past and current tensions between the
whites and Hispanics. Although historically whites dominated in
positions of power and control in t.ie city, more Hispanics had
been assuming key positions in recent years. Blacks appeared to
be discriminated against by both groups. A few months prior to
the case-study, a Hispanic businessman was elected chairperson of
the board of trustees of the district community college. This
shift in the balance of power caused concern and speCulation in
the community about the forthcoming policies and governance of
the schools. The majority of the enrollment at the site school
was Hispanic whereas the other school in the community college
district had a 30 percent enrollment if blacks.

The census data showed that 15 percent of the population
were Hispanics at the case study site in State C, but public of-
ficials explained that the illegal alien population was consid-
erably higher but could not be officially tabulated. Members of
the armed forces comprised almost 14 percent of the population
sixteen years of age and older. Although this community had
groWn very rapidly during the past two decades, the political
conservatism had been maintained. Most interviewees felt that
the public was supportive of --)cational-technical education,
especially in community colleges, primarily because of concern
about unemployment among young adults. Interviewees felt that
the numerous postsecondary institutions in the community
minimized thelleconomic impact of any one institution, especially
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the study site community college that was located in the inndt
city.

The population (20,000) of the rural town where the case
study site (number 25) in State D waS located had less than 170

minorities. The population was described by interviewees as con-
servative yet allowing for individualistic thinking, and as hav-
ing a wealth of well-educated people working in small businesses
and crafts along with hill people, factory workers and farmers.
The surrounding region was de'scrtbed as a student enclave due to
the tremendous growth of four-year colleges and universities dur-
ing the past decade. Higher education was important as a way of
life and as.a major part of the economy. Intervieweesfelt, how-
ever, that postsecondary vocational-technical education was not
highly regarded despite the high work ethic of the people in the
region.

Economic Characteristics

Unemployment rates are displayed for the study sites in
table 6. In each state, site Schools selected to participate
represented communities with high and low labor market demand. At
the time of site selection in 1979, the national median rate of
unemployment was 6.0 percent. Sites with unemployment rates of
5.9 percent and below were designated as low unemployment rate

sites. Sites with unemployment rates of 6.0 percent and above
were hign unemployment rate sites. As the data in table 6 show,
in States B, C, and D the average rates of unemployment were
higher for law placement site communities than for high job
placement communities. In State A the average unemployment rate
was slightly higher for high job placement communities. Thre
appeared to be a trend toward higher unemployment in low job

placement communities across all sites. There was a .,ride range
in the unemployment rates however, which indicates that the trend
was not consistent for all thirty one sites. In State A, for
example one low job placement site had a loW unemployment rate of

3.3 percent while at one high placement site the rate of

unemployment was 7.5 percent.

The data in table 7 show the per capita income for the
population residing in the immediate vicinity of the school. In

States B, C, and D, the average per capita income of high job
placement communities was higher than the average per capita
income in the low job placement communities.

Analysis ofResEndents

A detailed explanation of the selection of the postsecondary
institutions is provided in Chapter 2. Briefly, thirty-two
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schools, eight in each, of four states, were initially identified
and'agreed to participate in the mail questionnaire phase of the
study. One school subsequently withdrew from the study but was
not replaced dile to project administrative and resource
constraints:

The data in table 8 indicate the number and percent of
questionnaires mailed and returned. Twenty-four percent (2,599)
of the total number (10,983) of questibnnaires mailed to all
sites were returned in time for analysis. The highest mean re-
sponse rate was 30 percent from the state with the highest
placement rate (State A). In all except State A there was a
higher response rate from high placement sites than from low
placement sites.

A further analysis of the respondents is presented in table
9. The response rate for all states is shown by respondent types
in table 9. The greatest percentage of the mail questionnaires
was sent to former and current students, with approximately 41
percent sent to former students and 25 percent sent to current
students. Former students returned 24 percent and current stu-
dents returned-22 percent of the mail questionnaires. Students
comprised almost half of the respondents (former students 24
percent and current students 22 percent). Job placement special-
ists received the smallest number of mail questionnaires (26 or
.2 percent) with a 69 percent return rate. Deans/directors
received 0.3 percent of the mail questionnaires with a 71 percent
return rate. Approximately one-third (34 percent) of the
vocational-technical teachers who received mail questionnaires
(1,925) returned them, comprising 25 percent of the total
retUrned from all groups. Almost half (45 percent) of the coun-
selors who received the mail questionnaires returned them.
Advisory committee members and employers received 7 and 8 per-
cents and retUrned 42 and 37 percents respectively to comprise a
fourth (25 percent) of the mail questionnaires received.

A further analysis by type of respondents is displayed in
table 10. The information indicates how many individuals re-
sponded at the high and low placement sites in each state. The
number of questionnaires mailed to the respondent groups depended
upon the names drawn in the proportional sample. With the
exception of job placement specialists, the numbers of
respondents are representative of the sites. In State A there
were no job placement specialists at the postsecondary
institutions participating in the mail questionnaire.

At the case study sites, individuals were selected for in-
terviews primarily through the cooperation of the state and
local school liaison persons. Additional interviewees were
selected as project staff identified key individuals at the
schools and in the communities throughout the site visits. In

table 11 ab analysis of interviews held at the case study sites
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indicates that a total of 261 individuals were interviewed. A
number of interviewees who were contacted more than once to pro-
vide additional information were counted once for the data dis-
played in table 11. The largest group interviewed, site school
staff, included deans/directors, other administrators, job place-
ment specialists, counselors and teachers. In order to maintain
cooperation at the case study sites the liaison persons were en-
couraged to organize the interviews to be as unobtrusive to the
regular school'schedule as possible. One result of the coopera-
tion displayed at one site in State D was the scheduling of group
as well as individual interviews. The entire faculty of several
departments met for group interviews. Several faculty members
were interviewed individually as well. Similarly, Students were
scheduled for initial interviews in groups and when time
permitted, were interviewed individually.

In several instances interviewees represented more than one
role and were asked to discuss opinions from their various per-
spectives. For example, several part-time vocational-technical
teachers were also employers or advisory council members.
Frequently employers had been students at the postsecondary
institutions.

Labor Market Factors

A number of labor market factors potentially contribute to
the job placement of postsecondary vocational-technical education
`students. The majority of the interviewees at the case study

is emphasized that the most important factor in job placement
was the rate of employment in the community. A frequent explana-
tion was "if you've got jobs, you'll have high job placement."

Closer examination of the impact of labor market demand upon
the job placement of postsecondary vocational-technical students
indicated that the average demand was not as salient as the de-
mand for a specific type of occupation or technical skill. For
example, whereas ac case site B employers hired all of the com-
puter technology students available, often prior to graduation,
at case site C computer technology graduates found they would not
be hired without previous experience. The average unemployment
rate was, however, lower at site C than at the time of the case
study visits at case site B.

In a study of secondary vocational education programs there'
was a-higher rate of job placement reported for vocational pro-
grams in communities with a greater proportion of small busi-
nesses, (McKinney et al. 1981). This relationship did not appear
to hold for the postsecondary site communities in the study.

The data reported in table 12 show the relative sizes of
businesses in the mail questionnaire site communities. There
appeared to be no distinct trend between the rate of placement
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and relative sizes of industries. The averages indicated that
there was more of a tendancy for proportionately larger busi
ses at high placement sites than aglow placement sites.

Employers who responded to the mail questionnaire indicated
the sizes and.types of firms they represented. Table 13 provide
an analysis of the sizes of the firms in terms of the numbers of
employees. As the data in table 13 show, there was no consistent
trend across high or low placemeint sites in the states. In Stat
A the largest groilp of firms had between ten and ninety-nine em-
ployees in both high ,(41 percent) and low (33 percent) placeme
site communities. In State B, 36 percent of the firms at high
placement sites had 100 to 499 employees and 34 percent of the
low placement site firms had 10 to 99 employees. In State C
there was a greater difference between sizes of firms in high and
low placement site Communites. Approximately half (51 percent)
of the low placement site firms had 10 to 99 employees although
the largest group (29 percent) of firms at high placement sites
had 1000 to 2499 employees. In State D 42.percent of the high
placement site firms had 10 to 99 employees compared to 36 per-
cent having 100 to 499 employees at low placement site firms.
These data indicate that the size of firms, at least in terms of
members employed, did not appear to be associated with the job
placement of postsecondary vocational-technical education
students.

Employers who responded to the mail questionnaire also
indentified the types of firms they represented. The data in
table 14 show the distribution of types of firms represented by
the respondent employers. Approximately 20 percent of the em-
ployers in both the high and _Low placement sites in State A
indicated that they represented firms classified as service
industries. Further, the employer respondent group indicated
that 15 percent in the high placement sites and 13 percent in the
low placement sites represented'manufacturing industries. Of
those employers in State A from retail trade industries, 15 per-
cent were in high placement sites and 11 percent were in low
placement sites.

Of the employers in high placement sites in State B who
responded to the mail questionnaire approximately 31 percent
represented manufacturing industries. In low placement commun-
ities approximately 19 perent of the employers were from manu-
facturing industries. Twelve percent of-the respondents repre-
sented firms in ret.lil trade in the low plaCement communities.
This data suggest more diversity among the types of firms
represented in the low placement communities of State B than in
high placement communities.

In State C the employer respondent group indicated that re-
tail trade, services and local/state government industries each
represented 19 percent of the firms in high placement commun-
ities: In comparison, 29 percent of those responding in low
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placement communities indicated they represents local and state

government. Twenty-six percent of the employers in low placement
sites did not identify their rcs.pective industry type.

In state-D 29 percent of the firms represented by the
respondents in high. placement communities were classified as
service industries and in low placement communities 24 percent of

the respondents indicated that they represented manufacturing
firms. For the high placement sites 29_ percent of the
respondents indicated that they represented other industries, and
in the low placement sites 28 percent of the 75 respondents
indicated that they represented other industries.

These results indicate a diversity of industrial types
representing the thirty-one local public postsecondary sites.
The crosstabular data .suggest no distinctive pattern which would
distinguish high placement sites from low placement sites. At
the case-study communities more specific types of firms were
identified. Table 15'shoWs the specifi types of firms in the

%communities where the four case studies were conducted.

Community_ Factors

The demographic and economic context of the study sites were
described in previous portions of this report. The four case
studies provided the opportunity to examine job placement in

relation to the multitude of other phenomena in the communi-
ties. Table 16 provides a capsule overview of the context of-the
four case study sites.

As the information in table 16 shows, the case study sites
were located in diverse types of communities. Case site A was
located in a mid-sized city with aa aligbst predominant white pop-
ulation. This contrasted sharply with case site B,,which was
located in asprawling growing city with a majority-minority pop-
ulation. Case site, C was located in the heart of a growing city
with a 21 percent minority population along with uncounted
numbers of illegal aliens. Case site D was located in a small,
somewhat isolated town with less than 200 minorities. The
minorities accounted for approximately 1 percnt of the population
in case site D. This town, however, was the largest in the
county and served -as,the county seat.

The interviews in case sites A and B viewed postsecondary
vocational education as an integral and vital component of
economic development of the communities. At case site B, the
director of vocational-technical education was an active member

of a well-organized and powerful economic development committee
composed of community leaders.
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In each case site the postsecondary institution occupied a
unique position in its community relative to the other opportuni-
ties for postsecondary education. In sites A and D case site
institutions were the only two-year public postsecondary insti-
tutions located in the respective communities. However, there
were two or more four-year institutions located in or near the
postsecondary institutions. In those communities (case sites B,
C, and D) where many postsecondary,education choices existed, the
case study site postsecondary institution did not appear to be as
important as in the communities with far fewer opportunities. Of
the four case study sites, case site C had the greatest number
and most diverse types of public postsecondary institutions in
the immediate region. Although there was considerable economic
development activity, the key officials in the city did not
actively involve school personnel in case site C. Employers and
others not directly associated with case site C pointed out that
it was only one of many other public and private postsecondary
institutions in the city. Administrators at case site C felt
that the vocational-technical education programs were meeting
employer needs'in the community but also felt that their job
placements did not have a major impact upon the labor market. It
appeared that higher education was an important enterprise in it-
self and a way of life in this community; that many persons took
advantage of the numerous opportunities for education without
specific career oals in mind; and that placement in related jobs
was not the high st priority for the interviewees other than
students.

Although case site D was the only two-year postsecondary
institution in the community, graduates did not appear to have
many opportunities for job placement. Interviewers said that the
majority of the career programs are taught as transfer programs
"especially since the job market simply doesn't exist here." Ac-
cording to the majority of interviewees, many who do find work in
the area are underemployed or employed in a field unrelated to
their training.

In contrast, most of the graduates of case site A, which was
also the only two-year public postsecondary school in the commun-
ity, found jobs, The community strongly supported vocational-
'technical education as evidenced by publid expression of the
value of the program and by the altecation of tax dollars.

.0"
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Education Factors

Philosophical Positions

Information from review of.lite;ature. There was little
2ertinent literature about the philosophical position of post-
secondary vocational-technical educators relative to placement in
jobs related to their training. Cross (1081) conducted a study
focusing on community college goals. Over eighteen hundred
faculty members, administrators, trustees, students, and com-
munity members from eighteen geographically dispersed community
colleges indicated their rankings of twenty possible goals for
community college education. All of the respondent groups agreed
that community colleges have a major. obligation to provide
vocational-technical education for students. Four of the fie
groups indicated that general education is the highest priority
and vocational-technical preparation is the second highest
priority from among the twenty goals. The fifth groUp, trustees,
indicated that vocational-technical education is the highest
priority goal for community college education.

Information from the case study sites. At the four case
sc.udy sites interviewers' opinions regarding the importance of
job placement as a goal of Vocational-technical education ranged
from regarding it the highest priority to not recognizing it as a
responsibility of the postsecondary institution.

At case site A (designated a high placement site in State A)
job'splacement appeared to be the highest priority, goal o2 the
interviewees. The majority of the interviewees agreed that the
ultimate goal of the area vocational-technical school was to
place students in jobs related to their training. Most inter-
viewees also believed that the attainment of competencies was ex-
tremely important, especially since the vocational-technical
education programs were based upon the mastering of occupational
competencies. Case site A is located in a state that appears to
value vocational-technical education. The state's fiscal manager
for vocational-technical education said "education is a high
priority for the state and for the people. The seond-largest
expenditure of state fonds is for vocational edudation in the
state." Locally the employers stated, "the scot is doing a
good job of training," and "graduates of the.school are very
successful--vocational students are in high demand." The number
of students participating in postsecondary vocational-technical
education programs increased in 1979 despite the extensive
declines in secondary school enrollments. The faculty handbook
at case site A states that:

It is the intent that the vocational-technical
program stall concern- itself with the welfare
and interests of the people of the area and
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shall maintain close ties with those segments
of activity contributing to increased quality
of life and economic development of the area.

According to an administrator at the case site, "the
._school's reputation and the reputation of the instructors are
major factors in the high job placement here." Employers agreed,
as one stated, "the school's willingness to accommodate you to
the best of their ability is noteworthy." The school's philoso-
phy appeared to be one of responsiveness to the community's labor
'needs, along with emphasis upon high quality vocational-technical
education and rigorous attempts to place all graduates of the
programs. Interviews with teachers revealed that they understood
that "placement is a part of my job" even though a job service
counselor said:

Within my tenure here the economic factors are
beginning to place a greater role in job
placement than several years ago. As a result
of the local market'getting tighter, more
attention is being paid to. job placement out-

.

side the local area.

At case site B (designated a low placement site in State
'13) job placement was.considered most important as the overall
goal of the vocational-technical education programs. Several

'teachers said that placement was the ultimate test of ,their
teaching and of the programs offered by the community college.
The college president said:

The designed outcome is for a person to fit
into the economic structure and placement
attempts to see that it is brought about. I

would assume that our success in technical
education is measured almost entirely by
whether or not we place people and whether or
not they are well - (trained people who can do
the job when we place them.

The philosophy of the college, according to the president
and the dean of technical education, is to meet the employer's
needs for trained personnel and to provide high quality training
for the students. With a shortage of skilled .labor in the city,
the students enrolled in training programs, especially electron-
ics, data processing, and health fields, are hired prior to
graduation and often without recognition of the job applicant's
qualifi6ations.

The director of counseling explained that job placement
counseling ds available for students but, "so many times the,
employers hire the students before they even.get their associate
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degrees"-or the students work directly with the faculty to get
placed. "In other words," he,said, "the students are hired in
many fields before they get-out and it's just a matter of coin-_ -
municating to Let them know which companies need someone." "I

think," the director of counseling continued, "the teachers do a
better job because they work directly with the community and be-
cause, after all, there's a limit to what a job placement officer
can do."

An Hispanic city councilman who worked closely with the dean
of technical education on the economic development council stated
"I think the college has prepared people well--they have simply
done a good job of building the city work force and I regard them
as an integrarl part of oureconomic development program." He
continued, "the college has a good deal of flexibility in their
programs and they tend to be pretty responsive to market
changes."

At the state level.the commissioner of community college
said, "Programs to be offered by the individual community
colleges area-local option." However, the commissioner
stressed:

The training received by students must not be
too narrowly focused. Students must reserve
enough broad training to be able to progress
on the job. Narrow, specific training for
local labor needs allows the individual to
secure job entry but does not adequately pre-

.

pare him or her for advancement on-the job.

At case site C (designated a high placement site in State C)
the community college administrators and teachers complied with
the reporting requirements ofthe local district and the state.
The distr-ict's chief administrator of vocational-technical educa-
tion stated:

The thrust in vocational education is realis-
tic training for jobs that exist, essentially
in 'the community. We are dealing with the
real world. We want our programs to reflect
the real world. So obviously placement is

. tied up right in the middle of all this. We
look at programs that don't have a good place-
ment rate and wonder why and-how we can change
it. Job placement is one of our top goals.

lbe case site,administrators and teachers appeared to believe
that placement rates were more influenced by the local economy
than by their interventions. The director of placement said "the
high placement in this area is because the demand is here. I

think that's number one. Even if wf., can have the best program in
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the world, if thefe are no jobs, then there are no placements."
All teachers submitted monthly placement reports to the director
of placement enumerating their students: job placements and
starting hourly wages. Although the directoprof placement felt
that "we all do placement," several ,teachers felt that the
director received the "credit" for their placements and were less
prone to make efforts to place students. A number of
interviewees believed that job placement was a high priority for
reporting purposes' but not in reality. The director of placement
explained:

The placement officer is the clearinghouse.
am the only'professional here, and to be in
charge of the myrid of things that I have to
be in charge of, there's no way to deal with
12,000 students individually. As a result,
everybody does job placement. I gave the
instructors.the credit because they're-our
pipeline.

At case site D (designated a .iaigh placement site in State D)
several interviewees expressed surprise that ]ob placement would
be considered a .function of a.community college. Although there
were sixteen vocational-technical education programs, most were
taught as transfer programs. The majority of the teachers be-
lieved that there were few program-related jobs in the immediate
community and did not see themselves as having many opportunities
to place students. The college president stated:

I'm not sure per se the college has any obli-
gation for placement--I'm not an employment
agency, however, I feel we have a distinct
obligation to keep in touch with the employers
in the community and to communicate their
needs to our curriculum, our faculty, and our
students. We also inform the employers of the
kind of careers we prepare the students for.
But, in. terms of finding the'students,a job,
I'm sorry, but I don't think that's our'func-
tion. In some cases, we have to tell. them
there are no jobs in this area ,heir
field--that's a truth in selling that's very
important--it's our obligation to tell them,
they have a right to go somewhere else, but if
they still want the courses, terrific, it's
their choice!

Most of the students. regarded the vocational-technical education
programs as "an opportunity to explore careers." Mos,t of the
students were positive about their experience at the college, as
one described:
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. I feel I've really blossomed here - I've
gained a lot of self-Confidence. In contrast
to the state college I attended for a while, I

feel like I've gotten a lot more direction
here. The teachers have been really, really
interested in my plans and have ad-vised me
accordingly.

Other students spoke about the personal attention they've re-
ceived from faculty members. One student said "the teachers are
so interested in the students."

Students were less optimistic about opportunities to find
jobs and about the help the school could provide with job place-
ment. One student said, "I think a lot of times this college is
a resting place because of the job market." Another said, "I've
heard of people using the placement office for transferring to
other schooli, but I'ye nevet heard of them going there for
jobs." A teecher stated a commonly held feeling:

',feel quite guilty about my students because
they're h,Jeding -into careers where they'll
Lind no fulfillment. I hear a lot of things
about placement, but I have no evidence it
exists except for placement ih other colleges,
as transfer students. I don't see the college
committed to job placement at this time.

Most interviewees believed that the school provided an excellent
foundation for transferring to one of the numerous four-year
schools nearby but did little, due to the low labor demand, to
encourage students to take jobs after receiving an associate de-
gree.

As the case studies revealed, there were imilarities and
differences in the philosophies regarding job acement. Whereas
at case site A the top priority was job placeme t to the extent
of placing students in areas beyond the local labor market when
necessary, at case site I) the president did not elieve job
placement was a responsibility of the community Ilege.

Information from the mail questionnaire. The respondents to
the mail questionnaire indicated their priorities for vocational-
technical education in the following question.

In your personal opinion, how should th& following
goals of vocational-technical education programs be
ranked in importance?

(Rank the most important goal as l', the next most
important 2, the next most important 3, the next
most important 4, and the least important 5.)
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a. To place students as they leave school in
jobs related tq their training

b. To provide students with competencies needed
to obtain jobs

c. To placestUdents as they leave school in jobs
including nontraining- related jobs

d. To create an awareness of the various jobs for
which students might prepare

e. To provide an opportunity for students to explore
various occupational areas

The deans /directors, vocational - technical, teachers, coun-
selors, job placeMent specialists, advisory committee members,
and employers who reaponded overwhelmingly agreed that their top
priority, was to provide students with competencies needed to ob-
tain jobs. PAesponses are aggregated by state in table 17 to
indicatw7qoals considered most to least important for vocational-
technical education programs.

As the data in table 17 indicate, 72 percent of the re-
spondents felt that providing Students with competencies needed
to obtain jobs was the most important goal and 11 percent ranked
it next most important. The second highest priority was the goal
of placing students in related jobs, which was ranked most
important by 8 percent and next most important by 37 percent of
the respondents. The third highest priority, creating an
awareness of jobs, was ranked most important by 10 percent and
next most important by 29 percent of the respondents. The goal
to provide opportunit s to explore' occupational areas was
ranked most, important 6 percent and next important by 17
percent of the respondents. Finally, the goal to place students
in unrelated -lobo was ranked fifth with one percent of the
respondents indicating it most important and 3 percent indicating
it next most important.

The breakdown of the aggregate rankings indicated the dif-
ferences in opinion among the various respondent groups in each
of the-four states. Table 17 shows the percentage ranked most
important and the relative,overall ranking indicated for eac/: of
the goals by the respondent groups and states. With the excep-
tion of advisory group members at low placement sites and employ-
ers at.high placement sites in State A, all other respondent
groups ranked providing students with competencies needed to
obtain a job as the top priority goal. The advisory committee
members'at tow placement sites and employers at high placement
sites raOced awareness of occupation first. In State A the
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teachers, counse.ors at low placement sites, job placement
specialists, and advisory council members at low placement sites
ranked Placing students in related jobs second.

In State B all respondent groups rated providing competen-
cies needed to obtain a job as their top priority. A higher per-
centage of respondents ranked awareness of occupations second
than they ranked placement in related jobs. Advisory committee
members ang employers ranked placement in related jobs third or
fourth.

In State C all respondents except the job placement
specialists and deans/directors at low placement sites ranked

,providing competencies needed to obtain a job first. Job place -
merit specialists favored awareness of occupation, which was
ranked second by several of the other respondent groups.

placement in related jobs as their second highest priority.
Teachers and counselors at high placement sites, however, ranked

With the exception of one dean/director at a fow placement
site arfdOob placement specialists, State D respondents also
ranked providing competencies necessary to obtain a job first.
None of the respondent groups ranked placement in related jobs
second, and only employers at low placement sites ranked it
third. Rankings were mixed in this state, with teac'ers at high
placement sites and counselors at low placement sites ranking
placement in jobs not related to training second. Teachers at
low placement sites and counselors at high placement sites and
employers ranked opportunity to explore various jobs second
whereas advisory council members ranked awareness of occupations
second.

Despite the differences among various respondent groups in
the four states, it was apparent that placement was not the high-
est priority. There appeared to be a trend for ranking placement
in related jobs higher in the states with a high placement rate.
In State A (median placement rate was 96 percent) the majority of
respondents ranked placement in :elated jobs second whereas in
State D (median placement rate was 55) that goal was ranked third
by only one group and Fourth or fifth by the remaining groups.

ir

The data in table 18 show that the deans/directors assumed
responsibility for identifying and critiquing the philosophy for
vocational-technical education at the majority of sites. Over a
third (eight'to twenty-one) of the respondents did not know the
locus of responsiblity for idenkifyigg the philosophy.- No trends
emerged within the state-due to the low number of deans/directors
responding to the mail questionnaire.

The deans/directors also reported how often the philosophy
foi vocational-technical education was identified and critiqued.
As indicated by the ciata in table 19, approximately 73 percent of
the respondents reported that the philosophy is identified and
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critiqued at_least once every two years. There were 1_0-trends
apparent differentiating high and low placement sites among the
states.

Summary. Findings from the case study and the mail
questionnaires revealed that positive philosophical positions re-
garding job placement are critical for high job placement. How-
ever,,the majority of respondents did not believe job placement
in related jobs is the highest priority for their institutions.
Placement in jobs related to training was Considered a higher
priority in the state where the postsecondary institutions had
higher job placement rates than in the other three states. When
the respondents to the mail questionnaire in all states, were
asked to rank goals for vocational-technical education in post-
secondary institutions they overwhelming otiose "to provide
students with competencies needed tc obtain jobs" as the most
important goal for vocational-technical education.

At the postsecondary institutions with relatively high job
placement rates the commitment of administrators, faculty, and
other staff to job placement as one important goal of their
vocational-technical program was evident. The commitment was ap-
parent not only in the staff attitudes but in the level of re-
sources alloted to promote job placement activities at the
institution. The level of communication about job placement be
tween institution and labor market representatives was higher and
more consistent at high job placement sites than at low job
placement sites. Throughout the study it was evident that the
most significant factor in the level of job placement at post -
second, y institutions was the underlying philosophical position
of ad nistrators and the individual faculty members whd did much
of t actual job placment and`the other staff members who pro -
vid: essential support and informational services.

o ram Plannin

Information from review of literature. Planning of
vocational education programs was explicitly emphasized in the
Education Amendments of 1976 (P.L. 94-482). The law stated that
plans for the use of federal furids must satisfy at least four re-
quirements:

1. Coordination and consultation with representatives from
other education and training agencies in the service
area

2. Consultation with a local advisory council- for
vocational education

3. Assessment and evaluation of student needs
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.4. Explanation of how the vocational program plan meets
identified student needs and the needs of the employers
for- skilled workers

In addition to meeting federal requirements for planning, Van
Ausdle (1980) emphasized the "crucial need for two year colleges
to strengthen their managerial capabilities" through planning
due to the "unprecedented changes to societal trends which have
created both threats and opportunities-for the two-year college."
According to Van AuSdle (1984) comprehensiVe program planning is
best implemented in a step-by-step process that requires
administrators to do the following:

1. Assess current and past conditions and the environment
in which the' institution operates

2. Assess the needs of present and future clientele and the
societal needs for which the institution operates

3. Define goals and set objectives based on the needs
assessment

e.

4. Determine and implement programs to achieve the
objectives

5. Assess the progress toward achievement of objectives

Collection of data about students and the local labor market
has become essential for comprehensive program planning and for
`meering the requirements of the law. Rall and O'Brian (1977)
stated:

When implementation of a new curriculum is
being considered it:is necessary to consult
with representative employers of-persons in
ordet to be reasonably certain that jobs will
beCome available. A review of national,
regional, and state manpower projections may
indicate broad trends--but more exact, local
data are needed (p. 61).

No consistent mode of planning for vocational-technical
education programs emerged from the analysis of interviews and
documents at the four case study sites. A recent study by Starr 1

et al (1981) similarly found the following:

0 Relatively few schools have a long-range institutional
plan for vocational education.

o Long-range vocational education planning, when it does
take place, occurs most often in conjunction with
facility planning.
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o The se-koala do-engage in numerous vocational education
planning activities. However, the planning that does
take place is usually not found in a written planning
document. As a consequence, the planning, processes and
procedures that do occur in local schools are seldom, or
only partially, communicated to groups or individuals
outside of the school.

o Local applications for federal funds received at the
state level from postsecondary schools seldom contain
sufficient detail to serve as planning documents.
Indeed, it is usually difficult to discern the extent or
nature of local level planning simply by reviewing
local applications.

o Larger postsecondary schools are more likely to have
formalized planning processes and policies and are more
likely to have the resources to employ staff who have
expertise in planning or research. It is important to
recognise that many schools offering vocational
education do not employ persons with specific expertise
in planning or research.

Decisions about vocational programs and services in
many schools are often made by persons who are not
vocational administrators. Planning decisions are often
finalized by presidents of the postsecondary institution
rather than by deans of occupational/vocational
education.

o Some kinds of olanning activities are more likely to
occur on a regular basis; other kinds, of planning acti-
vities are likely to occur sporadically. Monitoring and
assessing enrollment levels and student interest in voca-
tional programs, and determining costs and expenditures
are examples of instructional program planning activities
that are usually cc-inducted on a regular basis. Planning
instructional programs and services to meet the needs of
special client groups (e.g., handicapped and disadvan-
taged) and to ensure equal access to vocational education
by both seycs are more likely to occur on an irregular
basis and then usually on a "felt-need" or externally
induced basis. Systematic planning that includes needs
assessments as a basis for providing instruction and
services to special client groups or to promote equal
access is the exception rathe: than the rule (pp. 7-8).

Information from the case study sites. At the four case
study sites administrators and teachers said that advisory com-
mittee input was used to some degree but no other processes were
mentioned which were common across all sites. Student interests,



I

enrollment and follow-up data, teacher input, local-labor market
inlarmationand state-level data-were cited most frequently as

sources of information for planning.

At case site A (designated a high placement site in State P,N

new programs were started based on employment needs of the
-community. These needs were determined by gathering employment

,

projection information and from recommendations of the advisory

council. According to the state plan

Area vocational-technical institute instruc-
tors shall be'responsible for program plan-
ning, and that such responsibilities shall be
directed toward a learning environment in
which subject matter knowledge, occupational
skills, and related attitudes are directed as
needed 0 meeting a specific student identi-
fied occupational objective, so that such
learning experiences provide the students with
entry-level qualifications for,defined employ-
ment.

Once a program is approved by the program advisory council

it is sent to a general advisory committee made up of representa-
tives from program advisory committees, students, former stu-

dents, employers, and others. If this group approves the program
is then presented to the school board for review. The school
board will not approve or act on any vocational-technical
education question until the position of the general advisory

council is known. One instructor said,

A real battle is beginning to build between
the postsecondary academic schools in the
area, and the vocational school because the
postsecondary academic school is starting to
offer AA degrees that conflict with the area
vocational-technical education programs.

The board for higher education has the responsibility to keep
schools from duplicating efforts, but interviewees indicated the
board has taken no action to control this problem so far.

At case site B (designated a low placement site in State B)
vocational programs that are offered are based on priorities,
desires, and needs of the local people...not the state people.

As one state official said, "the community colleges in the state

are 'locally automonous'." He further said:

while an-area-may seem to require_ trained
persons in a specific field, unless the local
board' and advisory committees perceive the

Reed because new lobs will be created then
nobody wants to train somebody in these high
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cost _programs where they're going to go off to
a nearby town instead-of'staying home to work.
In this state community colleges, and not the'
state, have the last word.

A state education agency document includes the following
principle of operation for program planning for postsecondary
programs:

Each program of instruction must be designed
to prepare individuals u1-on completion for
employment in a specific occupation .or cluster
of closely related occupations in an occupa-
tional field, and must be particularly suited
to the needs of those engaged in or preparing
to engage in such occupation(s).

There ire a general consensus that program planning is
strongly influenced and often directed by input from the advisory
committees., One advisory member indicated, We're'able to tell
them what we perceive as needed in the field; consequently, we
prefer their students, in comparison to other institutions."
Another-advisory committee member-stated that "our input is
definitely used."

A mid-management faculty chairperson re rts that sub-
ttantial program changes, which deviate from\what is offered in
the catalogue must be approved by the academic council, chaired
by the dean. Following'approval-by the acadeinic council, changes
must then be approved by the state education agency.

'At case site C (designated a high placement site in State C)
_a new program must be approved by the community college board of
trustees before it is sent to the state for their, approval. The
president reported that a new program is usually considered
because of a recommendation from the business community. If the
request for such a program is viable, a needs assessment of the
community is conducted to see if the program is needed and want-
ed. The state plan in its guidelines for developing new educa-
tion programs states that programs must show need in "relatioh of
proposed program to job market analysis." When need is estab-
lished, the instructor prepares a proposal and submits it to the
president-and board for approval. If they approve the program,
then a curriculum is developed and both the proposal and
curriculum are sent to the state departb.ent for approval.

The institution president reported "that programs are often
started and then stopped-depending on the continued need for
them." He gave an example of a program, which had been cancelled
recently because the graduates were not being paid anymore than
if they had applied for the job without the further education.
This was a program that the community had requested as being
highly needed.
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All persons interviewed agreed that teachers have the great-
.est involvement in changing programs at the college, but that
this happens because of the labor demands of the area or the
advisory council has stated .a need for the change.

At case site D (designated a high placement site in State D)
when a new program was being considered'a proprosal is submitted
to the president and executive committee of the community college
for their approval. If in their opinion, the proposal has merit,
it is then sent to the state community college board for its ap-

'proval, This agency has a person assigned the responsibility for
approving all requests'for'neW programs for all the community
colleges in the state and to make sure the requested program will
not be a duplication of effort. This person decides whether the
program should be apprOved based on labor market data showing a
need for the program. If the community college board approves,
the proposal is sent to the state governing board for higher
education for their approval. If both agencies approve the re-._
quest is sent to the vocational education division to request
money to support the program. Although the state vocational
education agency has the option of refusing the request, they
have always accepted the recommendation of the governing board
for higher education. Funds for new programs are allocated for a
period of one to three years, after which the community college
must have money within its own budget to maintain the program.

in reference to developing new programs one staff member
indicated that the lack of funds was a reason for few new pro-
grams being initiated. The president responded, "That is a cop
out, that's not true, we're not restricted by budget at all.
There hasn't been a fullfledged proposal submitted for a new. pro-
gram. I've heard that excuse too damn often."

Information from the mail questionnaires. In the responses
to the mail questionnaire, half (eleven of twenty-two) of the de-
ans/directors did not know who had primary responsibility for an-
alyzing vocational-technical. program objectives for their insti-
tutions. In table 20.the data indicate that in State A either
the directors or_teachers had the responsibility when a response
other than don't know was given. In State B the respondents
indicated that advisory committee Members and directors had major
responsibility for analyzing institutional objectives in the low
placement site whereas the respondents were not sure who had such
responsibility at the high placement site. Similarly in State C
low placement site respondents indicated the state agcncy and
dean/director had responsibility for analyzing prograA objectives
whereas the three responses from the high placement sites did not
know who had the responsibility. In State D, advisory committee
members, and deans/directors had respcnsibaity for anlayzing
program objectives at high placement sites while the one response
from a low placement site indicated that teachers had primary
responsibility for analyzing program objectives.
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In table 21 the data show how frequently deans/directors who
responded to the mail questionnaire believed the program
objectives were analyzed. The majority (sixteen of twenty-two)
of the respondents indicated the objectives were analyzed at
least once a year. The exceptions were in State B where two of
the,low placement site deans/directors indicated their instil
tutional program objectives were analyzed every two years. In
State C the respondents from low placement sites indicated that
institutional program objectives were analyzed once every two
years, once every four years and once every five years in
addition to one respondent indicating at least once a year. In
State D one dean/director indicated program objectives were
analyzed once every two years whereas the other two deans/
directors from high placement sites indicated that objectives
were analyzed at least once a year.

Fifty percent of the deans/directors responding to the mail
questionnaire indicated they held the responsibility for alloca-
ting funds for equipment and supplies for the vocational-
technidal education programs. As shown in table 22 in State A
all of the three respondents from high placement sites indicated
that the state agency allocated the funds whereas the low place-
ment site response indicated that the director had the responsi-
bility. The responses from the high placement sites in State B
indicated the state agency and Wrector had responsibility for
allocating funds for-equipment and supplies. Directors and the
schdol research and evaluation division were reported as having
responsibility for allocating funds for equipment and supplies in
the low placement sites. In State C all respondents from the low
placement sites indicated that the dean /director had responsi-
bility for allocating funds for equipment and supplies whereas 66
percent of the responses from high placement sites showed that
the-responsibility rested with the state agency and advisory
committee. In State D, 67 percent of respondents indicated that
the dean/director and 33'percent indicated that the state agency
was responsible for allocating funds for equipment and supplies.
The one low placement site response indicated that the advisory
committee had the responsibility to allocate funds for equipment
and supplies for the programs.

Of the dean/directors who responded (22) to the mail
questionnaire, 32 percent indicated that the advisory committee
and 27 percent indicated that the state agency held primary
responsibility for determining the supply of trained workers that
employers will need. In table 23 the data show that the locus of
responsibility for determining the need for trained workers
varied among the sites in the study. In State A deans/directors
of the three high- _placement sites indicated-that the- state--
agency, advisory committee and school research/evaluation unit
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held primary responsibility for determining the supply of trained
workers that employers will need whereas the deans/directors at
_the_low_placement site indiraterl that the advisory _committee had
the primary responsibility for determining the employment needs.
The two responses from the deans/ directors in the high placement
sites in State B indicated that the director and teacher had the
responsibility for determining the supply.of trained workers that
employers will need whereas the deans/directors from the five low
placement sites indicated that the state agency, advisory com-
mittee, director and teacher had .the responsibility. In State C
deans/directors of two of the high placement sites indicated that
the state agency had the responsibility for determining employ-
er's need for trained workers whereas the one dean/director
indicated that the teacher had this responsibility. The respon-
sibility of the deans/directors from the four low placement sites
were split between advisory committee and director. Deans/
directors of the the high placement sites indicated that the
state agency, advisory committee and school evaluation /research
unit had this responsibility in State D. In State D the deans/
directors at the low placement site response indicated that'the
state agency held the responsibility for determining the supply
of trained workers needed by employers.

Employers who responded to the mail questionnaire indicated
how often the schools contacted them to assess their skill needs
(table 24) and also how often schools should contact them (table
25). As shown by the data in table 24, the majority of schools
either contacted the employers once a year'(25-48 percent) or
never (28-58 percent) contacted them. In State A there was less
difference between high and low placement sites than in the other
states in the frequency of contact. In State B there was a
greater difference between high placement sites and low placement
sites, with 31 percent of the employers from high-placement sites
and 46 percent of the employers from low placement sites report-
ing they are contacted once a year. Fifty-eight percent of the
employers in high placement sites indicated the postsecondary
institution never contacted them whereas in the low placement
sites 37 percent never contacted them. In State C the responses
from the high placement site employers indicated that 48 percent
of them had been contacted once a year.by the postsecondary
institution to assess skill needs. Thirty four-percent of the
employers from low placement sites indicated they were contacted
at least once a year. In State D fewer (25 percent) of the high
placement site employers indicated they were contacted once a
year by postsecondary institution personnel to assess skill needs
as compared to 48 percent in the low placement sites. In the
high placement sites 50 percent of the employers indicated they
were never contacted as compared to 28 percent of the employers
from low placement sites.

In table 25 employers' responses indicated how frequently
they would prefer to be contacted by the schools for information
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about skills needed in their businesses. As the data in table 25
show, the majority of employers 164 percent in low placement
sites and 80 percent in high placement sites) in all states pre
ferred to be contacted once a year. A small number of employ-
ers (4 percent in low placement sites and 24 percent in high
placement sites) indicated that every two years would be prefer-
able, but very few employers (0 percent in low placement sites
and 6 percent in high placement sites) indicated that they should
never be contacted by postsecondary institutions concerning their
job skill needs. No clear trends emerged distinguishing employ-
ers at high placement sites from employers at low placement sites
concerning the frequency with which the postsecondary institution
should contact them concerning their job- skill needs.

Deans/directors responding to-the. mail questioNhaire indi-
cated how frequently various methods were.used by their schools
to assess employers' skill needs. The responses indicated that
various methods were used by all sites to assess the skill need'
of employers. As the data in table 26 show, the majority of the
deans/directors (twenty of twenty-two) indicated that the recom-
mendations from advisory committees are used at least once a"
year. The other two deans/directors indicated that they used
advisory committee recommendations once every two years. Twelve
Of the twenty-two dean/directors indicated that information from
the Public Employment Service was used at least once a year, five
dean/directors indicated every two years, and one dean/director
indicated never. Written surveys were used once a year by nine
of the deariidirectors and once every two years by another nine,
with one dean/director indicating written surveys were never
used.- Annual interviews of employers at their'work sites were
reported by ten deans/directors with three dean/directors report-
ing (-ice every two years and three reporting that employers were
neve: interviewed at the work sites. Telephone surveys of em-
ployers were conducted once a year at six sites, once every two
years at eight sites and never_at three of the sites.

Advisory committee members who responded to the, mail- ques-
tionnaire indicated how much help they provided in identifying
new occupational areas for vocational-technical education program
improvement. In table 27 the data -show that few (3 to 13 per-
cent) advisory committee members, indicated that they provided
very much help. The majority of the respondents from all four
states reported that they provided some (23 to 50 percent) to
much (16 to 36 percent) help in identifying new occupational
areas.

Respondents to the mail questionnaire indicated whether they
had received information concerning various studies conducted by
the postsecondary instiEutions-during the Past five years. In
table 28 the data show that the majority (67 to 100 percent) of
the postsecondary institution staff in States A, B and D received
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follow-up reports of former students. Postsecondary institution
_staff and advisory committee members from State C received less
(20' to 100 percent) follow-up reports than did similar staff com-
mittee members in the other states. ,In all states deans/direct-
ors and job placement specialists received student follow-up
information most consistently with no observable trends between
high and low placement sites.

In table 28 the data also indicate whether respondents re-
ceived two other reports, a survey to assess employers' job

. skills and labor requirements and a survey to assess employers'
satisfaction with foriper students. Similar to the responses re-
garding follow-up reports, school staff indicated they received
more information than advisory council members. The respon-
ses varied more among the respondent type than among the states.
In all states the'100 percent response rate was for deans/
directors. Few of the counselors and job placement specialists
in.State C and D indicated that they received reports assessing
employer needs and employer satisfaction with former students.
The majority of teachers in States A, B and D received these re-
ports, whereas a third-of the teachers at high placement sites in
State C received the reports. In State A, 40 to 100 percent of
the postsecondary institution staff and 33 to 36 percent of the
advisory committee members received reports to assess employers'
job skill requirements and employer's satisfaction with former
students. In State B 40 to 100 percent of the school staff and
17 to 33 percent of the advisory committee members received them.
In State C zero to 100 percent of the postsecondary institution
staff and 32 to 67 percent of the advisory council members re-
ceived the reports. In State D zero to 100 percent of the post-
secondary institution staff and 26 to 49 percent of the advisory
council members received the reports.

Summary. The postsecondary institutions in the study en-
gaged.in several program planning activities. However, systema-
tic and comprehensive program planning was the exception rather
than the rule at the study sites. Some planning activities
occurred on a regular basis although others occurred sporadical-
ly.

It appeared that program planning in the high job placement
sites was focused more clearly upon the needs of employers and
the emerging trends in the labor market. Postsecondary institu-
tions wit', high job placement rates worked more closely with
business and industry leaders. Administrators and teachers at
high placement sites made more frequent use of advisory commit-
tees in program planning. It was apparent that the postsecon-
dary institution staff in high job placement sites more clearly
understood the rol_e_uf the--postsecondary institution in economic
development and worked more closely with business/industry
leaders in program plannning.
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Business/Indus -try Involvement

Information from review of literature. "Programs of
vocational- technical education must be an interral part of the
community in which they exist and must reflect the day to day
occupational life of 'the community" (American Vocational Associa-
tion 1969). Educators have looked to industry for counsel regard-
ing the development and content of vocational-technical education
programs since their inception. The interdependence of industry
and education was first recognized in the rules and regulations
issued by the U.S. Department of Education in 1922 (Burt.(1967).
Tice desirability of involving industry in local vocational-
technical education programs has been generally accepted by
vocational-technical educators. A review of the literature
indicates that one of the most effective formal means of
obtaining the necessary cooperation between industry and
education has been through advisory, committees. Studies con-
ducted throughout the past three decades show that vocational-
technical teachers-have provided more realistic and meaningful
education when assisted by advisory groups.

Educators have had the burden of establishing the relation-
ship with advisory groups. In a landmark study, Burt (1967)
stated, 'It is the quality of school leadership which is decisive
in determining the nature-and extent of industry cooperation-."-
(p.6) Advisory groups differ in their roles, fulfilling differ-
ent necessary functions at state and local levels. Typically
vocational-technical e(7.ucation programs have at least a general
advisory committee (or council) and may also form departmental
and specific occupation-advisory committees (American Vocational
Association 1969). In this study the questions in the mail
questionn'e were oriented towards the general advisory commit-
tees wt craditional role has been to assist in the develop-
ment an. aintenance of the entire vocational-technical education
program of the institution. The general advisory committee draws
members from across the occupational,spectrum represented-in the
program and frequently from other concerned community groups.
General advisory committees help identify the vocational -
technical education needs of the individuals and the community.;
help access labor market requirements; help establish realistic,
practical programs; participate in developing community support;
help with developing long and short range goals for the program
(American Vocational Association 1969):

Although advisory committees have provided the primary mode
of cooperation and communication between the vocational-technical
programs and industry, other types of relationships have been
formed. These include cooperative education programs, contracted
inservice programs, cooperatively developed job placement
services, apprenticeship programs and private industry council
(PIC) sponsored programs (Grede 1981).
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A recent role for vocational educate'- has been the concern
for state level and local level economic development. Bruno and
Wright (198U) have defined economic development as expansion of
productive capacity through better management of the resources of
labor, land, capit,,l, or technology. According to a recent
survey by the Joint Economic Committee (1979), the most
significant factor contributing to economic devetopment is the
availability of skilled workers. The educational opportunities
directed .(.4t maintaining and upgrading the productive capacity of
workers figure prominently in business decisions to locate or
elpand operations.

Information from the case study_sites. At case site A (de-
signated a high placement site in State A) the attitude of
employers toward the vocational-technical education school is
very positive. All employers interviewed reported that they had
attended open houses and tours at the school. Most of the
businesses had tours for the vocational-techniCal education
students. Employers stated that the contact they have with the
vocational-technical education staff through civic, church, and
other community involvement has a positive impact on the
relationship they have with the school. Typical comments by
employers in the arts included; "With vocational graduates, we
have very good luck"; "Graduates of vocational schools are very
successful"; and 'Vocational students are in high demand."

The good relationship between the vocational-technical
school and business and industry may exist in part due to the
stated mission of the school. The mission statement in the
faculty handbook (1980-81) says:

It is the intent of this institution that the
vocational-technical program shall concern
itself with the welfare and interest of the
people of the area and shall maintain close
ties with those segments of activity contri-
buting to an increase In the quality of life
and .economic development of the area.

The school has close ties with business and industry through its
JSO of advisory committees.

At case site B (designated a low placment site in State Bj a
c-ninselor stated that the p imary goal of the vocational-
technical education progtami is to graduate students with entry
level s'kilts for local industries. On the other hand, all
employment commission spokes person said that many employers are
accustomed to the results of public education and "just won't use
most of the graduates who can't even ,;pull a simple word," A
task force of business and education Leaders concerned with
promoting the city's growth pointed out that "there is a shortage
of vocational-technical trained employees to meet the growing
business and industty demah+,."
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The community cpllege. administrators appear to be in agree-
ment about the need to serve the community through vocational-
technical education to enable the popdlation to meet current and,'
future needs of business/industry, which is necessary for-econo-
mic growth and stability. The key administrators are fotward-
looking and pec4ctive in their efforts, risking criticism to
attract nontraditional clients to try .innovative' ways to reach 0

client groups, and to influence business/industry to interact and
depend upon employing graduates. The administration is well
represented in formal committees and networks established within
the college, with other educational institutions, and with the
economic - political factions in the communty. A large portion of
the interaction is inforwal and based upqn the good will estab-
lished by persons dedicated to the role the community. .college has
in the city as'a vital groWing city trying to meet the needs of
its citizen-8 through carefully planned economic growth.

According to an article in the schoolnewspaper,'the recent-.

ly appointed governing board will stress community involvement in
the running' of the college. One waif' that business and industry
is involved is through the advisory council. A member-4ot the
state coordinating board said "The most useful advisory commit-.

tees are specific to a program. They speak with more knowledge
of business and industry/labot needs."

Although some negative rtmarks were made about the community
college, the vast majority of interviewees praised the quality of
vocational-technical education program. An excerpt from an
.employer's letter to one of the teachers was "Your school, and .

program looks outstanding. Yourreputation has reached beyond'
youriimmediate community."

At case site C (designated as a high placement site i tate
C) the director of training and vocational education stated in an
Advisory Committee booklet that,

The community College has a professional
commitment to effectively and continuously
utilize volunteer vocational education
advisory committees. These committees must
provide advisory direction to district
coordinators, in an effort to assure a viablet.
up-to date vocational program --, a program. '

that will provide students with adequate
competencies and excellent opportunities for
employment upon completion, in concert with
the needs and desires of the business and
industry of our city.

The community college has coordinators of vocational ecTuca-
.

tion that are respondible for continuous communication with the
business and industry community. A district administrator



destribed the vocational coordinator's -job as identifying with
thd community, (And working, with advisory committees, They arG
also responsible for talking to employers about ti=le vocatiOnal
students they have hired. The administrator *scribed the
coordinators as "public relations people; they are the eyes'and
ears of the community college." The district.administratoc ex-
plained that the school had at least one hundred advisory com-
mittees, each with at least ten members, which means "we can get
in touch with over a thousand businessiindikstry leaders in the
community by picking up the phone."

-The employers interviewed indicated't/ hat they a close
working relationship with school personnel, and particularly with
the placement office director. They reported that they often
hire vocational-technical education graduates rather than other
applicants. One employer stated:. -

4 I think that the community college system here
has..done everything they can in the last' four
years to improvg the quality of their Au- p

dents, as far as vocational education is
:-,- concerned. They haye kept very close touch

with industry.

At case site D,

.

designated a high placement site, one of the
policies for the community college as stated,by a state coordin-
ating board representative is "to''cooperatewith gOvernment,
indAtry, business, and service agencies in the provision of
educational sertices to Jassist in solving problems related to
the development of the Commonwealth's economy and its huffian and .

natural resources.". ,

At the community college an admini6trator
stated that the college facdlty and staff are
trying to get to the community through varied
means, with rgpresentatioli on various commit-

.tees in town,.. through service organizations
and as elected officers in the community.

The president of the school indicated that not having enough
staff limited the amount of contact i1ey could have with business
and Industry.

Most interviewees 'cad positive comments about what is hap-
pening, that the school is becoming more dynamic, more inirtune
with'the needs of the.community. However, some.interviewers
indicated there could be more effort made by L..he school to
improve liaison with busin'ess-and industry, in order toAevelop---
entry-level positions. They said that efforts are being made,
but they' are scattered at this point.' An example was the
colleae-business community Wncheon held recently about which a
-typical comment was, "You know, its nice that we have the
luncheon, but then what?"

r
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. The placement director reported that he had made an effort
to contact business and industry personnel in the area. He said,
"I mailed letters to 125 prospective employers and only one
responded out of the group. Nqt one person came...just one
called." The letter asked employers about job openings, but also
invited them to visit the school to see what they had to offer.

4

'Information from the mail questionnaire. Advisory committee
members who responded to the nail questionnaire indicated how-
long they had served on their respective committees. The data in
table 29 show that the most frequent response was that the member
had served from two to three years. The exceptions included the
26 percent of the low placement site respqpdents in State A who
served less than.a year, the 33 percent of the high placement
site respondents in State B who served six to nine years and the

`1'' ,7 percent of the low placement site respondents in State D who
figd served nine to more years.

As the data in table 30 indicate, Advisory committee pembers
N reported that their committees typically met between once and

twice a year. Few' (8 percent or less) of the respondents never
had committe4M4petings. In States A and D over a fourth (28 to
35 pprcent) of the, committees met at least four. times a year.

.The data did not indicate any trends between high and low
placement'sites in the number of ,times advisory committees meet.

Advis rytcommitiee members indicated how much help they pro-
vided in t eir role as committee members im sponwring carAr
days. In table 31 the data show ghat the majority of the
advisory cqmmi,ttee members in States A and B indicated they pro-
,vided little to very little help in sponsoring career days.
Approximately a third (32 percent) of the respondents from high.
placement sites in State C Indic ted they provided some help
whereas over half (55 percent) i dicated they provided little to
'very little help. Half (50 percent) of the. State C-- respondents
from low ylacement sites felt the provided very littlf help in
sponsoring career days. ,State D respondents from high placement
sites indicatO they provided much to some help (72 perceni)
whereas those from, low placement sites either provided some (26
percent) or very little (28 percent) help.

Advisory committee members indicated that they helped more
An providing occupational information than in sponsoring career
days. In table 32 ,the information shows that the majority of
responding advisory committee members gave some to much help in
providing occupational information. The-re were no treds,between
Ugh and.low placement sites in the amount 9f help respondents
felt they gave in providing occupational information. 4

Advisory committee members indicated they provided less help
in identifying tasks to be performed by workers than in"providing
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occupational information. As the,data in table 33 shows, the
highest percentage of respondents indicated they provided some
help in identifying tasks. However, over a fourth (27 percent)
of the advisory committee members at the high placement sites in

`,State A indicated that they provided very little help in identi-
fying tasks to be, performed by workers. Several committee merry
-hers in low placement sites in State C (30 percent) and State
(22 'percent) also indicated they provided very little help in
identifying tasks to be performed by workers.

The mail, questionnaires also elicited information from em-
ployers. Employers were primarily asked to indicate the fre-
quency of contact,with the.-school and who made the contacts. In

ssand34 the datasliow that the majority of employers in State A
nd State D were contacted at least once a year reaarding job

openings for gtudents. In State B 60 percent of the respondents
in the highplacement sites and 40 percent of the respondents in
the low plAdement sites were never contacted. There was consid-
erable difference in tl-ie freque9cy of 'contact between high and
low placement sues in State C. Eighty-three percent of the em-
ployers at low placement sites were never contacted whereas over
half ('55 percent) of the employers at the high placement sites
were contacted ay the postsecondary institution_ regarding job-
openings for students.

The employers indicated that tUel, should be contacted more
ofteri thaf\they apparently were being contacted. The data in
table 35 shOW that very few (9 percent Or less) employe- did not
want to be contacted although approximately a fourth (24 to 34
percent) of the employers wanted to_be contacted 'once a month by

- the postsecondary institution about job openings. The remaining
employers Wanted contact between at least once a year and four
times a year.\Employers from low, placement sites indicated that
they wanted more frequent contact, than those from high placement
sites.

The postsecondary institution persbnnel most likely'to'con-
fact employers were job placement specialists or vocational-
technical education teachers. Employers' responses to the mail
questionnaire shown in table 36, indicated thattWey.had few con-
tacts from deans/directors or guidance..-cOunselors regarding job
openings for students. In State A, SO percent -of the employers
from high placement sites indicated that the teachers contacted
them and at low placement sites 31 percent were contacted by
teachers and 42 percent by job placement specialists. In State B,-
employers at both high and 10v placement sites were more likely
to be contacted by job placement specialists (33 add 42_ percents)'
than by teachers (27 and 21, percents). In State C, 5 percent of
the employers reported being contacted by teachers at high plate-
tent sites compared to 34 percent teacher cont4ct at_ow place-
ment sites. At the low placement sites inState D, 72 percent ,

of the employers indicated that they were contacted by job
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placement Specialists compared to 8 percent by teachers. In the
high placemeht,tites in State D, the teachers'made 38 percent of
the contacts with employers and the job placement.specialists
made 25 percent of the contacts. The .data in table 37 show that
employers' responses were very similar regarding contact about.
skill needs. Employers indicated that the majority of the '1

contacts, regarding their skill needs came from teachers and job
placement specialists at the postsecondary i*titutions.

Employers responding to the mail questionnaire reported the
frdquency of their 1-..rticipation in industry school staff ex-
changes and in career days. The data in table 38 indicate that
the majority of employers never participated'in.industry-school
staff exchanges. In State A a few employers 114 percent in high
pladement sites and 14 percent irrlow placment sites) indicated
they participated.in'ehe exchanges very often whereas in the
other states 2 percent of the e $ployers in one high placement
site indicated they participated.very often. Employers indicated
that they participated somewhat more frequently in career days
Shown in table 3-9. In State A 56 percent of the employers in
.high placement sites rarely ur never participated in career days

; whereas 64 percent of the low placement site employers partici-
pated sometimes to very often. In State B the majority (67
percent in high placement sites and 52 percent in low placement
sites) of the respondents rarely or never participated in career
days. In State C, 62 percent of the,high placement site employ-
ers indicated that they were, often to very often whereas 57 1

percent of they low placement site employers indicated that they
were rarely to never involved in .career days. In State D 50
percerit of the high placement site employers indicated they
'rarely' to 'never' participate in career days while 68 pet-Cent
of the employers ih low placement sites indicated tnat they
participated career days.

Employers responding to the mail questionnaire were asked if
their, business/industry has a union organization, and if a formal
agreement,for cooperation existed between the union's apprentice-

. ship program and the school's vocational-technical education
programs? As.the data'in table 40 show, the majority.(61 to 80
percent) of employers indicated that there was no union present
in their business/industry. The exception was high placement
site 'employers from State C who indicated that 38 percent had h17'
union present. In all four states, very few employers (8 percent
or less) indicated that-Such an agreement exists whereas 12 to 33
percent of the employers said that an agreement does not exist
for cooperation between an apprenticeship program and the
vocational-technical education programs, /

The teachers who responded to the mail questionnaire
indicated how many employers they contacted in the 'pest year
about? job.openings for students. As the data in table 41 show,
the majority -of teachers (51 to-72 percent) contacted employers

A
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from, zero to five times during the past year. From 3 to 17
percent of teachers indicated they contacted six to ten

-)e'mployers during that time. The percentage of- responses between
high and low, placement sites.were somewhat similar across the
four states (64 to,82 peivents) for zero to ten contacts.

In-table 42 teachers indicated that many (41 to 60 percent)

did not hold a second job in indUstry. Except for State C many
teachers (42 to 55 percent) did not .work during their semester
off. However, "many (45 to 75 percent) teachers did participate
in inservice aCtivities cond,ucted by industry. Responses were
.similar between high arid ow placement sites within th, states.
Between 16 (State B, high lacement) and V (State C, high
placement) percent of the eachers held a second job in industry,
while teaching; In State a larger percentage of the teachers
"(48 percent in high,placem nt sites and 42 percent in low
placement sites) worked. during their sgmester off from teaching
when compared to the teachers in States A, B,, and D.

'Summary. Findings from the case studies and mail question-
nairies indlcated that the amo4kat of involvement with business/
industry personnel varies among gitu but tends to be greater at
the high placement sites. The quality of the involvement
emerged as a critical factor that was more apparent in the case,
study findings. The quality of the involvement of perE inel from
,business/industry was cltearly viable in advisory committee
meetings. Where, - institutions had higker job placement rates the
advisory committee meetings were focused more specifically on
substantive issues concerned with program planneing. . r

.16P.t the mail questionnaire sites "there were no consistent .

trends inlhigh'or low placement sites tegarding the frequency or
types of contacts employers and advisory committee members had
with postsecondary institution staff.,*- Frequency of contact was
moderateifor the most part and less than employers felt was
desirable. Teachers and job placement personnel tended to have

more frequent contacts with business/industry personnel than did'
other postsecondary institution personnel.

Placement of students in jobs related to their training
seemed to be enhance() when postsecondary institution personnel
maintained consistent contact with business/industry,personnel.

1

For examp e,'at high placement sites teachers maintaine"
ongoing cam uication with employers and job placement specialists

and administrators. At high placement sites/employers regarded
the-postsecondary insitution as highly responsive, eager to plan

and participate in economic development and skill upgrading of
current and potential employees. ht high placment sites meeting
with advisory committee MeMbeig4;'we're ProductIve"Witti'MeMOtts
input recorde' and incorporatOd by school staff in planning and

decisionmaking.
J
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Curriculum

Information from review of literature. Curriculm
velopment focuses primarily on,contarit and areas related to it.
It represents a higher level of generalization than instructional

'development_and always precedes it, (Kindred et,al. 1976). Ac--
cording to Burt.'(1a67) curriculum development is the "assembly of
instructional units into courses of study and cdhibining of
courses into logical sequence (p. 153)." Burt (1967) explained
that a dumber of factors complicate the process of curriculum de-
velopment for vocational-technical education.

The curriculum must be designed to prepare _

students for entry into an occupation or cluster
of occupations: A further complicating factor
is that job entrI requirements may be different
for a variety of employers within the same
industry, both locally and nationally (p. 153).

Job content, in terms of skill requirements, must also meet
the current needs &,f the majority sof the employirs served by the
educational enterprise. As Dauwalder (19§1) st ted regarding
vocational -'technical education curriculum:

Curricula 9pst,pe developed among job require-
ments,skill requirements, t chnical and
practical knowledge require ents, and must
also maintain --:.general ed cation balance
Which is flexible and adjus able to changing
cciftditions*(p. 104).

.

Burt (1967) further explained that the curriculum must include
:courses to enable students to meet the graduation requirements of

r19cal and state education authoritis as well as relevant ac-
crediting and licensing agencies. For the 4e reasons, business
and industry representation is ,rital for ctirriculum development
and revision. Kissinger (1965) described the Ay partners for
curriculum planning as.the employer, the techn ian, and the
educator. Kissinger felt that each partner has important role
that cannot be, overlooked. The employer knows w at he graduatel
should know and be able to do. The technician knows what knowl-
edge and skills are necessary to do the job. Kissinger (1965)
indicates the educator must translate the employers and techni-
cian's advice to'a "series of learning experiences.to which the
-student will be exposed, in other words, the curriculum (p. 31)."

Educators ve the final r sponstbility for developing the
.curriculum. atty (1965) stated that a president described the
cuericury development process at his technical institUtiOn as:

Most people from industry are not good curri-
culum developers. Each of them has his own
problems associated with his own place of



business, and he would like, to prepare people
who would fit nicely into his organization.
We listen attentively to all our industrial
advisers, but we do not build our curriculum
around exactly what they say. We take their
ideas and we build the curriculum into an
educational pattern which.will meet their
needs as well as the needs of companies not
represented onl the committee (p. 200).

Ultimately the success of a -vocational-technical education curri-
culum is measured through the results of achievement that take
the form of performance, in the work world. "Finch and Grunkilton
(1979) notes that "a vocational-technical curriculum.mustbe
judged in terms of its former students' success (p. 10-11)."
Although success standards vary afiong tchools and states,*they
frequently reflect criteria such as employer satisfaction with
graduates', skills, graduates' obtainiug.jobs in their fields of
preparation, job satisfaction of, graduates, aad advancement ex-
perienced by graduates (Starr 1975).

Information from the case study sites. At tl)e case sti!dy'

sites the curriculum for thevarious programs was primarily de-
veloped or changed 1r faculty. Members, often with input from
vocational-technical education directors and advisory committee
members. Procedures were not rigidly formalized, although there
appeared to be a system at each site that resulted in revisions,
additions or deletiyns from three months to a year later. Al-
though interviewees were not alWays able to explain the reasons
for the changes, it appeared that a combination of student inter-
est/demand and local labor market needs w're the underlying
reasons. Most teachers and administratsrs also felt tiat there

were state department and institutional pressure to update the
curriculum for relevance and student appeal.

At case site A (designated a high placement site in Stat8 A)
most programs of study were'designed vitb an open-ended curricu-

lum system. The curriculum was broken down into units called
. packets. Students pr,ogressed from packet to packet at their own

speed.
1

Most teachers expressed support for the open-entry/open-exit
=vstem, butAsome had reservations. A few faculty members report-

that the system was too demanding since each student was at a
ferent place, and each needed individual attention. Other
ulty stressed that the major strengths of the operf-encIrd 'cur-

,...culum overcame the bad aspects. They described the strengths

as al.Lowingiftstudents to work at their own pace," and49-11right
students.codld progress as rapidly as-tIley wanted, whereas slower
students could also move ,71*-theit own rate." The teachers also
indica4ed that this type ( -urriculbm was more of a challange'to

them and to their student, -han the more traditional curriculum.

82
I

10



Faulty were rel tively free to develop thdlr own curriculum.
The educationA0ency has mandated the topics that must be inclu-
ded in airogram, but development of the actual cUrriculum
content--bas been left to the,teachers. When majorcurriculum
ch es hayAbeen planned,teachers have been required to clear
ese changes with the program's advisory,ommittee. Coordi-

.

nators foreach program area, located in the local education
governing board office; typicallyhave had input into major
curriculum changes. 0

At case site.B (designated a low placement site in State B),
each vocational program area has prepared a suggested sequence of
courses leadtng-to graduation. ghissequencee.had been drawn up
by faculty-members with input from the prograin area advisory com

Some interviewees indicated that occasionally studedts have
been denied lower-level vocational-technical education courses

s because of limited classroom, and/or laboratory space. -These
students have usually been advised to enroll in'the courses when
they'are next offered, but theie is do waiting list. Accord-
ing to, some faculty &ember's, some students never-stake these
programs because they fail to enroll in the class .at a later
date. Upper-level classes, however, which require prerequisite
courses, have rarely been closed to eligible students.

Severaldifferent approaches to providing specialized train-
ing in job-seeking skills have been used. Some program areas,
for example, child development, include a course in the curri-
culum focusing on employability skills. In one of the classes in
the advertising art proc,,ram, each student is required to assem-
Mesa "portfolio" for use in obtaining a job. Other programs
rely upbn one-day workshops conducted by counseling staff. In -

addition, instructors are encouraged to incorporate jobAseeking
training into their courses. Overall, it appeared that the
curriculum's include_ employability skills through a variety of
modes to ensure that each student has skills to seek and obtain a
job. All of the students interviewed related that they had re-

, ceived'traininfig in job-seeking skills.

1-El6rder to provide vocational-technical education program
access to students who cannot attend classes during the day, the
college offers an evening Aivision,leading to the same degrees
as the regular day programs. These programsare offered at
twenty-four different locations throughout the city.

At case site C (designated a high placement site' State C)
all persons interviewed agreed that the teachers have the great -l-

est involvement in developing and changing curriculum. Curricu-
lum has usually been changed because of the local labor demand or
on the advice of the advisory council. There did not appear to
be formalized procedures for changing the curriculum, which

e
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seemed to be Changed at the discretion-of the. ssociate dean,or
teachers.

The college offers a wide variety of pro grams including
twenty-four arts, and sciences, eighteen bils.iness, and forty-one
technical programM% The college has a career and edUcational
planning center that is available to students to help them with
resume writing, filli.ng4out job applications, lob interviewing
techniques, and 'information ab,?ut how and where to look for jobs.,
These sc'rArices are not part of any regular curriculum, but are
available to students on a "drop-in" basis.

f
At case site D (designated a high placement site in State D)

much of the vocational-technical edycation curricv um was c arac-
teriz'ed as being "white collar" by many of the stu ents a staff
members. According ets a counselor, "many of the v at al Lech -
nical are billed as 'terminal' with transfer. possibili-
ties." Full-time day students have typically pursued a program
designed to culminate in an associate degree from one of the four
divisions: behavioral science, business administration, human7
ities, and natural science.

Curriculum changes are mainly the responsibility of the
faculty members.*One teacher who had recently been- involved in
changing the curriculum explained the change as:

ti

4 The director of this program who was here for
the last two years had .n particul,ar interest
=in curriculym development. He worked with the
faculty in 'developing the central frameWork

It ... .

and understanding the language of curriculum
development. The curriculum we were using,we
all liked, but it was felt that it could. be
/communicated more effectively. Advisory coun- -
cil members, state board members, 'administra-
tion and faculty all Worked together to come
up with what is being used now. .,

In rmation from the mail questionnaires. 'In Able 43 Ihe
. .

dearis/dipectors indicated that for the most part, the advisory
, committee members and dean's /directors determined the specific

.
competencies students should acquire. In the same table these
data suggest that advisory committee members, deans/directors or
teachers had a primary responsibility .for developing and revising
the vocational-technical education curriculum. ..,

.

As shown in table 44 the deanb/directors responding to the
mail questionnaire reported that the curriculum was revised
annually at most of their)institutions. At the other institu-
tiOhe'tlid-cUrtWUIUM-WaS'revied-every two years, with the
exception of a few insti,utions in- State C where it was revised
every four or five }feats.
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Current and former students responding to the mail question -
naire indicated which skills were taught at their institutions.
Tdble 45 show that apar

job
half of the respondents felt

that training in job-geking skills and ob obtainment skills was
provided at their,institutions. With one exception there did not
appear to be differences in opinion between current and former
students within the states. The exception Was afhigh placement
sites in State Cmwhere 21 percent of the current students felt
they received training in job-seeking skills compared to 45
percent of.the former students. In some states-the high placement
sites indicated more aVailability of training whereas in others'
the low placement sites indicated more.

Summary. Findings from the study indicated that curriculum
s- which was designed to meet labor market needs of the community

enhanced job placement. At sites where advisory committee input
and other labor market information was used as the basis for cur-
riculum changes the placement rates were higher. Employers at
the high placement sites appeared to he satisfied with the skills
taught.

el 4

Teachyrs were primarily resporisible for developmentof cur- 4
riculum (hat typically was revised annually. The process of cur- .

riculum development varied' somewhat among the sites but these
processes did'not appear to influence job placement rates.

Instruction

Information from review of literattre. Instructional
development consists of planning done in dire-.7t. support for
'student learning. Insttuctional development follows curriculum
development. Curriculum is.explicated with specifically designed
strategies tV aid students in learning the content, (Kindred et
al. 1976). The, distinctions between, curriculum and instructional
development are.not always clear. One way educators have clar-
ified the issue is to view curriculum as a general framework
developed by a committee whereas instruction is the operationa.t:
izing of the curriculum by individual teache4s.

One emerging approachto providing quality instruction is
competency-based eddction (CBE). According to Finch and
Crunkilton (1929) several aspects of CBE distinguish it 'from

instructiOt. The key elements include competencies,
criteria used to asses; the competencies, ways that student com-
petencies°are assessed, student progress through the program, and
the program's instructional intents Finch and Crunkilton (1979) .

have indtc.dted that competencies for vQcational-technical educa-
tion are "those tasks, skills, attitudes, values, and appr6cia-

.1 tions that are deemed critical. to successful employment" (p.
220). Whereas not mandatpry elements of CBE, individ6alizatiOn,
use off.instructional technblogy, and systematization are often

85 101
o



incorporated in the CBE ins tructional Repproach used by edircators.

The CBE approach has become synonymov with the use of instru7-

tional.modules. In contrast to the instructional

mode, :a module is the basic instc,uctioral building block instead

of a subject, unit or legson. 1 module, as described by Finch
and Crunkilton (1979), is "a ?elf-contained package that includes

a planned series of learning experiences designed to help the
student master specific objectives's (p. 225). Although there are
advantages' and limitations to using modules and CBE as an

'instructional approach, they represent alternatives to the
traditional approach of lecture, demonstration and hands-on
experiences at one pace to all students in a.glass.

Co operative education is another mode of instructiorl\used in

vocational-technical education programs. Cooperative education
has received a great deal, of impetus in its growth ,from federal

legislation which provided eprmarked funds for cooperative educa-

tion and demonstration programs in postsecondary_ institutions.
In addition, project grants wider Part-G of the 1976 Vocational
Education Amendments and Title 1V-D of the Higher Education Act

have .helped many postsecondary institutions to develop and

improve their programs.

Cooperative education is an educational process that com-
bines work experience gained by students on the job with regular
academic instruction as aa integral part of the two-year post-

secondary curriculum. It is designed to develop skills and

knowledge and to improve students' self -understanding by inte-
grating classroom study with planned and supervised experience

outside Qf the formal classroom environment. Cooperative
educatiof is based on the principle that well- educated

individuals develop most effectively through an educational

pattern that incorporates structured experiences in business,
indtratry,government,. and human services. Cooperative education

is typically included apart of regular instructional
activitids, with the institution assuming the responsibility for

' integrating work experience into the education process.

sites. At the case study
approach was prevalent at
-ncy-based educational
signated a high placement

Information from the case dtu$_:-Iy.,

sites the traditional instructional
case sites B, C, 'and D. The compet
approach was'Imed al_ case site A (d4
site in State_ A).

As discussed in the curriculum section, at case site A

instruction was primarily individualized, with students entering

programs at any time without affecting the progress of other

students.

The faculty handbpok states:

O
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Instruetionarfacilities and equipment shall
provide learning experiences comparably to
those typical of the occupation, Instruction
shall not be confined to the classroom.
Training stations within the occupations shall
be utilized whenever necessaty to maximize the
learning exeltrience oPthe students.

Most teachers expressed their support of the individualized
system, bpt some reservations were indicated. Some teachers re-
ported that this system was quite' demanding for them. They were
expected to rionItor the individual progress of their students/and
be available for any questions. If several students were having
problems, they could dominate most of the instructor's time. On
the positive side, teachers mentioned that by using the indivdu-
alized approach students could work at their own pace. Bright
students were allowed to progress rapidly, while slower students
were also-free to move at their own rate. one teacher mentioned
that "it was more of a challenge, that instructors must be pre-
pared to answer questions over all materials not just what had
been covered in a lecture."

A time limit of ninety-two weeks had been instituted to pre-
vent students from staying in a program indefinitely. Accordi 7
to one instructor, "this time limit is occasionally extended fur
students who need extra time for legitimate reasons, as deter=
minel by a committee of instructors and counselors."

Traditional methods -of'instruction were used at case sites
B, C, and D in contrast to case site A. Lectures were used, with
hands-on experiences and skill building in the vocational-
technical areas where appropriate.--The_teachers who were inter-
viewed felt comfortable with this approach-and did not Niggest
major changes.,'

* ---

Information from the mail questionnaire. Teachers we e_
asked in the mail questionnaire to indicate the types of instruc-
tional methods they used to teach job placement related activi-
ties. As the data show in table 46, regular class instruction
end presentations by staff were used most frequently. A high
percentage of respondents indicated however, that no instruction
was provided for the activities listed on,the questionnaire:
writing resumes, locating jobs, filling out job applications,
setting up job- interviews, participating in job interviews, and
obtaining job'information. Presentations by guests and self
instructional materials were reported to be usea least frequent-
ly of the types of instruction listed in the mail questionnaire.
Although responses; aried across the sites and types of sites, it
appeared that instr ction in obtaining

i

job information was pro-
vided most frequent y of all the types of activities listed in
the mail questionnaire.
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Postsecondary institution personnel who reF-ponded to the
mail questionnaire indicated the percentage,of time they spent
per week in providing Instruction in job obtainment ski/ts. As
shown in table 47 the majority of the teachers and counselors did
not respond "to the question., Teachers and counselors who did
respond indicated a range of 0 or 10 percent of time spent in
providing instruction in job-obtainment skills. Job placement
Specialists who responded indicated trleyospend between 0 and 20
percent of their time providing instruction for job-obtainment
skills.

The majority of employers who responded to the mail ques-
tionnaire indicated, as the data show in table 48, that they
rarely or never served as guest lecturers'for the vocational-
technical education progragis. This finding is consistent with
what the teachers' reported (tab17. 46) that a*minimal amount (0
to 22 percent) of instruction was provided by guest speakers.

As indicated in table 49 employers reported how often they
participated with the postsecondary institution in the conduct of
cooperative education programs. In States B an/-,c approximately
half' (46 to 62 percent) of the employers never participated in
-coloperative education. programs. In State A approximately a third
(30 01'36 percent) never participated, whereas in State D approx-

-imdtely a fourth (20 to 25 percent) of the employers never parti-
cipated in cooperative education programs. The responses of
those employers who participated in cooperative education pro-

. grams varied from very often (4 to 13 percent) to.rarely (4 to 20
percent) . A number of .employers indicate that they- sometimes
participate in cooperative education programs (10 to 36 percent).

a

Employers who responded torthe mail questionnaire indicated
the amount of assistance they provided vocational-technical edu-
cation student organizations. The data in table 50 show that the
majority (56 to 72 percent) of the employers never assisted with
vocational technical education studdnt organizations. Those who
did assist with student organizations did so sometimes (4 to 22
percent) or rarely (7 to 21 percent).

,
Summaryot Instructional approactes commonly used in

vocational-technical education are the traditional classroom
lecture with some postsecondary irititutions using cooperative
education. and indivicivalized, competency-based methods. At three
of the case study sites the traditional lecture method was used.
Data from the mail questionnaire sites also indicated that the
lecture is a common method of instruction in postsecondary
institutions. Ln'e of the case study sites used anindividual-
ized, competencyrbased instructional approach. The case study
site using the individualized, competency-based approach had a
high job placemerit rate and it appeared that this approach con-
tributed to high0: job placement rates. There were no apparent
differences in high and low job placement sites regarding the
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amount of job-obtainment skills taught. There was considderable
variation among the study sites concerning the use of cooperative
education, but no clear trends emerged.

Counseling

Information from review of literature. Two-year post-
'secondary institutions attract diverSe students whose develop-
mental levels and needs for counseling are distinctly disparate..
As part of their mission, two-year institutions provide
counseling services to help students reach their goals. Harris
and Rach (1977) suggested that the'cbunseling services in two
year institutions can be ambiguods and ineffective if patterned
after university or secondary school counterparts. As the mis-.

-sion and students of the two-year schools differ froM those of
other settings, so must the counseling services be appropriate
for this distinct level of education:

A 1965 Carnegie Commission study found the Counseling -

services of community colleges "woefully inadequate" (McConnell
1165).- Since the decade of the 1960s community colleges have
grown tremendously,. and counseling services appeat to have im-
-proved in number and type of services offered students. According
to Tollefson (1975), innovative efforts have been made to reach
students of all backgrounds and ages. Tollefson's survey of
several hundred community colleges indicated that they employ
literally hundreds of new approaches to student. development.

Student development is viewed as developing academic and
vocational skills, understanding personal values and goals, and
real zing a role in society. As Elterick, Gable and Karr (1975)
pointed out, "It is essential that each community college has a
well-strUctured, well-developed counseling program that assists
in assessing students' developmental needs and employs strategies
appropriate for dOeling with. the identified needs within each
particular institution".(p. 139)."

Information from case study'sites. In the literature job
placement is not typically' depicted as a function of two year
institutional services..Similarly, at the case study sites, jo4
placement of students was a distinctly separate function rather
than part of the counseling continuum. Although job placement
caunselbrs may often be under the administration of the counsel-
ing service; typically they often report to the vocational-
tethncal education dean or director.

At case site A (designated a high placement site in State A)'
the counseling system has both forinal and informal elements in
its operation. All students who apply to the vocational-
technical 'institution see an admissions counselor to discuss the
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program area they have chosen, or if undecided, to discdss what

programs are available. Counselors help with students'-career
exploration, frequently using a computerized career information

system.

Once enrolled in a particular program, students are required

to attend an orientation session. Orientations are held once a
month;* and individual orientations are held for those persons
fering between formal sessions. The orientation sessions include
counseling by teachers,, which includes discussion about the com-
petencies that must be acquired in order to complete a program
and the skills needed in order to be successful in, the program.

ON

The counseling staff is large, with counselors,offering
financial -aid, personal services, admissions, and placement .

counselih'g. Most of the counselors have backgrounds in

vocational Or A4r.L. education'fields, as well as degrees in

counseling. All counselors agreed that vocational education is
very important and very worthwhile.

The counselin4 staff interact frequently and often share
work responsibilities when needed. All counselors fell that
their ongoing contacts with students hadan eventual positive
effect on job p2aceme,nt tf students. As one counselor stated,
"It all counselors do 'their job effectively, then students will
have all the assistance they need to complete the program and be
qualified for placement into employment." The interviewer found
that interview appointments with counselors were often delayed
due to., their commitment to meeting students' needs first.

At case site B (designated wa low placement site in State B)

both personal and career -ounseling are available to students.
According to a self-study, conducted at the college in 1975, the
emphasis of the guidance and cOunte-linTjTeTrar-tment is academic
and care r counseling.

The counseling staff is a'dilVerse group, with varying back-

grounds in technical and academic fieLds. Counselcirs are not
reqUired to be certified, but several academic counselorshad
been certified by the state education agency. The technical/
vocational counselors have all met the requirements_ of the state

educ4ion agency`

Teachers reported that they spend considerable-time co-tin-

seling students regarding career opportunities and job - seeking

skills. Teachers frequently helped students prepare resumes or
discussed job openings and strategies to use in applying for the

jobs. When not in class instructors had an open door policy for
students, yzhich means that their preparation for class was'
usually done at home. One professor said, "My office is a three-
ring circus, because stu(!ents ae constantly dropping in."
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Interviewees indicated that minimum formal counseling was
offered by the counseling department. There was only one
vocational counselor available for approximately 7,000 students.

At case site C (designated a high placeMent site in State C)

a pamphlet was distributed to students, which gave an overview of
the services ofthe counseling department. The pamphlet stated:

We assist YuU with decisions which affect YOUR
educational, vocational, and personal goals,
and provid' appropriate support an instruc-
tion which will enable YOU to implement these

decisions. These decisions may include
-career, educational, academic choice, or
personal-social decisions.

The counseling staff of. thirteen served both day and evenirfg

students. The direCtor of douneling reported that the coun-
selors are c(isidered academic advisors and are'responsible for
helping students make their educational plans. The counselors
are nSt responsible for personal counseling; whichis available
to students through three interns from a local university
master's degree program in social work.

Students are asked to set up an appointment with the coun-
seling staff after they have completed application for admis-
sion. The counselidg office provides a group'orientation session'

' for new students. The director of counseling stated'that, "Thi%
is the first contact the student has with the counseling
service.

The students are not required to attend the orientation, but
they are strpngly encourge to do so. Students are not denied
admission if they do not attend. Contact with students after
orientation is largely on an individual basis, at the student's
request.

Lit le or no vocational counseling is offered, other than

providiry information on' what courses should be taken for a par-
ticalar program. There is no contact between the placement
office and the counseling office.

At case site D'(designated a high placement site in State D)
the college catalo%. listed .two types'of cbunseling: career and

personal. The career counseling is described as helping students
to identify career and educational goals. Emphasis is placed on

.individual student ability as a basis for counseling. The per-
sonal counseling was described as "assisting students in explor-
ing their growth potential and an:, personal concerns encountered

while in college." The counseling staff of three persons
developed and now offers short seminars to students about the

world of work. 1
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Although the counseliflg staff issmall, student inter-
viewees felt that the "personal concern" of the teachers and
other staff was one of the best things about attending, the

college. One former student said, "I still feel that when I have-
s problem, I can go to see any of the counselors or teachers and
they will help."

Information from mail questionnaires. ' The findings from the
questionnaires related to the job placement.functions of coun-
seling services are discussed in the job placement section of
this report. In this section information about the types of
counseling provided and used by students, the selecting and re- .

cruiting of students, admissions requirements and staff involve-
ment in counseling is reported.

Teacher.s who responded to the mail questionnaire reported
that they do not spend much of their time providing career coun-
seling to students. Table 51 shows that teachers spend a-minimum
amount of time on career-counseling. 'Less than a third*(11 to 32
percept) of the teachers indicated that they spend up to ten
hours-per weep on career counseling. Counselors and job place-
ment specialists tended to spend more time than teachers'on
career counseling.

As table 52 shows, the majority of counselors (80 to 100
percent) who responded to thejmail questionnaire felt they were
very or extremely knowledgeable of the vocational,- technical
education prow-am in their institutions- The data in table 53

showed that a majority of 'the deans /directors who responded to
the mail questionnaire indicated that counselors had the primary
responsibility for recruiting,students for the vocational-
*technical education programs. In States MAT the deans/
directors expressed considerable support for members of the
advisory committee having primary responsibility.for recruiting
students. Fewof the deans /directors indicated that teachers
have a primary responsibility for recruiting students.

When asked who had the primary responsibility for selecting
students the deans/directors indicated a preferente for coun-

selors. As the data in table 54.indicated the deans/directors
also considered teachers and deans/directors to be fairly import-
ant as having a primary responsibility for selecting students. Al.

As noted in table 55, teaclie s who responded to the mail
questionnaire (table 55) indicate that the most important
criterion for admitting students taLthe vocational-technical
education program was either anyone 'rho wishes to enroll (33

percent' o 58 percent) or studene's career objective (14 to 36

percent). In States B, C, and D, 15 to 17 percent of the
teachers fromaoW placement sites indicated that minimum grade

\ point average was the most important criterion for admitting
students as compared to 0 to 8 percent of the teachers at the

high placement sites. In State B almost a fourth of the
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teachers from high placement sites indicated results of standard- 10
ized tests as

1

the most important criterion for admitting students
erO'N vocatonal-technical education program.

Counselors, current students, and former s'tudents responding
to the mail cluestionnaire indicated whether or not specific coun-
seling'services were available at their postsecondary institu=
tions.' In table 56 the responses indicated some differences of
opinion' between counselors and students, with less differences
between current and former studehts. With some exceptions, most
'(89 to 100 percent) of the counselors at both high
plicement sites indicated that counseling on course s lectipn,
counseling for future educational opportUnities, counseling for
career possibilities, and counseling-for career selection were
all available. A slightly lower peeikentage of former students
were aware of the available counseling services than the current
students.- .The majority of former and current students at high
and low plaqement sites appeared to be aware of specific
counseling ervices ampilable to them at their posc.seCondary
institutions. 1

Students were not as likely to know that.psychological coun-
seling 'was available at their ppetsecondary institutions. As the
data in table 56 show the Majority (60 and%67 percent) of the
counselors in State A indicated that psychological services were
not available whereas the majority (50 to 100 percent) of the
counselors from the other three states indicated that they were
available. With fewoxceptions the majority A both former and
current students did not believe psychologicalcounseljng
services existed at their institutions.

Counselors who responded to the mail questionnaire indicated
the types of conditions under which students are required to seek
counseling., Ai the data indicate in table 57, there was no con-.
sistent pattern across responses among the states or the high and
low placement sites. With-the exception of State A the majority
of the counselors (50 to 100 percent) States B., C, and D
indicated that students did not have to see a counselor before
enrolling in a-vocational-technical education program. In State
A, all counselors indicated that students must see a counselor
before enrolling in a vocational-technical education program.

ti

The majority (67,and'83 percent) of the coUnselors in low place-
ment sites in States A and B indicated that students must see a
counselor when leaving the program, whereas the majority (50 to
lao percent) of counselors at the remaining types of sites.
indicated students did not have to see a counselor. In States A
and D the majority of the respondents (83 to 100 percent)
indicated that students must see a counselor when transferring
from one program of study to another, whereas in States .B and C,
the majority of counselors (50 to 100 percent) indicated students
do not have to see a counselor when transferring from one program
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of study to another. In States B and C and in low placement
sites in State D the majority of the counselors (50 to 100
percent) indicated that, students did not have to seeira counselor
before dropping out of a, program. At the remaining types of
sites, students were required to ,see a counselor before dropping
out of school.

Current and former:students who responded to-the mail
questionnaire were asked to indicate what types,of counseling
services they actually received at the postsecondary institution.

As the data in table 58 show the majority of studentose'did not
utilize the counseling services. The least utilized service was
psychological counseling, perhaps because most students did not
know it existed as previously reported. The majority (81 to 10°0
percent) of current and former students did not have
psychologicaleounseling at the postsecondary institution. There
waspa slightly higher percentage of students who had counselIng
for cc arse selection. In'State A the majority-(77-'t681 percent)
did not have coupseling for course selection and in State D the
majority (63 eo 73 pedent) did us0-that service. 4n tvo States
.2, and Cthe "responses were mixed, without consistant patterns
between high and low placement sites , iq the use of counseling for
course select,on. However, in State B the'low placement site
respondents (130 percent) indicated they received no counseling
on course selection.

_

The majority of students (50 to 100 percent) did not receive
counseling regarding career posSibilities, career selection, or
future educational opPortunities. There were slightly more cur-
rent students than former students who indicated that they had
received some type of counseling. For the most part, however,
current and former students did not avail themselves of any of
the counseling ,vices even when-they knew they weve available.

Summary. At the case study site job placement was seldom
regarded as a counseling function, although at some institutions
it was administered through the counseling service. Findings
from the study indicated that a broad range of counselipg
services werellavailable, often with functions that overlapped or
complemented those of the job placement services.

The Nntact students were required to have with counselors
for course selection, and program changes varied among the par-,
ta,cipating sites. Although most traditional types of counseling
were available, they were not Ere uenpy used by the students.

Teachers-appeared to have a major role in providing coun-
seling at the case study sites although that finding was not
suported by the data fr,,n thr mail questionnaire. At high place-
ment case study sites teachers provided studet'its with more career
and Job- oriented counseling Ulan teachers seemed to provide at
low placement vites.
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Job Placement

Information from review of literature. Most postsecondary

institutions have job. placIrent specialikts (Smith.1981): Job

placement specialists have varying titles and concomitant respon-
sibilities. Some of the commonly used titles are (Barrow 1976) as

pllows:

Placement Coordinator/Placement D'reotor--Responsible for

all, aspects of placement service. Ma carry out total services
or supervise team of full- or part-time specialized staff.

Placemeht Counselor--KeMVer of regular counseling staff with

designated responsibility for placement service. Can be member of
placement service team woith responsibility for career planning,
pre-employment preparation, and job adjustment counseling

students. ,
.4.

. .

.
.f.' .

Placement Specialist--Member of s4lool staff with designated
responsibility for _placement service area. Can be member of
placement service team, with responsibility for job development,

employer contact, labor market informattion, placement referral,

and/or follow-up.

Occupational Information Specialist--Liaison person from

state'employment service or designated member of placemdnt
service team with, responsibility for labor market and occupa-
tional information as resource to students and staff.

Job Development Specialist--Member of placement service _taLH
with responsibility for initiating and maintaining 'regular con-

tact with employers to identify employment opportunities.
Through personal visits and other methods solicits employment
opportunities, refers students, and maintains current information

on outcome of referral and employment openings.

-eecretary/Clerk--Carries out opefational functions in
placement office such as answering telephone, follow- thx,etigh

telephone or mail contact to verify outcome of referrals and

current employment opportunities, maintains order of Eils and
records, posts career placement no.ices, scheduling of appoint-

ments for placement staff.

The responsibilities and duties of job placement'speciatists
include these:,

I. Coordinate career assistance and placement
services.
a. Cooperate closely with otf. r school

departments, especially c_,,Inselors,
faculty, vocational administrators,and
advisory committees, in developing place--

ment service policy.
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b. Develop and carry out' public relations
efforts in the school,Andcommunity,

. including working-witi-nadvisory committee,
other local schools, and employer groups.

c. Systematically acquire and update local
employMent information.

d. Participate in relevant professionalt
development activities to promote place-
ment service improvement.

2. Prepare students for employment
a. Conduct studies as necessary to identify

student needs for specific career assist-
ance and placement services..

b. 10'.7elop methods and materials for
preemployment breparacion of'students,
both individually ail in groups.

c. Advise counseling stisiffin. acquisition and

Operate

use of informati9n on career planning and
the labor market.

3. placement office to effectively serve
students, employers, and school staff
a. Assist students to'prepare for and obtain

job 'or educational*goals.through personal,
interviews, telephone and mail contacts,
posting of opportunities, and) notices to 4

faculty.
b. Develop student job opportunities, through

visits to and from employers, and records
of potential employers.
Bring students and .employers together
through such methRds as current jpb
orders, direct personaL referral,hjob
bulletins, candidate lists, campus
recruiting, Greer fairs, and student
placement creaentials.

d. Foilow through on all operations, includ-
ing determininlOputcOme of referrals,
updating regis ant files and job orders,
and accurately recording all office
activities. -

4. Evaluate and improve the pla cement program,
a. dbntinually'evalute placeMpnt methods,

policies, and activities through survey,
analysis of office activity records, and
cost review y- t

b. 'Participate in the des,gn andanalysis of

it"
f
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sOlpol follow-up studies to obtain evalu-
ative feedback.

AC, :Prepare an annual report detailing opera-
tion and evaluation of the placement q
service. 1B'arrow 1976).

Information from case _study sites. At case site A
(designated a higb placement site in State A) job placement was a
major priority. Tire state department of vocational education ra-
quired that programs have a plwebent'rate of 5L percent or be
terminated., A state admipistrator

If a progrdm'were approaching anything close,
to only a 51Teecent placemeat.rate, I would
have already been on to it..0The directors

.

.know what the schpals are there for. They
have'a singular purposd, to prepare people fore
employment. That's their goal.

The most §triki..ng feature of the placement system at site
was its flexibility. Responsibility -for placement was shared
equally by counselors, teachers, aid a job service counselor who
Was employed'by the state employment service and located at'the
school. A teacher summed up placement at the school as "a very
cooperative effort."

The teachers appeared to recognize that job placement was
# one of their r6Nonsibilfties. The teachers stated that they
actively pursuedllob placements for their students through con-
tacts with employers. in the community or the job service coun-
selor. They also reported that employers now contact them
regarding job, openings. ,Several teachers reported that they
carefully scr$en students they refer-to employers, so that
"square pegs Aren't place&'in round holes."

-

Ae job 'service counselor viewed 'his' QOle as providing the
greatest number of job options to the_greatest number of stu-
dents. The counselor's luties included: (lr receiving job open-
ings from-employers who contact ttte school or "from the state
employMNIt service (SES) job bank, (2) informing instructors and
students of the openings, (3) matching 'students to jobs' and ar-
ranging job interviews, (4) conducting small group workshops on
job seeking skills with students, (5) conducting public relations
activities witki employers_cOndrning the school, and (6) posting
part-time job openings-for stydentS who desire part-time work
Wale attending school. In addition, rhe counselor provides
labor market information to the staff.

The teachers and counselors consistently reported high
placemeot,cates for students completing programs and also for
those who did not. They maiAained that eventually all the
students Who wanted to work in the area for which they were
trained found jobs.
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Employe r§ reported satisfaction with the placement system.
Some employers supported the fact that they contact teachers at
the school when they had openings, .otherg reported that they go
directly to the state,employment service (SES).

Several interviewees stated that, due to the recent economic
slowdown, moreempilasis had been placed on finding jobs outside
the local area. Students were being encouraged to'relocate out-
side the area. In addition,,more use had been made of the SES
'job. bank,' which lists openings throughout the state...

At date site B (desagnated a lbw placement site in State B)
the job placement' office. was staffed by two*full-time,;wor'kers.
For a'typical job referral, an_employer-called the job placement
offiaial and described the available job to a st'ff member. The t

staff member that typed the job' description a'nd placed it on the
job-posting boaKd in the vocaotionaLlechnical edgcation center.
In addition to'posting jobs on the job.board, the job placement
staff searched newspapers for job openings, conducted one-day
workshops for students on how to get a job, invited and
coordinated.the activities of job recwuiters on campu, and met
with area employers to explain Ole program offerings at the
institution. According to one job placement office staff member,
"During a typical week the job placement office would be
contact with about fifty employers."..

Although the job placement office was active im job
placement, it apjeared that the bulk of job placement was
condInted by faculty members,_Inerviewees stressed that the
strengths ofotheplacement activities lay in the network faculty
meters 'maintained with employers:s A typical statement made by
oneto the teachers was:

Most of the faculty,hp.ve'professtonal contacts
in towa. _Last week I received a phone call
from an employer who said he had to have some-
one. He said he wasn't telling- anyone el-16e.
about the job and 'for us to send some students
over.

Faculty members could not provide exact_placemept rates for
their program, but they felt that they placed betwee'h 80 to 95
percent of their students in training-related positions. Not one
interviewee said that

t
job placement was a major problem. Most of

th.e faculty like the informal and flexible nature of job place-'
ment at the school. They tended to feel that since job placemetlt
rates were higliy, there was no need to overhaul,the,present place-

ment system. As one department chairman said, "It's an informal
system and that's all it needs to be really, as far as we are
concerned."

Placement procedures differed somewhat among the various
vocational-technical education programs, In some,prpgrams there



"-'43 a heavier reliance on verbal contacts between faculty and.
,udents, ip others the'job board was used extensively and in

others job fairs vierekthe major placement activity.

' At the time of the ir*erviews, the position 'of job placement
directOr was,unfilled and applications were being-accepted. The
position was to be funded through the counseling office. Accord-
ing to the job description, thepositionswill be filled by a
doctorate level counselor with experience in business. Several
interviewees diahgreed indicating,that the position should be
filled by Someone with a business background, familiar with the
local area business community, rather than a counselor. The ,

assistant director said:

In my way of thinking it "should be a bd'siness
person, because we need a person Who knows the
.community and ,knows the people in the commun-4
ity.. The counseling part is very nice and

.tile job placement office could do care
counseling, but that function is already being
done. 'So I think we need a person who is a .

public relations person )o get out there, talk
to people, tell them abbiut the school and the

\sg

faculty.

The faculty' relationship-with the job placement office
varied. Some faculty member worked closely with the 'job place-
ment office; others criticize" it; while others did not seem to
know it existed. :The assistant director of the iob placement
office said:

I think there is some lack of communication
betwe'en the

t
job,placeMent office and the

- faculty. think there will always be som/
faculty members that will not see any function
in the job placement office, but I think a lot
of it is a lack of not knowing What we do
here.

Vo
The job placement office-at site C (designated a high place-

ment site in State C) -had one full-time professional to serve
19,455 students. The, placement office was considered a student
service, where students could come for information about the
community, the college, and jobs. The director of the job place-
ment office described'the position as :

I'm in charge of a myriad Ofthings, so to
provide one-to-one job'counseling to all stud-
ents is impossible.\ There is just no way. rm
open for a student who wants to see me, but I
just can't meet one-on-one with.eveTybody.
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Job placement activities were conducted by.rnany tea,_thers and\
-support staff. The placement director stated:

I give the instructors ,the credit for jo'
placement, because they're my pipeline. The
job placemAt office is asclearinghoupe. For
example,- I get a phone call from a company,
they have a specific need, I, look through the
files to see if any .Students are looking for
positions in the area, and if they are guali-
fied'for.the position. ,Second, I funnel the
information about the job to the instructors.
The instructors announce it to the class, pass
it, or select. a student to tell about the job,
or a combination of the three. In addition it
its a large demand, I start advertising the
o)ening in the-student bulletin. Occasionally,
I advertise in the city newspaper and we have
a job listing board in the office.,

The, placement director has held an employer's day annually,
when employers are inviled to the campus to meet the students.
ApprAimately thirty-five or forty employers, representing all
kinds of businesses, have typically attended.

Other responsibilities of the placemcilt director include
Contacting employers as a public relations function, and pre-
senting programs on the world of work An classes at the college.

The placement director said, -"I feel I have done a good job.
The college has the highest placement record for the community
college district." According to a teacher, "The placement office
does an excellent job, especially since it receives little or no
support from the administration." Several interviewers observed
that a major portion of the placement director's time was spent
in filling out reports, that the job was almost all paper work.

At case site D ,(designated a high placement site'in State D)
the' job placement function was almost nonexistent. The major
activity of the person in charge of placement was helping
students transfer to four-year institutions. According to the
college catalog, the Joh placement service "assists graduating
students and alumni seeking appr,Jpriate full-time employment
and/or training." During group interviews students explained
that the placement office is not active.

P

The persnh in charge of job plucement explained his re-
sponsibility by saying:

Right now, as-far as the way we ,are curreutly
pperating placement, it's primarily a mainten-
ance.functioh where students are not
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about jobs via intercantus mail, memos post-
ed and so forth, or announced in- n1-ass. A
couple of times during the year, I put up
posters reminding students -to come in and
register with the placement office. If they
do, I set up a file listing students under
areas of interest, so if a position becomes
available we can contact them.

Previous job placement personnel had written a booklet about
job search strategies. The booklet included how to do resumes,
what is an application, how to fill out applications-, and how to
write follow-up letters.

Most students indicated that the college had "no respons-
ibility for job placement." Employers interviewed usually did
not contact the job placement office, but called the teachers
directly regarding job openings.

The job placement director stated that, "Only 150 to 200
students use the job placement service in a year, and most of
those are for part-time jobs." It was evident that the college
does little to place students from vocational-technical educatibn
programs in jobs in the community.

Findings from mail questionnaire. Job placement specialists
who responded to the mail questionnaire reported, as shown by the
data in table 59, that their institutions _typically have one to
three full-time persons responsible for job placement. The
typical response, hOwever, for the few respondents to the
questionnaire, was that there is one full-time job placement
specialist at each institution.

The teachers and job placement specialists who responded to
the mail questionnaire indicated, as shown by the data in table
60, the types of support provided for job placement services in
their institution. Except for respondents from high placement
sites in StateA and low placement sites in Stats D, the majority
of the teachers reported that they did not have secretarial
assistance with job placement responsibilities. The majority of
job placement specialistS reported the opposite, that they did
have secretarial, assistance available. In State A, high place-
ment site teachers were again the exceptions in reporting they
received mileage reimbursement for automobile use although the
majority of teachers at the remaining sites reported they did not
receive mileage reimbursement. The majority of the job placement
specialists at all sites reported that they did receive mileage
reimbursements. The majority of hoth teachers and job placement
specialists indicated they had t e use of a telephone, office
supplies, access duplicating, and postage for job placement
activities. The majority of teachers reported that they had no
release time for job placement activities. The responses from
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the teachers and job placement specialists were mixed regarding
the availability or use of inservice training. Neither teachers

nor job placement specialists consistently reported they had or

had not received inservice training, although it appeared that
the majority had not had inservice training.

Postsecondary institution personnel, former students, and
current students responding to the mail questionnaire indicated
as shown in table 61 the soures,that arevery much help",for
vocational-technical students In providin9 information about job

openings. Current and former student responses were compared as

a group to the responses of teachers, counselors, and job place-
ment specialists as a group. Except in State D, both the
student and postsecondary institution personnel groups ranked
teachers first in providing "very much help" regarding infor-

mation about job openings. In State p, the respondent groups from

the high placement site ranked the job placement service first in

providing "very much help" about job openings information. The

remaining rankings varied, especially between the groups of
school personnel and students. Although most of the postsecond-

ary institution personnel rated the job placement service second

or third, most students rated it fourth or)fifth. Students most

frequently rated newspapers second and friends third. Post-

secondary institution personnel tended to rateschool-based
services higher than students who indicated parents and others

outside of the school were more helpful in providing information
about job openings. Roth students and school personnel tended to

rate private employment agencies and radio/.television announce-
ments lowest as being helpful"in providing information about job

openings.

Current and former stude'nts who, responded to the mail ques-

tionnaire indicated what placement serv.2es they believed to be

available at their postsecondary institutions. To'answer this

question students were asked to indicate if they believed, the

particular service was available with the nonresponses inferring

it Was not available. For the most part, current and former

students agreed with each other, as shown by the data in 'table

62. Although the majority of students in State D (65 to 73-per-

cent) believed that assistance in advanced educational placement

was available at their institution, the majority (55 to 75 per-

cent)' of the students in the remaining three states did not

believe it was available. Responses were mixed regarding the
availability of training in job- seeking skills. The responses

tended to indicate that training in job-seeking skills was not

available with the exception of the responses from students in

State D. With the exc'eption of students in State A, the majority

(52 to 75 percent) of current and former students did not believe

that their institution contacted employers about jobs for

students. A greater proportion of students.(59 to 96 percent)

lid not believe that their institution worked with either public

or private employment,agencies regarding jobs for students. With
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some.exceptions, most of the responding students believed that
their institution does provide information about job'openings and

refers students to job openings.

Current and former students and school personnel Who respcin-

ded to the mail questionnaire rated their instiA.utions perfor-

mance in providing specific job placement services (See tables
63,64,65, and 66). The particular services rated were: .provid-
ing raining in job'-obtainment skills, contacting employers about

s for students, referring students to job openings, and prbvi-
ding information about job openings. In general, school person-
nel gave higher ratings plan students regarding their institu-
tion's provision of job placement services. There were no
consistent patterns of response ill the ratings'between high and
low placement sites of between current and former students. The

greatest difference in ratings between the groups of students and
school personnel was for providing'job-obtainment skills as shown

by the data 'in table 63. The rating by school pefsonnel were
good, whereas student ratings were from failing to excellent with

many "don't know's." Contacting employers about jobs, as shown
in table 64, was. rated "good" to "excellent" by school personnel,

although more school per,sonnel rated that service excellent,
whereas students rated it fair. In table 65 the data indicate
that school personnel rated referring studepts to job openings as
good to excellent, whereas students tended to rate this service
as fair to good. As shown in table 66 school personnel tended to
rate providing information about job openings as good to excel-.

lent'whereas most students rated it fair toNgood, with some
ratings of excellent..

Teachers and job placement specialists who responded to the
mail questionnaire indicated the kinds of activities they conduc-
ted when referring students to job 'openings. As the data in
table 67 indicate, approximately half of the teachers did not re-

spond to the question. The teachers and joelacemeut speci'ai-

j.sts whb did respond indicated that of the four activities
listed, the most frequent activity was to provide students witn
information regarding jobs, such as wages or benefits; the seconk.:

most frequent activity was to proyide employers with student
information such as class performance; the third most frequent

was to make telephone calls to employers recommending students;
and the least frequent activity was to send employers written re-
commendations concerning students.

In table 68 the data show the respcases of teachers, coun-
selores.job placement specialists, advisory committee members,

and former and current students concerning their opiniocs of
which factors incieased the chances of employment for former

students of vocational-technical education. The responses to
this question showed similar opinions among the respondent groups
regarding the five factors that were listed, which were: basic

educational skills, occupational skills and competencies, human
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relations skills, positive work attitudes and previous work

experience. 'Seventy-one percent in high placement sites and 81

percen_ of the teachers in low placement sites indicated that the
factor of occupational skills. and competencies was "very much'
help' for students in obtaining lobs. A somewhat lower percentage
of: teachers indicate "vry' Much help" responses for the factors
of positive work attitudes, followed by basic skills, human
relations skills, and previous work experiences. There was less
consensus among. counselors and job placement specialists who
responded to the question than among the teachers; although the
majority tended to agree that occupational skills.and competen-
cies were important for students in obtaining jobs. Advisory
committee members tended to agree with the teachers' opinions,
although they place smewhat more emphasis on 4olasic skills as

"very much help" for, obtaining lobs. Current students also
'agreed with teachers, and tended to have less differences in
percentages among the five factors. The respicinses of former
students tended to mirror those of the current students but the

percentages were 'considerably lower, possibly indicating that
former students did nou feel any of the five factors were as much
help'as perceived by the current students and other respondent

groups. There were few differences in the response of current
and former students by high and low placement sites.

The employers' questionnaire had a slightly different ques-

tion than the other respondent groups to obtain their.views_about
the importance of specific factors when hiring a per'son for an

entry-level'job (table--69). At both high and low placement
sites, in all four states employers ,(52 to 76 percent) indicated
that the factor of work attitude was most important when deciding

to hire someone for an entry-level position. Employers indicated
that the ability to get along with peoplb was alsb very impor-

tant. The remaining factors listed in the questionnaire item
received varying percentages of "very much importance" responses.
For example, school attendence and job interview performance
received a high percentage of "very much important" responses in

States A, B, and C. Although there were no consistent patterns
there were differences within the ates in opirlions between high

and low placement site employers. FoA' example, in State 1) high
placement site respondents indicated that amount-of previouS work
experience and scores on company administered tests were very

important when hiring a person for 'an entry-ievel job.

As shown in table 70, respondents to the mail questionpai.re

indicated how much difficulty certain factors pose for voca-
tional-technical education graduates when they attempt to obtain

jobs. The responses to the question varied within the states
between high and low placement sites and among the various
respondent groups although there were trends in the factors that

pose considerable difficulty when-attempting to obtain jobs. The
factoiwreceiving the highest percentage of posing considerable
difficulty rcisr)onses was "no job available." Others factors
receiving high percon,aries of posing considerable difficulty

lo4



responses were "students must compete with experienced workers,"
"students unwilling to move for a job," and "students do not 1Pave
specific skills."

In State A current and former students at high placement
sites emphasized "age discrimination" as a factor posing consid-
erable difficulty for obtaining jobs whereas none of the employ-
ers indicated sex discrimination-as one of the factors posing
"very much difficulty." Employers did not strongly indicate-that
any of the factors posed much difficulty, but they did place more
emphas±s on "no jdbs available" and "students do not have speci-
fic job, skills" than (xi other factors. In State B, "lack o

itransportation" was emphasized as a factor causing conside able_
difficulty for obtaining jobs by advisory committee members from
high placement sites. In State C."entry jobs offer only minimum
wage" was,emphasized by teachers, icounselors, and employers at
low placement sites as well as current and former students from
both types of sites'. In State D, "entry-level jobs offer only
minimum wage" was also emphasized by employers and students from
high. placement sites as a factor posing. considerable difficulty
for students whn obtaining jobs.

Summary. Findings from the study indicate that two-year
,postsecondary institutions have a staff member functioning as
the job placement speCialists whose' responsibilities range from
posting jobs. to administering a full-scale placeMOnt office. The
most salient finding from the study regarding the job plaCement
process was that a well-organized effort often coordinated by a
job placement specialist who had the cooperation of faculty and
administrators was necessary for high job placement. Although it
appeared that the sites in the studychad,job placement services,
the diversity of such services indicated tjiat staff-wide coopera-
tion and focused coordination was necessary to maintain the high
level of effective communication with employers and students that
Was required for high job placement. Additionally, job placement
was enhanced by strong ties with the public employment services
and a high level 6.Ecettion with economic developers in the
community. The process of job placement appeared to be most
effective where there was flexibility and responsiveness to
employers, students, and sch,-ol staff.

Staff Characteristics

Information from review of literature. According to the
American Association of Community and Junior Colleges (AACJC:
1980), as of October 1979, there were 212,173 faculty employed it
approximately 1,230 two-year postsecondary public and private
institutions. In 1979, 44 percent of the faculty taught
-51.111-time with a teaching load of nine or more credit hours.
Two-year teachers spent more time in the classroom than their
four-year pounterparts. Most faculty taught twelve to seventz.:'_n
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hours per week, with an average of fifteen hours per waek.The
mean age of two-year institutions full-time faculty was foi.ty-two
years. Seventy-one percent had a master's degree while almost 10
percent held a doctorate (Giaybeal 1979).

The average salary for full -time faculty was $17,820 for all
ranks combined, with $14,800 for instructors, $16,660 for assis-
tant professors, $19,820 for associate professors and $23,240 for
full professors. The breakdown of full-time faculty was 12.6.
percent full professors, 25..8 percent associate professors, 37.2
percent assistant professors, and 24.4 percent instructors.

'Two states require a formal teaching certificate. The re-
quirements are usually somewhat different for faculty teaching in
academic pi(bgrams than tor those teaching in vocational=technical
programs. Certification requirements for teachers in technical
fields typically include having a Ilkchelor's degree with experi-
ence as a technician in the field.

In addition 'to faculty, 16,155. other professionals, inclu-
ding administrators, librarians, and counselors, were employed.
Almost 26 percent of the administrator's held a doctora.te. Ap-

, proximately 14 percent of the administrators and 16 percent of
the professional staff were from minority groups.

Information from case study sites. The faculty and profes-
sional staff at the case study sites appeared to reflect the
national averages in terms of degrees held, hours worked and so
forth. At case site A (designated a high placement site in State
A) the. postsecondary institution had a stafff of eighty-seven.
Five other administrative staff were located at the central ad-
ministrative offices and rotated their visits to the postsecond-
ary institution. The faculty all had on-the-job experience and
had a teacher education degree or were working toward the degree.
Two staff members were minority, one was a teacher an ,,one was in
charge of minority.affairs.1

Teachers appeared to be concerned about their students and
dedicated to helping them make approprite career decisions. They
avidly sought placement for students through their network of em-
ployers, someof whom wer-.. former students. Students, who seemed
to like their teachers, made the following statements about them:
"They are the best I have had in sixteen years of school," and
"Teachers are concerned about students, as contrasted to the uni-
versity teachers who are not."

Staff - -members at case site..,11.4d.esiguated a low placement
site in State B) had earned either a bachelors, masters,.or
doctoral degree. In the vocational-technical education'area,
teachers also has at least three years of job experience in their
field of instruction.
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The college had a full-time'faculty.of 475 and approximate-
ly 545 part-time faculty. There were 146 full=time vocational-
ter:hnical education faculty. Forty-six percent of the faculty
were women; 93 percent white; 6 percent Hispanic; and 1 percent
black. Typically, the full-time faculty taught during the day,'
with a average load of fifteen semester hours; whereas the part-
time faculty taught night classes: Department chairpersons taught
twelve hodrs in addition to their administrative responsibili-
ties.

A recent report (1975) conducted by a committee from the
Southern Association of Colleges and Schools, the accrediting
board, stated, "The college has an excellent faculty. There is a
remarkable degree of faculty stability, and the affective rela-
tions such stability gives is reflected in the student- faculty
relations." "Many,of the faculty were retired from the thilitary
with high levels of skill and academic training received while
active," according to a mid-management administrator.

Although the case study site was designated as low job
placement in relation to others in the state, there was a great
deal of job placement activity among the teachers. In every pro-
grain area there was at least one self-appointed teacher whotook
pride in placing students in good jobs. The teachers viewed job
placement as part of their role despite the presence of the job
placement specialists. Teachers often assisted former students
as well, making special efforts to contact them when a particu-
larly good job was announced by an employer.

At case site C (designated a high placement site in State C)
there were,approximately 205 full-time equivalent teachers in the
day and evening programs. Eighty-six percent of the evening
staff were employed on an hourly basis to teach one or two clas-
ses a week. Most day teachers had a ten-month contract.

Teachers at this case study sit had mixed reactions to job
placement, often remarking that thePl'wouldn't get credit for it
anyhow" since the placement fires are reported through the job
placement office. Teachers did-provide vocational counseling and
did make job placements whenever it was opportune, but did not
appear to be enthusiaatic or rigorous in their efforts. Several
teachers did not beli it was part of their job description and
were somewhat befuddle' about making contacts with employers in
their large community. Other teachers indicated they should, and
indeed did, make some job placements, especially, those who
lmOonfighteeand therefore had a network of colleagues in their
field who would ask for c.tudent recommedations for employment.

At case site D (designated a high placement site in State D)
thdfe were seventy-three full -time and fourteen adjunct faculty.
Most of the staff held 4ter's degrees. The nursing staff held
baccalaureate degrees, Vilt legislation was recently passed that
stipulated that all nursing faculty must hold master's degrees by
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hold master's degrees by 1990. A plan was being developed to
provide sabbactical leave on a rotating basis to allow nursing
staff to acquire the necessary degree.

The faculty reflected the community in minority representa-

tion. The director of affirmative aution stated": "Minorities

are practically nonexistant in the area and college. We have one
part-tiTe black, and two full-timeAsians." The president, a
dean, and a division head were females, but according to an
administrator, "men certainly predominate in professor and
associate professor positions. One reason is that,men stay on
and on."

At this site teachers were academically oriented regardless

of their vocational-technical field. Teachers beolleveN, as did
the administrators, that the school's purpbse was to provide a
two-year education that was transferable for.further -study at one

of the numerous four-year institutions nearby. Being located in

an isolated community, with minimal entry-level job opportunities
increased the teachers' belief that students could not be placed

in related jobs. As a result, whereas job placement was desired,

the reality of the situation appeared to promote the teachers'
productivity to teaching transferable courses and seldom attempt-
ing to plaCe students in viable Positions in the community.

Informa_ion from mail questionnaire. 'School personnel who
responded to Ehe mail questionnaire reported the certificates
they held in various fields. As the data show in table 71, most
administrators held a certificate in administration,"teachers
held degrees in education or a broad range of subject fields,
counselors previously held degrees in guidance/vocational coun-
seling or administration, and job placement specialists held a

variety of degrees. The fields most frequently indicated by
teachers were trade and industrial or hkalth education.

In table 72 the data show that the majority of teachers,
counselors, and job placement specialists worker'. thirty-one to

forty hours per week. There were no apparent differences in
hours worked between high and low placement sites. '

RespondentA to the mail questionnaire indicated their high-

est level of education. In table 73 the data show that in State

A directors of the technical schools had a master's degree or
beyond. In the States B, C, and D, 20 to 100 percent of the
deans/directors of the community colleges held doctorates and the

remaining had a master's degree or beyond. 1.11 State A the typi-

Cal-respondent lave 1-of education-was beyond fouryears of-c1711---

lege wboereas in the other states the model level was beyond a

mastei.s degree. The majority cf counselors and job placement
specialists had degrees above the master's level.
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Teachers indicated, as shown in table 74, that they made
one to three class preparations per day. With. the eveption of
State A, the teachers in the low placement sites made slightly
ripre preparations per day than did teachers, in high placement
sites.

-40.) o As shown by the data instable 75, the majority (67 to 190
percent) of deandpidirectors who respQndel to the mail question- e

naire indicated that teachers' ability to place students did not
affect tenure, salary increases, or termination of employment. "'"--
In State D, deans/directors from high placement Sites indicated
that promotions was affegted by placement ability. In the other
states promotion was not affected by placement ability accovding,
to the majority of the deans/directors (67 to 100 percent).

Summary. Teachers' commitment to job placement as ,Oleir ,

responsibility appeared to be a strong factor in attaining high
job placement rates. In the state with the highest placement
rates teachers' promotion were affect ,1 by their record of job
placement. As the findings from the Lase;udies indicated the
level of job placbment strongly related with teachers belief that
it was their responsibility to place students in jobs, related to
thier training.

Student Characteristics

Information from iterature: Enrollment figures
for 1979 showed that 4,4:7,872,s dents were enrolled in two-year
institutions across the n ion r credit courses. This repee
sented 39 percent of the to-at -undergraduate.enrollment natign-.
ally. Approximately 50 percent of the full-time students and 87
percent of the part-time students were employed. Over half (53
percent) of the students were women and over a quarter (27*per-
cent) of the enrollees were minorities. The mean age of two-year
institution students enrolled for credit was twenty -seven with a
median of 23.3. In comparison to students at four-year institu-:
tions, students at two-year institutions were older, were more
likely to be married; came from less affluent homes, and had
parents with less education. Over a fourth (26.7 percent) of the
students were married. Most of the two-year students commuted a
median distance of 7.5 miles. Two year institutions enrolled 9Q
percent of their students from within ,the state (AACJC 1980;
Gilbert 1979).

SinCe 1960, enrollment in vocational-technic education
programs has grown at a higher rate than total eno ment b6cause
students have been interested in Obtaining a job or improving
their work life. By 1978, 52 percent of the enrollment was In
vocational-technical education programs. The'majority (79.4 per-
cent) of full-time students cited "ability to get a better job"
as their primary reason for being i4 postsecondary-education
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'*programs (AACJC 1980). In the 1976-77;school year 58 percent of
the associate degrees were awarLded for vocational-technical
'education Programs: Over half,(51 percent) of these degrees were

i for science or engineering related programs. The greatest num-
bers of vocational-technical education students were enrolled in
business, commerce, management technology, nursing and allied
health; electronics and machine technology, and police and cor-
rections.

Information from case studies. The student population of
the case study sites differed somewhat in ethnic makeup but

410 otherwise they were similar to the information in the literature.
Case site,A (designated a high placement site in State A) had a
minority population of 'less than 1 percent, most of those being
Native\Americans. Over a third of the students were receiving
4ome type of financial aid. The largest amount came from basic
education opportunity, grants, with $252,246 for 450 students.
Most students were married, and most planned to stayfin the com-

when they completed -the program.

The sWdents sought admission to the vocational-technical
educationebrogramlrat this site because they believed their op-
portunities-for entry -level jobs or advancement in their field

.would be enhanced. Students had the opportunity to advance at
their pace and work;:toward certification in fields that virtually
guaranteed them high paying jobs. Students appeared to be com-
mitted'and.enthusiastic about their programs, courses, and
teachers, and optimistic about their'chances of being placed in
related jobs. At case site B (designated a low placement site in
State B) approximately 1,310 more females attended the post-
secondary institutions than males. The ethnic breakdown was
black (8.7 percent,) white (47 percent), Hispanic (4 percent)
and others (1.8 percent). The majority of students were between
eighteen and twenty-four years of age and the Majority were sin-

/ gle.

A study conducted at case site B, from 1971-1979, found a
significant difference between sex and the reasons that students
did not return to the school. Reasons for males not returning to
schOol included: already completed the courses needed; tr,,ns-
portation problems, and conflicting job hours. The reasons for
females"' not returning included personal or family reasons,

) financil problems and dissatisfaction with course content.
I

Seven percent of the students received financial aid, most
through basic education opportunity grants. A number of students
participated-in-the-college-work program, which paid-minumum-

' wages of 3.10 per hour for on-campus jobs.

Students believed *hoir npprIrtunitioq for job placement were
high, especially in program areas such as computer technology.
Students indicated they would have assistanr.:e from their program
area teachers when they were ready to begin seeking jobs.
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At case site C (designated a high placement site joy State C)
the percentage ofr ethnic breakdown for day student enrollment was
black (29 percent), white (48 percent), Hispanic (15 percent),
Pan Asian (5 percent) and other (3 percerAP). The ethnic distri-
bution of night students indicated more white (55 percent) and
less minority representation. Students believed that the labor
market demand for entry-level jobs was low in their community,
but training in certain fields would provide them with relatively
high chances for employment. Most students knew about the job
placement office but thought it provided help with part-time jobs
while in school. Most students thought their teachers would help
them find jobs but were anticipating locating such jobs on their
own.

At case site D (designated a high placement site in State D)
42 percent of the students were enrolled as transfer students.' -
The ethnic breakdown of the day school vocational-technical pro-*
gram was Native American (.3 percent), black (.5rpercent), and
Hispanic (.06 percent), with the remaining being white. The
majority of the students were net planning to use their training
for obtaining related jobs in the community, primarily because
there were few entry-level skilled jobs available. Many students
viewed their work in the vocational-techniCal eduCAtion programs
as- preparation for higher education, for "getting along in the
world" or for hobbies. Those who did believe they wanted to work
in ttte field realized they would probably have to move out of the
community or go into business for themselves.' Although the
students had high regard for the school and their teachers, the
majority did not believe it was the school's responsibility to
place them in jobs.

Information from mail questionnaire. Current and former
students who responded to the mail questionnaire indicated
(tables 76 and 77) that .most of their parents had high school or
less ed6cation. Students indicated that their mothers had some-
what more education than their fathers.

Students also indicated their parents occupations as shown
in tables 78 and 79. Students indicated that their mothers' oc-
cupations were predominantly homemaker or clerical. Their
fathers' occupations varied-more, with no strong trends across
occupations. The occupations of craftsperson and professional
were indicated somewhat more frequently than the other.categor-
ies.

Students who responded to the mail questionnaire provided
information about t4eir reasons for enrolling in a particular
vocational-technic.(1. education program. As the data in table 80
show, the majol tectsoub for icm a particular program
were either to acquire skills needed for obtaining:a first,'job or
to acquire new skills in order to change jobs. In States B and/C
a high percentage of students indicated that upgrading skills in
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occupations was a major reason for enrolling in a program. Few

students
Q-

to to 11 percent) indicated that their reason was being
unable to`'attend a four year college.

Responding student indicated in table 81 the vocational-
technical education program In which they were enrolled. Of the

current and former stud.pnt's who indicated a subject area instead .

of "other," the greatest percentages were enrolled in health,
trade and industrial, and office occupations In table 82 the

data show that the maj=ority ofcurrent and former students Weld a

job while going to school.

Most former students who responded to the mail questionnaire
indi=cated that they held a job after leaving the postsecondary

institution. As the data show in table 83, the majority obtained
full-time jobs, except for students at low placement sites in
State-C and high placement sites in State D. The remaining stu-
dents obtained parttige jobs or-indicated they did "other" within

six moriths,ofleaving their school. Very few students entered

the military service or became self-employed. Former students
had an unemployment-rate of 4 to 11 percent within the six-month
period after leaving the pgatsecondary institution.

4

Former students.were asked to indicate the degree of
similarity :between the skills- they learned in their' vocational -

technical prdgrams. and those used.on their first jobs after leav-
ing sdhool.. Almost half of the respondents with the exception of
'low placement site students in State C, indicated their job
skills were the same as the ones learned inpchool. As shown in

table 84, approxim.40elY another fourth of the former students be-
lieved their skills were somewhat related, although 2 to 14 per-
cert'believed that they were not at all related. In table 85 the

slata show the rating given by former students of how well their
vocational- technical education programs prepared them foe their
first job. Be weep 18 and 38 percent of the former students

indiated theit preparation was excellent, whereas 8 percent or
Jesrindigated it was poor. Between .14 ancj, 43 percent of the-

fOrmer students did not respond to the questiOn.

Former students indicated (table 86) that in State A the
most prevalent type of degree earned was a\certificate of comple-

tion, whereas in states P. C, and D it was an assaciate degree.
Former students indicate. (table 87) that in ttate A many held
clerical and sales or service jobs when they first.left their

postsecondary institution. In States B, C, and D the type of job

held after leaving the postsecondary institution was profession-

al, technical, or managerial, although a sizeable number of
former students in these states indicated clerical and sales or

service types Of jobs as well.
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Summary. Except for ethni6<ckground the descriptive
findings about students were consistent with the national profile
of two-year postsecondarrstudents. There was a higher propor-
tion of Hispanics at two sites than the national averages for
two-year postsecondary institutions.

At high placJinent sites students appeared-more optimistic
about thei, chances for_employment in jobs related to their
vocational-technical education program. Students at all four
sites beli6ved that they would receive assistance from the
school, especially from their teachers, in job placement. At to
higher placement sites however, students strongly beyieved they
would have job placement assistance because they knew of peers
who had been placed through school-based efforts.

I

Program Evaluation

Information from-the review of literature. The status of
program evaluation was reviewed in the Vocational Education Study
(NIE 1981). In summary, the 1976 Amendments to the Vocational
Education Act introduced new requirements for evaluating
federally-funded vocational education programs at the secondary
and postsecondary Levels. The purpose of the requirements was to
promote the planning activities and responsiveness of vocational
education to the labor market. The requirements stipulated that
programs be evaluated every five years. The evaluative criteria
were: (1) student placement in jobs related to their training
and (2) employers'1satisfaction with vocational education-trained
students

The information from program evaluations was to be used by
the states to improve their vocational-technical education pro-
grams. Although most educators considered the evaluative
criteria theoretically4 appropriate, they found the criteria
difficult to implement. In 1976 few states had evaluation
mechanisms in place that could accomplish what the requirements
mandated. Between 1976 and 1978 the states developed and
established evaluation procedukes. By 1980 most states were
routinely conducting program review ind student follow-ups. The
data from the student follow-up studies were reported to the
Vocational Education Data System (VEDS) and aggregated at the
state and federal levels.

The findings from the Vocational Education Study (NIE 981)
were that evaluations are being used to revise and improve ca-
tional education programs in most states, although not exact y as
required by the Vocational Education Amendments. More emphasis
has been placed upon quantity rather than upon the effectiveness
of programs.t Student placement rates, as a measure of effec-
tiveness, have not been used to a great extent. Program reviews
have been providing information about quality that is being used
in conjunction wit1' placement data to make decisions and plan
programs.
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Information from case study sites. Program evaluation
purposes and procedures varied among the four case study sites.
The case study sites with the highest placement rates appeared to
have more'extensive progam evaluation procedures in place. Ad-
ditionally,'at the site with the highest job placement rate (case
site A) the purpose of program evaluation wAs directly related to
the job-placement rate.

At-case site A (designAed a high placement site in State A)
the extensive program evaluation procedures were conducted
through both internal and external processes. The primary eval-
uative criterion -was the placement rate, which was required to be
at least 51 percent for a program to be maintained.

Self - evaluation. was conducted by staff members two months
prior to the state evaluation unit's review. The internal eval-
uation team was made up of faculty, students,.support personnel,
and administrators. The results of the internal evaluation were
used to provide information to the persons who conducted the
external evaluation. The purpose of the external evaluation was
to verify and validate the findings of the self-evaluation. The
supervisor of each program had to be presept during the external
evaluation process as an observer. An exit interview was given
by the outside evaluation team prior to leaving the building.
The state supervisor, the schvol directors, and the evaluation
team attended this meeting. Phis group clarified any existing
questions about evaluation before the evaluators left.

Evaluation of each program was conducted on a five-year
rotation cycle. Recommendations from the evaluations Were sent
to the state board of education. The board allowed the school
three years. to follow-up and complete thE; recommendations made by
the evaluators. The school was required to file a report every
year regarding the progress made in correcting problems. If cor-
rections were not made, the school would lose its accreditation,
which would make them ineligible for federal funds.

I

The state evaluation coordinator stated, "We don't care if
the schools protpst,- they aren't allowed to disregard recommen-
dations." He noted that\the evaluation had impact on job place-
ment with localle:Iployers in two distinct'ways:

The instant and obvious benefit is that some
. of the people who evaluate see that they
should be hiring-)vocational stucrents and
second, an advertisement is alWays placed in
the newspaper concerning the employers' par-
tiCipation in the evaluation. This builds
that critical relationship between the school
and industry.

Other methods used to evaluate were follow-up studies of
employers and students. The follow-up studies were not described
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as a method of evaluation by the.;41: !v.l.uation coordinator,
but staff believed that f:41ow-up was "to check up on
us.'

Program evaluation at case site B (designate as a low
placement site in State R) was a continuous proces- and included
self - study, state education agency reviews of ong ng programs,
state education agency staff visitations, committee eval-
uations,, and similar activities. The eva cation criteria were
not explicitly related to job placement rtes. The underlying
philosophy strongly.supported job placeme t as important in
measuring the quality and effectiveness c the vocational
technical programs.

Postsecondary staf from the state e cation agency conduc-
ted on-site visits to the school to provid consulting services
and to obtain information needed to determiie if state education
agency guidelines were being followed. The nstitution was
required provide any data that was request d, arrange for
written materials to be made available, and of rwise, expedite
the work of the person making the visit. Reports of on-site
visits became a matter of record. The director of the state
postsecondary programs informed the institution of any major dis-
crepancies reported.

The vocational-technical education programs were evaluated
by conducting a three-year follow=up study of q' lates, leavers,
and employers. The information gathered includeu data about
graduates' employment status, special services, programs at the
college, As well F.s other infprmation pertaining to how the
courses had been used after leaving the institution. Placement
rates were not considered in the program evaluation.

At case site C (designated a high placement site in State
C) program evaluation was the responsibility of the district
office. There appeared to be a well-develu:led system of
evaluation that was mandated at the state leA-t and conducted at
the district a d individual intitutions

)
level. According to an

administrator t the district office, "evaluations are reflec-'
tions of the feedback from the advisory committees, the placement
rates, dropout rates, and so forth." The district administrator
regarded the evaluation as:

informal communic,tion with the community and
with people, the employers that hire our stu-
dents and the revic. of "trious reports that
are 1?.neratei ,)i) dropout rates and placement
rates.

Program evalua,_',-,n was initiated at the district level, but
the gathering of essential information was the responsibility of

the dean of instruction at the school. Six areas consiclerPd when
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conducting program evaluation were: enrollment, dropout rate,
placement rate, cost of program, the status of the equipment, and
the available facilities in which to conduct courses. Job place-
ment ratesiwere not an explicit evaluative criterion. District
.administrators stated, however, that if a ,program's. job placement
rate dropped be -low an unacceptable rate which be did not speci-
fiy, it would be investigated.

At case site D (designated a high placement .site-in State
D) programs receiving federal grants Were evaluated in the pro-
bess of completing the federal reports that Were required.
Evaluators were sent from the state department periodically to
evaluate programs that received federal money.

The dean of instruction reported that the programs not
receiving federal monies were evaluated through an informal
process. The _dean said, "They are evaluated by the advisory com-
mittee members and by the-staff, and'changes are made as a need
is felt." The'evaluative'criteria were vague; job - placement
rates were not considered, acceding to the dean, as part of the
evaluation of'a vocational-technical program.

Information from mail questionnaire. The majority of deans/
directors who responiled to the mail questionnaire reported that
various program evaluation activities had been conducted annual-a
ly.' As the data show in table 88, students who completed their
programs (completers) were followed-up in all states at least
every four/years but most frequently once a year. Students'who
'did not complete their programs (leavers) were followed-up as
frequently with the exception of a low placement site in State C.
that never surveyed leavers. Student data Were collected
annually or semiannually in all states except State C, where it
was collected' every four years or never. Employers were surveyed
annually or semiannually with some exceptions.

As the data in table 89 show employers who responded to the
mail queL 'onnaire were asked to rate the quality of their work-
ers who had bee'n vocational-technical education students. The
majority of the employers in'State A and D rated their workers as
excellent or good, whereas thermajority in States B and C rated
them good or fair. Few employers rated their workers poor (0 to
8 percent) or as not meeting their business' needs (0 to 10 per-
cent). In State B, 27 percent of the employers in the high
placement sites and 18 percent-'7)f the employers in the low place-
ment sites indicated they had no basis for rating, whereas in the
other states 2 to 17 percent indicated that they had no basis for
rating the quality of their employees who had been vocational-.
technical education students-. Employers were alto asked to
compare workers who had been in vocational-technical education on
a number of factors with those who did not have vocational-
technical education. In table 90 the data show that employers
believed workers who bad been in vocational-technical education
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programs had: (1) better reading and interpretive skills,
(2) better mathdthatical knowledge, (3) better or same knowledge/
skills dealing with safety, (4) the same personal relations
skills, (5) better communication skills, (6) better or same for
work attitudes, (7) better or the same supervisory skills,
(8) the same psychothotor skills, a:id (9) better occupational
skills. In States A and D, 20 to 27 pprcent of the employers
indicated the occupational skills of workers who had been in
vocational-technical education were much better than those who
had not h'ad vocational - technical education. Employers gave few
(0 to 11 percent) "worse" or "much worse" (0 to 5 percent) re-
sponses, with work attitudes receiving the greatest percentage of
"worse" or "much worse" responses.

Employers rated the postsecondary institutions in terms of
the numbers of students trained to meet their needs (see table
91). In States A, B, and D the number of students trained was
generally given a good rating by employers. At the high place-
ment sites in State C the rating was "fair" for number of stu-
dents trained with a third of the employers not responding. At
the low placement sites the most typical rating for number of
students trained was good. In State D a fifth of the employers
felt the numbers' trained were excellent. Few (0 to 6 percent) of
the responding employers felt the numbers did not meet their
needs, although some (2 to 24 percent) indicated that they hid no
basis for rating the number of students trained.

Summary. Findings from the study indicate that various pro-
gram evaluation procedures were conducted at all of the partici-
pating sites. At case site A, which had the highest jOb place-
ment rate, the evaluative criterion was explicitly related to the
job placement rate. Although other criteria regarding the
quality and objectiveness of the programs were considered, at
sites with the highest job Oacement rates, lob placement rates
were clearly important. in the evaluation of thy. vocational-
technical education Programs. Additionally, at these sites the
recommendations resulting from the evaluati_ins were used to
improve the program in order to maintain or enhance the iob
placement rates. There appeared to be a strong positive rela-
tionship between high job plilcement rates and comprehensive
program evaluation that not only used job placement rates as an
evaluative criterion but followed through with the recommedra-
tions for program improvement.

Additional Results From The Analysis
4of Mail Questionnaires and Selected Existing Data

fi

Correlational Analysis

Introduction. This section reports the results of a cor-
relational analysis of selected variables from the mail question-
naire survey. One hundred sixty-three variables were used in the
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initial analysis to identify the degree of relationship with the
study's independent variable--the percentage of placement in re-
lated field of training for former postsecondary vocational-
technical education st-udents. 'We percentage of placement was
derived from the local ,alcation agencies' follow-up study of
former students who were available for employment and who re-
ported that they were employed in a job related to their train-
ing.

100

It must be stressed, however, that because of the large
number of coefficients, and the use of aggregate data, or "eco-
logical fallacy".(Robinson 1950) caution is offered regarding the
interpretation of individual-level variables based on the analy-
ses of data aggregated by LEA and respondent group(s). Also,
since it is an exploratory study, some of the relationships be-

.tween variables will defy interpretation because of a lack of
pertinent information relating to the variables. It is intended
that all significant rel'ationships be further explored before
strong statements are m( Borgatta and Jackson (1980) indicate
that the interpretation if aggregate data, although always sus-
pect, could suggest findings that exist dt the individual level.
Moreover, they add that a tempered'consideration be provided if
certain statistical and logical considerations are undertaken.

The identification of the 163 variables for the initial an-
alysis was done through a consensus of the project staff. This
determination was'base'5 on their-analysis of information-generat-
ed from the review of literature, the case studies, experience of
staff in the area of job placement, and the results of the pro-
ject dealing with the "Factors Relating to the Job Placement of
Former Secondary Vocational Education Students."

Job placement rates were available only by postsecondary
_institution, therefore, it was decided that the respondents' mail
survey answers to selected questions would be aggregated to de-
rive a mean score by the postsecondary institution. Thus, the
individual mean score of a mail survey item and the postsecondary
binstitution job placement rate provided the paired scores neces-
sary.to compute the correlation coefficient. For example,
teachers, 'counselors, job placement specialists, and directors
were used in the analysis-as one respondent group classified as

. school personnel. And the responses of those individuals to a
certain item_were pooled for each postsecondary institution, and
then a mean was computed for the postsecondary institution and
Correlated with the postsecondary institution's training related
placement rate. Other respondent groups used in the analysis
included: current and former students, employers and advisory
council members. The rationale for these groupings of respon-
dents was based upon the project staff's decision to combine
those respondent groups who had common interest, experience, or
influence with regard to specific variables or categories of
variables.
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Fi s. The results of the correlational analysis of 163
variabl -s with the variable job placement in related field, using
all respondent groups or those who were asked a common core of
questions revealed that thirty-eight variables were significant
at the .0.5 level of sianificance. .Table 92 shows the correla-
tions by respondent group.

Where the respondents believed that a primary goal of voca-
tional education is training for a job or more specifically for a
job in a related field there was a positive relationship (r=.55)
with percentage of job placement in related field. For those re-
spondents who perceived the goal of vocational education to be
explaratorydor awareness in focus a negative relationship
(r=-0.48, -0.58) with the percentage of job placement in related
field was found, i.e., the higher ranking of a goal for vocation-
al education as not relating to job specific preparation the
lower the placement'rate in, related field. Perceptions about
factors helping former students to obtain jobs revealed that the
greater the degree that basic skills are perceived in enhancing
an individuals chance for obtaining a job the less the job place-
ment in related field (r=-0.32). Vocational-technical education
students having previous work experience was found to be a posi-
tively related (r=0.41) with job placement rate-in related
field.

The perceptions of factors that were considered as posing
difficulties for former students in obtaining jobs included:
union restrictions (r=-0.38),minimum wage (r=-0.36), not having
specific job skills (r=-0.40), lack of certificate or associate
degree (r=-0.52), and lack of transportation (r=-0.46). These
factors were found to be negativ ly related to job placement in
related field of training, i.e., the more these factors were per-
ceived as difficulties in obtaining jobs the lower the placement
rate in related field.

A negative correlation (r=-0.48). was found between'the per-
centage of time spent by school personnel in providingiassistance
in educational placement and the percentage of job pta6ement in
related field. Moreover, a negative relationship (r=-0.56) was
found between the rating of the school's performance in providing
assistance in advanced educational placement and job placement in
related fields. Opinions about the help received in obtaining
information about jobs resulted in positive correlations that
indicatellod that the amount of help former students received from
vocational education teachers (r=0.62) and the public employment
service (r=0.34) the higher the job placement rate in related
field.

The frequency with which teachers and job placement special-
ists participate in job readiness and development activities such
as identifying job openings by placing advertisements in media,
(r=0.44) contacts with the public employment service (r=0.33),
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and use of computerized files of job openings (r=0.35) resulted
in a positive correlation with job placement rate in related
field.

A negative relationship was found between using a minimum '
grade point average or standarized tests for admissions (r=-0.30)
to vocational programs and job placement in related field. There
was negative relationship (r=-0.45) between the amount of time
students worked while fn school, and the placement rate in
related field, however this relation ship did not hold for
students in a job that was part of a cooperative or work study
program. The degree of self - confiders in f nding a job (r=0.31)
expressed by vocational-technical educat students was found to
be positively related to job placement related field:

Tables 93 through 99 present the correlations (p <.05) by
respondent group. As stated earlier the raionale for-aggregating
respondent groups was based upon the project staff's decision
that certain groups had common interests, experiences, or
influence with regard to specific variables or categories of
variables.

In examining the correlational analysis for the respondent
group school personnel (teachers, counselors, job placement
specialist, directors) eight correlation coefficients were
statistically signficant at or beyond the .05 alpha level. From
an examination of table 93 the significant correlation coef-
ficients between the percentage of job placement in related field
and the perceived ranking of the goals of vocational education
were those dealing with placement in related field (r=0.62),
placement in a job including nontraining related (r=0.59), creat-
ing in awareness of the various jobs for which students Might
prepare (r=0.59), and providing an opportunity for students to
explore various occupational areas (r=-0.46). Opinions about the
amount of difficulty of selected factors' (union restrictions
(r=-0.35), lack of transportation(r=-0.36), lack of certificate,
or.associate degree (r=-0.44), and personal opinion about the
amount of help human relations skills have in increasing the
chances of employment for former vocational students (r=-0.43).

Fourteen correlation coefficients significant at or beyond
the .05 alphlevel were identified for the respondent group
`current and fol.mer students. From an examination of table 95 the
significant correlation coefficients were those dealing with
opinions concerning the degree of help certain factors are in
obtaining a job [basic skills (r=-0.47), occupational skills and
competencies (r=-0.32), human relations skills (r=-0.44), pre-
vious work experience (r=-0.32)]; opinions regarding amount of
difficulty the lack of job openings poses Apr vocational-techni-
cal education graduates when they are atteMPting to obtain jobs
after leaving school (r=0.40); perceptions about the amount of
help selected factors [job information provided by the vocational



teacher (r=0.61), cooperative education coordinator (r=0.3)
public employment service 1r=0.29)] were in helping former
students obtain jobs ; response to the evaluation of performance
on selected employability skills activities [performance in
writing resumes (r=0.36), performance in locating jobs (r=0.31),
performance in filling out a job "application (r=0.52),
performance in setting up job interviews (r=0.44), performance in
interviewing with prospective employers (r=0.32)); and number of
7ourses completed in vocational area of study (r=-0.46)].

For the respondent group "employer and advisory council
members" eight correlation coefficients were found to be
significant at or beyond the .05 alpha level. In examining table
98 the significant correlation coefficients were .those dealing
with the perceived ranking of the goals of vocational-technical
educhtion to place former students in jobs related to their
training (r=0.37), and to create an awareness of various jobs for

. which students might prepare (r=-0.39). Also, significant
correlation coefficients were found regarding opinions about the
difficulty certain factors pose for vocational students when they
are attempting to obtain jobs. These factors included lack of
certificate or associate degree (r=-0.47), lack of transportation
(r6-0.42), job discrililination because of age (r=-0.35), unipn
restrictions (r=-0.34), minimum wage (r=-0.30), and lack of
specific job skills (r=-0.30).

Table 105 presents a 'summary of the significant results em-
erging from the correlational analysis of the mail questionnaire
data. Correlations significant at or beyond the. 05 alpha level
by respondent group are shown.

Regression and Discriminant Function Analyses

Introduction. In this section additional information is
provided about the analysis of the it questionnaire data and
selectedexisting data related to to local postsecondary
institutions' labor market areas.

Separate regression analyses and discriminant analyses were
done for the data for the thirty-one local public postsecondary
institutions. Through previously mentioned procedures such as
the review of literature, case studies, correlational analysis,
and crosstabulation of mail questionnaire data a reduced number
of variables were identified for the regression and discriminant
analyses. The following respondent groups: school personnel
(teachers, counselors, job placement specialists, directors),
current and former students, and employer and advisory council
members were used in the initial analyses effort.

As discussed previously the unit of analysis was the local
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public postsecondary institution. Therefore, for each indepen-
dent variable used in the analysis of the mail questionnaire data
set and selected existing data pertaining to the labor market
area served by the local public postsecondary institution, a mean
was calculated based upon the respopses of the various groups
comprising the sample of each local public postsecondary
institution. t,

Specifically this part of the analysis of the mail
questionnaire data and-selected existing data reported as
they pertain to the following study objective:

To provide a detailed description of the ed4a-
tional and community processes which appear to
influence former vocational-technical education
students in jobs related to their training.

The statistical-tilata are presented and disdussed in this
section only to the extent needed to interpret the meaning of the
statistics used. Certain results were discussed in previous
sections of this chapter. However, impressions, conclusions, and
recommendations-for further study are presented in a later
section.

Tables 100-102 present individual respondent group regres-
sion analyses which were done to identify significant variables
which were highlighted in the review of literature, project staff
experience and consultation, and case studies.

After the multiple regression analyses for each separate
respondent group were conducted variables common to all
respondent groups and selected variables from the analysis of
existing data portion of the study were combined into one common
data set. Using this set, additional multiple regression and
discriminant analyses were performed to produce a reduced model
(see tables 103 and 104).

Regression analysis. Using a forward (step-wise) inclusion
method technique a reduced model was computed in order to iden-
tify the most unique and useful.information for descr4ption. The
results of the reduced model are presented in Table' t ,TheN
multiple correlation (R) obtained from this analysis was qual to

1.,..)4

appprbximately 0.87. The unadjusted"coefficient of determination
was equal to 0.76, the adjusted coefficient of determination
(R-2) is equal to approximately 0.65. The significnce of the
total relationship as tested by the-overall F-ratio is equal to
6.50 and is significant beyond the .01 alpha level.

The standardized Beta coefficient represented the amount of

units of the independent variable, which was uniquely associated
with the percentage of job placement, with the effect of
partialinq out all other independent variables. Because the
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measurement units of various independent variables in a number of
cases were not comparable the standardized Beta coefficients were
used. Ezekiel and Fox (1967) state that for comparisons between
problems where the standard deviations are much different, the
standardized Beta coefficient may have value.

Examination of the standardized Beta coefficient in th
reduced equation indicated that the following variables were
significant beyond the .05 alpha level: the evaluation of
students in regards to the job application process (employability
skills), the vocational education teacher as a source of infor-
mation for finding jobs, the evaluation of students in regard to
writing resumes (employability:skills), and the unemployment
rate.

Discriminant function analyses. A discriminant function
analysis was used to determine a combined discriminant strength
the selected independent variables have in maximizing the total
differences between the high and low placement groups. Table 104
present%the results of this analysis for the reduced model. The
information contained in the six independent variables was suf-
ficient to produce a significant discrimination between the high
placement'and low placement postsecondary institutions.

A step-wise selection procedure resulted in the subset of
six variables being derived from a full set of sixteen variables.
The Wilkes Lamba statistic 5 equal to approximately .49, and
the chi square value was equal to 18.56 and was significant at
the 0.00 level. Examining the canonical correlation r*), the
value was equal to approximately .71. The correlation squared
(r*2) approximated a value of .50, which showed that a sub-
stantial relationship existed between the high and low placement
groups and the discriminant function. The discriminant function
coh.ectly classified 87.10 percent of the cases. The tau statis-
tic was equal to .77, which indicated that the classification
base n the set of discriminating variables made 77 percent
fewer e rs than would be expected by chance alone. The speci-
fic variabl s used in the reduced model were: (1) evaluation of
student's ability on completingrjob applicatiorw. (employability
skills), (2) goal of job placement in related field, (3) unem-
ployment rate, (4) population change between 1970-80, (5) number
of business and industrial firms, and (6) numbers of large busi-
ness and industrial firms located in a particular labor market
area.

Summary

This phase of the data analysis using the mail questionnaire
a'.d selected variables of existing data was exploratory in na-
ture. The type of study and statistical analyses are not
appropriate to infer causal relationships.
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Table 105 lists variables having significant relationships
with percentage of job placement in related field of former post-
secondary vocational-technical education students. The zero
order correlation analysis and tne regression and discriminant
functions analysis were the statistical techniques used to iden-
tify those relationships.

In summary thirty-nine variables were found to be signi-
ficant beyond the .05 alpha level using zero order correlational
analysis. The variables found to be significantly related to the
percentage of placement in related field of training included the
perception of the goals of vocational-technical education;
factors perceived as posing difficulties for former students in

obtaining jobs such as lack of transportation, lack of associate
degree and union restriction; efforts and focus of the individual

institut n in providing employability skills training; and the
assistance of the vocational-technical education teacher.

The multiple regression analyses and discriminant function
analysis provided further information in regard to the suggested
relationships of certain independent variables with percentage of
job placement in related field. The variables dealing with the
importance of employability skills; the vocational-technical
education teacher as a source of informat;on about job; the
unemployment rate; the population change 1970-80, and the type
and numher of business and industrial firms in the labor market
apeared as major factors. However, other analysis did not
provide strong support for certain variables such as unemployemnt
rate, population change 1970-80, and the type and number of
business and industrial firms. This lack of a congruence among
and between data bases, nevertheless, should not defer further
further exploratory or confirmatory study. More pertinent
information relating to the variaoles in question is needed.
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CHAPTER IV

CONCLUSIONS, RECOMMENDATIONS, AND SUQGESTIONS
FOR ADDITIONAL RESEARCH

Before presenting conclusions, recommendations, and sug-
gestions for additio 1 research, it is appropriate to recall
some of the methodo gical dimensions and limitations of this
study. We cannot tate with any degree of certainity that the
sample states, pos second ry institutions, or individual respond-
ents are represent tive o the respective populations from which
they were drawn. A valuable viewpoint is to consider the
findings transferable to other postsecondary institutions to the
extent that those postsecondary institutions possess characteris-
tics similar to the postsecondary institutions described in this
study.

One of the strengths of postsecondary education in the United
States has been Its diversity of goals, programs, students,
staff, resources, method of instruction, and the type of com-
munity served. The attention postsecondary educators have giver'
to the unique needs and interests of the community being served
has, contributed inmeasureably to the success of postsecondary b -

education. Those who study postsecondary institutions must be
keenly aware of the context specificity of the enterprise they
are studying. It is these characteristics that underscore the
importance of the point made earlier concerning the necessity to
consider the findings of this study transferable to other post-
secondary institutions only to the extent that those post=
secondary institutions possess characteristics similar to the
postsecondary institutions described in this study.

4

Multiple goals are operationalized simultaneously for many
vocational-technical education programs. Th dependent variable
used in this study, placement in a job relat d to training, was
not viewed by all policymakers and 'on Rakers who partici-
pated in the study as the major criterion for planning and evalu-
ating vocational-technical education programs. It is important
to realize that there is a considerable amount of diversity in
the goals fGr,vocational-technical education programs. Such
diversity about program goals makes it somewhat difficult to
formulate conclusions about the factors relating to the placement
of students in jobs related to training from data collected
within a postsecondary institution and certainly from data col-
lected across postsecondary institutions in different states.
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This study represented an attempt to analyze qualitative and
quantitative data from several different sources. In addition,
the extent of the data collected and the large number of vari-
ables dealt with created special analysis problems.

It can be argued that insufficient time was spent at the
case study sites. Perhaps fewer sites and longer time spent per
site would be a better approach. However, the choice of at least
one case study site per state provided valuable insights as the
staff analyzed the data.

It should be evident to the reader that this study repre-
sents a compilation of data fiom many sources. The credibility
of the findings is enhanced by thefactthat the findings could
be substantiated by data from multiple sources.

Conclusions

The conclusions that follow are based on the integration
of qualitative and quantitative data. Specifically,' three data
bases were examined. They cluded the review of literature,
case studies (four postsec6ndary institutions), and mailtques-
tionnaires (eight respondent groups in thirty-one postsecondary
institutions). The following statements should not be regarded
as final conclusions concerning the facrs affecting the
placement of former students in jobS related Co their training.
The statements should be considered as working hypotheses, to
be tested again and again in the ever-changing context in whiph
postsecondary vocational-technical education programs operate.
If vocational-technical educators are to maximize the placement
of former students in jobs related to their training, it appears
that the following points should be given careful attention.

Education

Higher job. placement seems to exist in those postsecondary
institutions where:

o Postsecondary institution personnel and teachers are
committed to the placement of students in a job related
to training as the major goal for the vocational-
technical education programs

o Postsecondary institution personnel are enthusiastic
about the placement of students in a job related to their
training as the major goal for the vocational-technical
education programs



o Teachers are enthusiastic about the role they play in
ensuring that students are placed in jobs related to
their training

)

o Administrators are committed to and encourage the
essential intetagelons among community, organizations,
labor, business, industry, and postsecondary inbtitu-
tion personnel, that promote open tommunication'to
support job placement

o Teachers maintain frequent%and meaningfil contacts
with the business and-industrial community

02

o The vocational-technical education curriculum is releVant
and responsive to the needs of employers

o Job placement specialists and counselors serve as initial
sources of information about job openings for teachers and.
students

o Job placement specialists and counselors provide a
clearinghouse function and a support function (secretarial
assistance, telephone, job listings) for information about
jobs

o Advisory committee input is used in planning vocational-
technical education programs

o Planning in the postsecondary institutions is coordinated
with community and state economic development activities,
especially those activities related to labor supply and
demand

o Job placemdnt rates Are used as a program evaluation
criterion

o Program evalution efforts are syst-erratic and
comprehensive

o Student perfotmance is evaluated on .employability skills
such as preparing resumes,"and interviewing

o Teachers keep up to date with the latest trends in the
occupational fields

o Programs providing students with ''real world" work
experiences are available to students
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Labor

Higher job placement seems to exist in those postsecondary
institutions where:

c There is a high demand for workers in the surrounding
labor market area. However, high labor demand does not
always result in high job placement. Higher job
placement tends to result when the po.-..secondary
institutions vocational-technical education programs
are specifically oriented to the high-skill labor demand
areas. Labor market conditions over which vocational-
technical educators have no control are at least as
important as the nature of vocational educaticin
itself in determining job placement

e Community

Higher job placement seems to exist in those postsecondary
institutions where:

N
o The community is supportive of vocational=technical

education

o The postsecondary institution is located in middle-size
communities

Recommendations

The study recommendations are directed toward agencies or
policymaking groups who have historically developed and/or en-
forced policies and'decisions regarding vocational-technical
education programe. t

Policymakers and decision makers interested in optimizing
the placement of former postsecondary vocational-technical educa-
tion students should give careful-attention to the following
recommendations. All of the recommendations deal with educaLLon
factors over which' vocational-technical educators have some
control. Labor market and community characteristics that are
associated with high rates of job placement are beyond the
control of vocational-technical educators.

The recominendatiops were derived from project staff analysis
of the study conclusions juxtaposed with study staff knowledge of
current situsatiOns in vocational-tchnical education. Other
individuals operating from a different frame of reference may
develop additional recommendations.

1 2B
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.Congress

It is recommended that Congress:

o Recognize that vocational-technical education programs
operate with multiple goals and therefore not specify
specific criteria for the evaluation of such programs

o Develop legislation that is flexible enough to allow
state agencies to develop funding formulae that will
encourage postsecondary institutions to conduct
activities enhancing job placement (..;

U.S.- Department Education

It is recommended that the U.S. Department of Education:

o Encourage further research about the factors relating
to job placement especially in isolated areas, inner
cities, and areas with unique labor market or
geographical locations

o EncoUrage the dissemination of findings regarding the
factors-relating to job placement through the funding
of symposia, workshops, monographs, and widely-
distributed publications

State Government Agencies

It is recommended that state governing agencies:

o Develop funding formulae that reward postsecondary
institutions for implementing activities that enhance
job placement

0

0

Provide teacher education institutions and postsecondary
institutions with funding to conduct inservice education
programs for teachers and administrators concerning the
factors relating to job placement

Promote professional development activities that
assist teachers in keeping up to date in their
occupational skill area

Postsecondary Institutions

It is recommended that postsecondary institutions:

o Develop clear statements of the goals for postsecondary
voc,;tional-technical education programs

Promote and reward enthusiasm for placing students in
jobs related to tratninq
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o Encourage frequent and active meetings of citizen
advisory committees and utilize their recommendations .

in program planning and evaluation

o Use job placement data as a major criterion for
evaluating programs

o Recognize the importance of the role of teachers in
the job placement process by including teacher
performance concerning job placement in tenure,
promotion, and salary adjustments

Recognize the importance of the rble played by chief
'administrators and deans/directors in the job placement
process. Reward chief administrators and deans/directors
for their leadership and alldcation of resources to
atta'n institutional goals concerning job placement

Develop and maintain systematic processes for ensuring
that the vocational-technical education curriculum
is relevant and responsive to the needs of business and
industry

o Develop and maintain current and relevant job placement
information in a central location that is easily
accessible to teachers, job placement specialists,
counselors, administrators, and students

o Use local labor market information in program planning
and evaluation

4

o Maintain close contact with other agencies involved/in
job development/job placement in the community

Teacher Education Institutions

It is recommended that teacher education institutions:

o Include in the courses required for postsecondary
institution administrators information concerning the
goals of postsecondary vocational-technical education
programs, information about those factors enhancing
the attainment of the goals, and information about the
vital role of deans/directors in determining whether
former students are placed in jobs related to their

training
40

o Impart to future vocational-technical educators the
significant role teachers play in determining the
placement of former students in jobs related co their

training
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o Seek innovative ways to provide current education
personnel with ihformaLion about methods that will
enhance job placement

Suggestions for Additional Research

Numerous questions arose as the projAct staff planned and
conducted the study. The breadth and complexity of the concerns
and issues surrounding a postsecondary institution's efforts to
assure that students are placed in jobs related to their training
needs considerable study. The following null hypotheses are pre-
sented as suggestions for additional research:

o There is no relationship between job placement rates and
a clear understanding on the part of administrators
and teachers regarding ;he primary purpose of the
vgcational-technical education programs in their
institutions

o There is no relationship between job placement rates
and consistency of belief among administrators and
teachers in a postsecondary institution concerni,pg the
purpose of vocational-technical education

o There is no relationship between job placement rates
and the degree of commitment on the part of deans/
directors to job placement

o There is no relationship between job placement rates
and the level of enthusiasm for job placement among
postsecondary institution staff members

o There is no relationship between job placement rates
and student admission procedures

o There is no relationship between job placement rates
and the amount of responsibility teacher's believe they
have for placing their students in jobs

o There is no relationship between job placement rates
and the degree eb which coope-rative education programs
place students in jobs related to their training pro-
grams

o There is no relatiniship between job placement rates and
labor market demand in the surrounding area

o There is no relationship between Ilob placement rates
and the proportion of large to small industries in the
community

o There is no relationship between job placement rates
and the proportion of nonwhite persons in the community
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o There is no relationship between job placement rates
and the frequency with which results from surveys are
used to plan and evaluate vocational-technical education
programs.

o There is no relationship between job placement rates
and the frequency of contacts Letween vocational)
technical education teachers and employers regarding
the job placement of students

o There is no relationship between job placement rates-
and institutional operation of a centralized job
placement wvice

o There is no relationship between job placement rates
and the degree to which institutional job placement
offices include teachers in job placement activities

o There is no relationship between job placement rates
and the degree to which students are provided with job
readiness skills

o There is no relationship between job placement rates
and student basic skill achievement

o There is no relationship between job placement rates
and available transportation to and from jobs

o There if, no relationship between job placement rates and
the size of the community

o There is no relationship between job placement rates and
the resource levels provided the vocational-technical
education program
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APPENDIX A

STUDY CONSULTANTS

The following individuals provided advice regarding various
phases of the study. The National Center is indebted to their
assistance.

William Aiken
Louisville, Kentucky

Jim Atteberry
University of Missouri

Paul Barton
Nhtional Manpower Institute

Mary Anne Bunde
Western Michigan University

Jesse Clemmons
North Carolina Department of
Public Instruction

Iris Criscoe
DeKalb Community College

Robert Goettel
State University of New Yoft

Mary Haass
Oakland Community College

Wry Helen Haas
"Colorado State University

Addison Hobbs
Maryland State Department of
Education

Leonard Lecht
The Conference Board

Yvonna Lincoln
University of Kansas

Paul Lohnes
State University of New York
at Buffalo

Sandra Marks
Appropriate Solutions, Inc.

Merril Meehan
Appalachia Education
Laboratory, Inc.

Larry Miller
The Ohio State University

. .

Raymond Norris
Vanderbilt University

Dennis Nystrom
Rochester Institute of
Technology

f'
David Passmore
Pennsylvania State University

Michael Patton
University of Minnesota

Barbara Rupp
Calhoun Area Vocational Center

John Skinkle
Texas A & M University

Mary Lee Smith
University of Colorado

Jessie Teddlie
Nort4 Texas State University

Nellie 'Carr Thorogood
San Antonio Community College

Ray Wasil
Ohio State Department of
Education

Steven VanAusdle
Walla Walla Community College
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The Following individuals provided advice as members of the
National Center's Evaluation Technical Advisory Panel.

George Copa
University of Minnesota

Donald Drews
North Carolina State Universi4y

Toni Hall'
NaVarro College

Ruth Hughes
Iowa State University

William Morris
California Community College

Dolores Robinson
Florida State University

Robert Spillman
Kentucky Department of Education

Dan Stufflebeam
Western Michigan University

Tim Wentling
University 6f Illinois

Ow
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CONFIDENTIAL:
FOR RESEARCH'USE ONLY

DEANS /DI RECTORS

JOB PLACEMENT
IN VOCATIONAL-TECHNICAL EDUCATION

Conducted by:
The National Center for
Research in Vocathinal Education,
The Ohio State University

Why we need your help ...

FEDAC No. S 208
Exp. Date: 10/81

Sponsored by:

Office of Vocational and Adult Education
U.S. Department of Education
In cooperation with your State
Postsecondary Vocational Technical
Education Governing Agencies

YouK school is helping in a national study on vocational- education. You have been selected as a
representative of your school to help with this job placement study. Your my/Avers are very important,
and will help to improve vocational-technical education. This study, authorized by P. L. 94-482, is voluntary.

How you can help ...

On the next page, you will find questions about vocational- technical education students firding jobs. Most
questions can be answered by placing an "X" or a check mark " .J" in the box, or by filling in the blanks.
Please answer all items as accurately as possible. If you are unsure of a response, leave that question or that
part of the question blank.

e

Example 1: How many persons teach vocational-technical education classes in your school? g
Example 2: In your personal opinion, how important are the following factors for vocational-technical

education students in obtaining jobs? (Check the appropriate box for each of the following.)

I
1. Appearance

2. Grades

3. Personality

Extremely Very Somewhat
Important Important Important

0 Cl LVi/

Li tie

Li 0 ,

A Little
Important

Not at All
Important

0

0

-0

I

11,

Please return the completed questionnaire in the postage-paid, pre-addressed envelope provided. Thank you
for your help.

We will protect your confidentiality to the fullest extent allolived by law. The codeWo d on the last page of
this instrument indicates the state in which you live, the school, and a number identifyi you as the person
responding to this questionnaire. However, in the analysis no information will be associa d with your name.

ED752-1
FEDAC No. S 208
Exp. Date: 10/81
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JOB PLACEMENT IN VOCATIONAL-TECHNICAL EDUCATION

SECTION I:

VOCATIONAL - TECHNICAL EDUCATION IN YOUR SCHOOL

1. What is the most important consideration for admission of students to your vocational-technical
education program? (Check one.) ,

Minimum grade point average of student

Results of standardized tests

Student career objective relevant to vocational-technical education
programs offered

Any student who wishes may enroll in the vocational-technical
education program

Other considerations; please specify:

2. As Dean/Director, how much emphasis do you place on student; acquiring the following
while in your vocational-technical education program?

Very
Much

Emphasis
Much

Emphasis
Some

Emphasis
Little

Emphasis

Very
Little

Emphasis

a.

--;-.

Basic educational skills, such as
writing, reading, and mathematics 0

b. Occupational skills and competencies Ll

,c. Human relations skills Cl Li

d Acceptable work attitudes and values [ I 0

e Work experiences Li Li Li Li
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3. Who has primary responsibility for the following activities for your vocational-technical
education program? (Check the appropriate box(es) for each activity listed.)

E
:°.00 _T

C t'l t ' To
N cTo

E--a- ''Z' 0
0:g z-o zc zv,t zzi, .7.

.-.-
Ee '7< 17 8 'IS 17 (2

0
>10 17.. li, r. iic0 co C 2 CE 2 0o 4,i80 t, 0 ,..

.7, 0 2 ;,,,.

\iii! i g -'l g

c
-g g fr; '6' f s

tii< >w >w c.w >w 00 O

O
0

a Determining supply of trained workers
that employers will geed

b. Determining specific competencies
students should acquire

c. Developing vocational-technical
education curriculum

-
d. Revising vocational-technical

education curriculum

e. Recruiting students for vbcat,onal-
technical education programs

f. Selecting students for entry into
vocational-technical education programs

g. Allocating funds for equipment
and supplies

0 0 0 000

C1

Cl LJ 0

Ii 0

Li

r]
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4. Who has primary responsibility for conducting the following activities?
(Check the appropriate box for each activity.)

w
0,

E
E
0

(.)
7:3

Co
>-

<
c'

c oo -

g 11
>

To
C
0

C

S
00

a)

0
0
2

0

C

0
143

a. Conducting follow-up of former
vocational-technical education students 0

b. Conducting surveys of employers to
determine satisfaction with former
vocational-technical education students

0 .

c. Collecting student data
(e.g , aptitude, background, career goals, etc ) U Dv

d. Identifying and critiquing philosophy
for vocational-technical education D

e. Analyzing program objectives CJ

f. Determining effectiveness of teachers

g. Identifying adequacy of facilities
and equipment

CJ Li LI 0 LI
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5. How frequently are the following activ;ties conducted for your vocational-technical educatibn
program? (Check the appropriate box for each activity listed.)

At Least
Once Every

Year

At Least
Once Every
Two Years,

At Least
'rice Every

Three Years

At Least
Once Every

Five Years Never

a. Revision of vocational-technical
education curriculum Cl

b. Follow-up of vocational-technical
education completers ,

c Follow-up of vocational technical
education leavers L

d. Survey of employer satisfaction with
former vocational-technical education
students

LI D

e. Collecting student data (e.g., aptitude,
personal background, career goals, etc )

f. Identifying and critiquing philosophy
for vocational-technical education

g. Analyzing program objectives

h Determining effectiveness of teachers

I. Identifying adequacy of facilities
and.equipment LJ

8. How frequently does your school use the following methods to assess employers' h*iti- needs
and labor requirements? (Check the appropriate box for each of the following.)

At Least At Least At Lean "'At Least
Once Every Once Every Once Every Once Every

Year Two Years Three Years Five Years Never
3

a. Written survey sent to erpployers

h Interviews o'f employers at their
work sites [

c. Telephone survey of employers

d. Recommendations by vocational-
technical education advisory
committee members

Cj :11

e Department of Libor ,intl/or
Public Employment Set vice
labor surveys

Li
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7.* Within the last five years, have you ever received information regarding the results of anc,
of the following studies conducted by your school?
(Check the appropriate box for each of the following.)

Yes

a. Surrey of employers regarding their skill needs and labs, -"quirements

No

b. Follow-up of former students of your vocational-technical
education program 0 0

c Survey of employers' satisfaction with employees who are former
vocational-technical education students

If you responded "yes" to any of the above, please answer the following question.
If not, skip to question # 9.

8. Have decisions you have-made regarding the-teaching of your vocational-technical education
progra been importantly influenced by any of fhe following?
(Check // bixes that apply-for each decision.)

F
0

c c

r.
5

z g

a co revise minimum competencies required of students
for program completion

b To use different text books in classes

c To revise course content

d. To request new equipment

e To request additional facilities

t Other, please spolity

0

Li Ll
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9 In your personal opinion, how should the following goals of voci
programs be ranked in imputtance?

Rank the most important goal as "1", the next most important
"3", the next most important "4", and the least important "5".
to the right of the goal I

'tonal-techii.cal education

a, To place students as they leave school in jobs
related to their training

b. To provide the students with competencies needed
to obtain jobs

c. To place students as they leave school in jobs
including nontraming-related jobs

d. To create an awareness of the various jobs for which
students mignt prepare

e. To provide an opportunity for students to explore
various occupational areas

1 i. 5

2", the next most important
(Place the number in the blank



SECTION II:

JOB PLACEMENT IN VOCATIONAL-TECHNICAL EDUCATION

10. Who primarily conducts the following placement activities for your school?
(Check the most appropriate person/agency for each of the following activities.)

To

E

0

E

c
&

E

0

E

C., C.,

c o
S >2
0) -0

<
70 C
C 00

E

o
E
0

< >w

E
cJ

.o 2,
9) 2
00
o
-5 0

(..)

a. Providing assistance in advanced
educational placement Li LI U

b. Providing training in job seeking skills
(e.g.. seeking sources of job information, r1H U LI 00000
identifying available jobs)

1

c. Providing training in job obtainment
skills (e.g., preparing lob appIications,
participating in job interviews)

Li D

d. Contacting employers about jobs
for-students [1 f, E

e. Working with public employment
services regarding job placement [ I U L U
of students

f. Working with private employment
agencies regarding job placement
of students

LI H U

g. Referring students to job openings 1.1 Li U U

h Providing counseling about careers fi Li U Cl

Provelng information about job
openings H Li D

Working with labor unions regarding
lob placement of students

rl Li

k Working with vocational-technical
education advisory committee regarding Li [ i
lob placement of students

I Other placement activities, please specify
[7



11. In your vocational technical educat:on program, does a teacher's ability to place his/her
students in jobs related to training affect the following delsions?
(Check the appropriate b.px for each of the following.)

1

Yes No

a. Tenure LI

b. Salary increases [1

c. Promotion r] Ci

d. Termination of employment Li

e. Other; please specify: Li CD
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12. In your personal opinion, how much difficulty does each of the following factors pose for
vocational-technical education graduates when they are attempting to obtain jobs?
(Check the appropriate box for each of the following factors.)

Ver Much Much
Difficulty Difficulty

Some Little Very Little No
Difficulty Difficulty Difficulty Opinion

a Students acquired job skills
that are too specific I _1 Li [1

b Students do not have specific
job skills

c Students must compete with
experienced workers for jobs

d Students are unwilling to move
to a different location for lobs

e Lack of job openings

f Job discrimination because of age

g Job discrimination because of sex

h Job discrimination because of
racial/ethnic background

U n 0 -

[ I El 11

Ll ri U

[ l 0 U Li

t t. on restrictions

Entry level jobs offer only
minimum wage

k Lack of transportation to jobs

I Lack of certificate or associate
degree

m Other, please specify-

H U .

1 1 El Ll

El 1-i

[ ] Li Li

U n

I t;
1 4:1
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13. In your person& opinion, which of the following persons/agencies should have primary
responsibility for the following placement activities?
(Check one box for each of the following.)

C

O
a
E
w
a,

E

U

-13

C

00t,
g

07

6
O
O

a. Providing assistance in advanced
educational placement D

b Providing training in job seeking skills
(e.g., seeking sources of job informa-
tion, identifying available jobs)

1 Li

c. Providing training in job obtainment
skills (e.g., preparing job applications,
participating in job interviews)

Cl Ll

d. Contacting employers about jobs
for students Cl

e. Working with public employment
services regarding job placement
of students

Cl r 1 CJ

f. Working with iirivate employment
agencies regarding job placement
of students

Li Li LI

g Referring students to job openings L7 Li E LI

h. Providing counseling about careers 1 J Ci Ll Cl

Providing information about job
openings LI

j Working with labor unions regarding
job placement of students Li [1] n CI

k. Working with vocational-technical
education advisory committee
regarding job placement of students

C1 Cl r7 11 rl El

I Other placement activities, please specify. 11 [1 ri L7
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SECTION III:'

BACKGROUND INFORMATION'

14. In wnat year were you born? (Write the ytar on the blank.)

Year

15. What is your sex? Female Male

16. What is your ethnic origin? (Check one.)

American Indian or Alaskan Native

Asian American or Pacific Islander

Black, not of Hispanic Origin

Hispanic

O White, not of Hispanic Origin

Other; please specify:

17. What is your highest educational level? (Check one.)

High school graduate

O Course credit in vocational-technical education beyond high school

Associate's Degree

1-3 years college

O Four -year college graduate (B.A., B.S., etc.)

C.c.use credit beyond undergraduate degree

Master's Degree (M.A., M.S., etc.)

Course credit beyond Master's Degree

[2, Doctorate Degree (Ph.D., Ed.D., etc.)

Other; please specify:

1 50



18. Please indicate The approximate amount of time you spend participating in the following activities
at your school. (For each activity, place a check in the appropriate box.) Also, if you have been
certified for any of these activities, please place a check in the box to the right of the appropriate
activity.

19.

Full Half Quarter Less than Not Apph.
time time time Quarter time cable

a. ADMINISTRATION

b. TEACHING

Agriculture Education

Cooperative Education

Distributive Education

Health Education

OCcupational Home Economics

Office Education

Technical Education

Trade and Industrial Education

c. GUIDANCE/VOCATIONAL COUNSELING

d. JOB PLACEMENT

e Other, please specify

Please indicate the length of time that you have been involved in the following activities.
(Write the number of years on the blanks; if an item does not apply to you, write zero [01.)

a. Total years of teaching experience Year(s)
in vocational-technical education

b. Total years of teaching experience Year(s)
in nonvocational-technical education

c. Total years in your present position Year(s)

d. Total years in work experiences related to Year(s)
but not including your present position

e. Total years in work experiences not Year(s)
related to your present position

1 5 1

Holding
Certificate

[7,

r
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SECTION IV:

INDDITIONAL COMMENTS

20. Briefly indicate specific recommendations you would make to help your school system
Increase its job placement rates.

THANK YOU FOR YOUR HELP

15")
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CONFIDENTIAL:
FOR RESEARCH USE ONLY

.10B PLACEMENT
IN VOCATIONAL-TECHNICAL EDUCATION

Conducted by:
The National Center for
Research in Vocational Education,
The Ohio State University

Why we need your help ...

FEDAC No. S 208
Exp. Date: 10/81

Sponsored by:

Office of Vocational and Adult Education
U.S. Department of Education
In cooperation with your State
Postsecondary Vocational-Technical
Education Governing Agencies

Y our school is helping in a national study on vocational-technical education. You have been selected as a
representative of your school to help with this job placement study. Your answers are very important,
and will help to improve vocational-technical education. This study, authorized by P. L. 94-482, is voluntary.

How you can help ...

On the next page, you will find questions about vocational-technical education students finding jobs. Most
questions can be answered by placing an "X" or a check mark 'V" in the box, or by filling in the blanks.
Please answer all items arccurately as possible. If you are unsure of a response, leave that question or that
part of the question bla .

Example 1: How many persons teach vocational-technical education classes in your school?

Example 2: In your personal opinion, how important are the following factors for vocational-technical
education students in obtaining jobs? (Check the appropriate box for each of the following.)

Extremely
Important

Very
Important

Somewhat
Important

A Little
Important

Not at All
Important

1. Appearance Cl LI F.,?..." Li 1 0

2. Grades 11 V L=1 Li

3. Personality H r 1 u.... r' CI

Please return the completed questionnaire in the postage-paid, pre-addressed envelope provided. Thank you for
your help.

We will protect your confidentiality to the fullest extent allowed by law. The code found on the last page of this
instrument indicates the state in which you live, the school, and a number identifying you as the person responding
to this questionnaire. However, in the analysis no information will be associated with your name.

ED752 -2
FEDAC No. S 208
Exp. Date: 10/81
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JOB PLACEMENT IN VOCATIONAL - TECHNICAL EDUCATION

SECTION I:

TEACHING VOCATIONAL-TECHNICAL EDUCATION

1. How many hours per week do you work for the school?

Total hours working per week:

2. Please indicate the approximate amount of time you spend participating in the following activities
at your school. (For each activity, place a check in the appropriate box.) Also, if you have been
certified for any of these activities, please place a check in the box to the right of the appropriate
activity.

Full
time

a. ADMINISTRATION

b. TEACHING

Agriculture Education

Cooperative Education Cl

Distributive Education

Health Education

Occupational Home Economics

Office Education
I 1-1

Technic& Education

Trade and Industrial Education

c. GUIDANCE /VOCATIONAL COUNSELING

d. JOB PLACEMENT 11

Other, please specify Lt

Half
time

Quarter
time

Less than
Quarter time

Not Appli-
cable.

Holding
Certificate

0

0

0

0

0

0

0
,

0 LI 0

Cl 0 0

F Li E.]

El ,,
t ,i Ci 0

3. Over the past three academic years, what has been the average number of students per year
that you have taught?

1 "4
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4. What is the most important consideration for admission of students-to the vocational-
technical education program(s) you teach? (Check one.)

Minimum grade point average of student

Results of standardized tests

Student's career objective relevant to vocational-technical education
program you teach

Any student who wishes may enroll in the vocational-technical education program

Other considerations; please specify:

5. How many class preparations do you make each day?

6. Do you engage in any of the following activities to upgrade your skills in the occupational area
you teach? (Check the appropriate box for each ofdthe following.)

Yes No

a. Hold second job in industry/business

b. Work in industry/business during quarter or semester off from teaching

c. Participate in in-service(s) in industry/business

d Perform consultant work in industry/business

e. Take course work at an accredited institution

7. What methods do you use if you provide instruction to students in the following activities?
(Check the appropriate boxes for each activity.)

0

U;

>
O 2
z a

a Writing resumes EV 0

b. Locating available jobs 1-1

c. Filling out a job application

d. Setting up job interviews Ii J

e. Participating in interviews with prospective employeis `i f7 F1

f Obtaining job information g , salary, benefits) 1
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8. Do you evaluate students on their ability to perform the following.activities?
(Check the appropriate box for each activity.)

Yes No
a Writing resumes

b. Locating available jobs

c Filling out a job application

d. Setting up job interviews

e, Interviewing with prospective employers

f. Obtaining job information (e g., salary, benefits)

9. Within the last five years, have you ever received information regarding the results of any
of the following studies conducted by your school?
(Check the appropriate box for each of the following.)

. Survey of employers regarding their skill needs and labor requirements

Follow-up of former students of your vocational-technical
education program

. Survey of employers' satisfaction with employeesawho are former
vocational-technical education students

Yes No

If you responded "yes" to any of the above, please answer the following question.
If not, skip to question #11.

I
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10. Have decisions you have made reparding the teaching of your vocational-technical education
classes been importantly influenced by any of the following?
(Check all boxes that apply for each decision.)

11.

0'

g
IC

61 C

0;
00

Et"cucE
Oj?
toZ'

2'7

a. To revise minimum competencies required of students
for program completion E

h To use different text books in classes 0

c. To revise course content

d. To request new equipment Cl

e. To request additional facilities

f. Other; please specify

gyour personal opinion: how should the following goals of vocational-technical education
programs be ranked in importance?

Rank the most important goal as "1", the next most important "2", the next most important
"3", the next most ir%iportant "4", and the least important "5". (Place the number in the blank
to the right of the goal.)

a. To place students as they leave school in jobs
related to their training

b. To provide the students with competencies needed
to obtain jobs

c. To place students as they leave school in jobs
including nontraining-related jobs

d. To create an awareness of the various jobs for which
students might prepare

e. To provide an opportunity for students to explore
various occupational areas

12. How do you rate the adequapy of your program's curriculum in serving the skill needs of
employers in the occupational area that you teach?

t I Excellent I I Good Fair Poor
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SECTION II:

JOB PLACEMENT ACTIVITIES IN YOUR SCHOOL(

13. Who primarily conducts the following placement activities for your school?
(Check the most appropriate person/agency for each at the following activities.)

E

O

E
w

>
7.; c

<

E

E

2 a
0

0

0
0

a. Providing assistance in advanced
educational placement L

b Providing 'training in job seeking skills
(e g., seeking sources of job information, Li
identifying available jobs)

.c. Providing training in job obtainment
skills (e.g preparing job applications,
participating in job interviews)

Ll

0

0

d Contacting employers about jobs
for students

e Working with public'employment
Services regarding job placement
of students

El Li

f. Working with private employment
agencies regarding job placement,
of students

Li Li

g Referring students to job openings U

h Providing counseling about careers

Providing information about lob
openings

L-!

j Working with labor unions regarding
job placement of students

k Working with vocational-technical
education advisory committee regarding 0
lob placement of students

;flFlr placement activities, please specify

C7

0 , 0 O

Li [1-

[1 0 17 0 El

rj L.

15H

r err,3



14 Now would you rate your school's perforn,ance in providing the following placement activities
to vocational-technical education students?
(Check ,tfie appropriate box for each of the following activities.)

Exc Sir tit l3f))Ii Fair Poor Faiitny
Don't
Know

Prov !don(' assistance in advanced
educational placement

tr Providing flaming in job seel, mg skills
to g seelcing sources of job information,
sclentifying available jobs)

fi

4

c. Providing tramino in job obtainment
kills (e q preporoa; lob applicatiore

patticipating in job intrviews)

Contacting employers about jOis
for students

Working with public, employment services
regarding job placement of students

f WOrking with private employment agents'
regarding lob placement of students

I' 1

q Ref'erring students to loll openings

h Providing counseling dhow caleets r -1

Providing information about job awnings

ter4-Ork Mg With tabor U111010, cegaidino lol,
ilacement of siudents

11

k Working vsith vocational-technical educ,ition
tclve:sit y committee regarding job piarlflit'll{
of students

1 Otto' och ,,rnent !woe" ,pf't Ifyr

I>9 1" "
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15. Approximately how many hours per week do you spend on job placement activities
(e.g referring students to jobs, contacting employers about job openings)?

hours per week

If zero (0) hours, skip to question # 21. j
Of the time you spend on job placement activities per week, approximately what percent
Is spent: -

a. Providing assistance in advanced educational placement

b. Providing training in job seeking skills (.g., seeking sources of
job information, identifying available jobs)

c. Providing training in job obtainment skills (e.g., preparing job
applications, participating in job interviews)

d. Contacting employers about jobs for students

e. Working with public employment services regarding job
placement of students

f. Working with private employment agencies regarding job
placement of students

g. Referring students to job openings

h. Providing counseling about careers

1. Providing information about job openings

j. Keeping records and reporting activities

k. Other job placement activi- ees; please specify

e.

%

%

%

%

%

%

16. Over the past three academic years, what is the average number of vocational-technical education
students per year to whom you give some kind of job placement assistance (e.g., job referral,
contacting employer about job openings)?

students per year

1 60



17. How frequently do you participate in the following activities to icentify job openings for your
students? (Check the appropriate box for each of the following activities )

-4

o

1,

E
<

ZA.

F6

8

a. Place telephone calls to employers LI D

h Contact employers at work site L1 U CL Li

c. Send form letters/announcements to employers
(=1

d. Send individualized letters to employers 11 D iJ

rIe. Read newspaper ads

-1f. Place ads in local media

l-1g Contact local public employment servicels1
Eli 1

h. Use computerized/microfiche Toes of lob openings iJ _i

i. Other activities, please speedy Li

18. In the last academic year, approximately how many of your vocational-technical education
students did you refer to job openings?

7
students

If zero (0), skip to question -#-21.

19. Of that number, approximately how many were successfully placed m a job to which you
referred them?

students

20. When you refer students to job openings, do you typically
(Check the appropriate box for each of the following )

No

a Send employer d IttN1 IN rrrnrnend,it ini I00111111nq tne student'

b Make telephone call to employel on olillnondinti

Provide student with ilifoirnaticut legalitini) the job
(,-:` q wages cISCI)Chipoti with the fob, (WHO! k nt IMIN; t t th. w1,1

(I Provide Villillnyyt VvItl inf01111,11dui) frqdr(iing
student's age, student's c lass perfor man( e, c <urrst s tdkNi tly !NO I

1 6 1
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21. Of what help are the following as sources of information about job openings for ybui vocational-
technical education graduates? (Check the appropriate box for each of the following.)

Very
Much
Help

Much
Help

Some
Help

Little
Help

Very
Little
Help

Don't
Know

3 Vocational-technical education teacher [I
b. Cooperative education coordinator/teacher

c Guidance/vocational counselor [1

d School lob placement service, LI [I

e. Parents U [I C-71

f Relatives other than parents LI LI 0 U
--

9. Friends 0 LI U

h Former vocational-technical education
students who have lobs [1

Newspapers LI Cl

TV and radio 0 n 0 0

k. Public employment service Cl U Li -0

Piivat? employment service 0 [ 1 0 0

in. Other sources. please specify j [3

22. In the last academic school year, approximately how many different employers did you contact
regarding current job openings for which vocational-technical education students might qualify?

employers

23. In the last academic year, approximately how many employers contacted you -egarding job
openings for which your vocariooal-technical education students would have qualified?

employers

1 6 2
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24. Does your school provide you with the following kinds of support for job placement activities?
(Check the appropriate box for each of the following.)

Yes No
a Secretarial desistance El Li

b. Mileage reimbursement for automobile use

c. Telephone use

(1. Office supplies

e. Printing/duplicating C
f Funds for information collection regarding Job openings

g. Postage-

h. Release time

i Inservice training, please specify
1-1 El

Other, please specify
E.!

25. When the school job placement office is attempting to place one of your students, does it
contact you regarding the following information?
(Check the appropriate box for each of the following.)

Yr No
a. Student's occupational skill level

b. Studeyt's ability to relate to Other ri

c. Student's work attitudes

d. Student's ogge,sed c areer int( rests
L

e Student's class performanc i'

i. Other, please specify
Ll
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26. In your personal opinion, how much help are the following factors in increasing the chances of
employment for former students of vocational-technical education?
(Check the appropriate box for each of the following factors.)

Very
Much
Help

Much
Help

Some
Help

Little
Help

Very
Little
Help

No
Opinion

a Basic educational skills, such as writing,
reading, and mathematics El

b Occupational skills and competencies , o 0

c Human relations skills O

d Acceptable work attitudes and values

e Previous work eAperiences LI

f Other factors, please specify. o

1.64

I S.I

I

I

I

I

I

I



27. In your personal opining, how-much difficulty does each of the following factors pose for
vocational-technical education graduates when they are attempting to obtain jobs?
(Check the appropriate box for each of the following factors.)

a Students acquired job skills
that are too specific

b Students do not have specific
job skills

c Students must compete with
experienced workers for jobs

d. Students are unwilling to move
to a different location for jobs

e Lack of lob openings '

f Joh discrimination because of age

g Job discrimination because of sex

h Job discrimination because of
rakialiethnic background

i. Union restrictions

Entry level jobs offer only
minimum wactri

Very Much
Difficulty

Much
Difficulty

Some
Difficulty

Little
Difficulty

Very Little
Difficulty

No
Opinion

[3 El

0

0

Li Pi r-L., 0
r I Li 7 El 0

Ei3 0 ri 0 0

Li 0

1 [\11 0 0 0

Li El

t

k Lack of transportation to jobs

I Lack of certificate or associate
degree L2

m Other, please specify
CI n
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28. In your personal opinion, which of the following persons/agencies should have primary
responsibility for the following placement activities?
(Check one box for each of the following.)

co
co

To
E
t"...

12
.-9.

C E u
f, o Ii..'

°'U/7 > -', a i: t. To
c

T o 8 E 8 E d t o
C C z rw,. c iti .G.

,i, HD a i- 0
i i- ).c 7v- c .0 2

O 0, .- c
rt 6> o co zo - c g t2.,

6 fi r,-a -6,5O , g,-,-N

. 0 "5,, ; -2 s
,x,...,23 L-3 LX8 >Lu (380 .0

C
0
0

o
C
00

a Providing assistance in advanced
educational placement

b Providing training in job seeking skills
(e.g , seeking sources of job informa-
tion, identifying available jobs)

c. Providing training in job obtainment
skills (e.g preparing job applications,
participating in job interviews)

d. Contacting employers about jobs
for students

e Working with public employment
services regarding job placement
of students

0000000000
D

0000000000
rJ 0

El

f. Working with private employment
agencies regarding job placement
of students

g Referring students to job openings 0000000000
h PreviOing counseling about careers

Providing information about job
openings

j Working with labor unions regarding
job placement of students

k Working with vocational-technical
education advisory committee
regarding job placement of students

Other placement activities, please specify

-0 El- - 0

D000000000
,
El 0 Ili

ri 00000000

L66
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SECTION III:

BACKGROUND INFORMATION

29. In what year were you born? (Write the year on the blank.)

Year

30. What is your sex? D Female Male

31. What is your ethnic origin? (Check one.)

American Indian or Alaskan Native

Asian American or Pacific Islander

Black, notof Hispanic Origin

Hispanic

White, not of Hispanic Origin

ri Other; please specify:

32. What is your highest educational level? (Check one.)

High school graduate

Course credit in vocational-technical education beyond high school

Associate's Degree

ri 1 3 years college

Four-year college graduate (B.A., B.S., etc.)

L, Course credit beyond undergraduate degree

Master's Degree (M.A., M.S., etc.)

Course credit beyond Master's Degree

Doctorate Degree (Ph.D., Ed.D., etc.)

Other; please specify:

167

1 S -.



33. Please indicate the length of time that you have been involved in the following activities.
(Write the number of years on the blanks, ti an item does not apply to you, write zero [01.)

a. Total years of teaching experience
in vocational-technical education year(s)

b. Total years of teaching experience
rn nonvocational-technical education year(s)

c. Total years in your present position year(s)

d Total years working in occupational area
you cu, rently teach year(s)

.16r,
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SECTION IV:

ADDITIONAL COMMENTS

34. Briefly indicate specific recommendations you would make to help your school system increase
its job placement rates.

.

THANK YOU FOR YOUR HELP.

109



CONFIDENTIAL:
FOR RESEARCH USE ONLY

[01), PLAChMENI SPRIALISIS

4,

JOB PLACEMENT
IN VOCATIONAL-TECHNICAL EDUCATION

Conducted by:
The National Center for
Research in Vocational Education,
The Ohio State University

Why we need your heir, ...

FEDAC No. S 208
Exp. Date: 10/81

Sponsored by:
Office of Vocational and Adult Education
U.S. Department of Education
In cooperation with your State
Postsecondary Vocational-Technical
Education Governing Agencies

Your school is helping in a national study on vocational-technical education. You have been selected as a
representative of your school to help with this job placement study. Your answers are very important,
and will help to improve vocational-technical education. This study, authorized by P. L.. 94-482, is voluntary.

How you can help ...

On the next page, you will find questions about vocational-technical education students finding jobs. Most
questions can be answered by placing an "X" or a check mark "\/" in the box, or by filling in the blanks.
Please answer all items as accurately as possible If you are unsure of a response, leave that question or that
part of the question blank.

Example 1:

Example 2:

How man. persons teach vocational-technical education classes in your school? g

In your personal opinion, how important are the following factors for vocational-technical
education students in obtaining jobs? (Check the appropirate box for each of the following.)

Extremely Very Somewhat A Little
Important Important Important Important

1 Appearance [1 [1 [e- LJ

2. Grades Li [or t_i I, )

3. Personality t I L I I 1 )14-.

Not at All
Important

Please return the completed questionnaire in the postage-paid, pre-addressed envelope provided. Thank you for
t help.

We will protect your confidentiality to the fullest extent allowed by law. The code found on the last page of this
instrument indicates the state in which you live, the school, and a number identifying you as the person responding
to this questionnaire However, in the analysis no information will be associated with your name.

ED752-4
FEDAC No. S 208
Exp. Date: 10/81
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JOB PLACEMENT IN VOCATIONAL-TECHNICAL EDUCATION

SECTION I:

JOB PLACEMENT ACTIVITIES' iN YJUR SCHOOL

1. Who primarily conducts the following placement activities for your school?
(Check the most appropriate person/agency for each of the following activities.)

E

O

E
wa

re'

ti

C

to

0

E
114

o <

Co
5

ILL T;<
To. cc o
9

E
9 3 E.13 o

o
o

C
.0

c
S

>w

7o

0

0

S

(7 cU O

O
0

d Providing assistance in advanced
educational placement DODO

b Providing training in lob seeking skills.
(e g , seeking sources of job information, O 0 Cl C
identifying available jobs)

c Providing training in job obtainment
skills le g , preparing job applications,
participating in job interviews)

Li Li

d Contacting employers about jobs
for students LI Li Li

e,__Working with publicemploymem
services regarding job placement Fri LI Eof student.

f Working with private employment
agencies regarding job placement
of students

Li

q Referring students to lob openings 1-"! [L] LI

h. Providing counseling about careers

i Providing information about job
openings

Working with labor unions regarding
job placement of students

D

. [2

k Working with vocational-technical
education advisory committee regarding El
job placement of students

r

I Other placement activities, please specify

171
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2. Approximately how many hours per week do y' . spend on job placernert activities (e.g.,
referring students to jobs, contacting employers about job openings)?

hours

3. Of the time you spend on lob placement activities per week, approximately what percent
is spent:

a. Providing assistance in advanced educational placement

b. Providing training in job seeking stuns (e.g., seeking sources of
job information, identifying available jobs)

c. Providing training in job obtainment skills (e.g., preparing job
applications, participating in job interviews)

d Contacting employers about jobs ibr students

e Working with public employment services regarding job placement of students

f. Working with private employment agencies regarding job placement of students

g. Referring students to job openings

h. Providing counseling about careers

1. Providing information about job openings

j. Keeping records and reporting actwiz.es

k. Other job placement activities; please specify

4. How many individuals work in the job placement office in your school?

work full time, work part time

172
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5. Does your school provide you with the following kinds of support for job placement activities?
(Check the appropriate box for each of the following.)

Yes No

a Secretarial assistance

b 'Mileage reimbursement for aourmobile

Telephone use

d Office supplies

e Printing/duplicating

f Funds for 1001mi/ion collection iegardmq .1(./1) iMen111(11

Postage ri

In- service training, please4pecify--

Other, please specify

d, --6. Over the past three academic years, what is the average number of vocational-technical educationstudents per year to whom you have given some kind of job placement assistance (e.g., jobreferral, contacting employers about job openings) ?.

students per year

7. How frequently do you participate in the following activities to identify job openings for your
. students? (Check, the appropriate box for each of the following activities.)

-

.c
c-

4-, ro
Li, tr

Z I 0

,?, r';

""' ?t",.it
2 - lf

Q-

r`u-

0,>
i..- ra

Ti ,v
-.' 4,< -

;6

_ >,
r'13 't
132 t

;:i g
''>'

2
a. Place telepbbne calls to employers H CI O E

b. Contact employers at work site C H G

c Send form letters-/announcements to employers
- u`,

d Send individualized letters to employers
l_J

e. Read newspaper ads 7 5
f. Place ads in local media Li Li L3

g Con*--1 local public employment service(s) r2

h Use computerized /miCrofiche files of !oh openings Li

i Other activates, please specify

ti 17:5
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8. When you refer students to job openings, do you typically:
(Check the appropriate box for each of the-following.)

a Send employer a Written recommendation concerning the student?

h 1,lake. telephone call to employer recommending student?

c Provide student with information regarding the Job
(e 9 wages associated with the rob. bdriefits included in the job)

a Provide employer with information regarding student (e g
student's age, student's class performance, courses taken by student)

1

a

Yes No

v

9 Do you typically provide students with the following types of information regarding jobs to
which you refer them? (Check the appropirate box for each of the following.)

.1._ Yes No

4 a Salary/wage range

I

Fringe benefits

c Promotion opportunities

d Working condi irons

e Union membership requireMents Li

f ()the, inforrrlation, please speedy

10 How frequently do you conduct the following promotional-activities to increase employers'
awareness of the job placement office in your school?
(Check the appropriate box for each activity.)

,
VPly

F'equenty Frequently Sometimes' Rarely Never

Make personal Visits to-employers .

b Send out news releases ' H 0 D

c Send out brochures, fliers to employer , F-1 i I 0 rii

d Send form leyker , annOuncriments to eini;loyer; 1
1 I ) f 1 0

e Pldce telephone (-.,_111c, to employers i I i LI Li1

[.:1
*

f Send individirallicit letter, to emploijers i I 1 11 li Li

Give piesentailnle, tO P1111)1(lvtt
1 [ 1 LI Li

assoi latiore,,r eir«iti'illir,

h Spom,or cdteel (1,1y, 1
I 1 1 i

I, Other olo,e,e ',pc( If V

174



11. Within the last five years, have yOu ever received information regarding the results of any of the
following studies conducted by your school?
(Check the appropriate box for each of the following.)

Yes

a Survey of employers regarding their skill needs and labor requirements

b Follow-up of former students of your vocational te( hnical education program

c Survey of employers' satTsfactionwith employees who are former yocational
technical education students

1'
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SECTION II:

YOUR OPINIONS REGARDING JOB PLACEMENT
OF VOCATIONAL-TECHNICAL EDUCATION STUDENTS

12. lb your personal opinion, how should thetfollowing goals of vocational7technicai education
programs be ranked in trnpottanifo

Rank the most important goal as "1", the next most important "2' , the next most important
"3 ", the next most important "4", and the least important "5". (Place the number in the blank
to the right of the goal.)

a. To place students'as they leave school in jobs
related, to their training

b.. To provide the students with competencies needed
to obtain jobs

c. To place students as they !pave school in jobs
including nontraining-relted jobs

d. To create an awareness of the various jobs for which
students might prepare

e. To provide an opportunity for students to explore
various occupational areas

176
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13. In your personal opinion, which of the following persons/agencies should have primary
responsibility for the following placement activities?
(Check one box for each o>the following.)

I
,., E '6

...
e a

z ,
to
f--T' , : 6 o i To 7c

io 8 ';----' 8 E `..2.- ',,,-,

c

, .7 a ..
LY, '''.

z a 5: r-- t,-, o
>6)

2 0,,

_o 0
> o

-6 -,..',.

s 2 -g 2 - . t, _D,:-.,
9 r.:,,

'. 2 'g
.,... oo , -c E9 .0 0

, -8 t c 7, 5 a'trio >L0 LD ou) Li, >W O

O
0

a Providing assist ince intadvanced
educational placemeot

b Providing training in job seekit{gt-ills
(e g , seeking sources of job inforrrta-
bon. identifying available lobs)

c. Providing training in job obtainment
skills (e g., preparing job applications,
participating in job interwews)

12, Li

d. Contacting employers about jobs
D Ekir students

. e Working with public employment
sJrvices regarding job piacement
of students

f. Working with private employment
agencies regarding job placement
of studen's

g Referring students to job openings

h. Providing counseling about careers

r L

i. Providing information about jol,
openings

j Working with labor unior, tegaiding
job placement of students

k Working with vocational-technical
education advisory Committee
regarding job placement eff students

I. Other placement acti Jibes, please specify
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14. How would you rate your school's performance in providing the following placement activities
to vocational- technical education students?
(Check the appropriate box for each of the followihg activities.)

.

Excellent Good Pair Poor Failing
Don't
Know

a. Providing assistance in advanced
educational placement El El 0

b Providing training in job seeking skills
(e g., seeking'sources of job information,
!dent rfying available Jobs)

. LI CI ID

c Providing training in obtainment
skills (e q preparing lot) applications,
participating in job interviews)

d Contacting employers about jobs
for students

e Working with public employment services
regarding lob placement of students

/f Working with private employment agencies,
regardincljob placement of students El

g. Referring students to lob openings

h, Providing counseling about careers 'Li

Providing information about lob openings '4

I Working with laboc unions regarding job
4oplacement of students .

/
[1

k -Woiking with vocationai-technical cducipiun
advisory committee regarding job placement
of students

41. I Other placement actnntte,, pie, ke specify 1 1 LI

I /H

I

CIF



15. Qf what help are the following as sources of information about job openings for your vocational-
technical education graduates? (Check the appropriate box for each of the following )

Very Very
Much Much Sort* Lore Lour Don't
Help Help Help He,p Help Know

a VoCational-technical education teacher r-

b. Cooperative education,teacher/coordinatoi

c Guidance /vdcational counselor r-,L

. d Schcol job placement service

e Parents

f

f Relatives other thA7 parents

g. Friends

h Fordier vocational-tecnnical education
students who have jobs Li

0
1, Newspap0rs Cl i L-1 i__ E El

j. TV anti radio .,

6--.
ir--i

- H E
k. Public emploit yment service El E' Ej..._,

I. Private employment service
El

m Other sources, please specify El

16. In your personal opinion, how much help are the folk-wing factors rn increasing the chances of
employment for former students of vocational-technical education?
(Chet the appropriate box for each of the following factors.)

Ve4 Very
Much tVlut h Some Line Lotle NoHelp Hrlp Help Help Help Opinion

a Basic educational skills, sin.fi as writing,
reading, and Mathematics

b Occupational skills Witt competencies

c Ht.tman relations sb Ills

d Acceptable work attitudes and values

0 Previous wOr k ex WI" lettrPs

f Other factors, please specify

1 7

VP



17. In your personal opinion, how much 'difficulty does each of the follOwing factors pose6for
vocational-technical education graduates when they are attempting to obtain jobs?
(Check the appropriate box for each of the following factors.)

Very Much Much SOrrit LittFe Very Little No
DfffictlIty Difficulty Difficulty Difficult, D,Ifficulty Opinion

a Students acquired-job skills
that are too spectfic

r r-i Li u F-1

b Students,s4) not have specific
job skills

c Students must compete with
experienced workers for jobs

11

d Students are unwilling to move
to a different location for jobs

ti

e Lack of job openings. .

f Job discr critnation because of age

g Job disci4minatton because of sex

h Job discr imination beciicea, Af
racial ethnictckground

Union restrictions

Entry level jobs offer only
minimum wre

1.__:
r i LI ri.-I Li

LI C_1 111 [1

I.

Lack of transpor tation to job',

I Lack of certificate or acsociate
degreP

m Other, please specif

ri

0

F-1 r1

0
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SECTION III: 1t
BACKGROUND INFORMATION

18. In what year were you born? (Write the year on the blank.)

Year L

1'9: What is your sex? LJ Female 'Li Male

_---

207" What is your ethnic origin? (Check one.)

O American Indian or Alaskan Native

O Asian American or Pacific Islander

El Black, not of Hispanic Origin

L.3 Hispanic
KA,

O White, not of Hispanic Origin

O Other; please specify

I

21. What is your Nghest educational.level? (Check one.) ..

i

[II Four-year college graduate (B.A., B.S., etc.)

LI High school course credo. inocational -technical education beydnd high school
LI Associate's Degree

.

Course credit beyond undergraduate degree

Master's Degree (M.A., M.S., etc.)

O Course credit beyond Master's Degree

Li Doctorate Degree (Ph.D., Ed.D., etc.).

LI Other; please specify: .

----
22. How many hours per week do you'work for the school?

Total hours working per week

\---------

'181

i

.
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23. Pleak indicate the approximate amount of-time you spend participating in the following activities
at.your school (Fbr each activity, plabe a check in the appropriate box.) Also, if you have been
certified for any of these activities, please place a check in the box to the right of the appropriate
activity

roe'
Full
time,

Half
time

Quarter
wile

Less than
Quarter time

Not Appli
cable

Holding
Certificate

a ADMINISTRATION H LI H Li

b TEACHING P. 1:1 fl

Agriculture Education ,(-- , I 7 El'

t ,Cooperative Education ri E 17

Distributive Education . n Li

Health Education ;I: , 0

Occupational Home Economics r-, n 0

Office Education Ei

Technical Education rl n n

Trade and I ndu,di fa; Education L--.; H

c GUIDANCE VOCATIONAL COUNSELING LI LI

d JOB PLACEMENT I I El

e Other, please spec!' v 1.-1

I

4

24. Please indicate the length of time that you have been involved in the following activities.
(Write the number of years on the blanks, if an item does not apply to you, write zero [0]

a. Total years of teaching experience Year(s)
in vocational-technical education .

...

b Total years of teaching experience s Yea6s).
in nonvocational-technical education

c. Total years in your present position Year(s)

d. Total years working in occupational area Year(s)
you currently teach

I

I R2

4u
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r

WI

r

44,

SECTION IV:

ADDITIONAL COMMENTS

1

25. Briefly indicate specific recommendations you would make to help your school increase its job
placement rates.

r

4

.

-r.

1

MD

i

4

THANK YOU FOR YOUR HELP

.

1 8

"It

,
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CONFIDENTIAL:

FOR RESEARCH USE ONLY

/ JOB PLACEMENT
IN VOCATIONAL- TECHNICAL EDUCATION

Conducted by-
The National Center for
Research in Vocational Education
The Ohio State University

Why we need your 1111p

FE DAC No S 208
Exp Date '10/81

Sponsored by
Office of Vocational and Adult Education
U S Department of Education
In cooperation with your State
Postsecondary Vocational-Technical
Education Giverning Agencies

Your school is helping in a nattonal study on vocational-tiichnical education. You have been selected as a
representative of your school to help with this Job placement study Your answers are very important,
and will help to improve vocational-technical etaication This study, authorized by P.1 94-482, is voluntary.

How you can help .

On the next page, you "Ind questions about vocational-technical education,students findlng lobs Mosti(vi

questions can be answered by placing an "X" or a check mark "\../" in the box, or by filling in the blanks.
Please answer all ,tems as accurately as possible If you are unsure of a response, leave that question or that
part of the questioii ., mil( te.

Example 1

Example 2

How many persons teach vocational -technical education classes in your school7

In your personal opinion, how important are the...following factors for vocational-technical
educ-Lon students in obtaining lobo ,((11,:ck the appropriate box for each of the following )

Extremely Very Somewhat A Little Not at All
Important Important Important Important Important

1. Appearance

2 Grades ,

3 Personality

Please return the completed questionnaire in the postage paid, pre addressed Privelope provided Thank you for
your help

We will protect yobr confidentiality to the fullest extent allowed by law The code found on the last page of this
instrument mclicates the state in which -ou live, the- school, and a number identifying you as the person responding
to this questionnaire. Howeve, the analysis no .nformation will he associated with your name

ED752 .3
EDAC No S208

Exp Date 10,81

it
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JOB PLACEMENT IN VOCATIONAL- TECHNICAL EDUCATION

SECTION I:

COUNSELING ACTIVITIES IN YOUR SCHOOL

1. Which of thelglowing counseling services do counselors provide students in your schoril?
(Check all that apply.)

L titi a. Psychological counseling

Ei b. Counseling on course selection

c. Counseling on future educational opportunities

d. Counseling on career possibilitiev

Counseling on career selection

f. Providing recommendations for students .co employers

g. Other; please specify:

2 In which of the following situations are students required to consult with a guidance/vocational
counselor? (Check all that apply.)

TA a. Before enrolling in a vocational-technical education program

LI b. When transferring from one program of study to another

i c. When planning to transfer to a different school

d. Before dropping out_of school

i e. Upon leaving the vocational-technical education program

Other; please specify:

3: Over the past three academic years, what has been the average number of vocational-technical
education students per year to whom you have given some kind of counseling service?

students per year

185
5



4. Within the last five years, have you ever received information regarding the results of any
of the following studies conducted by your school?
(Check the appropriate box for each of the following.)

Yes

d Survey of employers reg,arding their skill needs and labor requirements
s'

No

b Follow-up of former students of your vocatioyal-technical
education prow-am 0 L3

c Survey of employerssatisfaction with employees who are fOrmer
-vocatpnal-technical education students

5 When the school job placement office is attempting to place one of the students you have
counseled, does it contact you regarding the following information?
(Check the appropriate box for each of the following )

Yes No

a Student's occupational skill !eve;

b, Student's ability to relate to others

c Student's i;ork attitudes

Student's expressed career interests

e. Student's class performance

f. Other, please specify
C>

1H(

V*t)



SECTION II
4. JOB PLACEMENT IN YOUR SCHOOL

6 How knowledgeable are you about the vocational-technical-education programs offered in
your school? (Check one.)

Extremely Very Somewhat A Little Not at All
Knowledgeable Knowledgeable Kni,Jledgeable Knowledgeable Knowledgeable

7 How many hours per week do you work for the school?

Total hours working per week

/Approximately how many hours per week do you spend on job placement activities (e g.,
referring students to jobs, contacting employers about job openings)?

hours per week

If zero (0) hours, skip to questiOn 9.

Of the time you spend on Job placement activities per week, approximately what percent
is spent.

a. Providing assistance in advanced educational placement

b. Providing training in job seeking skills (e.g., seeking sources of
job informatior identifying available jobs)

c. Providing training in job obtainment skills (e.g., preparing job
applications, participating in job interviews)

d. Contacting employers about jobs for students

e. Work 0g with public employment services regarding job
plecernent of students

1. Working with private employment agencies regarding job
placement of students

9.

0

°A

°b

Referring students to job openings is

h. Providing counseling_about ca

I. Providing information about job open' gs

j. Keeping records and reporting activities

k. Other job placement activities, please specify.

187
2.07

0/0

0/0

0/0
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9. Who primarily conducts the follb,wing placement activities fz-10your school?
(Check the. most appropriate person/agency for each of the following acWitles.)

C

E

E

aQ

/7 0

8

co

w 0
.0
6

0 -
o

a. Providing assistance in i-,clvanced
educational placement

b Providing training rt job seeking skills
4e g.; seeking sources of job information,
identifying available jobl) 4110

c. Providing training in job obtainment
skills ;e.g., preparing job applications,
participating in job interviews)

d. Contacting ern-Plovers about lobs
for students

e Working with pubjc employment
services regarding job placeme'nt
of students

f. Working with private employment
agencies regarding job placement
of students

g Referring students to job openings

h Providing counseling about, careers

Providing information about rb
openings

j Working with labor unions regarding
job placement of students

k. Working with vocational-technical
education advisory committee regarding
lob placement of students

I Other placement activities, please specify

4.

00
00---0

Cl 0'000000
0 0000

00 000000'
rn 0 000000

121 0000
000E300
000000
0000'00

Ei 0000.00
`0' DEO

C

Ci Li Li

188
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10. In your personal opinion, which of the following persons/agencies should have primary
responsibility for the following placement activities?
(Check one box for each of the following.)

C

E

E
w

c
g

C
E

0

E

V

0- v

a. Providing assistance in advanced
educational placement

b Providing training in job seeking skills
(e g., seeking sources of job information,
identifying available jobs)

c. Providing training in job obtainment
skills (e.g., preparing job applicaticns,

. participating in lob interviews)
CI

d. Contacting employers about jobs
for students

e. Working with public employment
services regarding job placement
of students

f. Working with private employment
agencies regarding job placement
of students

g. Referring students to job openings.

h. Providing counseling about careers El

U_

~ate
6
C

2- fr:,

>Liloo

To

1,

qrS
Co.
2

U

>thi

E
U

o
o 17;

-8
0
.0

c

c
o

,0

S0
>Lk,

0

1).' 8

"g
i7 U

a;

6 0z

0

0

0r.n

'0 E

n C

7-1 t]

D0

El., Cl

Providing information about job
openings El

Working with labor unions regtrding
job placement of students r El

k. Working with vocational-technical
education advisory committee regarding

lob placement otwstudents

I. Other placemerkt activities, please specify

173

Li

Li II
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11. Of what help are the following as sources of information about job openings for your vocational-
tAhnical education graduates? (Check the appropriate box for each of the following.)

Very Very
Much Much Some Little Little Don't
Help Help, Help Help Help Know

a.

b.

Vocational-technical education teacher
...

Cooperative education coordinator/teacher

,it
c Guidance/vocational counselor

d. School's ph placement service

e Parents

-If
.

f Relatives other than parents

g. Friends .

t

-0

.,E)

0

0

h. Former vocational-technical education
students who have jobs

Newspapers "0

TV and radio

k. Public employment ervice
.

I. Private employment service :
m. Other sources, please specify ES "0

12. In your personal opinion, how much help are the following factors in increasing the chances
of employment-for former students of vocational- technical education?
(Check the appropriate box for each of the followings)

a Basic educational skills, such as writing,
reading, and mathematics

Very Very
Much Much Some Little Little', No
Help Help Help Help Help Opinion

b Occupational skills and competencies Li

r Hurndn relations skills

d Acceptable work attitude; and value-, t2:3`
LI 11 0

e Previow, work experiences

f Other factors, please sperif v

190'



13. In your personal opinion, how much difficulty does each of the folloWing factors pose for
vocational -technical education graduates when they are attempting to obtain jobs?
(Check the appropriate box for each of the following factors.)

b
Very Much Much Some Little Very Little NoDifficulty Difficulty Difficulty Difficulty Difficulty Opinion

to
a. Students acarred job skills

that are too specific
.00 0 - - 0

b. Students do not have specific
job skills

c. Students must compete with
experienced workers for jobs

d Students are unwilling to move
to a different location for jobs

,

e .01..ack of job openings

f. Job discriminationibecause of age Li
i

g Job discrimination because of sex

h. Job discrimination because of
racial/ethnic background -

I. Union restrictions

j. Entry level jobs offer only
minimum wage 4. LI 0

k 'Lack of transportation to lobs E.] 0
I Lack of certificate or associate

degree In

m Other, please specify

191



14. How w,-uld you rate. your school's performance in providing the following placement activities
to vocational-technical education students?
(Check the appropriate box for each of the following activities.)

Don t
Excellent Good Fair Poor Failing Know

a Providing acsistAnce in advanced
educational placenent '0

b. Providing training in job seeking skills
(e.g., seeking sources of lib information,
Identifying available Jobs)

c Providing training in job obtainment
skills (e g , preparing job applications, -
participating in job interviews)

d Cantacting employers about fobs
for students

e Vti rking with public employment services 0regaining jotrplacement of students ,

f Working with private employment agencies'
regarding job placement of students

g. Referring students to job openings

h Providing counseling about careers

Providing information about job.openings C:1

j Wo.king with labor unions regarding job
placement of students

k Working with vocational-technical education
advisory committi,_ garding job placement
of students

I Other placement activities. please specify

192

j
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15. In your personal opinion, how should the following goals-of vocational-technical education
programs be ranked in importance?

Rank the most important goal as "1", the next most.important "2", the next most important.
"3", the next most importt "4", and the /easimportant "5". (Place the number in the blank
to the right of the goal.)

a. To place students as they leave school in jobs
related to their training

b. To provide the students with competencr.s.needed
to obtain jobs

c. To place students as they, ave school in jobs
including nontraining-rela ci jobs

d. To create an awareness of the various jobs for wh.;.-h
students might prepare.

e. To provide an opportunity for students to explore
various occupational areas

193
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SECTION III:

BACKGROUND INFORMATION

16. In what year were you born? (Write the year on the blank.)

Year

17. What is your sex? D Female, C Mile
Cd

18. What i.your ethnic origin? (Check one.)

American Indian or Alaska Native

Asian American or Pacific slander

Fl Black, not of Hispanic Otigin

Fiispanic

1)

'I: White, not of Hispanic Origin

Other; please specify:
(

. . .f i19. What is your highest education'al level? (Check drie.)

Four-year college graduate (B.A , B.S., etc.)

Course credit beyond undergraduate degree

Master's pegree (M.A., M.S., etc.)

Course credit beyond Wster's Degree

Doctorate Degrelh.D , Ed D etc.)

Other, please spedify,

F.

wA

p

194
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20. Please indicate the approximate amount of 'time you spend participating in the following activities
at your school. (For each activity, place a check, in the appropriate box.) Also, if you have been
certifiOdlorany of these activities; please place a check in the box to the right of the appropriate
activity. 1

Full Half Quarter Les- than Not Appli-
time time time th.or ter time cable

Holding
Certificate

a. ADMINISTRATION

b. TEACHING

Agriculture Education

Cooperat,ve Educatiqn

Distributive Education

Health CdaLation

.0 0

'i,;} a Li 7

E

E L

Occupation& Hor*e'Econorrucs 1-1 E C

Office Education

Technical Education r--.71

Trade and Industrial Education E C

c GUIDANCE/VOCATIONAL COUNSE LING r D Li

d. JOB PLACEMENT

e Other, ple_ase specify

E

r- C

,,
21. Please indiQate the length of time that you have been involved in the following activities.

(Write thepumber of years on the, blanks; if an item does not apply to you, write zero [0] .)
I

.., i . ..
a. Total years of teaching experience . Year(s)

-in vocational-technical education

b. Total years of teaehing experience , Year(s)
in nonvocational-technical education

c. Total years in your present position ' 8 Year(s)

d. Total years in work experiences related to Year(s)
but pot intluding your p?esent position

e. Total years in work experiences not Year(s)
related to your present position

r

1() 5
j /

n

0

n

0
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SECTION IV:

, ADDITIONAL COMMENTS

22 Briefly indicate spkific recommendations you 'would make to help your school increase its
job placement rates.

.1/

4

C

S

)

a.
THANK YOU FOR YOUR HELP.

.196 .
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CONFIDE AL:
rOR kRESEARCR USE ONLY

Mak

AD \ 1SORY COM TT E E MT.:MB R

JOB PLACEMENT
IN VOCATIONAL-TECFNICAL EDUCATIONI

Conducted by:
, The National Center fOr '

Research. in Vocational Education,
The Ohio State University

Why we need your help

Your,school is helping in a national study on vocational- technical edycation.'You lave been selected as a
representative of your school to help with this job placement study. 'bur answers are very important,
and will help to improve vocational-technical education. This study, authorized by P.L. 94-482, is voluntary.

NJ.

FEDAC No. S 208
Exp. Date: 10/P,

Sponsored by:

. Office of Vocational and Adult Education
U.S. Department of Education
In cooperation with your State
Postsecondary Vocational Technical
;Education Governing,Agencies

How you cap help ... r

On the next page, y ro will find questions about Vcational-technical education students finding jobs. Most
questions can be answered by placing an "X" or c check mark "V" in the box, or byfilling i the blAks.
Please answer all items as accurately aepossible. If you are unsure of a responsl, leavie that qu tion or that
part of the question-blank.

Example 1:

Example 2:

4
A

How many persons are members of your vocational-technical education
advisory committee? 6-

...,

In your personal opinion, how important are the following factors for.vocational- technical
education students in obtaining jobs? (Check the appropriate box for each of the following.)/Extremely Very Somewhat A Little Not at All

Important Important Important Important.. Important

1. Appearance n n (2-'-

2. 'Grades (P" - L3 ri

3. Personality

0

[-]

Please return the completed questionnair in the postage-paid, pre-addressed envelope provided. Thank you for
your help. ,

We-will protect your confidentiality to thefullest exttnt allowed bylaw. The code found on the last page of this
instrument indicates the state in which ydu live, the school, and a number identifying you as the person responding
to this questionnaire. However., in the analyst's no information will be associated with your name.

ED752-5 .

FEDAC No. S 208
Exp. Date: 10/81
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3

3 As an advisory cornroittee member, how much do you help ,n assisting the vocational- technical

1. How long have you been a member of the school's vocational-technical eduCation advisory

education programs in performing the following activities?

committee?

(Check the appropriate box for each of tfie following activities,)

2. How often does your vocational-technical education advisory committee meet? (Check one.)

I, Evaluating vot ational-techni&I educatton prow Mil'.

Once a year,

Other, please specify

1 Twice a year

Itintifyintiloh task-, ',His pert tiled by ,,v(Itkets

Once a month

Four times a year

Never

year(s)

Mut h Much Some Little Little
Help I ielp Help Help Help

Vey

I: I

I

Very

ri

,

JOB PLACEMENT IN VOUATICArKL-TECHNICAL EDUCATION-

SECTION I:

YOUR INVOLVEMENT IN VOCATIONAL-TECHNICAL EDI.',.;ATION

.for prow am Improvement

Pfoviding Vii 1!11,01(,;,11 nif,un, Iff111 ,f1( df ondi
qua-lance

if IdentItyalq ,Ipat,onal area, tcn ,,,,Acatcust),1!
technical eclutatioti ipt gr,11111111prOsfulTl'allt

e Identifying prograrn tacilit7, Pritljtmen! rte,

Sporhni e, (a ha) trio6

niertii, i,,'«f

19H
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4. Within the last five years, have you ever received information regarding the results of any of
the following studies conducteelby the-school?
(Check the appropriate box for each of the following.)

a Survey of employers regarding their skill !weds and labor requirements

b. Follow-up of former students of the vocational-technical-education program

c. Survey of employers' satisfaction with employees who are former
vocational-technical education students

Yes No

0

5. in your personal opinion, how should the following goals of vocational-technical education
programs be ranked in importance?

Rank the most important goal as "1", the next most important "2", the next most important
"3", the next most important "4", and the least important "5". (Place the number in the-blank
to the right of the goal.)

a. To place students as they leave school in jobs
related to their training

b. To provide the students with competencies needed
.to obtain jobs

c. To place students as they leave school in jobs
including nont-aining-related jobs

d. To create an ay.Jreness of the various jobs fr.- which
students might prepare

e. To provide ar opportunity for students to explore
various occupational areas

6. In your personal opinion, how much help are the following factors in increasing the chances of
employment for former students of vocational-technical education?
(Check the appropriate oox for each of the following factors.)

Very Very
Much Much Some Little Little No
Help Help Help Help Help Opinion

a Basic educational skills, such as writing,
reading, and mathematics

b. Occupational skills and competencies

c Human relations skills

d Acceptable work altitudes and values

e. Previous work experiences
11]

f Other factors, please specify 0

199
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I
7 In your personal opinion, how much 0 faculty does each of the following factors pose for

vocational-technical education graduates when they are attempting to obtain jobs?
(Check the appropriate box for each of the following factors.)

Very Much
Difficulty

Much
Difficulty

Some
Difficulty

Little
Difficulty

Very Little
Difficulty

No
Opinion

a Students acquired job skills
that are too specific

il E7

v

ii

b Students do not have specific
job skills 11

c Students muc, compete With
experienced workers for jobs Li

d Students are unwilling to move
to a different location for jobs [a

e Lack of rob openings

f Job distrimination because of age U n

g Job discrimination because of sex J7 1 0

h Job discrimination becou,e-of
racialiethnic background LJ U.

1. Union restrictions 0

j Entry level jobs offer only
minimum wage . . D LI

k Lack of ttanspor tation to jobs 0

I Lack of certificate or associate
degree L3 Li u

in Oth , please sn« ity r n fl

200
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8. As an advisory committee member, how much involvement do you hav in the following job
placement-related activities? (Check the appropriate box for each of th following activities.)

Very Much Much
Involve- linvitotIvee- Involve-
ment

Involve- Involve-
Very Little

mentment

Some

ment ment

a Locating available lob openinris, /

b. Contacting other employers regarding
students as potential employees

c. Encouraging other employers to contact
the vocational-technical education program
for potential employees

d Working with students to help them develop
job interviewing and application skills

e Other job placement activities, please specify L3

4

203 09
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SECTION III:

BACKGROUND INFORMATION

9. In what year were you born? (Write the year on the blank.)

Year

10 What is your sex? C Female Male

11. What is your ethnic origin? (Check one.)

O American Indian or Alaskan Native

O Asian'Arnerican cr Pacific Islander

O Black, not of Hispanic Origin

O Hispanic

C White, not of Hispanic Origin

n Other; please specify:

12. What is your- highest educational level? (Check one.)

E High school graduate

0 Course credit in vocational-technical education beyond`nigh school

Associate's Degree

1-3 years college

O Four-year college graduate (B.A., B.S., etc.)

CD Course ci edit beyond u-ncleigradua egree

Master's Degree (M.A., M.S., etc.)

Course credit beyondrclaster's Degree

O Doctorate Degree (Ph.D., Ed.D. etc )

E Other, please specify:

.
411
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13. Currently, what is your occupation? (Check one.)

CLERICAL (such as bank teller, bookkeeper, secretary, typist, mail carrier, ticket agent)
O CRAFTSPERSQN (such as baker, automobile mechanic, machinist, painter, plumber,

telephone installer, carpenter)

FARMER, FARM MANAGER

HOMEMAKER ,

O LABORER (such as constfuction worker car washer, sanitary worker, farm labNr).

MANAGER, ADMINISTRATOR (such as sales manager, office manager, school
adininistrator, buyer, restaurant manager, government official)

MILITARY (such as career officer, enlisted man or woman in the Armed Fc ,:es)

OPERATIVE (such as-meat cutter, assembler, machine operator, welder, taxicab, bus
or truck driver, gas station attendant).

fPROFESSIONAL (such as accountant, artist, member ofthe clergy, dentist, physician,
- registered nurse, engineer, lawyer, librarian, teacher, writer, scientist, social worker,

actor, actress)

O PROPRIETOR OR OWNER (such as owner of 3 small business, contractor,
restaurant owner)

O PROTECTIVE SERVICE (such as detective, police officer or guard, sheriff, firefighter)
SERVICE (such as barber, beautician, practicir nurse, private household worker,
janitor, waiter or waitress)

SALES (such as salesperson, advertising or insurance agent, real estate broker)

TECHNICAL (such as draftsperson, medical or dental techniciarwomputee programmer)

AP'
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SECTION III:

ADDITIONAL COMMENTS

14. Briefly indicate specific recommendations you would make to help your school increase its
job placement rates.

4.

JO

;THANK YOU FOR YOUR HELP.
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CONFIDENTIAL:

FOR RESEARCH USE ONLY

JOB PLACEMENT
INVOCATIONAL- TECHNICAL EDUCATION

Conducted by:
The National Center for
Research in Vocational Education,
The Ohio State University

FEDAC NO. S 208
Ex,p. Date:. 10/81

Sponsored by:

Office of Vocational and Adult Education
U.S. Department of Education
In cooperation with your State
Postsecondary Vocational-Technical
Education Governing Agencies

Why we need your help ...

You have been selected as a participant in a national study on job placement of vocational-technical educationgraduates. Your answers are very important, and will help to improve vocational- technical education. This study,
authorized by P. C. 94-482, is voluntary.

How you can help ...

'On the next page, you will find questions about vocational-technical education students finding jobs. Most _

questions can be answered by placing an "X" or a check mark'" in the box, or by filling inthe blanks.
Please answer all items asaccurately as possible- If you are unsure of *response, leave that question or thatpart of the question blank.

Example 1: How many persons are employed in your business/industry? /0
Example 2: In your personal opinion, how important are the following factors for vocational-technical

education students in obtaining j s? (Check the appropriate box for each of the following.)

Extremely
Important'

Very
Important

Somewhat
Important

A Little
Important

Not at All
Important

1. Appearance Er fp ' 0
2. Grades RA.'

3. Pereibeality H @. t.

Please return the completed questibpnaire in the postage-paid, preaddressed envelope provided. Thank you foryour help.

We will protect your confidentiality to the fullest extent allowed by law. The code found on the iast page of this
instrument indicates the state in which you live, the school, and a number identifying you as the person responding
to this questionnaire. Hoviever,in the analysis do information will beassociated with your name.

ED752-6
FEDAC No. S 208
Exp. Date: 10/81
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JOB PLACEMENT IN VOCATIONAL-TECHNICAL EDUCATION
.1

SECTION I:

YOUR 'INVOLVEMENT IN VOCATIONAL TECHNICAL EDUCATION

1

1. How oftei-i do you contact a representative of the school's vocational-technia education
program whim your business/industry has job openings for which vocational-technical education

1
graduates would qualify? (Check one.) et

Li I always contact the school

I usually contact the school
1

t. ri I seldom contact the school

-

2. How often does a -epresentativeof the school's tiocational-technical education program contact
you regarding thu following? (Check the 1?ppropriate box for each of the following.)

LI I never contact the school
1

[ 1 Don't know

At least At least At lest At least
once a four times_ twice a once a
month aNear year year

a. Job openings in your business/Industry
for which vocational-technical education Ll
graduates might qualify

Miter

b The performance of the school's former
vocational technical education students Lil L7 Ll L7
within the students' first year of work

i., The job per formance of the school's former
vocational-technical education students Li N [1
ain't the student; first year of work

I

2O

46; t)

I

1
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3. Which of the following representatives of the school's vocational-technical dducation program
would most likely contact you regarding the following?
(Check the one appropriate representative for each of the following,) I

..

..

S

a. Job openings inirour btltiness/industry for which
vocational-technical education graduates might qualify

b. The performance of the school's former vocatianal-technical
education students within the students' first year of work ElI .

ii. .
Ir c. The job performance of the school's former vocational-

technical education students after the students' first year of work

, .

-D 0

4. How often does a representative of the school's vocational-technical education program request
information from you about skills needed by the workers in your business/industry?
(Check one.) . <

At least once a year

At least every two years

At least every th ree years

At least every five years

Never

1 I

.

A '
.

5. Which of the following representatives of the school's vocational-technical education program,
would most likely request information from you about skills needed by the workers in your
business/industry? (Check one.)

O Dean/Director of Vocational-Technical Education

Vocational-Technical Education Teacher

Guidance/Vocational Counselor

Placement Office Coordinator/Staff

O Other; please specify:

il

207
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6. How often do you participate in the folloWing activities with the school's vocati nal-technical
education program? (Check he appropriate box for each of the following activ ies.)

v,ry Often Of ten Sometim s Rarely Never

a Career days I D
4

b Cooperative educ, n program

c Industry-schoe?I staff excfiange

d Providing or serving as guest lecturer

L-1 ;
LJ 0

e Assisting in vocational education student
organizations or clubs Cl 0

7. In your personal opinion, how should the following goals of vo5ational-technical education
programs be ranked, in importance?

,1R a n4c the most important goal as "1", the next most important "2", the next most important
"3 ", _..e next most important "4", and the least important "5".

f(Placee the umber in the blank to the right of the goal.)

a. To place students as they leave school in jobs
related to their training

b. Tdprbvide the students with skills needed to obtain jobs

c. To place students as they leave school in jobs
including nontraining-related jobs

d To create an awareness of the various lobs
for which students might prepare

e. To provide an opportunity for students to explore
various occupational areas

-
How often should a representative of the school's vocational-technical education program
contact you about job openings for their former vocational-technical education students?
(Check one.)

At least once a month

At least four times a year

At least twice a yefir

,At least once a year

Never

208



9. How often should a representative of the school's vocational technical education program
request information about skills needed for workers in your business/industry? (Check one.)

At least once a year

At least every two years

At least every three years

At least every five years

O Never

10. How do you rate the school's vocational-technical education program in meeting your
business/industry's employment needs? (Please check one box in each column.)

Quality of Number of
Students' Skills Students Trained

Cl

Cri

Excellent

Good

Fair

Poor

Does not meet your business/
industry's employment needs

rl No basis for rating;
please specify why:

I

e
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11. Of what importance are the following factors in your decision to employ a person for I
0 entry-level jobs? (Check the appropriate box for each factor.)

Very Much Much Some
Importance Importance Importance

a Job interview perfori4mance i J' LI Li

4*-
b Types of previous work experience Li 0

.4

c. Amount.of previous work eXperience LJ Li

'k
d Vocational-technical education expel fence 0 0 LJ .

e Specific types of occupational skills LI Li 0
. .

f Scores on company-administered tests 0 LJ 0

y School grade records LJ

h School attendance ij 1
_

ti. Personarecommendations from school staff LI LI ) i
i Health (physical)

IA
LI LI LJ

k Ability to get along with people [ i LJ j
Work attitude L J Li CI 1

m Other, please specify LI rl , LI

.
/ ;

1.

.1'.
I

:

it

Little'
Importance

Very Little
Importance i

Li 0

I

Li 1

ET
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I

I.

I

I

I

I

I

I

I.

..

a

4-12. ' In your personal opinion, how much'difficulty does each of the following factors pose forvocational - technical education graduates when they aro attempting to obtain jobs?
(Check the appropriate box for ea,:h of the following factors.

Very Much' Much Some Little Very Little NoDifficulty Difficulty Difficulty Difficulty Difficulty Opinion
a Stude s acquired job skillsi that are too specific

t
rib.b. Students do not have specific

,_ijob skills r--

/
c. Students must compete with

experienced workers for jobs

d. Students are unwilling to move
to a different location for jobs

e. Lack of job openings ,

f lob discrimination because of age

g. Job discrimination because of sex

Job discrimination because o'1 '

,

01
v

IEI

h.

racial/ethriic background

( i. Union restrictions ..
j Entry level jobs offer Only

hminimum yvage
...

k. Lack of fransportation to jobs

I. Lack of certificate or associate
degree

_

,m. Other, please specify

4
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13 How would you rate your employees with post-high school vocational-technical education
training from the school, compared to your employees who have'had no post-high school
vocational-technical education training? Your employees with post-high school vocational-_

technical education training are.. (Check the appropriate box for each of the following.)

Mtn ii
Better Better

Much
Same Worse Worse

Reading and interpretive skills 1

b. Mathematical knowledge

Knowledge and skills clealIng with safety

d Per sonal I Sitii10115 skills

e Communication skills

f Work attitudes

r4 Supervisory skills

h Psycho motor skill,:

f OCCUPatIOncir - L!

r Other, please specify (

2 1 2
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SECTION

BACKGROUND INFORMATION ABOUT Y BUSINESS/INDUSTRY

14. Which of the following categores best describes your business/industry? (Check one.)

-1 Agriculture Retail Trade

U Manufacturing Finance, Insurance, and Real Estate

O Contract Construction LI Services and MiKellaneous

H Transportation I Government: Federal

-1 Public Utilities I-1 Government- State or Local

Wholesale Trade Other; please specify.

15. Please indicate the total number of employees (full-time and port -time) in your local
business/industry. (Check one.)

H Less than 10 500-999

o 10-99 F.. 1000-2499

100-499 Ii 2500 and over

16. Of your employees (Ili-ad over the past two years, what is the approximate percentage of these
employees who are fo.-merVocational-technical education stuaents from the school?

percent ri Don't know

17. If your business/industry has a union organization, does a formal agreement for cooper4con
exist between the union's apprenticeship program and the sch vocational-technicSI
education program? (Check one.)

H Yes No I Don't Know U Do not have a union organization

4-) ,
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SECTION FI I):

BACKGROUND INFORMATION

18. In what year were you born? (Write the year on the blank.)

Year

19. What is your sex? Female Male

20. What is your ethnic origin? (Check one.)

American Indian or Alaskan Native

Asian American or Pi6rfic Islander

Black, not of Hispanic.Origin

Htspric' .

O White, not of Hispanic Ong

Other; please specify:

21. What is your highest educational level? (Check one.)

Under 12 years of school

High school graduate

Course credit in vocational-technical education beyond high school

P,.*ocsate's Degree

1 to 3 years college

Four year college graduate (B.A , B.S., etc.)

Professional (beyond four year degree)

2-1 4
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SECTION IV:

ADDITIONAL COMMENTS

i

22. Briefly indicate specific recommendations you would make to help the school increase its
job placement rates.

/
r.

THANK YOU FOR YOUR HELP.

215
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CURRENT STUDENT

CONFIDENTIAL:

FOR' RESEARCH USE ONLY

JOB PLACEMENT .

IN VOCATIONAL-TECHNICAL EDUCATION
101,

Sponsored by:
Office of Vocational and Adult Education
U.S. Department of Education
In cooperation with your State
Postsecondary Vocational-Technical
Education Governing Agencies

Conducted by:
The National Center for
Research in Vocational Education,
The Ohio State University

Why we need your help ...

FEDAC No. S 208
Exp. Data: 10/81

Your school is helping in a national study on vocational-technical education. You have been selected as a
representative of your school to help wi. this job placement study. Your answers are very important,
and will help to improve vocational-tect 41 education. This study, authorized by P. L. 94-482, is voluntary.

How you can help ...

On the next page, you will find questions about vocational-technical education students finding jobs. Most
questions can be answered by placing an "Xi' or a check mark "V" in the box,"or by filling in the blanks.
Please answer all items as accurately as possible. If you are unsure of an answer, leave that question or that
part of the question blank.

Example 1: In how many full-time lobs did you work before enrolling in your current
yocational-technical education program?

Example 2: In your personal opinion, how important are the following factors for vocational-technical
students in obtaining jobs? (Check the appropriate box for each of the following.)

Extremely Very Somilwhat A Little Not at All
Important Important Important Important Important

1. Appearance

2 Grades

3. Personality

it rkl 0
"J ilAv LI D

`U w/Li LI

Please re-ban-the completed questionnaire in the postage-paid, pre-addressed envelope provided. Thank you for
your help.

We will protect your confidentiality to the fullest extent allowed by law. The code foundon the last page of this
instrument indicates the state in which you live, the school, and a number identifying you as the person responding
to this questionnaire. However, in the analysis no information will be associated with your name

ED752--7
FEDAC No. S 208
Exp. Date 10/81

2 1 6
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FACTORS AFFECTING JOB PLACEMENT
IN VOCATIONAL-TECHNICAL EDUCATION

SECTION I:

YOUR EXPERIENCES INVOCATIONAL-TECHNICAL EDUCATION

1. In which vocational-technical education program area are you currently enrolled? (Check one.)
If you are in more than one program, check the one in which you have had the most courses.)

,
++- Agriculture

.
Distribution

Health Occupations

Occupational Home Economics

El Office Occupations

Technical (engineering, computer programming)

Trade and Industrial (e.g., welding, drafting, electionics, printing)

0 Other; please specify:

2. How many courses will you have completed in the program area checked in question #1
after this term?

3. How many more courses in this program area do you plan to take?

4. What was your major reason for enrolling in the program area you checked in question #1?
(Check one.) /

U To acquire skills you need for outaining first jou

To upgrade skills in occupation where previously or currently employed

Li To acquire new skills in order to change occupations

Was unable to attend a 4-year college or university

U Parents encouraged enrollment in program area

ri Had no definite reason for enrolling in program area

Cl Other reason; please specify:

217
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5. The majority of classes you attend are held's:luring:

O Daytimehours 18:00 a.m.-5:00 p.m.)
D Evening hours (after 5:00 p.m.)

Other; please specify:

6. During your last year in high school, your grades usually were: (Check one.)
Outstanding ("A") ri Above average ("B") LJ Average ("C")

Below average ("D") C] Not passing ("F")

7. In all courses in which you are presently enrolled, your grades usually are: (Check one.) .

L Outstanding ("A") Li Above average ("91 Average ("C"))
-,-

Below average ("D")' L7 Not passing ("F")

8. In the vocational-technical education courses in which you are presently enrolled, your grades
usually are: (Check one.)

Outstanding ("A") Above average ("B") Average ("C")
Below average ("D") Li Not passing ("F")

9. In your vocational-technical education program, what methods are used to instruct you in
the following activities? (Check all that apply.)

O

2

Ego
Cu. 411.

T9

.2
D_ a 8 Si,

N.;

r 31

>
2.

E

E' E
o. 4,

0

U

E
CY

(33)

8-6
U

c -5
.1,

as

C
2

CC .0 et.,

0

1:1

o EZ a

a Writing resumes

b Locating available jobs

c Filling out a lob application El

d. Setting U p job interviews 1]

e Participating in interviews with prospective employers 0
f Obtaining job information g , salary, benefits) :13 0

218
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10. While enrolled in vocational-technical education classes have you ever eefi tested on your
ability to perform the following activities? (Check the appropriate box for each of the following.)

Yes No

a. Writing resumes

b Locating available jobs 0

c. Filling out a job application

d Setting up job interviews

e. Interviewing with prospective employers

f Obtaining job information (e g , salary, benefits)

11. While in school, did you or do you hold a part-time or full-time job, including work-study or
cooperative education program (CO -OP)? (Check one.)

Yes, ANSWER THE FOLLOWING QUESTIONS

No, SKIP TO QUESTION #12

11a. [11 Work-Study:

Average hours Length of time Wage per hour
Job Title per week at JOD before taxes

11b. G Cooperative Education Program (CO-OP):

Average hours
Job Title .per week

year(s) / month(s)_

year(s) / month(s)

year(s) / month(s)

Length of time
at job

/hr.

/hr,

/hr.

Wage per hour
before taxes

year(s) / montn(s)

yeat(s) / month(s)

year(s) /month(s),

/hr.

/hr.

/hr.

11c. D Part-time/Full-time Job, other than work-study ur cooperative education jobs:

Joh Title
Aviirage hours

pm week
Length of time

at Joh
Wage per hour

before taxes

219
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12. Which of the following counseling services are available to students in your school?
(Check all that apply.)

a. Psychological counseling

b. Counseling on course selection

c. Counseling on future. educational opportunities

d. Counseling on career possibilities

e. Counseling on career selection

CI f. Providing recommendations for students to employers

Cl g. Other counseling services; please specify:

13. Have you obtained assistance from any of the following counseling services in your school?
(Check all that apply.)

a. Psythological counseling

b. Counseling on course selection

c. Counseling on future educational opportunities

CJ d..Counseling on career possibilities

e. Counseling on career selection

f. Providing recommendations for students to employers

g. Other counseling services; please specify:

14. Which of the following placement services are available to studerAs in your school?
(Check all that apply.)

a. Assistance in advanced educational placement

LI b. Training in job seeking skills (e.g., seeking sources of job information,
identifying available jobs)

c. Training in job obtainment skills (e.g., preparing job applications,
participating in job interviews)

d. Contacting employers about jobs for students

e. Working with public employment services regardinNOdement of students

f. Working with private employment agencies regarding job placement of students

g. Referring students to job openings

h. Information about job openings

220
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15: Have you obtained assistance frorri any of the following placement'services in your sch ol?
(Check all that apply.)

a. Assistance in advanced educational placement

b. Training in job seeking skills (e.g., seeking sources of job information,
identifying available jobs)

c. Training in job obtainment skills (e.g., preparing job applications,
participating in job interviews)

d. Contacting employers about jobs for students

e. Working with public employment services regarding job placement of students

f. Working with private employment agencies regarding job placement of students

g. Referring students to job openirgs

h. Information about jo3b openings

16. How would you rate your school's performance in providing the following placement activities
4, to vocational-technical education students?

(Please check the appropriate box for each of the following activities.)

Don't
Excellent Good Fair Poor Failing Know

a. Pro iding assistance in advanced
educational placement

b. Providing training in job seeking skills
(e.g., seeking sources of job information,
identifying available jobs)

c. Providing training in job obtainment
skills (e.g., preparing job applications,
participating in job interviews)

d. Contacting employers about jobs
for students

e. Working with public employment services
regarding job placement of students

0

O

f. Working with private employmert agencies
regarding job placen1ent of4students

g.

h.

I.

j

Referring students to job openings 0

Providing counseling about careers ,

Providing information about job openings L3

Other placement activities, please specify D

221
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SECTION II:

YOUR PLANS AFTER LEAVING VOCATIONAL EDUCATiON

17, What do you plan to do after leaving school (within six months after leaving)?
(Check all that apply.)

in a. Obtain a part-time job

r--1 b. Obtain a full-time job

c. Become self employed (or become employed in family-owned business)

d. Enroll in a vocational-technical education program in a different school

e. Enroll in a nonvocational-technical education program in a different school
i f. Enter the military service

C-1 Other; please specify:

IIf you DO plan to obtain a job (fen-time or part-time) after leaving,
answer the following questions. If not, skip to question #21.

18. Of what help do you think each of the following will be to you in finding-your first job after
leaving school? (Check the appropriate box f% each of the following.)

Very Very
Much Much Some Little Little Don't
Help Help Help Help Help Know

a. Vocational-technical education teacher 0 0 0 40
b. Cooperative education coordinator/teacher 0 0 0

c Guidance/vocational counselor.

d School Job placement service Fi

e. Parents

f Relatives other than parents

g Friends H

h. Former vocational-technical education 0students who have Jobs

1. Newspapers

IV and radio [i

k. Public employment service

Private employment service Li

m. Other sources pledse specify I i

0 0 0

0 0

0 0

D CI 0 0

LI 0

U

n

Ell

H

Ll
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19. Of what help do you think the following factors will be in obtaining your first job after leaving
school? (Check the appropriate box for each factor.)

Very Very
Much Much Some Little Little Don't
Help Help Help Help Help Know

a Basic educational skills, such as writing,
reading, and mathematics

b Occupational skills and competencies

c. Human relations skills

d Acceptable work ottitudes and values

e. Previous work expel fences

f Other factors, please specify

[1

L 171 LI

0

r1 r_j

20. How confident are you that you will be able to get a job in a field related to your training
when you leave school? (Check one.)

Very Somewhat Not at all
Confident Confident Confident

Ci

f
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21. ,In your personal opinion, how much difficulty does each of the following factors pose for
vocational technical education graduates when they are attempting to obtain jobs?
(Check the appropriate box for each of th following factors.)

Very Much Much Sane Little Very Little No
Difficulty Difficulty Difficulty Difficulty Difficulty Opinion

a. Students acquired job skills
that are too specific Li u

b Students do not have specific
job skills Li 0 %It

c. Students must compete with
experienced workers for jobs

d Students are unwilling to move
to a different location for jobs

El

0

e Lack of job openings

f Job discrimination because of age

g. Job discrimination be use of se's r U t
h Job discrimination because of

racialiethitic backgrowid

1 Union restrictions Li 0 0 - 0

j Entry ievei jobs offer only
minimum wage

i

FI 0 0
1"

k Lack of transportation to jobs

i Lack of certificate or associate
degree

1 I El

0 Li

rn Other, please ,perify

224
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. SECTION III:

BACKGROUND INFORMATION

S

22. In what year were you born? (Write the year on the blank.)

Year

23. What is your sex?

a

Fem. ale t Male

24. What is your ethnic origin? (Check one.)

American Indian or Alaskan Native

0 Asian American or Pacific Islander

Black, not of Hispanic Origin

Hispanic

White, not of Hispanic Origin

Other; please specify:

25. Your present marital status is: (Check one.)

Married

Separated

Divorced

Widowed

Single, never married

225
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26. Please check the highest level of education your father (or male head of family) and mother
(or female head of family) completed.

Father Mother

Under 7 years of school

LI 7 to 9 years of school

10 to 11 years of school (part high school)

High school graduate

1 to 3 years of college (also business school),

Four-year college graduate

Professional (beyond four-year college)

Don't know

27. Please check'the kind of job your father (or male head of family) and mother (or female head of
family) have. If you are not sure of the lob category, pleas'. check "OTHER" and write the
name of the job in the blank.

Father Mother

ri 1 CLERICAL (such as bank teller, bookkeeper, secretary, typist, mail carrier, ticket agent)
O CRAFTSPERSON (such as baker, automobile mechanic, machinist, painter', plumber,

telephone installer, carpenter)

El FARMER, FARM MANAGER

HOMEMAKER

LABORER (such construction worker, car washer, sanitary worker, farm laborer)
111 MANAGER, ADMINISTRATOR (such as sales manager, office manager, school

administrator, buyer, restaurant manager, government official)

MILITARY (such as career officer, enlisted man or woman in the Armed Forces)

OPERATIVE (such as meal r utter, assembler, machine operator, welder, taxicab, bus
or truck driver, gas station attendant)

PROFESSIONAL (such as accountant, artist, member of the clergy, dentist, physician,
registered nurse, engineer, lawyer, bbrarran, teacher, writer, scientist, social worker,
actor actress)

PROPRIETOR OR OWNER (such as owner of a small business, contractor,
roctatirant owner)

PROTECTIVE SERVICE (such as deter live, police oftir er or guard, sheriff, firefighter)
SERVICE cal( h itrtitidfl Until t It al nurse, private household worke,
idnitor waiter to Irhotress)

SALES (such as sale ,persoic arlvet hsing or insurance agent, real estate broker)

T ECHNICAL (such as dr attsucrson, verlit.al or dental technic kw t`oniputer ptoorammer)
OTHER Father

Mother

DON'T KNOW.
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SECTION IV:

ADDITIONAL COMMENTS

28. Briefly indicate specific recommendations you would make to help your school increase its
job placement rates.

THANK YOU FOR YOUR HELP,

227 21.
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CONFIDENTIAL:
FOR RESEARCH USE ONLY

JOB PLACEMENT
IN VOCATIONAL-TECHNICAL EDUCATION

Conducted by.
The National Center for
Research in Vocational Education,
The Ohio State University

Why we nee your help . .

S I l'I)FN I

FEDAC No. S 208
Exp. Date: 10/81

Sponsored by:
Office of Vocational an Adult Education
U.S Department of Education
In cooperation with your State
Postsecondary Vocational-Technical
Education Governing Agencies

Yo r school is helping in a national study on vocational-technical education. You have been selected as arepresentative of your school to help with this job placement study Your answers are very important,and will help to improve vocational-technical education. This study, authorized by P.L. 94-4824s voluntary.

How you can help ...

On the next page, you will find questions about vocational-technical education students finding jobs. Mostquestions can be answered by placing an "X" or a check mark "V" in the box, or by filling in the blanks.Please answer all items as' accurately as possible. If you are unsure of an answer, leave that question or thatpart of the question blank.

Example 1

Example 2

How many full-time jobs have you had since leaving your vocational-technical
education program'

In your personal opinion, how important are the following factors for vocational-technical
education students in obtaining jobs? (Check the appropriate box for each of the following.)

Extremely Very Somewhat A Little Not at AllImportant Important Important important Important

1 Appearance

2, Grades

3 Personality

Please return the completed questionnaire in the postage-paid, pre-addressed envelope provided. Th?nk you foryour help

We protect your confidentiality to the fullest extent allowed* law eke code found on the last page of thisInstrument indicates the state in which you live, the school, and a number identifying you as the person respondingto this questionnaire However, in the analysis no information will he associated with your name

ED752 8
FEDAC No S 208
Exp Date 10 81
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JOB PLACEMENTIN VOCATIONAL-TECHNICAL EDUCATION

SECTION I:

YOUR EXPERIENCES IN VOCATIONAL-TECHNICAL EDUCATION

1. In which vocational-technical education program area were you enrolled during the school year
1978-1979? (Check one. If you were in more than one program area, check the one in which
you had the most courses.)

Li Agriculture

LA Distribution
/

L I Health Occupations /
LI Occupational Home Egonomics

li Office Occupations

LI Technical (e.g., engineering, computer Programming) 5 .
LI Trade and Industrial (e.g., welding, drafting, electronics, printing)

11 Other; please specify

2. How many courses did you complete while in the above program area?

3. What was your major reason for enrolling in the program area you checked in question #1?

Li To acquire skills needed for obtaining first job

ri To upgrade skills in occupation where previously or currently employed

H To acquire new skills in order to change occupations

17, Was unable to attend a 4-yea'r college or university

Parents encouraged enrollment in program area

li- Had no definite reason for enrolling in program area

U Other reason, please specify.

It

/



If you completed the program of study you checked in question # 1,
answer the following question. If not, skip to question #5.

4. Upon completic .1 of the program checked in question 41, you received: (Check one.)

Associate Degree

H Certificate of Conoletion

Program completed but no formal award was given

Other, ple'ase specify: ,

v

5. The majority of classes you attended during the school year 1978-1979 were held during
(Check one.)

Daytime hours (8 00 a.in -5.00 p.m.)

H Evening hours (after 5.00 p.m.)

LI Other; please specify

6. During your last year in high school your grade's usually were: (Check one )

Outstanding ("Al Above average ("B") n Average ("C")

Below average ("D") 'J Not passing ("F")

In all courses in which you were enrolled in 1978-1979, your grades usually were (Check one.)

Outstanding ("A") ; Above average ("B") 4, 1 Average ("C")

Below average ("D") Not passing ("F")

8. In the vocatIonal-tocimical education courses in which you were enrolled in 1978-1979, your
grades usually were (Check otie )

Ouist3ndinq ("A") Above average ("B") Average ("C")

Below average ("D") Not passing ("F")

23C
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9. In your vocational-technical education program, what methods were used to instruct you in
the following activities? (Check all that apply.)

a Writing - resumes

b. Locating available jobs

c. Filling out a job application El

d. Setting up job interviews

e. Participating in interviews with prospective employers

f. Obtaining job information (e.g., salary, benefits)

11.
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10. When enrolled in vocational-technical education classes in 1978-1979, were you ever tested
on your ability to perform the folio ng activities?

. (Check the appropriate box for each f the following.)

a. Writing resumes

b. Locating available jobs

c Filling out a job application

d. Setting up job interviews

e Interviewing with prospective employers

f Obtaining job information (e g , salary, benefits)

Yes No

- 11. While in school in 1978-1979, did you hold a part-time or full-time job, including work-study
or cooperative education program (CO-OP)? (Check one.)

Yes, ANSWER THE FOLLOWING QUESTIONS

n No, SKIP TO QUESTION #12.

231
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PLEASE CHECK THE KINDS OF WORK EXPERIENCES YOU HAD WHILE IN SCHOOL IN
1978-1979. FILL IN THE BLANKS FOR EACH WORK EXPERIENCE YOU CHECK. (LIST
YOUR MOST RECENT THREE 'JOBS BEGINNING WITH YOUR MOST RECENT JOB FIRST.)

11a. Work-Study:

Job Title
Average hours

per vveek
Length of time

at job
Wage per hour

before taxes

.t

11b. u Cooperative Education Program (CO-OP):

Average hours
Job Title per week

year(s) / month(s)

year(s) / month(s)

year(s) / month(s)

Length of time
at job

/hr.

. /hr.

. /hr.

Wage per hour
before taxes

-V-

year(s month(s)

year(s) month(s)

year(s) / month(s)

/hr.

1 lc. 0 Part-time/Full-time Job, other than work -study or cooperative education jobs:

Job Title
Average hours

per week
Length of time

at job

/hr.

. /hr.

Wage per hour-
before taxes

year(s) / month(s)

year(s) / month(s)

year(s) month(s)

/hr.

/hr.

/hr.



12. Which of the following counseling services are available to studei its in your school?
(Check all that apply.)

a. Psychological counseling

b. Counseling on course selection

O c. Counseling on future educationalopportunities

4 Counseling on career possibilities

e. Counseling on career selection

f. Providing recommendations for students to employers

g. Other counseling services;-please specify:

r.
13. Have you obtained assistance from any of ,he following counseling services inour school?

(Check all that apply.) .

O a. Psychological counseling

b. Counseling on course selection

c. Counseling on future educational opportunities

d. Counseling on career possibilities

0 e. Counseling on career selection

f. Providing recommendations for students to employers

O g. Other counseling services; please specify:

14. Which of the following placement services are available to students
\
in your school?

(Check all that apply.)

a. Assistance in advanced educational placement

b. Training in job seeking skills (e.g., seeking sources of job information,
identifying available jobs)

c. Training in job obtainment skills (e.g., preparing job applications,
participating in job interviews) ,

d. Contacting employers about jobs for students

e. Working with public employment services regarding job placement of students
4

f. Working with private employment agencies regarding job placement of students

71 g. Referring students to job openings

h. Information about job openings

233
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15. Did you obtain assistance from any of the following placement services iri your school?
(Check all that apply.)

E a. Assistance in advanced educational placement

b. Training in job seeking skills (e.g., seeking sources of job information,
identifying available jobs)

c. Training in job obtainment skills (e.g., preparing job applications,
participating in job interviews).

d ,Contacting employers about jobs for students

e W rking with public employment services regarding job placement of students

f. W rking with private employment agencies regarding job placement of students

t g. eferring students to job openings

h. Information about job openings

16. How would you rate your school's petformance in providing the fol4ring placement activities
to vocational-technical education students?
(Check fhe appropriate box for each of the following activities.)

Don't
Exceent Good Fair, Poor Failing Know

a. Providing assistance advanced
educational placement

b P. ovioing training in job ser king skids
to g seeking sources of job information. 0 0 0
identifying available jobs)

c Providing training in job obtainment
skills le g . preoaring job applications, 0 117,

participating in job interviews)

d Contacting employers about jobs
0 0for students

e Working with pu'a.c. employment services r, 0tegyoing Job chat .man t of students

f. Work:nu with pr watr empio,ment agencies f -1
regarding job placement of student.,

q Referring studntc fr) Joh opening,

. r P7(ividirig AO011t (alepo, t
[2,

Prov.iing infoPaiinn about job 0., niraty,

Other pidCerl'01 At plt-1W SOPtity

I 7 Has anyone from your st.hocii contacted you redardmg your employment status since you
left school'

Yps N(
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SECTION II:
YOUR EXPERIENCES AFTER LEAVING VOCATIONAL-TECHNICAL EDUCATION

.18. What did you do within six months after leaving school? (Check all that apply.)

a. Obtained a part-time job

b. Obtaired a full-time job

c. Became self-employed (or became employed in family-owned busine(s)

d. Enrolled in a vocational-technical education program in a different school

e. Enrolled in a nonvocational-technical education program in a different school

f. Entered the military service

g. Was unemployed

h. Other; please specify:

19. If you DID obtain a job- (full-time or part-time) after leaving school, answer the following
questions. If not, skip to question #25.

Please list the first three jobs you had after leaving school. (List your first job fire.)
f.

t

1st Job

2nd Job

3rd Job

e,

Job Title
Average hours

per week
Length of time

at job
Wage per hour

before taxes

235
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20. When you obtained your first job, did school staff perform any of the following activities?
(Check the appropriate box for each activity.)

a. Send employer a written recommendation LJ Li

b Make telephone call to employer recommending you C3

c. Provide you with information regarding the job
(e.g., wages associated with the job, benefits
included in tfie job)

F-1
3

rr
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d Provide employer with information regarding You
(e.g , your age, your class performance courses
taken by you)

Ll Li

21. Of what help was each of the following to you in finding your first job after leaving school?
(Check the appropriate bcfx for each of the following.)

Very Very
Much Much Some Little Don't
Help Help Help Help Help Know

a. Vocational-technical education teacher

b. Cooperative education coordinator/teacher rt 0 0 0 0
c Guidance/vocational counselor

d. School job placement service D D

e Parents

f Relatives other than parents

g Friends

h Former vocational-technical education
students who have jobs 0 0

r. Newspapers

TV and radio r-]

k Public employment ser,ice

Private employment service 0

m. Other sourcc, please spPcify 11

2 3ti



22. How similar were the work skills you learned in your vocational-technical education program
to the work skills you used in your first job after leaving school? (Check one.)

Same as skills learned

0 Somewhat related

Li Slightly related

I I Not at all related

23. How well did your vocational-technical education program prepare you for your first job?
(Che,* one.)

C Excellent preparation ( I Fair preparation

Good preparatio I ;, Poor preparation

24. Of what help were the following factorSts in obtaining your first job after leaving school?
(Check the:appropriate box for each factor.)

Very Very
Much Much Some Little Little Don't '
Help Help Help Help Help Know

a. Basic educational Skills, such as writing,
reading, and mathematics Pi Li

0b Occupational skills and competencies

c. Human relations skills

d. Acceptable work attitudes and values

e Pre.vious work experiences

f Other factors, please specify

' Li

[1 Fl a

11 (_I

H H 0

25. If you did not obtain employment after leaving school, what were your reasons for not getting
a lob? (Check all that apply.)

ri a. Transferred to a 4-year college curriculum

LI b. Could not find employment

Ll c. Did not want employment

[1 d. Other, please specify. t

! 3 7
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26. In your p sonal opinion, how much difficulty does each of the following factors pose for
VOcational technical education graduates when they are attempting to obtain jobs?
(Check th appropriate box for each of the following factors.)

a Students acquired job skills
that are too specific

Very Much
Difficulty,

Much
Difficulty

Some
Difficulty

Little
Difficulty

Very Little
Difficulty

No
Opinion

fl
.,

Fir i---1
1_,.,

b. Students do not have specific
gob skills

0 0
c. Students must compete with

experienced Workers for jobs

d Students are unwilling to move
to a different location for jobs

[1

e Lack of job openings
r

Li

f Job discrimination because of age 1

q Job discrimination because of sex [7: r 0

Li L7 '0
h Job discrimination because of

racial/ethnic background

Union restrictions LI J

I Entry level jobs offer only 7 Dminimum wage

k Lack of transportation to lob; 0 0 -I
I Lack of certificate or associate

degree

m Other please spocify

2311
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SECTION III:

BACKGROUND INFORMATION

27. In what year were you born? (Write the year on the blank.)

Year

28. What is your sex? Female Male

29.

i

What is your ethnic origin? (Check one.)

American Indian or Alaskan Native

Asian American or Pacific Islander

Black, not of Hispanic Origin

Hispanic

White, not of Hispanic Origin

Other; please specify:

30._ Youepresent marital status is: (Check oQe.)

Married

Separated
...

Divorced

Widowed
f--

[1 Single, never married

239
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31. Please check the highest level of education your father (or male head of family) Ind mother
(or female head of family) completed

Father Mother

Under 7 years of school

0 7 to 9 years of school

Ci 10 to 11 years of school (part high school)

High schoial graduate

111 1 to 3 years of college (also business school)

Cl Four -''bar college graduate

'Prolessional (beyond four-year college)

Don't know -

32. Please ch the kind of job your father (or male head of family1 and mother (or female head of
family) have, f you are not sure of the job category, please check "OTHER" and write the
name of the job in the blank:

Father Mother

CLERICAL (such as bank teller, bookkeeper, secretary, typist, mail carrier, ticket agent)
CRAFTSPERSON (such as baker, automobile mechanic, machinist, painter, plumber,
telephone Installer, carpenter )

FARMER, FARI,1 MANAGER ,

HOMEMAKER

LABORER (such as construction worker, car washer, sanitary worker, farm laborer), MANAGER, ADMINISTRATOR (such as sales manager, office manager, school
fa

administrator, buyer, restaurant manager, government official)

MILITARY (such as career officer, enlisted man or woman in the Armed Forces)

OPERATIVE (such as meat cutter, assembler, machine operator, welder, taxicab, bus
-V> or truck driver gas station attendant)

I

PROFESSIONAL (such as accountant, artist, member of the clergy, dentist, physician,
registered n ince, engineer, lawyer, librarian, teacher, writer, scientist, social worker,
actor, act,

PROPRIETOR OR OWNER (such ak owner of a small business, contractor,
resmurant °wore)

er101 ECTI VE SER VICE (sit( ti as detective mini" officer o' guard sheriff, firefighter)

SERVICE t.uchas barber beautician, praiJical our sr, private household worker,
(druid!, vvaitrir or Aaltres.)

SALES (stir I, 34 salesperson, atlyer iln,irrance agent real estate broker)

TECHNICAL ( se- draft,peaiii, medical or unnial technrciat(-r orriptiter programmer I

OTHER Father

Mother

DON'T KNOW

24 (I



SECTION IV:

ADDITIONAL COMMENTS

33 131 lefty indicate specific recommendations you would make to help your schoct increase its
lob placement rates.

THANK YOU FOR YOUR HELP

)
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APPENDIX C

SELECTED TABLES FROM THE ANALYSIS
OF DATA FROM THE MAIL QUESTIONNAIRES
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TABLE 1

JOB PLACEMENT RATES OF THE POSTSECONDARY
INSTITUTIONS PARTICIPATING IN THE STUDY

Mail
Questionnaire

Site
Number

Placement
Rate

Designation

Mail
Questionnaire

Site
Number

Placement
Rate

Designation

State Aa State Ca

1 High 17' Low
2 High 18
3 Low 19 Low
4 Low, 20 Low
5 Low 21 High6b Low 22b High
7 High 23 Low
8 High 24 Hiph

State Ba State Da

9 Low 25b High
10 High 26 Low
11 High . 27 Low
12 Low 28 High
13b Low 29 High
14 Low 30 High
15 High 31 High
16 Low

a The median placement rate was calculated individually for
each state in the study. Postsecondary schools with rates
below the median split were classified as low placement sites
while those above were classified as high placement sites.
Placement rates were those reported 5y the state vocational
education agencies for 1979. The median for the states was:
A = 96, B = 83, C = 68, n(i D = 55.

b Also served as case study site.



4

TABLE 2

ENROLLMENTS REPORTED FOR PARTICIPATING POSTSECONDARY INSTITUTIONS

Type
inrollment In

of Site 1979 Enrollments Vocat1onal...TechnIcal

Slte No, FuHtIme Parttlme Programs at Case Study Site

State A

1-110h Job

Placement 1
1,664

(C) 1,774 In 25 programs

2 425 C )

4 1,774 (C)
6b 574 ( )

7 2,353 (C)

Low Job
Placement 3 710

(c)

5 146
(C)

8 571
(c)

State B

High Job 10 604' 952

Placement 11 3,207 7,592
15 1,159 2,381

Low Job 9 194 325

Placement 1

13b
1,602
7,893

2,048
12,871 8,600 In 21 programs

14 1,257 . 1,393
16 3,096 8,007

State C

141qh Job 21 2,388 6,977 555 In 28 day programs

Placement 22b 2,509 2,479 673 In 25 night programs

23 6,519 16,333
24 1,95/ 3,929

Low Job 17 861 2,348

Placement 18 4,306 10,004

19 1,798 3,250

20 637 947

State 0

Hlah Job
Placement

25h
28

1,123
2,299

1,128
2,645 258 In 16 programs

30 2,026 4,345

Low Joh 26 2,504 4,030

Placement 27 2,399 3,831
29 1,897 2,275
31 2,456 2,444

8Amor1-an Association of Community and Junior Colleges 1980 Community,

Junior, and Technl,_ College Directory. Washington, D.C.: AACJC, 1980.

tr-77Served AS both CASA study and mn11 questIonnnlre site.

C Not available.

2 4 ()
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TABLE 3

CHARACTERISTICS OF CASE STUDY SITES

Case
Site

State/Mail
Ouestionnaire

Site Description Enrollment
Vocational Technical

Programs Offered

'A
Area

Vocational
Technical

School

B

Community
College

C

Community
College

0
Community
College

State A
Site 6

State 8
Stte 13

State C
Site 22

State D
Site 25

single building in
downtown area

total students: ,1,774 25 programs: accounting, data proces-
vocet.lonal technical sing, agribusiness, transportation,
students construction, drafting, secretarial,

health care, communications and media,
manufacturing, marketing and distri-
bution, commercial goods, and public
service.

multi-building spacious total st440Ots: 7,893
campus in downtown fulltime, 12,871
area; vocational- parttime students,
technical located in 8,600 vocational
two buildings technical students

concentrated multi-
building campus in
inner city area;
vocational-technical
programs located in
several buildings

single energy-saving
building on edge of
town; vocational-
technical program
located throughout the
building

total students: 2,509
fulltime, 2,479 part-
time, 555 day voca-
tional, 623 night
vocational

total students: 1,123
fulltime, 1,128 part-
time, 258 vocational
technical students

21 vocational programs: m;

management, fire science; law en-
forcement, real estate, nursing,
engineering technology, drafting, data
processing, home building, radio-TV,
mortuary science, dental assisting,
business technology.

J6 programs: accounting, early
childhood education, fire science,
graphic design, industrial technology,
recreation management, marketing,
communication, nursing, secretarial,
production management, etc.

28 day and 25 night programs: busi-
ness, including accounting mgmt.,
secretarial, real estate, data
Processing, etc. Technical education,
IncIdding art, auto body, cabinet
making, diesel technology,
electronics, fast-food, nursing, tele-
communication, welding, etc.

2 66



TABLE 4

POPULATION OF THE STUDY SITES

TYPe
of

Site
Site
No.

Population

1970° 19801)
Percent
Change

ot State A

HIah t 154,712 195,998 27
Job 2 26,373 30,982 18
Place- 4 38,826 41,772 8
cent 6 220,693 222,229 >1

7 16,821 19,871 18
Mean 91,485 102, 160 f4

Low

Job 3 44,409 46,256 4

Place- 5 24,372 29,336 20
cent 8 960,080 941,411 2

Mean 342,954 339,001 9

State B

High
Job 10 69,812 195,940 15
Place-
cent

11

15
1,327,695,

83,225
1,556,549

89,796
17

8
Mean 526,911 614,095 14

Low 9 359,29°1 479,899 34
Job 12 68,904 75,301 9

Place-,
ment

13*
14

830,460
26,466

988,800
42,606

10

61
16 295,516 419,335 .42

Mean 316,178 401,188 31

24 3
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TABLE 4
1c-ntInued)

POPULATION OF THE STUDX SITES

Type,
of Site

Site No.

Population

1970e )980h
Percent
Change

State C

High 21 1,071,446 1,105,379 3

Place- 22* 1,357,854 1,861,846 37
ment 23 7,041,980 7,477,657 6

24 7,041,980 7,477,657 6

Mean 4,128,315 4,480,635 14

-
Low 17 682,233 . 893,157 31

Place- 18 1,357,854 1,861,846 37

ment 19 105,690 155,345 47
20 33,225 39,732 20

Mean 544,751 737,520 34

State

High 25* 59,210 64,317 9

Place 28 '735,190 650,142 12

ment 30 637,887 633,632 >1,
31 459,050 443,018 4

4-

Mean 4-72,834 465,940 2

Low 26 537,887 633,632 18

Place- 27 333,314 405,437 22
ment 29 474,641 7

Mean 438,501 504,507 15

* Case study site.
8U4S4 Bureau of ihe Census.
Housino, Advance Reports.
1981

Bureau of the Census.

4ot

)980 Census of Population and
Washington, DC: GPO, March,

County and City Data Book,
1977.. Washington, DC: GPO; 1978.
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TABLE 5

ETHNIC ORIGIN DISTRIBUTION
OF POPULATION OF STUD.Y SITE COUNTIES

Type
of

Site

Site

No.

Total

Population
1980a

Percent of Population by Ethnic Originb

Whites Blacks AmeriCan

. Indians,
Eskimos or
Aleutes

Asians

Pacific
Islanders

Spanish
OrigInc

Other

STATE A

High 1 195,998 98 >1 I 1 1
>1

Job 2 30,982 87 >1 13 >1 >1 >1

Place- 4 41,722 99 >1 >1 >1 >1 >1

ment 6d 222,229 98 >1 1
>1 >1 >1

7 19,871 97 1 1 1 >1 >1

Mean 102,160 96

Low 3 46,256 99 >1 >1 >1 >1 >1

Job 5 29,336 94 >1 6 >1 >1 >1

Place- 8 941,411 -94 4 1 1 1 1

ment Mean 339,001 96

STATE B

High 10 195,940 76 19 >1 5 12 1

Job 11 1,556,549 74 18 >1 1 10 8

Place- 15 89,796 '91 7 1 >1 2 1

ment Mean 614,095 80

Low 9 479,899 59 4 >1 1 62 36

Job 12 75,301 77 22 >1 >1 1 >1

Place- 13d 988,800 81 7 >1 . 1 47 11

ment 14 42,606 88 11 >1 >1 15 1

16 419,335 78 11 >1 1 17 10

Mean 4Cp,188 77

STATE C

High 21 1,105,379 67 18 1 8 12 6

Job 22d "1,861,846 81 6 I 5 15 7

Place- 23 7,477,657 68 13 1 6 28 13

ment 24 7,477,657 68 13 1 6 28 13

Mean 4,480.635 71

Low 17 893,157 82 5 1 2 19 9

Job 18 1,861,846 81 6 1 5 15 7

Place- 19 155,345 90 2 1 2 10 5

ment 20 39,732 92 2 4 >1 5 2

Mean 737,520 87

STATE 0

High 25d 64,317 99 >1 >1 >1 1 >1

Job 28 650,142 74 20 >1 2 6 4

Place- 30 633,632 97 1 >1 >1 3 2

ment Mean 465,940 90

Low 26 633,632 97 1 .

1 >1 3 2

Job 27 405,437 96 2 >1 >1 1 1

Place- 29 474,641 96 1 >1 >1 2 2

ment 31 443,018 89 8 >1 >1 5 4

Mean 504,570 95

aUnited States Bureau of the Census. 1980 Census of Population and Housing: Advance Reports.

Washington, DC: Government Printing Office, March, 1981.

bPercentages do not always total 100 due to rounding.

CThe individuals Included In this category are Also Included In previous classification, such

as 'white' or 'other'.

dServeod as both case study and mail questionnaire site.

2 5 0



TABLE 6

1979 UNEMPLOYMENT
RATE$ FOR THE STUDY SITES

Type
of

Site

Site
No.

Unemployment
Rates

Type
of

Site

Site
No.

Unemployment
Rates

State A State B

High 1 1.8 High 10 5.2
Job 2 6.4 Job 11 3.4
Place- 4 7.1 Place- 15 4.5
:rent 6b 5.8 ment

7 7.5

Mean 5.7 Mean 4.4'

Low 3 5.3 , Low 9 7.9
Job 5 8.1) Job 12 7.1
Place- 8 3.3 Place- 13b 5.7
ment ment 14 6.0

16 3.1

Mean 5.5 Mean 6.0

State C State D

High 21.. 5.9 High 25b 4.7
Place- 22b 6.3 Place- 28 6.5
ment 23 5.5 ment 30 6.2

24 5.5 31 5.0

Mean 5.8 Mean 5.6

Low 17 6.2 Low 26 6.2
Place- 18 6.3 Place- 27 6.7
ment 19 5.0 ment 29 6.9

20 12.1

Mean 7.8 Mean 6.6

aSource: 1979 annual average unemployment rates for counties
published by state employment agencies.

bServed as both case study site and mail questionnaire site.
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TABLE 7

PER CAPITA INCOME FOR THE STUDY SITES

Type Site Per Capita I ncomea- Site Per Capita Income
of No. 1977 No. 1977 .

Site

State A State B

High ! 1 $5,896 10

Joh 2 4,411 11 $5,742
Placement 4 5,072 15 6,845

6b 5,769 5,220
7 4,167

...

Mean $5,083 $5,936

Low 3 $4,822 9 $4,326
Job 5 4,764 12 5,195
Placement 8 6,569 13b 4,681

14 4,117
,-16 5,766

Mean $5,385 $4,817

State : State D

HEoh 21 6,397 25b $5,488
Joh 22b 6,308 28 5,088
Placement 23 6,661 30 6,72

74 $3,431 31 4,925

Mean. 1,699 $5,443

Low 17 $6,676 26 $5,326
Joh 18 5,101 27 5,053
Placement 19 5,972 29 4,403

20 4,861

Mean $5,653 $4,927

CSource: u.S. Bur,.au of the Census. 1977 Statistical Update of

the 1070 Census, Raced on t'if, 1975 lnrome Tax Returns.
Washinoton, DC: (-oyernment Printing Office, 1978.
bCase study s1te's

I
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'TABLE 8

DISTRIBUTION OF PARTICIPATING POSTSECONDARY INSTITUTIONS
AND RESPONDENTS BY STATE FOR THE MAIL QUESTIONNAIRE

Type Number of Number of
of Postsecondary ,Questionnaires Number

%

of Percent Percent of
Site Institutions Malled8 Respondents Responding Total Respondentsc'

State A

HPS 5 1,916 564 29 22
LPS 3 1,419 436 31 17

State B

HPS 3 580 194 33 7

LPS 5 2,171 501 23 19

State C

HPS 4 R41 206 24 8

LPS 4 -2,?44 244 11 9

State 0

HPS 4 1,015 272 27 10
LPS 3 797 182 23 7

Totals 31 10,983 2,599 24h 99d

a Numbers do not Include questionnaires that were undeliverable
by the post office department

bMean of percents returned
cPercent of returns for this group divided by 2,'599
d Total may not equal 100 percent due to rounding,
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TABLE 9

DISTRIBUTION OF RESPONSES TO THE
MAIL QUESTIONNAIRE BY RESPONDENT TYPES

Number Number

Type of Percent, of Percent

of Questionnaires of Total Questionnaires of Total Percent
Ma:reda Returned Returnedb fieturnedcRespondent Mailed

Deals /Directors 31 .3 22, I 71

Teachers 1,92,5 18 646 25 34

Counselors 142 1 64 2 45

Job

Placement
SpecIallsts 26 .2 18

1

1 69

Advi'sory

Committee
..

Members 730 7 308 - 12 42

..S

Employers 915 8 338 13 37

Current
Students 2,764 25 566 22 21

..

Former

Students 4,450 41 635 24 14

Totals 10,983 100 2,599 100 24

a The number of duestIonnalres mailed to a respondent group divided by the

total mailed, 10,983.
bThe number of questionnaires returned by a respondent group divided by

the total, 2,599, returned. ,

cThe number of questionnaires returned for each respOndent group, divided
by the number sent '10 the respondent4groue.

,..-- 254
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TABLE 10

NUMBER, OF RESPONSES TO TAE MAIL QUESTIONNAIRE BY TYPE OF SITE

Respondent Groups
Type

Dean/
Site Director Teachers Counselors

Job

PI acemAnt

Specialist
Advi sory

Council Employers
Cur rent

Students
Former

Students

State A

HPS 3 146 10 5 77 4 66 132 125

LPS i 124 6 0 ?7 45 70 163

Total 4 270 16 5 104 111 202 288

State B

HPS 2 31 I 12 55 62 30
hi
tin

LPS 5 153 10 5 55 67 147 59

Ui
Total 1 184 11 6 67 122 209 89

State C

HPS 3 58 18 2 31 21 24 49

PS 4 53 5 1 30.4_, 35 29 87

Total 1I 1 23 3 56 53 136

State D

HPS 3 52 6 1 39 24 71 76

LPS 1 29 8 3 37 25 33 46

Total 4 81 14 4 76 49 104 122
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Tell:: 11

NUMBER AND TYPES OF INDIVIDUALS INTERVIEWED AT THE CASE STUDY SITES

State/SIte

Current/
Total State Level School Former

Individuals Individuals Personnel Students

Employers/
Community
Memtrers

R

State A, 06 55 10 17 12 16

State 8, 013 55 4 22 15 14

State C, 022 48 5 18 10 15

State D, #25 103 5 42 42 14

Total 261 24 99 79 59
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TABLE 12

SELECTED INFORMATION ABOUT
THE BUSINESSES AT THE STUDY SITES

Type Site Total Businesses Businesses
of No. Businesses Haying Haying

Site 19798 10 -19 100..249
Employees Emp)oyees8

19798

State A

High 1 2,559 327 40
Job 2 659 101 7

Place- 4 968 110 3
ment 6b 4,307 624 50

7 312 42 2

Low 3 968 149 19
Job 5 537 71 10
Piece...

ment
8 23,692 3,430 639

State B

High 10 3,451 444 37
Job 11 40,741 5,282 834
Place-
ment

15 1,916 193 32

15,369 1,973 301

Low Job 9 7,831 1,120 137
Place- 12 1,549 189 20
ment 13b 4!07,750 2,317 266

14 634 64 7

16 9,510 1,263 127
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TABLE 12

(continued)
SELECTED INFORMATION ABOUT

THE BUSINESSES AT THE STUDY ,SITES

Type
of

Site

Site
No.

Total
Businesses

1919a

Businesses
Having
10-19

Employees

Businesses
Having
100-249

EmpIoyeese
1979a

State C

High 21 23,420 3,126 347
Place 22b 36,066 4,558 458
ment 23 164,389 21,196 3,147

24 164,389 21,196 3,147

Low , 17 14,068 1,806 156
Place 18 36,066 4,558 458
ment 19 3,459 416 22

20 1,063 82 5

State D

High 25b 1,252 145 23
'Place 28 16,755 2,264 413
cent 14 12,343 4.--,6v0 226

31 8,745 1,116 178

Low 26 12,313 1,600 226
Place 27 6,634 ,808 95
cent 29 8,677 1,032 184

aU. S. Burerau of the Census. County Business Patterns
1979. Washington, D.C.: Government Printing Office; 1981.

bServed As both case study site and mall questionnaire site.
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TABLE 13

DISTRIBUTION OF SIZES OF FIRMS REPRESENTED BY
EMPLOYERS RESPONDING TO THE MAIL QUESTIONNAIRE

Type
of

Site

Number
of

Respond-'
ents

Percent of Firms by Hfimber of Employees

>10
10-
99

100-
499

500- 1000--I
.

999 2499 <2'500
No

Respons,e Totalsa

State

MPS 66 21 41 26 6 6 0 0 100
LPS 45 16 33 18 7 16 11 0 101

State B

Hi'S. 55 7 16 36 13 11 16 0 99
LPS 67 13 34 21 8 8 16 0 100

State C

HPS 21 19 0 14 10 29 24 5 101
LPS 35 29 51 17 3 0 0 0 100

State D

WPS t 24 -13- 42 21 8 17 0 0 101
LPS 25 8 20 36 16 .8 8 4 100

a Totals may not equal 100 percent due to rounding
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TABLE 14

DISTRIBUTION OF TYPES OF FIRMS REPRESENTED BY
EMPLOYERS RESPONDING TO THE MAIL QUESTIONNAIRE

Type
of

Firm

Percent of Responses
StateState A State B C State D

HPS LPS HPS LPS HPS LPS HPS LPS

Agricultural 5 11 0 3 0 6 0 0

Manufactur
Ing

)15 13 31 19 5 9 17 24
.,.//

Construction 2 7 0 3 5 0 0 0

Transpor
tation 3 2 0 5 0 9 0 0

Utilities 3 2 6 5 5 0 0 0

Wholesale
Trade 5 2 0 3 0 0 0 0

Retail Trade 15 11 4 12 19 0 21 4

Finance 8 4 18 9 -10 14 0 16

Services 20 22 7 8 19 6 29 16

Fed. Govt. 0 0 6 6 5 3 0 0

Local /Stets
Govt. 11 0 2 8 19 29 4 8

Other 11 18 27 18 10 0 29 28

No Response 5 7 0 3 5 26 0 4

Total b 103 99 101 102 103 102' 100 100

a High Placement Sltas: Low,Placement Sites:
State N State

A 66 A 45
B 55 B 67
C 21 C 35
D 24 D 25

b Totals may not equal 100 percent due to rounding.
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TABLE 15

TYPES OF FIRMS IN CASE STUDY COMMUNTIES

Case
St,dy

State/Mall
Questionnaire
Site Major Types of Firms

Case A

Case B

Case C

Case D

State A,
Site 6

State B,
Site 13

State C
Site 22

State D
S!te 25

Shipping, mining, railroads, steel con-
struction

Manufacturing, agribusiness, electronics

Shipping, fishing, tourism, federal
governmen', military, manufacturing,
construction, ship building, higher
education

Diversified tool and die, paper mills,
Insurance, utility companies, small craft
businesses, higher education

\
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TABLE 16

CO4SIUNITY FACTORS AT THE CASE STUDY SITES

Case

Site
State/
Site

Community

Description
Population and

Mix
Attitude Toward Vocational

Technical Education
Other Postsecondary Opportunities

in the Community

Case A State A Urban; middle-.

(Vocational Site 6 sized city
Technical
School)

Casa 8
(Column I ty
College)

State B
Site 13

Case C State C
(Comeunity Site 22
Col lege)

Case D

(Ccomun 1 tiff

Col lege)

State D
Site 25

Urban ; fast - growing
city with casual

suburban atmosphere

95;000; declining;
99% white.

900,000 city;
1,040,000 SMSA
611 Minority

Urban; fast - growing. 1,800,000; 79%

Concentrates much white
of staters
population.

Rural town; largest 20,000; 99% white
In sparsely popula-
ted section of state

Strong work ethic;
strong ly valued
vocational technical
education

Casual work ethic;
valued vocational technical
education for upward nobility

Casual work ethic;
Vocat ion a 1-otechn I ca I

education one of
se.oral options to achieve
goals

Strong work ethic however
oriented towards four -year
postsecondary education.
Placed relatively low value
on vocational education

No other public postsecondary two-year
institutions; two four-year postsecondary
institutions.

Another branch of this community col lege;
no other public postsecondary two-year
institutions; several foir-year institutions
Institutions.

Numerous public two-year and four-year
postsecondary I nst I tut Ions.

No other postsecondary institutions
in the town. Several four -year
costsecor.dary institutions in the
surrounding region.



TABLE 17

RANKING OF GOALS FOR POSTSECONDARiVOCATIOARLAICHNICAL

EDUCATION BY POSTSECONDARY INSTITUFION'STAFF AND ENPLOVERS OHO RESPONDED TO THE MAIL OLESTIONNAIRE

Respondent

Piece Students In

Training Related Job

Provide Students With Piece Students In Job

Sicilia Needed to Obtain Not Necessarily Related Create Awareness of
A Job to Training Nerious Occupations

Provide Opportunity to
Explore %Parlous Jobs

Type Number &rant Who Nor con t Who Percent Who Percent Who Percent Who Percent of
of Parked Most Overall Ranked Most- Overall Ranker) 'Most Overall Ranked Afloat Overall Ranked Most Overall Non-Respond-Sit. RIIIIPondonts important Ranking Important tanking lewortents Ranking fecortant Ranking leportants Ranking *feta 6

Stet* A

Dean/Director PPS 3 0 0 67 1

IPS 1 0 0 100 0

h)
Teecher MPS 146 6 2 84 1

ON LPS 124 20 2 69 I
Lel

Counselor HAS 10 0 0 100 1

PPS 6 33 2 67 1

Job Placement MPS 5 40 2 60 1

Specialist LPS 0 0 0 0 0

Advisory Council HPS 77 10 3 66 1
Weber LPS 27 8 2 4 3

EPP I irforS IPS 66 3 3 0 0
LPS 45 0 0 74

284

33

0

0

I

0

0

0

0

4

2

0

0

0

O 2 3 -1 0
5 3 4 5 3 0

0 0

0 0

0 0

0 0

5 14 2 5 4 4

3 12 8 2 67

8 6 2 83
4 13 2 4 3
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TABLE 17

(omit I nued)
RANKING OF & S FOR POSTSEONEMRY NNATICNAL.TECHN /CAL

"JUCAT ION BY POSTSECONDARY I MST 'IMO., STAFF MD ERR MRS 1610 RESPONDED TO 114E MAIL QUESTIONNAIRE

Rospondeat

Piece Students In
Training Related Job

Provide Students With Nalco Students In Job
Ski I Is Needed to Obtain Not Neeesser I ly Related Croats

t
At/liminess of

A Job to Training War taus Occupet Ions
Provide Opportunity to
Explore Various Jobs

Type Number fhiroont lifw Percent Who Percent Who Percent Who Percent Who Percent ofof of Ranked 'Meet Overall I Rooked Most Over,' 1 Rankod Most °oars' I Rankod "Moat °sera' I Ranked Moat Overal I Nonflespond.Site Roston/Mots Important! Ranking !to ftP Important* Ranking Important Ranking Important* Ranking ants a

Stet* B

Deeimeirector 2 0 0 100
LPS S 20 2 80 1 0

Teacher ICS 31 6 3 77 1 0 0 0 0 16 2 0h) LPS 153 6 2 76 1 0 0 6 2 3 3 0Ch
01Comoolor MPS 1 0 0 100 1 0 0 0 0 0 0 0LPS 10 20 2 40 1 0 0 20 2 20 2 0

Job Placemont ICS 2 0 0 100 I 0 0 0 0 0 0 0Wel al I et LPS s 0 0 40 1 0 o 0 0 20 2 60
Ado' eery Council ICS 12 17 3 58 1 0 0 25 2 0 0 0Member LPS 35 4 4 64 1 0 0 13 2 11 3 a

El/plovers ICS SS 2 3 65 1 2 3 18 2 2 3 11LrS 87 10 4 49 i 2 S 16 3 19 2 4



TABLE 17

(continued/

RANKING OF GOALS FOR POSTSECONDARY VOCATI076L-TECHNICAL

B)LCATION BY RDSTSECONDARY INGTITLWION STAFF AND EMPLWERS WHO RESPONDED TO THE MAIL OLESTIOPPA/ff

Respondent

ProvIde Students With Place Students4h Job

Place Students in 'Skills Needed t., Obtain Not Necessarily Related 11Create Awareness of

Training Related Job A Job to Training Various Occupations

N .

Provide Opportunity to

Explore illsrlous Jobs

Type Number Percerlt Who 'Percent Who , Fbroent Who Mordent Who Percent Who Percent of
of of Ranked Most Overall Ranked Most Overall Ranked 440st Overall Ranked "Most Overall Ranked "Most Overall Hon-Respond -
Site Respondents irportant Ranking Imporfent Ranking locortent Ranking imnortant* Ranking important Ranking ants

li
State C

Dean/Director IPS 3- . 0 0 67 I 0
IPS 4 0 0 50 I 0

Teacher, IPS
o

58

1

---- 2 72 . I 0

r
LPG 53 r 0 68 I .0

C71 Counselor IPS 18 II

-t-

2 72 1 0
IPS 5 0 0 40 I 0

Job Placement 2 0 0 , 50 I 0

Specialist 0 0 0 0 0

Advisory Council IPS 31 3 , 4 77 1 0
Member LFS 30 10 3 53, 1 0

Employers MPS 21 10t 3 48 al S

LPS 35 6 3 77 1 0

4

4

0 ., 0 -I 0 0 0 73

.0 0 0 50 1 0

0 10 2
.

0 OCl 7 F.

0 9 2 6 3 . 17

0 6 3 6
,....1

5,

0 0 0 20 2 40

0 50 .1 0 ; 0 0
0 100 -1

0 10 2 6 3 _y 4

0 27 2 3 4 7

4 24 2 ' 0 0 13

0 6 3 9 2 18
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TABLE 17

faint! need)
RANKING OF COALS FOR POSTSECONDARY VOCATIONIA...TECHNICAL

EDICATION BY POSTSECONDARY 1f6TITUTION STAFF AND 13411.016RS MO RESPONDED TO THE-41A). PLESTIONNA IRE

19
01
CII

Respondent

Tyr"

of
Slte

Rueter
of

Respondents

Piece Students In
TrainIngReiated bb

'

Provide Students With Piece Students In .bb
Skills Needed to Obtain Not Necessarily Related
A .bb to Training

... ,

Create Awareness of
Various Occupat ions
,

Provide Opportunity to
Explore Various Jobs

Fbroent of
Non-Reacano.
ants a

Percent Who
Ranked "Mast
laportant

Overall
Ranking

Percent Who
Ranked 'Mast
I aportent

Percent Mho
Overal I Ranked Most
Ran-i no liabrtantt

Ovnral I
tanking

Percent Who
Ranked "Most
ieenrienye

Over.) I
Ranking

Percent Who
Ranked ',Nast- Overall
inaartant tanking

Dean/Director

Teacher

Counselor

Job Pleceavet
sped api tat

II%
Advisory Camel,
Newber

.. .
E eel °yin;

IfS
LPS

IFS
LPS

WS
LPS

IFS
LPS

PS
LPS

IFS -
LPS

3

1

52

29

6
B

3

39

37

24

25 '

'

0

0

2
0

.

o

0

o

0

1

e

4

e

0
0

4

0

--.0

0,

0

0

s
4

4

3

w
100

0

r BI

ea

so

BB

0

50

51

70

46
, 71

State D
1

0

1

ir,

I

1

0

1

1

i

1

1

0

0

13

0

0
13 .

0

0
...

3

1

0

0

0

0

2

.0

0

2

0 '

0

4

3

0
o

0-
0

0

0 ,

17

0

100

50

18

16

17

e

0

0

0

0

3

0

I

12
i 2

3

3

0

100

0

14

33
0

o

0

13

3

21

13

-1

0

I

0

2

2

o

00

3

5

2

2

0

0

0

0

0

o

0
0

14

2

12

0

A

.
indicates that this goal is favored equally with one or Mr* 41dItionae goals by this respondent tromp.
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TABLE 18

WHO HAS'MAJOR RESPONSIBILITY FOR IDENTIFYING AND
CRITIQUING PhdLOSOPHY FOR VOCAT,IONAL- TECHNICAL EDUCATION AS

INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
No.

Type Res- State
of pond... Governing AdvIstary Dean/ Evaluation VoTech Vocational No Don't

Site ents Agency Committee Director Unit Teachers Counselor Other One Know Totalsa

, School

Research Guidance/

State A
T4

MPS # 3 33 0 .4.5 0 0 0 0 0

rLPS 1 0 4 0 100 0 0 v 0 0 0

1 State B

MPS 2 0 0 100 . r 0 0 0 0 0

N
LPS S 0 20 20 0 3 0. 0 0

4 r-.

State C

HPS 3 0 0 33 0 1 0 0 0
N

LPS 4 25 0 50 0 0 4e. 0 0

State 0

MRS 3 0 0 67 0 0 0

LPSiin 1 0 1-00 0 0 0 0 0 0

4

,

33 99

0 100

0 100
,

'60 100

67 100

0.
25 4100

33 100

c(
: 100

aTotal may not equal 100 percent due to rounding.
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TABLE 19

FREQUENCY WITH WHICH THE VOCATIONAL-TECHNICAL

EDUCATION PHILOSOPHY IS IDENTIFIED AND CRITIQUED AS INDICkTED
BY THE DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses

Type No. Re- .Once Once, Once
of spon- _Once .cvery Every Every
Site dents- A Year 2 years ,4 years 5 years Never

Don't ,

Know Totalsa

HPS

?'

3 0 .0

State A

0 33 j 9933 63 -

.LPS 100 4 0 0 0 0 ,100

.0°
State-B

-r
HPS 2 50 50

.
0 0 0 0 100

LPS 5 40 0 0 0 0
)

State G

HPS 3 100 0 0 0 C( 0 ' 100

LA'S 4 25 25 25 25
o

0 0 100

State D

HPS 6 33 33 0 0 0 33 99

LPS 1 0 100 -.0 0 0 0 100

a Total may nnt equal 100 percent due to rounding

268
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TABLE 20

WHO HASPR1MARY RESPONSIBILITY FOR ANALYZING VOCATIONAL - TECHNICAL EDUCATION
`.PIROGRAM OBJECTIVES AS INDICATED BY DEANS /DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Number --

School ,';

Type of Vocational Research Vocational -

of Respond- State Advisory Technical Evaluation Technical Guidance No Don't Totals
Site ents . Agency Committee Director Unit, TeaChers Counselor Other One Know

State A

HPS 3 0 0 33 0 33 0 0 0 33 99

LPS 1 0 0 100 0 0 0 0 0 0 100

State 8
. t

OS 2 0 0 0 0 50 0 0 0 504 1001 N)
0
'.0 LPS 5 0 40 40 0 0 0 0 0 20 100

State C ,

HPS 3 0 0 0 0. 0 0 0 100 100

4 25 0 25 0 0 0 0 0 50 100

State D

HPS "---3 0 33 33 0 0 0 0 0 33 99

_'
LPS 1 0 0 0 0 100 0 0 0 0 100.

4#

a Totals may not equal 100 percent due to rounding.
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(TABLE 21 .

FREQUENCY WITH WHICH THi VOCATIONAL- tECHNICAL EDUCATION PRPGRAM OBJECTIVES
ARE ANALYZED AS INDICATED BY THE DEAMS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Type NdmbeF At Least At least

,
of of At Least Once Every Once Every

4 Slte Responc4nts Once/Year Two Years Three Years

At Least

Once Every
Four YetIrs

At Least

Once Every
Five Years Never

No

Response Total

State A

HPS 3 100 ti 0 0 0, 0 0 100

Lpsr- 1 100 0 U 0 0 0 0 100

State B
-

1.)
HPS 2 100 0 - 0 0 0 0 U Too

LPS 5 60 40 0 0 0 0 0 100

4 State C

HPS 3 100 0 0 0 Q 0 0 100.

LPS 4 25 25 0

..

25 25 0 0 100

State D w

HPS 3 .67 33 0 0 0 0 0 100

LPS 1 A 100 > 0 0 0 0 0 0 100

9 G
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TABLE 22

WH2 HAS RESPONSIBILITY FOR ALLOCATING FUNDS FOR EQUIPMENT AND SUPPLIES
-1 AS IN61CATED BY THE DEANS /DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

0

Percent of Regponses
NUmber _School

Type of Vocational Research/ Vocational
of Respond- State Advisory Techncial Evaluation Technica) Guidance No Don't Totals
Site ents Agency Committee Director Unit Teacher Counselor. Other One Know

.

State A

HPS 3 .100 0 . 0 0 0 0 0 0 0 V 100
L13§.. 1 0 0 .100 0 0 0 0 0 0 100

State B

I4PS 2 50 0 50 0 0 0 0 0 0 100
LPS 5 0 0 60 20 0 0 20 0 0 100

State t
A 4

A
A A

HPS 3 33 33 0 0 0 0 0 0 33 99
LPS 4 '0 0 100 0. 0 0 0 0 0 100

State b

HPS 3 3Z 67 100
LPS 1 0 100 o 100

a Totals may not equal 100 percent due to rounding. _
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TABLE 23 /.

WHO HAS PRIMARY REbPONSIBIL1TY FOR DETERMINING THE SUPPLY OF TRAINED WORKERS THAT
EMPLOYERS WICI NEED AS INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
'Number . School - eType " of Vocational Research/ Vocational . 7

of, Respond State Advisory 'Technical \Evaluation TeChn1cal Guidance No Don't Totals
Site ents Agency Committee ON-lector Unit Teachers Counselor Other One Know, .

State A
...

HPS 3 , 33 '.°33 0 . 33 0 0 0 0 0 . 99

0' IPS ' 1 0 100 0 0 G 440 0 0 100

State B

HPS
ts.)

2 0 0 50 0 50 0 0 0 o 100
--4N LPS 5 20 40 20 0 20 0 0 0 0 100

State C

HPS---- 3 67 0 0 0 33 0 0 0 0
,

100

LPS- 4 0 50 50 o 0 0 0 0 100

State D

HPS 3 33 33 0 33 0 0 0 0 0 99

LPS' 1, 10.0 0 0 0 0 0 0 0 0 100

a Totals may not equal ICOADercent due to rounding.

29:3



TABLE 24

FREQUENCY OE CONTACT BY POSTSECONDARY INSTITUTSNS TO ASSESS
SKILL NEEDS AS INDICATED BY EMPLOYERS RESPONDING U0 THE MAIL,QUESTIONNAIRE

/...

Type Number Every Every Every
of of Once Two Three Five

Site Respondents A Year Years Years Years

Percent of Pespontes

k

Never
No

Responst
Totals

State A

HPS 66 . 42 15 5 2

IPS A .,
' 47 7 0 4

State 8

HPS 55 31 4 2 4

IPS 67 46 2 3 5

ic

State C

HPS 21 48 0 5 0

LPS 35 34 0 9 3

State D'
4

HPS 24 25 13 4

LPS 25 48 12 4

a Totals may not equal 100 percent due to rounding.
. i

1

33 3 100

40 2 100

58 .2 101

37 7 100

38 10 101

15.4 0 100

50 4 100

24 0 100

3 01



STABLE 25

FREQUENCY WITH WHICH EMPLOYERS WHO RESPONDED TO
THE MAIL QUESTIONNAIRE INDICATED THEY SHOULD PE CONTACTED

BY POSTSECONDARY INSTITUTIONS REGARDING JOB SKILL REQUIREMENTS

Number Percent of Responses
Type of Once Every Every Every Every
of Respon- a Two Three Four Five No

0 Site dents Year Years Years Years Years Never Respon'se

-

Totals

HPS 66 74 9

State A

3 101

p

5 0 8 2
. .

LPS 4.5, . 69 20 7 0 2 2
41-i,,

0 100

State B

HPS 55 64 24 2 0 6 4 tO 2

LPS 67 75 XI 3 2 0 3 5 101

State C
4

HPS 21 71' 0' 5 0 5 5 5 101
LPS 35 71 20 6 0' 0 3 0 92

State D

HPS 24 75 13 0 0 8 0 4 100
LPS 25 80 4 12 0 0 4 0 100

a Totals may not equal 100 percent-diret-o--1-e-u-m4lncl.

f
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TABLE 26

FREQUENCY WITH WHICH VARIOUS METHODS ARE USED TO ASSESS EMPLOYER SKILL
NEEDS AS INDICATED BY DEANS/DIRECTORS RESPONDING TO Tlik MAIL QUESTIONNAIRE

Percent of Responses
., Once 'Once Once Once

Method Used Type Number Once Every Every Every Every
to Assess of of - # A Two Three Four Five No
Skill Needs Site Respondents Year Years Years Years Years Never Response 'rote 18

Written

State A

Survey Se.nt HPS 3 100 0, 0 0 ... 0 '0 0 100
To LPS 0 0 0 100 0 .- 0 10,0

Employers

h.)
,,.4 Interviews

4

/
01 of HPS 3 0 0 0 0 33 33 33 99

Employers. LPS I 0 0 . 0 100 0 0 0 100
At fork r

_Sites

Telephone
m

Survey, of HPS 3 0 0 0 , 67 0 , Xl 33 100
Employers LPS I 0 0 0. 0 0 100 0 100

Roc om men d- ,
at ion of HPS 3 100 0 0

.

0

ty

. 0 0 100
Advisory LPS 1 100 0 0 0 0 .0 0 100
Committee

Dept. of .
Labor HPS 3 67 33 0 0 0 0 100
apd/or LPS 1 100 0 0 0 0 0 100
Public

Emp 1 oyment

Service/
30,1
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TABLE 26
(cont 1 nued?'

FREQUEN 1 TH WHICH VARIOUS METHODS ARE USED TO ASSESS EMPLOYER SKILL
NEEDS AS INDICATED BY DEANS /DIRECTORS RESPONDING TO THE MAIL QUEST I ONNAIRE'--'77'
/

,..

Percent of Responses
Onc Once Once Once

Method Used Ty pels Number
110.06 Evecy Every Every Every

to Assess of of A Two 'Three Four Five No
Sk I lei Needs Site te Respondents YeIr Years Years Years Years Never Response Trots I a

Written

Sur,yey Sent

To

Employers

ts)
...1 Intrvi 04-
CT

f 1

Employers
At .Work

Sites

Telephone

Survey of
Employers

Recommend-

et Ion of ,

Ad vl sory

Comm! ttee.

Dept. of

Labot'

and /or,,

Pub I lc

Emp I oyment

Service

State

HPS 2 0 0 0 100 0 0 0

LPS 5 '40 60 0 0 0 0 0

. ,t
HPS 2 '50 Alp 0 0 50 0 0 0
LPS 5 20, 80 0 - ,

0 0 -- 0

.,/

'.i
o HPS 2 . 50 0 0

t 50 0 0 0
LPS 5 60 20 0 0 0 20 0

HPS 2 50 0 0 0 0 50 0
LPS 20 60 0 0 0 20 0

%
4

HPS 2 100 0 0 0 0 0 0

LPS 5 100 0 0 0 0 0 0

-.111111.-rill

100

100

t

4
100

100

100 °

100

100

100

100

100

4

43



'TABLE 26

(continued)tl nu ed

FREQUENCY WITH WHICH VARIOUS METHODS ARE USED TO 'ASSESS EMPLOYER SKI LL
NEEDS AS INDICATED BY-`DEANS /DIRECTORS RES:IONDI NG TO THE MAIL QUESTIONNAIRE

Percent of Responses

Method Used Type Number Once,
to AsstrrsN of of A

Sk 1 I Needs Site Respondents Year

Once Once Once
Every Every Every
Two Three Four
Yea'rs Years Years

Once

Every
Five

Years
No

Never Respons6 Totaia

Wr I tten

State d

Survey Sent - HPS 3 1 0 . 0 0 0 0 0 100
`To 0

LPS 4 25 50 0 0 25 0 0 100
Employers

r
N.
...3 Inter vi ews /
-4 of HPS 3 100 0 0 0 0 4 100

Employers LPS -A 4 50 25 0 25 0 0 0 100
At Work
Ites

Tel ephone

Survey of HPS 3 100 0 0 .0 6 0 0 0 100
Employers LPS 4 25 25 0 0 25 25 0 100

. .Recommend-
at ion of HPS 3 100 0 0 0 0 r 0 tQO
Advisory LPS 4 75 25 0 0 0 0 0 t' 4-4)c)

Committee
a

Dept. of
Labor' HPS 3 67 0 0 0 0 0 33 100
and/or LPS 4 50 25 0 0 0 25 0 100
Pub 1 lc

Emp 1 oyment

Service



TABLE 26

(continued)
FREQUENCY WITH WHICH VARIOUS METHODS ARE USED TO ASSESS EMPLOYER SKILL

`NEEDS AS INDICATED BY DEANS/DIRECTORS RESPONDING TO THE MAIL QUESTIONNAIRE

Method Used
to Assess
Sk114 Needs

Type Number

oft ., of

Site:Respondents

. Percent of Responses

Once
A

Year
w.

Once Once

'`',.t,,, Every Every

TvO Three

Years Years
-

Once

Every
four

Years

Once

Every
Five

Years Never

No

Response

.

Total."

State D

Written
Survey Sent HPS - 3 0 67, 0 0 0 33 0 100
To LPS 1 D )00 0 0 0 0 0 .100

Employers

Int'erviews
of HPS3 3 33 0 0 0 0 33 33 100
Employere 1 0 ipo 0 100

N At Work
ajSftes

Telephone
Survey of
Employers

HPS 1
LPS 1

0
0

33
100 lg

33
0

o
0

33
b

0
0

99-
100

Recommend
ation of HRS 3 100 6 0 0 0 0 0 100
Advisory LPS 1 o too 0 0 0 0 0 100
Committee

Dept. of
Labor and/ )41PS 3 67 33 0 0 0 0 0 100
or Public LPS 100 0 0 0 0 0 0 1 0 0

Employmeftt
Service

a Totals rosy

e-

not equal 100 percent due to rounding.

30.J-
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'rABLE 27

EXTENT OF HELP PROVIDED BY ADVISORY
COMMITTEE MEIMerS We) RESPONDED TO THE MAlt

QUE,SNTIONNAIRf IN IZENTIFYING NEW OCCUPAtIONAL AREAS

$
Percent of Responses

Type f Numbel. Very Very
vb.

of of Much Much Some Little Little No
Site Respondents Help Help Help Help Help Response Totals

HPS

"L PS

77

.
27

.1 N
...

HPS 12

ILPS 67

14

'HPS 31

LPS 30

HPS 39

LIPS 37'

State A

.)-4
.8 17 36 17 16 7 101

ov

7 26 . 41 11 7 7 99
)\ ;

State B-----

8 17 50 25 0 0 100

6 22 36 13 18 6 101

.9-tate C
J

10 23 14 13 3 101

13 27 27 13 17 3 100

State D

3 31 23 13 18 13 1,01

8 , 16 30 16 22 8 100

aTotaIs may not equal 100 percent due to rounding

V

12;7 9



TABLE 28

INFORMATION RECEIVED REGARDING STUDIES CONDUCTED BY POSTSECONDARY INSTITUTIONS

PAST FIVE YEARS AS INDICATED BYIESPONDENTS.TO THE MAIL QUESTIONNAIREDURING THE

Type Type
of of

Respondents Site N

Deans/ HPS 3

Directors LPS 1

Teachers HPS -146
LPS 124

Counselors HPS 10
LPS 6

t.iJob
°Placement HPS 5

Specialists LPS 0

Advisory HPS 77
Committee LPS 27
Members

Dean/ HPS 2
Director LPS 5

Teachers HPS 31
LPS 153

Counselors HPS i

LPS 10

Job
Placement HP;$' 1

Specialists LPS 5

Advisory HPS 12
Council LPS 55
Members

31

Percent of Responses
Survey of Employers
Regarding Job-Skills,

Labor Requirements

Yes

100
100

II

40
67

40
0

38
56

100
100

68
62

100
50

100
40

33
27

Follow -up

of Former

Students

Survey of Employers'
Satisfaction with

Former Students

No

No

Response TotaJ8 Yes

_No

No Response Totals Yes No

No

Response Totals

State A

0 0 100 100, 0 0 100 100 0 0 100
0 0 100 100 0 0 100 100 0 0 100

39 2 100 82 16 2 100 58 39 3 100
43 7 101 92 6 2 100 59 35 7 101

50 10 100 90 10 0 100 90 10 9 100
33 0 100 100 01 0 100 50 50 0 100

60 0 100 100 0 0 100 40 60 0 100
0 0 0 0 0 0 0 0 o, 0 0

60 3 101 46 52 3 101 33 65 3, 101
41 4 101 59 37 4 100 7 99

.State B

0 0 100 100 0 0 100 100 0 0 100
0 0 100 100 0 0 100 ?00 0 0 100

29 3 100 77 23 0 100 65 36 0 101
33 5 100 77 22 1 100 63 33 A 100

0 0 100 100 0 0 100 100 0 0 100
50 0 100 70 30 0 100 40 60 0 100

0 0 100 100 0 0 100 100 0 0 100
40 20 100 80 20 0 100 80 20 0 100

58 8 99 17 75 8 100 17 75 8 100
71 2 100 29 69 2 100 26 73 2 101

3 3



TABLE 28

(continued)
INFORMATION RECEIVED REGARDING STUDIES CONDUCTED BY POSTSECONDARY INSTITUTIONS

DURING THE PAST FIVE YEARS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

Typ. Type
of Of

Respondents Site

Survey of Employers
Regarding Job Skills,

Labor Requirements

Percent of Responses
Followup Survey of Employers'
of Former Satisfaction with

* Students Former Students
No No No

N - Yes No Response Totala Yes No Response Totala Yes No Response Totala

State C

Deans/ HPS 3 67 33 0 100 100 0 0 100 100 0 0 100Directors LPS 4 100 0 . 0 - 100 100. 0 100 75 25 0 100- -

Teachors HPS 58 35 64 2 101 52 47 2 101 4 35 61 3 100
LPS 53 62 34' 4 100 74. 25 2 101 47 47 6 100

Counselors HPS 18 33 67 0 100 39 61 0 100 11 89 0 100
LPS 5 0 100 ''''''. 100 20 80 0 10V-'' 20 80 0 100

IQ Job
OD
1..,Placement HPS 2 50 50 0 100 100 0 0 100 0 100 0 100Specialists LPS 1 0 100 0 100 0 100 0 100 0 100 0 100

Advisory HPS 30 37 53 10 100 48 45 7 100 32 58 10 100Committee LPS 30 67 33 0 100 , 57 43 0 100 33 67 0 100Members
State D
---.---

DeanW HPS 3 100 0 0 100 67 0 33 100 67 33 0 100Directors LPS 1 100 ,0 0 100 100 0 0 100 100 0 0 100

Teachers HPS 52- 60 37 4 101 81 . J4 6 101 44 50 6 100LPS 29 59 31 10 100 *N., 69 24 7 100 48 45 7 100

Counselors HPS 6 33 67 0 100 67 33 0 100 0 83 17 100LPS 8 '38 63 0 101 75 25 0 100 13 88 0 101

Job
Placement HPS 1 0 100 0 100 100 0 0 100 . 0 100 0 100Specialists FPS 3 0 100 W 100 100 0 0 100 33 67 0 100

Advisory HPS 39 28 64 8 100 46 49 5 ,100 X26 69 5 100Council LPS 37 49 51 0 100 51 46` 3 100 27 70 3 100Members

IrrofiTiiiray not equal 100 percent due 10 rounding.

3 1_4
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TABLE 29

LENGTH OF SERVICE BY ADVISORY COMMITTEE
MEMBERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type Number Pe-rcent of Response
of of Re- 0-1 '2-3 4-5 6..9 9+ No

Site' spondents Year Years Years Year.s Years Response Totalsa

State A--e-
HPS 77 7 42 22 14 12 4 101

LPS ' 27 26 22 15 11 22 4 100

Stare B

. .
AI

HPS 12 8 8 25a 33 0 25 99
LPS 55. 15 0 15 4 5 2 101

State C
t

HPS 31* 10 48 7 13 16 7 101

LPS 30 3 33 7 30 20 7 100
..-

State D

HPS 8 36 15 13 13 100
LPS 37 a 16 22 16 27 100

a Total may not equal 100 percent due to rounding.



TABLE 30

FREQUENCY OF AD% 1SORY COMMITTEE

MEETINGS AS INDICATED BY COMMITTEE MEMBERS

Type

of

Site

Number Percent of Responses
of , Once 4

Respondents. a Month a

times

year

Twice.

a year

Once

a year Never Other

No

Response Totals

State

HPS 77 7 25 21 27 1 17 4 102

LPS . 27 '0 33 30 26 0 4 7 100

.
State

HPS 12 12 6

sw

0 42 42 0 8 8 ' 100

LPS 55' 0 18 42

State C

18 2 18 *2 100

HPS 31 16 3 36 36 3 7 0 101

LPS 30 0 17 40 37 0 3 3 100

Stste D
, 4

HPS 39 5 23 28 28 8 3 5 100

LPS 37 19 16 32 19 0 8 5 99

a Totals may not bqual 100 percent due to rounding.

283
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TABLE 31

EXTENT OF HELP PROVIDED BY ADVISORYCOMMITTEE
MEMBERS IN SPONSORING CAREER DAYS AS INDICATED BY

ADVISORY COMMITTEE MEMBERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Type Number Very

of of Much Much Some Little Very Little No
Site Respondents Help Help Holp Help Help Response Totals

State (

HPS 77 0 8 13 31 4.0 8 100

LPS

i

27 7 0 19 26

State 8

.37 11. 100

HPS 12 Cr 0 17 42 42 0 101

LPS 55 2 15 ,20 11 47 6 101

State- C

HPS .51 3 7 32 26 29 3 100

LPS 30 7 3 30 7 50 3 100

State D

HPS '39 0 33 39 8 8 13 101

LPS 37 0 15 26 13 28 18 100

a Totals may not equal 100 percent due* rounding.

284

31 3



TABLE 32

EXTENT OF HELP PROVIDED BY ADVISORY -

COMMITTFE'MEMBERS WHO RESPONDED-TO THE MAIL
QUESTIONNAIRE IN PROVIDING OCCUPAT1 NAL .INFORMATION

Type
of

Site

Nymber Percent of Responses
of Very Very'

.

Respond Much Much Some Little Little No _

eats Help Help Yelp Help Help Response Totala
s e"?

State A ff

HPS 77 7 22 38. 12 14 8 , 101
LPS 27 4 30 33 11 19 4 101

State

HPS 12_ 0 33 50 8 8 0 99
LPS 55 9 18 47 9 9 7 99

State C

HPS 31 . 10 52 23 13 0 3 101
LPS 30 17 30 27 10 13 3 100

State D

HPS 39 0 33 39 8 8 13 101
LPS 37 22 16 27 19 8 8 100

aTotals may not equal 100 percent due to rounding.

285

3i)
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TABLE 33

EXTENT OF HELP PROVIDED BY ADVJSORY
COMMITTEE MEMBERS WHO RESPONDED TO THE MAIL

QUESTIONNAIRE IN IDENTIFYING TASKS TO BE PERFORMED BY WORKERS

Percent of Responses

oType Number Very
of of Very Much Much Soar Little Little No Totals ,

Site Respondents Help Help Help \Help Help Response

State A

0
HPS 77 8 9 33 16 27 8 101

LPS 4 15 37 ,

State B

19 22 4 191

HPS 12 0 25 58 *7
%..

0 ' 0 *00
.

LPS 55 7 18 40 13 6 100

State C
.

HPS 31 7 2b 26 1.9,, 19 3 100,

,

LPS 30 7 17 27 17 30 3
,-4?-----

101

State D

A
HPS 39 3 26 33 10 16 10 100

LPS 37 16 14 30 8 22 11 ., 101 4

Totals may not equal 100 percent due to rounding.

86 0
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"TABLE 34
I

,-,

FREQUENCY WITH WHICH EMPLOYERS WHO RESPONDED TO
THE MAIL QUESTIONNAIRE INDICATED ,HEY WERE C'ONTACTED BY

POSTSECONDARY INSTITUTIONS REGARDING JOB OPENINGS FOR STUDENTS
...----A

Percent of Employers
,Number Pour

Type ol , Once Times Twice Once
of Respond' A

II . A A4 No Totals
Sl*te ,ents Month Year Year Year Never Other Response

HPS 77

)I.PS2

HPS - 55

LPS 67 Lb

HPS 21

LPS 35

HPS 24

LPS .,25

0

10

T.-

0

3

b

0

a
.

,

Totals may not

State A
-

7 26 41 23 0 5 102

7 24 33 31 0 2 99

State B

7 6 22 60 0 6 101

10 19 18 40 0 2 99

State O

5 24 19 38 0 14 100

6 6 '40 83 0 3 101

State D

0 13 50 33 0 4 100

12 24 36 24 0 4 100

.equal 100 percent due to rounding.

287 32;
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TABLE 35

.1

rFREQUENCY WITH WHICH THE POSTSECONDARY
INSTITUTION SHOULD CONTACT EMPLOYERS ABOUT-40B OPENINGS

AS INDICATED BY EMPLOYERS RESPONDING\40 THE MAIL QUESTIONNAIRE

Number` Percent of Responses
Type of Once Four . Two Once
of Respond- A Times Times A No

Site ants Month A Year AO'ear Year Never Response Totals

State A

HPS 66 8 2 7 2 4 33 6 2 4 ) 0 0

LPS 45 9 31 33 18 9 0 4100

State B
er

HPS 55 2 24 31 31 9 4 1 0 1

LPS 67 13 34 27 18 5 3 1 0 0

State C

HPS 21 19 24 14 33 0 10 100
LPS 35 7 29 %, 29 37 0 0 102

State.D

HPS 24 4 25 21 38 8 4 100

LPS 25 0 28 48 16 8 0 100

aTotals may not equal 100 percent due to rounding.



z
0 TABLE 36

POSTSECONDARY INSTITUTION STAFF MEMBER MOST
LIKELY TO CONTACT EMPLOYERS ABOUT JOe OPENINGS AS

INDICATED BY EMPLOYERS WHO RESPOND& TO THE MAIL QUESTIONNAIRE
4*-

Percent of, Responses
Number

Type of -

'.
Guld,ance

of RespondDeanA VoEd Vocational I Job No .

Site ents Di ribctor Tead.her Vou nsel or Specialist Other Response Total a

.

State A

.

HPS 66 6 50 9 15 5 15 I00
LPS 45 2 31 42 4 11 99

State B

HPS 55 4 27 'A 9 c 33 6 23 102
LPS 67 6 21. 10 42 3 18 100

State C

HPS 21 O. 5 14 67' 5 10 104
LPS 35 6 34 I 1 34 3 II 99

...

State 0

-,

HPS 24 8 -58 8 25 4 17 100
. L P5 25 8 8 8 72 4 0 100

a jot a Is may not equal 100 percent due to rounding.

NJ
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TABLE 37

POSTSECOND(RY INSTITUTION STAFF MEMBER MOST
LIKELY TO CONTACT EMPLOYERS ABOUT SKILL NEEDS AS

INDICATED BY EMPLOYERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Type' Number Job

of Despond- VoEd VoEd GuidanCe Placement No

Site ents Director Teacher Counselor Specialist Other Response Total°

State A

v*
r HPS 66 11 50 11 6 5 18d -101

LPS 45 13 33 4

State B

-.33 4, 2 13 98

HPS 55 13 - 38 15 22 6 7 101

LPS 77 , 10 25 13 36 3 12 99

State C

Hp8 21 5 14 19 43 5 )4 100

.."

LPS 35 11 46' 17 17 3 6 -100

State D

HPS 24 1 25 13 13. 8 25 101

LPS 25 16 12 28 36 8 0 100

otals may not equal 100 percent due4to rounding.

41-

7

290

3,2
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TABLE 38

FREQUENCY OF PARTICIPATION
IN INDUSTRYSCHOOL STAFF EXCHANGES. AS INDICATED

BY EMPLOYERS WHO RESPONDED; TO -THE MAIL QUESTIONNAIRE

Number
Type of YPercent of Responses
of Respond,- Very No Tolala

Site ants Often. Often Sometimes Rarely Never Response 4

State A

HPS 66 2 14 1.2 11 56. 6 99
LPS 45 0 16 9 4 62 9 100

State B

HPS 55 2 2 7 6 73 11 101
LPg- 67 0 6 6 13 66 9 100

State C

HPS 21 0 5 19 10 62 5 101
LPS 35 0 3 17 69 3 1010

. ,

State D i

HPS 24 0 0 13 21 54 13 1.01
# LPS 25 0 0 12 8 72 8 100

a Tote ls' may not equal 100 percent due to rounding.

.1
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TABLE 39

FREQUENCY OF PARTICIPATION IN r )AYS AS
INDICATED BY EMPLOYERS W-10 RESPONDFD TO QUESTIONNAIRE

Number
Type of Percent of Responses
of Respond- Very Some- No Totals

1

Site ants Often Often times Rarely Never Response
,

1

State A

HPS 66 3 14 21 24 32 100
LPS 45 18 22 24 9 22 4 99

State 8

HPS 55 2 II 13 9 58 7 100
LPS 67 9 13 21 9 43 5 100

State C

HPS 21 24 38 10 ,19 10 0 101

LPS 35 6 14 20 14 43 3 100

State 0

HPS 24 0 21 25 4 46 100
LPS 25 4 32 36 a 20 0 100

a Total may not equal 100 percent due to rounding.

292

1
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TABLE 40

PRESENCE OF AN AGREEMENT FOR COOPERATION BETWEEN -

UNION'S APPRENTICESHIP PROGRAM AND THE POSTSECONDARY

INSTITUTION'S VOCATIONAL TECHNICAL EDUCATION PROGRAM AS

INDICATED BY EMPLOYERS RESPONDING TO THE MAIL QUESTIONNAIRE

Percent'of Responses

Type Number Agreement 1
,..

of of Agreement Does Not No Union No

Site Respondents Exists Exist Present Response Totala

State A

HPS 66 8 26 61 6 101

--, I

LPS 4iL' 7 16 62 16 101

1

i

State B

HPS 55 2 N 20 64 15 101

LPS 64 2 12 72 15 .1010

I

State C

HPS 21 5 33 38 24 100

LPS 45 7 16 62 16 101

State D

HPS 24 4 17 79 0 100

LPS 25 4 12 80 4 100

a Total may not equal 100 percent due to rounding.

293
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TABLE 4f

EMPLOYERS CONTACTED DURING PAST YEAR ABOUT JOB OPENINGS FOR
STUDENTS AS INDICATED BY TEACHERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type

of

Site

Number

of

Respondents

Percent of Responses

0-5 6-10 11-15 16-20 21-25 26-30 31-35 36-40 41-50 51-100 0 101-800
' No
Respon?es Tcyrei

State A.111.1
HPS 66 51 13 5 7 1 1 1 1 2 1 1 16 101
LPS 58 52 17 3 7 3 3 2 2 0 0

t

2 7 98

State B

1
HPS 31 61 13 10 0 7 3 0 0 0 0 0 7 101
LPS 153 56 12 . 3 3 1 3 1 3 0 3 13 99

State C

MPS 58 52 17 3 7 3 3 2 2 0 0 2 7 98
LPS 53 55' 17 6 0 2 6 0 2 0 8 0 2

State D

HPS 52, 67 3 8 4. 0 4 2 0 2 0 10 100
LPS 29 72 10 3 0 0 0 * 0 0 3 0 10 98

e Totals may nor equal 100 percent due to rounding.

3
3 2 3



TABLE 42

ACTIVITIES TEACHERS ENGAGED IN TO UPGRADE THEIR SKILLS
AS INDICATED BY TEACHERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Respo ses
Type Number Work in Industry" Participate In
of of Hold 2nd Job During Quarter InSerylFe

Site Respondents in Industry or Semester Off Business /Industry

MPS,

LPS

146a

124

Yes ,

No
No Response

Total

Yes .

No
No Response

Total

21
52
27

-100

28
43
29

100

State A

75
11

14
100

69
18
14

101

27
45
27
99

26
42
32

100

State B

HPS 31 Yes 16 36 52
No 65 55 29
No Response 19 10 19
Total* 100 101 100

LPS 153 Yes 20 ( 24 54
No 52

\
, 49- 25

No Response 28 , 28 22
Total* 100 / 101 10t

State C

HPS 58 Yes 38 48 55
No 41

//
29 21

. No Response, 21 21 11
Total* 100 99 100

LPS 53 Yes 26 70
No 53 38 19
No Response 21 21

't 1

Totala 100 101 100

State D

HPS 52 Yes 21 27 44
No 60 54 40
No Response 19 19 15
Totala 100 100 99

LPS 29 Yes 21 21 41
No 55 48 21
No Response 24 31 38

Total° 100 100 100

a-Total may not equal 100 percent due to rounding.

295')000
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TABLE 43

PRIMARY RESPONSIBILITY FOR CURRICULUM ACTIVITIES AS

INQICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type

of `

Activity

Type Number

of of

Site Respondents

Percent of Responses

State ,

Governing
Agency

Advisory
Committee

Dean/
Director

School Research/

Evaluation
Unit Teacher Counselor Other

No

One
Don't
Know Total

Determing State A

Specific
Competency HPS 3 33 67 0 0 0 0 0 0 0 100

Students LPS I b 100 0 0 0 0 0
1

0 0 100

Should
Acqulre

)

State B

HPS 2 1 0 0 50 0 50 0 0 0 0 100

LPS 5 / 0 40 60 0 0 0 0 0 0 100

State C

HPS 3 33 67 0 0 0 0 0 0 9 loo

LPS 4 0 75 0 0 25 0 0 0 0 .100

State D

HPS 3 0 67 33 0 0 0 40 0 0 100

LPS I 0 0 100 0 o-,

State A

0 0 0 0 100

Developing HPS 3 33 0 0 0 67 0 0 0 0 100

Vocational LPS I 0 100 0 0 0 0 0 0 0 100

Technics,-
Education State 8
Curriculum

HPS 2 0 100 0 0 0 0 0 0 0 100

LPS 5 0 46 40 0 20 0 0 0 0 100

,
State C

HPS 3 33 67 0 0 0 0 e 0 0 100

LPS 4 0 50 25 0 25 0 0 0 0 100

State D

HPS 3 0 100 0 0 0 0 0 0 0 100

LPS 1 0 100 0 0 0 0 0 0 0 100

i ) '1 I .
3 4,..; Agr



TABLE 43

(continued)
PRIMARY RESPONSIBILITY FOR CURRICULUM ACTIVITIES AS

INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type
of

Activity

Type
of

Site

Percent Of Responses
Number

of

Respondents

State
Governing
Agency

Advisory
Committee

Dean/
Director

School Research/
Evaluation

Unit Teacher Counselor
No

Other One
Don't
know Total

Revising
Vocational
Technical
Education
Curriculum

HPS
LPS

HPS
LPS

HPS
LPS

HPS
LPS

3
I

2
5

3
4

.

3

I

0
0

0
0

e

0
0

0
0

0
0

100
0

100
25

100
0

33
0

0
20

0
50

0
0

0
0

0
0

0
0

0

0

State A

0
0

0
20.

0
0

0
100

0 0
0 0

0 0
0 20

,

0 0
0 0

I y

ek!--10
0 0

(

0

.
0

0
0

0
0

0

0

100
100

100
100

100
100

100
100

67
100

State B

0
40

State C

0
25

Ste*. D

0
0

1/40

333
I

334
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TABLE 4,4

FREQUENCY OF CURRICULUM REVISION AS INDICATED
BY DEANS/DIRECTORS RESPONDING TO THE MAIL QUESTIONNAIRE

Percent of Responses
Type Number
of of

Site Respondents

Every Every Every Every
Two Three Four Five

Annually Years Years Years Years
0 Nd

Never Response Totals

State A

HPS 3 67 33 0 0 0 0 0 100

LPS 1

r

100 - 0 0 0 0

State B

0 0/ 100

HPS 2 50 50 0 0 0 0 o 100

LPS 5 60 40 0 0 '0 0 0 100

State C

HPS 3 33 0 0 33 33 0 0 99
LPS 4 25 25 0 25 2 0 0 100

Stet* 0

HPS 3 33 67 b u o 0 0 100

LPS 1 100 . 0 0 0 0 0 0 100

,
a Totals may not equal 100 percent due to r-undlng.

L.
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TABLE 45

SKILLS TAUGHT AT THE POSTSECONDARY INSTITUTION AS INDICATED BY
FORMER AND CURRENT STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

Type Type Number Percent of Number Percent of
of of of Current Students of Former Students

Sk111 Site Respondents Indicating "Yes" Respondents Indicating "Yes"

State A
Training HPS 132 47 125 46
1n Job LPS 70 63 163 57
Seeking State 8
Skills HPS 62 47 30 53

LPS 147 44 59 42

State C
HPS 24 21 49 45
LPS 29 69 87 47

State D
HPS 71 63 76 57
LPS , 33 58

State A

46 48

Training HPS 132 52 125 47
in Job LPS 70 59 163 53
Obtaln State B
ment HPS 62 39 30 47
Skills LPS 147 35 59 32

State C
HPS 24 21 49 37
LPS 29 59 87 36

State D
HPS 71 58 76 41
LPS 33 39 46
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TABLE 46

METHODS USED TO TEACH VARIOUS JOB PLACEMENT-RELATED
ACTIVITIES AS INDICATED BY TEACHERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses

Type Type Number Presen- Pr. sen- Self No
of of of tation t tion Instructional Regular'Class Instruction No Totala

Activity Site Respondents by Staff By Guest Materials Instruction Provided Response

Writing
Resumes

State A

HPS 146 32 7 10 31 12 10 102
LPS 124 38 7 17 27 4 7 100

State

HPS 31 29 7 29 23 10 101
LPS 153 21 8 27 26 14 101

State C

I
HPS
LPS

58
53

14

34
7

4
14

2

22
17

29
36

14

8

100
101

4.,..)

State D

2

0

o
0 HPS

LPS
52
29

40
55

0

0
14

28
33
0

12
17

101
100

State A

Locating HPS 146 43 12 5 21 10 10 101
Available Jobs LPS 124 34 1,. 1, 28 9 7 100

State B
.

HPS 31 42 7 3 26 19 3 100
LPS 153 31 16 5 T. 22 15 12 101

State C

HPS 58 14 10 10 21 35 s 10 100
LPS 53 26 15 8 32 13 6 100

State D

HPS 52 40 12 2 17 23 6 100
LPS 29 45 10 0 31 0 14 100

33
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--..... TAbLE 46
._ (continued)

METAODS USED TO TEACH VARIOUS JOB PLACEMENT-RELATED
ACTIVITIES AS INDICATED By, TEACHERS MHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Type Type Number Presen Presen... Self No
of of of, tatlon tatlon Instructional Regular Class Instruction No Totals

Activity Site Respondents by Staff By Guest Materials Instruction Provided Response

Filling Out
Job HPS 146
Application LPS 124

HPS 31
LPS 153

HPS 58
LPS 53

1...)

0
1.-

HPS 52
LPS 29

Setting Up Job HPS 146
In.tor,lew LPS 124

HPS 31

LPS 153

HPS 58
LPS 53

MPS 52
LPS 29

State A

30 8 9 32
32 2 18 33

State B

29 3 10 26
21 3 9 26

State C

22 9 5 22
28 0 4 23

State D

39 0 2 8
52 3 3 14

State A

54 10 6 23
31 li 11 29

State B

32 0 3 29
31 8 6 19

State C

16 3 2 21
26 8 2 17

State 0

37 4 0 15
52 7 0 17

(7

12 9 100
6 9 100

10 101
; 14 100

33 9 100
38 8 101

40 12 101
3 24 99

19 10 102
II 8 101

26 10 100
23 14 101

41 17 100
40 8 101

35 10 101
7 17 100

3 3 .)



TABLE 46-

(continued)
METHODS USED TO TEACH VARIOUS JOB PLACEMENTRELATED

ACTIVITIES AS INDICATED BY TEACHERSWH1V_RESPONDED TO THE MAIL QUESTIONNAIRE

Type
of

Activity Site

Type Number
of of

RespoOents

Percent of Responses
,PreseA Presen
tation tation
by Staff By Guest

Self

InstruCtional

Materiels
Regular Class
Instruction

No
Instruction

Provided
No Total

Response

Instruction in
Participating 1

State A

In An HPS 146 23 8 3 25 27 14 100Interview LPS 124 23 13 13 23 18 II 101

State 8

HPS 31 13 13 / 3 ."-- 26 39 7 101
LPS 153 19 11 5 22 28 16 101

State C /
HPS 58 16 3 2 21 41 17 100

v
LPS 53 19 II 4 II 45 9 99

State D

HPS 52 27 6 0
.S

10 148 to 101
LPS 29 24 0 3 21 28 24

n
100

State A
Instruction in ,

Obtaining Job
Information

HPS
LPS

146
124

31
26

16
14

3

11

30
32

10
11

10

7

100
...-- 101

State 8

HPS 31 26 10 13 29 19 3 100
LPS 153 30 16 4 25 13 12 100

State C

HPS 58 21 22 2 29 19 7 100
IPS 53 25 15 6

state D

28 21 6 101

HPS 52 39 8 ---1:4 19 27 8 101
LPS 29 48 3 3 28 3 14 99

a Totals mekx pot equal 100 percent due to rounding.ti I -11- le

r i I , 1,
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TABLE 47
,

PERCENT OF TIME PER WEEK SPENT IN PROVIDING JNSTRUCTION IN JOB OBTAINMENT SKILLS AS

INDICATED BY POSTSECONDARY INSTITUTION PERSONNEL MHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type. Percent of Responses
Respon- of .. No

dnt Site N 0-10 11-20 21-30 31-40 '41-50 51-60 61-70 71-80 81-90 91-100 Response Totalli

State A

Teachers HPS 146 14 9 2 2 0 0 1 0 1 0 71 100
LPS 124 27 6 2 1 5 0 0 2 0 0 59 102

Counselors HPS 10 30 0 0 0 0 0 0 0 0 0 70 100
LPS 6 33 0 0 0 17 0 0 0 0 0 50 100

Job
4..)

0 Placement
ta

Specialists

HPS

LPS

5

0

100

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0 q

0

0

0

100

0

State B

Teachers HPS 31 36 3 0 0 0 0 0 0 0 0 61 100
LPS 153 17 7 3 1 1 0 0 1 0 0 72 102

,

Counselors HPS 1 0 0 0 0 0 0 0 0 0 0 100 100
LPS 10 30 0 0 0 0 0 0 0 0 0 70 100

Job

Placement HPS I. 100 0 0 0 0 0 0 0 0 0 ''' 100
Specialists LPS 5 20 40 0 0 0 0 0 0 0 0 40 100

34a 314
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TABLE 47

(continued)
PERCENT OF TIME PER MEEK SPENT IN PROVIDING INSTRUCTION IN JOB OBTAINMENT SKILLS AS

INDICATED BY*POSTSECONDARY INSTITUTION PERSONNEL WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Respon-
dent

Type

of

Site N 0-10

Teachers HPS 58 21

LPS 53 23

Counselors HP,S 18 6

(0)
L S 5 0

o Job

'B' Placement HP 100'

Specialists LPS 0

Teachers HPS 52 23

LPS 29 17 '

Counselors HPS . 6 33

LPS 8 50

Job
Placement HPS 1 100

Specialists LPS 67 A

Percent of Responses

11-20

10

4

0

0

0

0

2

0

0

0

I 0

0

21-30 '31-40 41
,

-50 51-60 61-70 71-80 81-90 91-100

No

Response Totals

State C /

2 0 2 0 0 0 0 0 66 100r
2 0 2 0 0 0 0 0 68 99

0 0 0 0 0 0 0 0 94 100
0 0 0 0 0 0 0 0 0 100

0 0 0 0 0 0 0 0 0 100
0 0 0 0

State 0

0 0 0
?,

0 0 100

4 a o k.. 0 0 0 0 0 71 100
3 0 0 0 0 0 0 0 79 99

0 0 0 0 0 0 0 0 67 100
13 0 0 0

k.

0 0 0 0 38 101

0 0 0 0 0 0 0 0 0 100
0 0 0 0 0 0 0 0 33 100

a Totals may not equal 100 percent due to rounding.



TABLE 48

FREQUENCY WITH WHICH EMPLOYERS SERVE AS GUEST LECTURERS FOR THE
POSTSECONDARY INSTITUTION VOCATIONAL - TECHNICAL EDUCATION PROGRAMS
AS INDICATED BY EMPLOYERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type Number Percent of Responses
of of Vey No Totalt

Site Respondents Often Often SoMetimes Rarely Never Response

State A

HPS 66 0 11 21 21 41 6 100
LPS ,45 0 11 22 18 40 9 100

0
State 8

HPS 55 2 4 16' 7 64 7 100
LPS 67 5 5 15 13 55 8 101

State C

HPS 10 10 29 14 33 5 101
LPS 35 3 0 26 14 54 3 100

State 0

HPS 24 . 13 13 13 13 42 8 102
LPS 25 4 4 28 20 44 0 100

a Totals may not iqual 100 percent due to rounding.
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TABLE 49

EXTENT OF PARTICIPATION IN VOCATIONAL-TECHNICAL
DUCATION COOPERATIVE PROGRAMS AS INDICATED BY

EMPLOYERS WHO RESPONDED TC THE MAIL QUESTIONNAIRE

Type Number Percent of Responses
of of Very No

Site Reppondents Often Often Sometimes Rarely Never Response Totals

State A

7.--,/
HPS 66 0 14 30 11 30 15 100

LPS 45 11- 22 18 4 36 9 100

State B

HPS 55 4 6 22 9 49 11 101

LPS 67 6 15 15 9
t

46 9 100

State C

HPS 21 5 19 10 5 62 0 101

LPS 35 6 9 20 17 46 3 101

State 0

HPS 24 13 21 17 17 25 8 101

LPS 25 8 12 36 20 20 4 100

a Totals may not equal 100 percent due to rounding.

"Th
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TABLE 50

FREQUENCY WITH WHICH EMPLOYERS ASSIST
VOCATIONALTECHNICAL EDUCATION STUDENT ORGANIZATIONS

AS INDICATED BY EMPLOYERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type Number
of of Very

Site Respondenti Often Often

Percent of Responses

Sometimes Rarely
No

Never Response Tot,Ja

State A

HPS 66 2 3 15 15 59 6 100
LPS 45 ;0 7 22 ,

State B

7 56 9 101

HPS 55 2 4 13 7 67 7 100
LPS 67 2 6 9 12 64 8 101

State C

HPS 21 0 5 u 194 62 5 101
LPS 35 6 3 11- 69 6 101

State D

HPS 24 0 8 4 '21 58 8 99
LPS 25 0 0 12 12 72 4 100

a-Totals may not equal 100 percent due to rounding.
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TABLE 51

PERCENT
INDICATED

OF TIME SPENT
BY INSTITUTION

PER MEEK IN PROVIDING COUNSELING ABOUT CAREERS AS
PERSONNEL MHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type of
Respon-
dents

Type
of
Site N

Percent of Responses by Hours per Meek

0 -10 11-20 21-30 31-40 41-50 51-60 61-70 71-80
.

81-90 91-100
No

Response Totala

1 State A

Teachers .HPS 146 23 4 0 0 1 0 0 1 0 0 69 98
LPS- 124 28 10 2 1 2 0 0 0 0 0 56 99

Counselors HPS 10 10 0 10 0 10j 10 0 0 0 0 60 100

LPS 6 17 0 0 17 0 0 0 0 0 0 67 101

Job
Placement HPS 5 60 0 20 0 0 0 0 0 0 0 20 100
Special- LPS 0 0 0 0 0 0 0 0 0 0 0 0 0

1st%
State B

Teachers HPS 31 32 7 10 3 0 3 0 0 0 0 45 100

LPS 153 18 9 3 3 2 0 0 -0 0 0 65 100

W Counselors HPS 1 0 0 0 0 0 0 0 1 0 0 0 100 100
0 LPS 10 30 0 0 0 0 0 0 0 0 0 70 100

03 Job
Placement HPS 1 0 0 0 0 100 0 0 0 0 0 0 100

Special- LPS 5 60 0 20. 0 0 0 0 0 0 0 20 100
1st'

State C

Teachers HPS 58 28 5 2 0 0 3 0 2 0 0 59 99
LPS 53 19 13 2 2 2 2 0 0 0 0 60 100

Counselors HPS 18 0 0 0 6 0 0 0 0 0 0 94 .100
LP3 5 0 0 0 0 0 0 0 0 0 0 100 100

Job
Placement HPS 2 100 0 0 0 0 0 0 0 0 0 0 100
Special- LPS 1 0 0 0 0 0 0 0 0 0 0 0 100

1st,



TABLE 51
(continued)

PERCENT OF TIME SPENT PER MEEK IN PROVIDING COUNSELING ABOUT CAREERS AS
INDICATED BY INSTITUTION PERSONNEL WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Typo of
Respon-
dents

Type
of
Site N

Percent of Ref:.rnses by Hours per NOON

0-10 11-20 21 -30 31-40 41-50 51-60 6170 71-80 81-90 91-100
NO

Response Totals

State D

Teachers HFb 52 11 10 6 0 4 0 0 2 0 0 67 100LPS 29 '24 10 3 C 0 0 0 0 0 62 99
Coynselori HPS 6 0 0 0 17 0 0 0 0 0 0 83 100LPS 8 13 25 0 0 0 0 13 0 13 0 38 102Job
Placement HPS 1 100 0 0 0 0 0 0 0 0 0 0 100Special-
lets

LPS 5- 33 0 0 0 0 0 0 0 0 0 67 100

a Totals may not equal 100 percent due to rounding.
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TABLE 52
or

COUNSELOR KNOOLEDGE OF VOCATIONAL-TECHNICAL EDUCATION

PROGRAMS AS INDICATED BY COUNSELORS MHO RESPONDED TO MAIL QUESTIONNAIRE

Percent of Responses

Type Number

of of Extremely Very Somewhat A Little Not at all
Site Respondents Knowledgeable Knowledgeable Knowledgeable Knowledgeable KnoWledgeable Total

State A

HPS 10 50 50 0 0 0 100

LPS 6 50 50 0 0 0 100

State 8

W HPS 1 100 0 0 0 0 100
''0 IPS 10 40 50 10 0 0 100

State C

HPS 4 18 11 78 11 0 0 100
LPS 5 40 40 20 0 0 100

State D

HPS 6 '17 83 0 0 0 100

LPS 8 50 50 0 0 0 100
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TABLE 53 f
LOCUS OF PRIMARY RESPONSIBILITY FOR RECRUITING STUDENTS AS

INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
VoTwch

.

Type Number Education Guidance/
of of Advisory Dean,' VdTech Vocational Na
Site Respondents Committee Director -Teachers Counselors Other One Totela

State A

High
Place
ment 3 0 33 0 67 0 0 100

Low
Place
ment 1 0 0 0 100 0 0 100

State B

High
Place
ment 2 50. 0 0 50 0 0 100

Low
Place
ment 5 0 20 40 20 0 20 100

State C

High
Place
ment 3 100 0 0 0 0 0 100

Low
Place
ment 4 75 0 0 25 0 0 100

State D

.H1gh
Place
ment 3 33 0 33 0 33 0 99

Low
Piece
ment 1 0 0 0 100 0 0 100

a Totals may not equal 100 percent due to rounding.
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TABLE 54

LOCUS OF PRIMARY RESPONSIBILITY FOR SELECTING STUDENTS AS

INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses

VoTech

Type Number Education School Guidance/

of of Advtsory Dean/ Research VoTech Vocational No

Site Respondents Committee Director Evaluation Teachers Counselors Other One Total'

State A

High
Place
vent

3 0 33 0 0 33 0 33 99

Low
Place
~it 0 0 0 0 100 0 0 100

State B

High
Place
ment 2 0 0 0 50 50 0 0 100

Low
Place
ment 5 0 0 20 20 40 0 20 100

p,:%

i _3

vent 3 0 33

State C

33 33 0 0 990

Low
Place
ment 4 25 0 0 0 25 0 50 100

State 0

High
Place
ment 3 0 0 33 0 33 33 99

Low
Place
ment 1 0 100 0 0 0 0 0 100

a Totals may not *dual 100 percent due to rounding.
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TABLE 55

MOST IMPORTANT CONSIDERATION GOVERNING.

ADMISSION TO A VOCATIONAL-TECHNICAL EDUCATION PROGRAM AS
INDICATED BY TEACHERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Number Minimum 0
Type of Grade Result of Student's Anyone Who Other
of Respon- Point Standard- Careell Wishes to Consider... No

Site dents Average ized Test Objective Enroll atlons Response Totals

State A

-HPS 146 4 1 34 53 4 3 99

LPS 124 0 6 33 58 0 3 100

State B
3

HPS 31 0 23 36 42 0 0 101

LPS 153 15 7 26 43 7 3 101

. State C

HPS 58 5 7 26 52 5 5 100

LPS 53 15 6 21 49 2 8 101

State D

HPS 52 8 12 29 33 15 4 99
LPS 29 17 3 14 52 10 3 99

a Totals may not equal 100 percent due to rounding.



TILE 56

COUNSELING SERVICES AVAILABLE AT POSTSECONDARY INSTITUTIONS AS INDICATED
BY COUNSELORS AND CURRENT/FORMER STUDENTS RESPONDING TO THE MAIL OLESTIONNAIRE

Type
Services of Guidance Counselors! Former Students. Current Students.
Available Site Yes No Toter Yes No Toter Yes No Totalb

Psychological
Counseling STATE A

HPS 40 60 100 13 87 100 28 72 100
LPS 33 67 100 23 77 100 27 73 100

STATE B

HPS 100 0 100 30 70 100 31 69 100
LPS 50 50 100 25 75 100 25 76 101

STATE C

MPS 67 33 106 47 53 100 50 50 100
LPS 80 20 100 31 69 100 62 38 100

STATE D

HPS 83 17 100 43 57 100 63 37 100
LPS 50 50 100 37 63 100 52 49 100

Counseling
on Course

STATE A

Selection HPS 100 0 100 60 40 100 72 28 100
LPS 100 0 100 74 26 100 67 33 . 100

STATE 8

HPS 100 0 100 90 10 100 87 13 100
LPS 100 0 100 88 12 100 92 8 100

STATE C

MPS 100 0 100 88 13 101 92 8 100
LPS 100 0 100 77 23 100 100 0 100

STATE D 4

HPS 100 0 100 91 9 100 94 100
LPS 88 13 101 96 4 100 64 100

Counseling
on Future

STATE A

Educatldnal HPS 0 100 100 45 55 100 58 42 100
Opportunities LPS 50 50 100 63 37 100 64 36 100

STATE B

HPS 100 0 100 77 23 100 66 34 100
LPS 100 0 100 66 34 100 76 24 100

STATE C

HPS 94 6 100 82 18 100 75 25 100
IPS 100 0 100 72 28 100 93 7 100

STATE D

HPS 100 0 100 21 79 100 86 14 100
LPS 100 0 100 89 11 100 76 24 100=--
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TABLE 56
Lconti nue(' .

COUNSELING SERVICES AVAILABLE AT POSTSECONDARY INSTITUTIONS AS INDICATED
BY COUNSgLCPS AND CLPRENT/FORIER STUDENTS'RESPOMNNG TO THE MAIL OLESTIONNAIRE

Services
Available

TO,
of

Slte
Guidance Counselors!
Yes No Total'

Former Students°
Yes TOtalu

Current Studentsa
Yes No Total-

Counseling
on Career

STATE A

HPS 100 0 100 63 37 100 ) 70 30 100
LPS 100 0 100 77 23 109_,./ 80 20 100

STATE B

HPS 0 100 100 77 23 100 68 32 100
LPS 100 0 100 71 29 100 74 27 101

STATE C

HPS 89 11 100 74 27 101 75 25 100
LPS 100 0 100 70 30 100 100 0 100

STATE D

HPS 100 0 100 83 17 100 85 16 101

MIllrel.61101001LPS 100 0 100 85 15 100 77 33 100

Counseling
on Career

STATE A

Selection HPS 100 0 100 46 54 100 55 46 101
LPS 100 0 100 80 20 ' 100 77 33 100

STATE B

HPS 60 0 100 77 23 100 67 33 100
LPS 400 0 100 71 29 100 70 30 100

STATE C

HPS 89 11 100 63 37 100 67 33 100
LPS 100 0 100 60 40 100 93 7 100

STATED

HPS 100 0 100 68 32 100 83 17 100
LPS 100 0 100 80 20 100 73 27 100

Providing STATE A
Student
Recommendation HPS 60 40 100 46 54 100 61 39 100to Employers LPS 50 50 100 59 41 100 54 46 100

STATE B

HPS 100 0 100 50 50 100 48 52 100
LPS 100 0 100 42 58 100 45 55 100

STATE C

HPS 56 44 100 63 37 100 67 33 100
LPS 80 20 100 39 61 100 38 52 100

STATE D

HPS 50 50 100 45 55 100 66 34 100
LPS 33 67 100 4 96 100 96 100
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TABLE 56
toontlnued)

COUNSELING SERVICES AVAILABLE AT POSTSECONDARY INSTITUTIONS AS INDICATED
BY COUNSELORS AND CURRENT/FORMER STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

Services
Available

Type

of Guldence Ccunselors,
Site Yes No Total'

Former Students
Yes No Total'

Current Students.
Yes No Totalb

Other

STATE A

HPS 60 40 100 89 11 100 10 90 100
L"S 33 67 100 4 96 100 4 96 100

STATE 8

HPS 100 0 100 0 100 100 7 94 101
IPS 100 0 100 0 100 100 100 0 100

STATE C

HPS 28 72 100 6 94 100 0 100 100
LPS 20 80 100 8 92 100 0 100 100.

STATE 0

HPS 33 67 100 5 95 100 9 92 101
LPS 63 38 100 61 39 100 55 46 101

State A:

High Placement Sites

Counselors, N 10
Former Students, N a 125
Current Students, N a 132

Low Placement Sites

Counselors, N 6
Former Students, N 163
Current Students, N 70

State 81

High Placement Sites

Counselors, N 10
Former Students, N 147
Current Students, N 59

Low Placement Sites

Counselors, N 1

Former Students, N = 62
Current Students, N 30

State C:

High Placement Sites

Counselors, N a 18
Fewmer Students, N a 49
Current Students, N a 24

Low Placement Sites

Counselors, N = 5
Former Students, N 87
Current Students, N 29

State D:

High Placement Sites

Counselors, N 6
Former Students, N a 76
Current Students, N 71

Low Placement Sites

Counselors, N 8
Former Students, N 46
Current Students. N 33

bTotals may not equal 100 percent due to rounding.
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TABLE 57

CONDITIONS UNDER WHICH STUDENTS ARE
REQUIRED TO SEEK COUNSELING AS INDICATED BY

COUNSELORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type Number
of of Re- Percent of Responses

Conditions Site spondents Yes No Totals

Before
,Enrolling
In

Vocational
Technic/11
Education
Program

HPS
LPS

HPS
LPS

10

6

1

10

100
100

0

50

STATE A

100
100

100
100

0

*I 0

STATE B

100
50

STATE C

HPS 18 28 72 100
LPS 5 40 60 100

STATE D

HPS 6 33 67 100
LPS 8 38 63 101

1
When STATE A

Planning
To HPS 10 90 10' 100
Transfer LPS 6 100 0 100
From One
Program STATE B---_-Study To
Another HPS 1 0 100 100

LPS 10 50 50 100

STATE C

HPS 18 22 78 100
LPS 5 0 100 100

STATE D

HPS 6 83 17 100
LPS 8 88 13 101
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TABLE 57
(continued)

CONDITIONS UNDER WHICH STUDENTS ARE
REQUIRED TO SEEK COUNSELING AS INDICATED BY

COUNSELORS WHO RESPONDED TO THE MAIL QUEST4NNAIRE

Conditions

Type Number
of of Re
Slte spondents

Percent of Responses
Yes No Tote le

..../
STATE A,

When Planning HPS 10 90 10 100
To Transfer LPS 6 33 67 100
To A
Different STATE B

School
HPS 1 0 100 100
LPS 10 40 60 100

STATE C

HPS 18 22 78 100
LPS 5 20 80 100

STATE D

HPS 6 33 67 100
IPS 8 50 50 100

STATE A

Before HPS 10 90 10 100
Droppinq LPS 6 67 33 100
Out

STATE B

HPS 1 0 100 100
LPS 10 50 50 100

STATE C

HPS 18 17 83 100
LPS 5 40 60 100

STATE I)

HPS 6 100 0 100

LPS 8 25 75 100
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o TABLE 57
(continued)

CONDITIONS UNDER WHICH STUDENTS ARE
REQUIRED TO SEEK COUNSELINR4AS INDICATED BY

COUNSELORS WHO RESPONDED TO TH' MAIL QUESTIONNAIRE

Conditioni'

Type Number
of of Re

Site spondents
Percent of Responses

Yes No Total°

When HPS 10 50
Leaving LPS 6 67
The
VoTech
Education
Program HPS 1 0

LPS 10 83

.31.

HPS 18,5 0

LPS 5 0

HPS 6 17

LPS 8 25

'STATE A

50
33

STATE B

100
100 ..=

100 100
17 100

STATE C

100
100

STATE D

83
75

100
100

100
100

a Totals may not equal 100 percent due to rounding.
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TABLE 58

TYPES OF COUNSELING SERVICES RECEIVED BY
STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAllE

Type Type Number of Respondents an Percent of Responses
of of Current Students 'Former StudentI

Service Slte N Yes No Total' N Yes No Totals

STATE A

Psycho- HPS 132 2 98 100 125 0 100 100
logical LPS 70 3 97 100 163 1 99 160
Counsel-
Ing STATE B

4PS 62 5 95 100 30 0 100 tO0
LPS -147 0 100 100 59 0 100 100

STATE C

H)S 24 0 100 100 49 4 96 100'

LPS 29 7 93

t

100 87 0 106 100

STATE D

,

HPS 71 6 94 100 76 4 96 100
LPS 33 j9 81 100 163 22 79 101

Counsel-
ing On

STATE A

Course HPS 132 23. 77 100 125 20 80 100

Select-
ion

LPS 70 19 81 100 163 22 79 101

STATE B

HPS 62 58 42 100 30 63 37 100
LPS 147 0 100 -100 59 0 1f6-)) 100 ........

STATE C

HPS 24 42 58 100 49 59 41 100

LPS 29 69 31 100 87 46 54 100

STATE D

HPS 71 67 32 99 76 63 37 100

LPS 33 73 27 100 46 65 35 100
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TABLE 58
(continued)

TYPES OF COUNSELING SERVICES RECEIVED BY
ST(?IDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type
of

Service

r)9170

of

Site

Number of Respondents and Percent of Responses
Current Students Former Students

N , Yes No Tote le N Yes No Totala

Counsel-
ing on

STATE A

Career HPS 132 13 87 100 123 15 85 100selec-
tion

LPS 70 24 76 100 163 21 79 100

STATE B

HPS 62 0 100 100 30 0 100 100
LPS 147 0 100 100 59 0 100 100

STATE C

HPS 24 17 83 100 49 6 94 100
LPS 29 21 79 100 46 22 78 100

STATE D

HPS 71 23 98 101 76 21 7)9 100
LPS 33 21 79 100 46 22 78 100

Counsel-
ing on

STATE A

Future HPS 132 12 88 100 125 10 90 100Educe-
tIon

LPS 70 21 79 100 163 17 83 100

Oppor-
tunities

STATE B

HPS 62 27 73 100 30 23 77 100
LPS 147 0 100 100 59 0 100 100

STATE C

'rIPS 24 25 75 100 49 20 80 'CO
LPS 29 35 66 101 87 23 77 1Q0

STATE D

HPS 71 4 59 100 76 41 59 100
LPS 33 36 64 10C 46 50 50 100
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TABLE 58
(continued)

TYPES OF COUNSELING SERVICES RECEIVED BY
STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type
of

Service

Type
of

Site

Number of Respondents and Percent of Responses
Current Students Former Students

N Yes No Totaia N Yes No Total°

Counsel-
Ing on

STATE A

Career -°S 132 27 73 100 125 17 83 100
Posvib-
illtles

LPS 70 29 71 100 163 25 76 100

STATE B

HPS 62 23 77 100 30 13 87 100
LPS 147 0 100 100 59 0 100 100

STATE C

HPS 24 17 83 100 49 10 90 100
LPS 29 35 66 101 87, 24 76 100

STATE D

HPS 71- 47 54 101 76 33 67 100
LPS 33 A9 52 101 46 30 70 100

Recom- STATE A

menda-
tion for HPS 1'32 16 82 _ 100 125 21 79 100
Student
to

LPS 70 20 80 100 163 0 100 100

Employ-
er

ST,ATE B

HPS 62 19 81 100 30 7 93 100
LPS 147 0 100 100 59 0 100 100

STATE C

HPS 24 13 88 101 49t 88 100
LPS 29 7 93 100 87/ 8 92 100

STATE D

HFS 71 42 58 100 76 21 79 100
LPS 33 21 79 100. 46 24 76. 100
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TABLE 58
(continued)

TYPES OF COU FLING SERVICES RECEIVED BY
STUDENTS WHO RESP OED TO THE MAIL QUESTIONNAIRE

Type
of

Service

Type
of

Site N Yes No Totals

Number of Respondents and Percent of Responses
Current Students Former Students

N Yes No Totals

Obtained
STATE A

Other HPS 132 8 93 101
Counsel- LPS 70 9 91 100
1 ng

Service STATE B

HPS 62 5 95 100
LPS 147 0 100 100

STATE C

HPS 24 4 96 100
LPS 29 3 97 100

STATE D

HPS 71 6 94 100-
IPS 33 9 91 100

125 7 93 100
163 3 98 101

30 0

59 0

100 tO0
100 100

49 0 100 100
87 3 97 106

76 4 96 100
46 7 94 101

a Total may not total 100 perce-t due to rounding.
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TABLE 59

1NDIVUDUALS WORKING FULL TIME IN JOB PLACEMENT Al- INDICATED

BY JOB PLACEMENT SPECIALISTS WHO RESPONDED TO THE MAIL QUEST(IONNAIRE

Type

of

Site

Number

of

Respondent

Percent of Responses-
None One Two

Person Persons

Three

Persons

No

Response

Total

State A

HPS 5 0 100 0 0 0 100

LPS 0 0 0 0 0 0 0

State 8

HPS 0 0 0 100 0 100

LPS 5 20 0 60 0 20 100

State C

HPS 2 0 0 50 50 0 100

LPS 0 0 0 0 110 100

State D

HPS 1 0 100 0 0 0 100

LPS 3 0 67 0 0 33 100
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TABLE 60

TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS 1CO RESPONDED TO THE MAIL QUESTIONNAIRE

.hb
Placement

' Activity

Type

of
Respondents

Type

of
Site

Number

. of
Respondents

Percent of 'Respondents
Yes No No Response Totala

Secretar lel
State A

Assistance Teachers HPS 146 53 38 10 101

LPS 124 40 54 6 100

Job
Placement HPS 5

_,,
80 20 0 100

Spec! al I sts LPS 0 0 0 0 0

State B

Teachers HPS 31 39 61 0 100

LPS 153 36 55 9 100

Job
Placement HPS 1 100 0 0 100
Specialists LPS 5 80 20 0 100

1

State C

Teachers HPS 58 . 26 72 2 100

LPS 53 47 47 6 100

Job
Placement rit-IS 2 100 0 0 100

Specialists LPS 1 100 0 0 100

State D ,.

Teachers HPS 52 42 44 14 100

LPS 29 52 41 7 100

Job

Placement HPS 1 100 0 0 100

Specialists LPS 3 100 0 0 100
MaNNM.SIENlmNMMMIMIIIMMIM.MMMIMPM.I.=OPIMIIAI.11l=AT

.....'""
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TABLE 60

(continued)I nued)
TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS IMOICATED BY TEACHERS

AND JOB PLACEMENT SPECIALIIPS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Job

Placement
Activity

Type Type

of of
Respondents Site

Number

of

Respondents
Percent of Respondents

Yes No No Response Tote

Mileage
Reimburse r-\._

State A

ment for TeicherS HPS 146 51 36 13 100

Automobile LPS 124 36 56 8 100

Use

Job

Placement HPS 5 60 40 0 100

Specialists LPS 0 0 0 0 0

State B

Teachers HPS 31 32 68 0 100

LPS 153 39 50 11 100

Job
Placement HPS 1 100 0 0 100

Spec! al I sts LPS 5 80 20 0 100

Sta+e C

Teachers HPS 58 24 74 2 100

LPS 53 34 58 8 101

Job

Placement FPS 2 100 0 0 100

Speci al I sts LPS 1 100 1 0 0 100

State

Teachers FPS 52 39' 50 12 100

LPS 29 31 59 10 100

Job
Placement HPS 100 0 0 100

Specialists LPS 3 100 0 0 100
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TABLE 60

(continued)

TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS h140 RESPONDED TO THE MAIL QUESTIONNAIRE

Job Type Ty peg Number

Placement of of of Percent of Respondents
Activity Respondents Site Respondents Yes No No Response ToteI

Telephone

Use

State A

Teachers HPS 146 86 5 9 100

LPS 124 83 10 7 100

Job

Placement HPS 5 100 0 0 100

Specialists LPS 0 0 0 0 0

State B

Teachers .11PS 31 81 19 0 100

LPS 153 77 14 9 100

Job

Placement HPS 1 100 0 0 100

Specialists LPS 5 100 0 0 100

State C

Teachers HPS 58 f 81 17 2 100

LPS 53 83 11 6 100

Job

Placement HPS 2 100 0 0 100

Specialists ,LPS 1 IGO 0 0 100

State 0

Teachers 52 73 15 12 100

29 90 7 3 100

JobAs

Placement HPS 1 100 0 0 100

Specialists LPS 3 100 0 0 100

1.hp=.4. 4.1....41WF.
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TABLE 60

(continued)I nued )

TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS 1*40 RESPONDED TO THE MAIL QUESTIONNAIRE

Job

Placement
Activity

Type

of
Respondents

Type

of
Slte

Number

of
Respondents

Percent of Respondents
Yes No No Response Totals

Off Ice State A
Supp I I

Teachers LIPS 146 34 6 10 100

LPS 124 83 t0 7 100

Job
Placement FPS 5 100 0 0 100

Specl al I sts LPG 0 0 0 0 0

State B

Teachers FPS 31 71 29 0 100

LPS 153 71 19 10 100

Job

Placement FPS 1 100 0 0 100

Specialists LPS 5 ,100 0 0 100

State C

Teachers ICS 58 72 2'1 5 99

LPS 53 83 11 6 100

Job
Placement HPS 2 100 0 0 100

Specialists LPS 1 100 0 0 100

State D

Teachers FPS 52 77 12 12 101

LPS 29 86 10 3 99

Job
Placenent FPS 1 100 0 0 r100

Specialists LPS 3 -100 0 0 , 100
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TABLE 60

(continued)

TYPE CF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Job Type Type Number

Placement of of of Percent of Respondents
Activity Respondents Site Respondents Yes No No Response Tckale

Printing/

Duplicating

State A

Teachers HPS 146 82 8 10 100
LPS 124 84 10 6 100

Job

Placement HPS 5 100 0 0 100

Specialists LPS 0 0 0 0 0

State B

Teachers HPS 31 68 32 0 100

LPS 153 70 20 11 101

Job

Placement HPS 1 , 100 0 0 100
Specialists LPS 5 100 0 0 100

State C

Teachers HPS 72- 21 -7 100
LPS 53 81 13 6 100

Job

Placement HPS 2 100 0 100
Specialists LPS 100 0 100

State D

Teachers HPS 52 77 14 101

LPS 29 79 14 7 100

Job

Placement HPS 0 0 100 100
Specialists LPS 3 100 0 0 100
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TABLE 60

(continued)

TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Job

Placement

Activity

Type

of

Respondents

Type

of

Site

Number

of

Respondents

Percent of Respondents

Yes No No Response Totals

Funds for

Information

Stet, A

Collection Teachers HPS 146 29 57 14 100

Regarding LPS 124 26 65 10 101

Job
1

Openings Job

Placement HPS 5 40 40 20 100

Specialists LPS 0 0 0 0 0

State B

Teachers HPS 31 13 87 0 100

LPS 153 14 71 16 101

X Job

Placement HPS 1 100 0 0 100

Specialists LPS 5 40 60 0 ;00

State C

Teachers HPS 58 10 86 3 99

LPS 53 17 76 8 101

Job

Placement HPS 2 100 0 0 100

Specialists LPS 1 0 0 100 100

State D

Teachers HPS 52 19 62 19 100

LPS 29 38 55 7 100

Job

Placement HPS 1 100 0 0 100

Specialists LPS 3 67 0 33 100



Table 60

(continued)

TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS- INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS MHO RESPONDED TO THE MAIL QLESTIONNA1RE

Job . Type Type Number

Placement of of of

Activity Respondents Site Respondents

Percent of Respondents

Yes No No Response Totals

Postage State A

Teachers HPS 146 80 12 9 101

LPS 124 82 12 6 100

Job

Placement HPS

Specialists LPS

5

0

100 0 0 100

0 0 0 0

State

Teachers HPS 31 71 29 0 100

LPS 153 63 24 12 99

Job

Placement HPS 1 100 0 0 100

Specialists LPS 5 100 0 o 100

State C

Teachers_ HPS 58 55 41 3 99
LPS 53 77 17 6 100

Job

Placement HPS 2 100 0 0 100

Specialists LPS 1 100 0 0 100

State D
;
Ilk

Teachers HPS 52 . 75 15 10

LPS 29 76 17 7

Job

Placement HPS 1 100 0 0

Specialists LPS 3 100 0 0

ONNI* Vem
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TABLE 60

(continued)

TYPE OF SUPPORT FLA JOB PLACEMENT ACTIVITIES AS INDICATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Job Type Type Number

Placement of of of

Activity Respondents Site Respondents Yes

Percent of Respondents

No No Response Totala

eRelesse State A

Time

Teachers HPS 146 40 47 13 100

LPS 124 30 63 7 100

Job

Placement HPS 5 0 100 100

Specialists LPS 0 0 0

State B

Teachers HPS SI 13 81 7 101

LPS 153 24 63 13 100

Job

Placement HPS 1 0 100 100

Specialists LPS 5 0 100 100

Stets C

Teachers HPS 58 14 81 5 100

LPS 53 11 81 8 100

Job

Placement HPS 2 0 100 ,00
Specialists LPS 1 0 100 100

State D

Teachers HPS 52 25 62 14 101

LPS 29 21 69 10 100

Job

Placement HPS 0 100 100

Specialists LPS 0 100 100
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TABLE 60

(continued)I nued )
TYPE OF SUPPORT FOR JOB PLACEMENT ACTIVITIES AS : ND !CATO) BY TEACFIERS

AND JOB PLACEMENT SPECIALISTS *10 RE SPONDEE). TO TW: FAIL QUESTIONNAIRE

Job Type Type Number

Placement of of of Percent of Respondents
Activity Respondents Site Respondents Yes No a"--No Response Tote I

i
I nsery Ice State A
Training

Teachers HPS 146 12 46 42 100
r LPS 124 9 65 26 100

Job
Placement HPS 5 20 40 40 100
Specialists LPS 0 0 0 0 0

State B

Teachers IFS 31 7 65 29 101

LPS 153 7 62 31 100
Job
Placement HPS 1 0 100 0 100
Specialists LPS 5 40 40 20 100

, State C

Teachers HPS 58 14 64 22 100
LPS 53 15 68 17 100

Job
Placement HPS 2 50 0 50 100
Specialists LPS 1 100 0 0 100

State D

Teachers HPS 52 14 54 33 101

LPS 29 17 45 38 . 100
Job
Placement HPS 1 0 100 0 100
Specialists LPS 3 33 67 0 100
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TABLE 60

(continued)1 nued

TYPE OF SUPPORT FOR J08 PLACEMENT ACTIVITIES AS INDr.:ATED BY TEACHERS

AND JOB PLACEMENT SPECIALISTS WHO RESPONDED TO THE MAIL QLESTIONNAIRE

Job Type Type Number

Placement of of of
Activity Respondents Site Respondents

4-

Percent of riespondenti
Yes No No Response- Totals

Other State A

Teachers HPS 146 1 12 87 100
LPS 124 2 20 77 99

Job

Placement HPS 5_ 20 20 60 100
Spec! a 11 sts LPS 0 0 0 0 0

State B

Teachers HPS 31 0 29 71' 100
LPS 153 5 16 80 101

Job

Placement HPS 0 0 100 100
Specialists LPS 5 0 20 80 100

State C

Teachers HPS 58 ) 5 16 79 100
LPS 53 2 23 76 101

Job

P I acrent PS 2 50 0 50 100
Specialists LPS 1 100 0 0 100

State D

Teachers HPS 52 6 23 100

LPS 29 3 0 97 100

Job

Placement HPS 100 0 0 100

Specialists LPS 3 0 100 0 100

a Totals may not equal 100 percent due to rounding.
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TABLE' 61

RANK ORDER'OF SOURCES THAT ARE "VERY MUCH HELP" FOR

VDCATIONAL-TECHNICAL EDUCATION STUDENTS IN PROVIDING INFORMATION
ABOUT JOB OPENINGS AS INCICATED BY.RESPONDENTS TO THE MAIL QUESTIONNAIRE

Type

Sources
of

Site
School

Personnel))
Former and Current

Student,

State A

Teacher HPS
1

%

LPS
1

Coopertfive HPS 5 5
Education LPS 5 9
Coordinator 4

_ .

GuidanCe/ HPS 5 9
Vocational LPS 8 8
Counselor -...

. %.

Job HPS 2 3
Placement LPS 2 5
Service

Parents HPS '9 6
LPS 10 4

Relatives HPS 10 '7
Other Than
Parents

LPS 10
k '

7

Friends HPS
,

8 4
LPS 7 4

Former HPS 4 8
Vocational- LPS 2 7
Twchnical
Students

Newspapers HPS 6 2
LPS 3 2

TV and Radio HPS 10_ 11
LPS 10 8

Public HPS 3 3
Employment LPS 4 6
Agencies

Private HPS 8 ,10
Employment LPS 9 9
Agencies

Other HPS 7 3
Sources LPS 6 3
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TABLE 61

(continued)"
RANK ORDER OF SOURCES THAT ARE ',VERY MUCH .HELP FOR

VOCAT4ONAL-TECHNICAL EDUCATION STUDENTS I N PROVIDING INFORMATION,
ABOUT JOB OPENINGS AS INDICATED BY RESPONDENTS JO TNE14141L QUESTIONNAIRE

Sour ces

Type
of

S I te

School
Person4e I a

Former and CUrrep t
Students

State B

Teacher HPS' 1 1

LPS 1 1

i '
Cooperative HPS 2 3
Education LPS 4 6
Coordi nator

)
Guidance/ HPS 6 5

Vocational LPS L- 5 9
-Counselor "-

Job HPS .3 5 ,

Placement. LPS 2 - 4
Service.-

Parents HPS
--- .

0 4
1

LPS 9 6

Relatives HPS 0 6
Other Than' LPS = 9 7

Parents

Friends HPS 5 2
LPS 1.,- ., E 3

Former HPS 4 3

Vocational= -

LPS 3 8
Technical I
Students .

Newspapers HPS 7 2
LPS 5 2

TV and Radio `HPS 7 '8
. LPS 7 10

..

Public HPS; 0 4

4trep. I oyhant LPS 8 5 i

Agencies i .

.

Pr ivate HPS 0 7
Employment LPS 7 8
Agencies

,Other HPS 6 9
Sources LPS 3 10

1

I
N

I

,
,

I

..

1

I

1

336



TABLE 61

(continued)
RANK ORAIR cv SOURCES THAT ARE ',VERY MUCH HELPH FOR

VOCATIONAL-TECHNICAL EDUCATION STIIIDENTS IN PROylOING INFORMATION
ABOUT JOB OPENINGS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

Type
of School Former and Current

Sources Site Personnela Students

State C

Teacher HPS 1 1

LPS 1 3

Cooperative HPS 3 6
Education LPS 2 7
Coordinator

Guidance/ HPS 5 6
Vocational LPS 1.4 8
Counselor

Job HPS 2 4
Placement LPS 3 5
Service

9 5
Parents HPS 7 1

LPS

Relatives HPS 9 6
Other Than LPS o 4
Parents

Fr1ends' sHPS 8 3
LPS 0 2

Former HPS 5- 4
-Vocational- LPS 2 6
TecholcaJ
Students

Newspapers HPS 4 2
LPS 2 3

TV and Radio Hps
LPS

6,
7

6
8

N.
Public HPS 8 6
Employment "LPS 5 5
Agencies

Private HPS _ 9 5
Emplo7ment LPS 6 5
Agencies

Other HPS 7 3
Sources LPS ug 4 7
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TABLE 61

a (continued)
RANK ORDER OF4SOURCES THAT ARE NVERY,MUCH HELP,' FOR

VOCATIONALTECHNICAL EDUCATION STUDENTS IN PROVIDING INFORMATION '
ABOUT JOB OPENINGS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

Type
of School\ Former and Current

Sources Site Pursonnela Students

State

Teacher HPS 1 5

LPS 2 2

"t'f'
Cooperative HPS 3 7

Education' LPS 3 . 6
Coordinator

Guidance/ HPS 5 6
Vocational LPS 4 4

Counselv

Job .- HPS 1 1

Placement LPS, J 4
1 4

SorvIce

Parents HPS y 0 4

LPS 6 4

Re let I ves HPS 0 8
Other Than LPS 6

.
6

Parents

Friends 'MPS . 3
LPS , 6 . 3

Former HPS 4 . 10
Vocational, LPS 5 7

Technical
Students ..

Newspapers HPS 2 2

LPS 5 1-
\.... .

TV and Radio 'HPS . 7 10
LPS 0. 6

Public HPS 7 10
Employment LPS 5 5

Agencies

Private HPS 6 9

Employment LPS 6 5

Agencies

Other HPS "4 7

Sources LPS 4 2

School Personnel Includes teachers, counIelors, and Job placement
specialists
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TABLE 62

PLACEMENT SERVICES AVA1L'RLE AT POSTSECONDARY

INSTITUTIONS AS INDICATED BY FORMER AND CURRENT STUDENTS

Service

Two
of

Respondents

Type

of

Site

Number

of

Respondents
No Response

Yes (Generally indicates gob) fotala

State A
Assistance

in Advanced Current HPS 132 32 s"" 68
A1/4,

100
'Education Students CPS 70 33 67 10) ''''
Placement

Former MPS, 10-425 25 75 100

Students LPS ,163 , . 34 66 100

State

Current HPS 62 37 63 100

Students LPS 147 42 59 101

Former HPS 30 37 63 100.

Students LPS 59 51 '49 100

1 11 State C

Current HPS 24 43
78 101

Students LPS 29 45
k5

100 .

Former HPS 49 43 57
..

100

Students LPS C7 43 58 101

State 0 .

Current HPS 71 70 30 100

Students LPS 33 73 27 . 100

Former HPS 76 70 30 100

Students LPS 46 65 35 404. 100
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TBLE 62

(continued )

PLACEMENT SERVICES AVAILABLE AT POSTSECONDARY

INSTITUTIONS' AS INDICATED Br FORMER AND CURRENT STUDENTS

Service

Type Type Number

of of of No Response

Respondents S I te Respondiptu Yes (General ly Indicates No). 7otal a

State A

Training in 4 .
Job Seeking Current HPS 132 47 _53 100

Skil Is Students LPS 70 63 37 1,7,t)

Former i:PS 125 46 54 100

Students LPS 163 34 66 100

State B
4.

Current HPS 62 1- 38 61 99

Students LPS 147 44 56 10Q

Fornwir HPS 30 47 53 100

Students LPS 59 42 . 58 100

`State C /
Current HPS 24 21 79 '100

-e. Students LPS 29 69 31 400

t '
Former HPS 49 45 ' 55 100

Students IPS 87 47 53 100

Stai e D

Current HPS 71 63 37 100

Students LPS 33 58 42 100

Former HPS, 76 57 43 100

Students LPS 46 48 52 100
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TABLE 62

(continued)

PLACEMENT SERVICESAVAILABLE AT POSTSECONDARY .'";

INSTITUTIONS AS INDICATED BY FORMER AND CURRENT STUDENTS

Service

.Type Type Number

of of of No Response
Respondents Site Respondents Yes (Generally indicates No) Totals

Training In
4.

Stafe A

Job Current HPS 132 52 48 100

Obtainment 'Students . LPS 70 59
.

41 106
Skills

.../

Former HPS 125 47 53
.

100

Students COS 153 53 47 100

State B \---,

Current HPS 62 32 68 100

.'...,Students LPS 147 35, . 65 100

Former HPS 30 37 63 100

Students LPS 59 32 68 100

Sttite C

'ClIrrent HPS 24 21 79 100

Students LPS 29 59 41 100

Former HPS 49 36 63 99

Students LPS 87 36 64 100

State D

I
Current HPS 71 58 42 100

Students LPS 33 39 61 100

4

Former HPS 76 41 59 100

Students LPS 46 39 61 . 100

a

-k.
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TABLE 62

(continued)I nued)

PLACEMENT SERVICES AVAILABLE AT POSTSECONDARY .
INSTITUTIONS AS INDICATED BY FORMER AND CURRENT eSTUDENTS

Type Type. Veber '
6f No Response'

Service Respondents S I to Respondents Yes (General ly Indicates No) Totals

State A

Contact I ng c,

Employers Current HPS 132 55 46 101

About Jobs Students LPS

for

70. 53 . 47i 100.

Students Former HPS 125 43 57 100

Students LPS
,

r- ---'

163 , 53 47.

State B

100

.
i

Current HPS 62 34 66 10C

Students LPS r 147 40 60.. in
.

.

Former' HPS 30 33 67 100

Students LPS 59 29 71 100

I.

/ . State C

Current HPS 24 25 75 100

Students LPS 29 38 62.

a
100

Former HPS 49 35 A5, 100

Students LPS 87 33 66 101

s
State D

Current HPS 71 52 48 100

Students, LPS 33 . 49 52. 101

.

i
Former Hres 76 43 57 100

Students LPS- 46 48 52 100

a
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TABLE 62 N

(cont 1 nued ).

PLACEMENT SERVICES AVAILABLE AT POSTSECONDARY -

INSTITUTIONS AS INDICATED BY FORMER AND CURRENT STUDENTS

Service

Type Type

of of

Respondents Site

_-

Number

of

Respondeets,
-

No Response
Yes (Gener.al iy indicates No) Totala

State A
Work' ng

with Current HPS ' 132 39 61 100
Public Students LPS 70 46 54 too
Employment

Service Forme r HPS 125 28 72 100
Roger di ng Students L.PS 163 39, 61 . 100
Ji,bs For

Students State B

Current 'HPS 62 11 89 160
Stunts LPS 147 29 71 100

Former HPS 30 20 80 100
Students LPS 59 29 71 100

State C

Current HPS 24 . 8 92 100
Students LPS 29 28 72 100

1 Forme,'

Students

-.

HPS

LPS

49

87
12

18

State D

88

82 1

100

100
t,
.---

uCurrent HPS 71 41 59 100
Students .LPS 33 21 79 100

Former HPS 76 30 70 100
Students LPS 46 33 *67 ' 100
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TABLE 62

(continued)

PLACEMENT SERVICES AVAILABLE AT POSTSECONDARY-

INSTITUTIONS AS INDICATED BY FORMtR. AND CURRENT STUDENTS

Service

Type Type Njmber

of . of of .No Response

Respondents Site Respondents Yes (Generally Indicates No) Totals

f
Mork! ng

State A

with Current HPS 132 22 78 100

'Private Students LPS 70 17 83 100

Employment

Agencies Former HPS 125 14 *86 100

Regarding Students LPS 163 20 80 100

Jobs for

Students State B

Current , HPS 62 10 90 10e
Students LPS 14/ 18 -82 100

,

Former HPS 30 10 90 100

Students LPS 59 19 81 100

State C

Current HPS 24 21 79 100

a
Students LPS 29 17 63 100

Former HPS 49 4 96 100

Students LPS 87 21 79 100

State D

Current HPS 71 34 66 1 0 0'

Students LPS 33 '15 854 ,100

Former HP'S 76 25 75 100

Students LPS 46 39 61 100

I
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.
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TABLE 62

(continued)
PLCEMENT SERVICES AVAILABLE AT POSTSECONDARY

INSTITUTIONS AS INDICATED BY FORMER AND CURRENT STUDENTS'

Type

of

Service Respondents

Type

of

Site

Number

of

Respondents
No Response

Yes (Ceneral 'y Indicates No) Totala

State A
Referring,

Students to ,Current . HPS 132 73 27 100
Job ' Students LPS 70 70 30 100
Openings .

Former HPS 125 59 ..41 100
Students LPS, 163 77

State B

, 23 100 .

Current HPS 62 442 58 OP
,Students LPS 147 18 v 82 100'

Former HPS 30 50 50 100
Students LPS 59 19 81 100

llo

State C

Current HPS* 24 58 42 100
Students LPS 29 69 31 100

Former

,.,

HPS 49 51 49 100
Students LPS 87 46 54 100

State D

Current 71 72 28 100
Students LPS 33 15 a 85 100

Former HPS 76 61 40 101
Student-5 LPS 46 39 61 100

V

3 4 5
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.71(6LE 62

IcontInued)

PLACEMENT SERVICES AVAILABLE AT POSTSECONDARY

INSTITUTIONS AS IMDICATFD BY FORMER AND CURRENT STUDENTS

Service

Type Type

of of

Respondents Site

Information A

about Job Current HPS

Openings Students LPS

Former HPS

Students LPS

Current

VIIStudents

Former HPS

Student, LPS

Current HPS

StLideLts LPS

Former HPS

Students LPS

Current HPS

Students LPS

Former HPS

Students LPS

Number

of

Respondents

No Response

Yes (Generally Indicates No) Totala

State A

7
132 78 22 100

70 70 - 30 100

125 65 35 100

163 77 23 100

State B

627 52 48 100

147 68 32 100

30 57_ 43 100

59 66 34 100

State C

24 ,67 33 100

29 86 14 100

49 65 35 100

87 48 52 100

State D

71 85 16 101

33 73 27 100

76
/'

79 21 100

46 70 30 100

a fotals may not equal 100 percent due to roundl nq.
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TABLE 63

S

4

POSTSECONDARY I NST I 111T I °NS' PERFORMANCE I N PROVIDING TRAINING I N JOB OBTAI WENT
SKILLS AS RATED BY SCHOOL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

Type Type Number

of of .off' Don't No Total 8 .
Respondent Site Respondents Excel lent Good Fa I r Poor Fa I I I ng Know Response

Percent of Responses

Sta-re A

Teachers MRS 146 21 46 22 3 1 4 3 100
LPS 124 33 44 "14 4 1 2 2 100

Counselors HPS 10 20 70 10 0 0 0 0 100
LPS 6 33 541, 17 0 0 0 0 1011

Job ,..-

Placement HPS 5 0 80 20 0 0 0 0 100Specialists LPS 0 0 0 0 0 0 0 0 0

Current HPS 132 21 30 18 10 2 13 6 101
Students LPS 170 20 27 31 7 1 7 6 99

Former HPS 125 16 A 24 12 6 13 4 101
Students LPS 163 18 36 20 7 2 11 7 101

State B

Tea& ers HPS 29 10 41 21 3 3 21 0. 99
LPS 152 12 43 18 7 1 '15 6 102

Counselors HPS 1 0 0 0 100 0 0 0 100
LPS 10 20 30 40 10 0 0 0 100

Job
Placement HPS 1 0 100 0 0 0 0 0 100
Specialists LPS 5 20 40 20 20 0 0 0 100

Current IFS 62 11 24 10 8 5 31 11 100
Students LPS 147 10 14 9 16 - 7 424 9 101

Former HPS 30 3 17 27 10 13 -SO 10 100
Students LPS 59 7 14 17 17 9 19 19 102
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TABLE 63

(continued}
POSTSECONDARY INSTITUTIONS' PERFORMANCE IN PROVIDING TRAINING IN JOB4OBTAI WENT

SKILLS AS RATED BY SCHOOL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QUESTIONNAIREi
Type Type Number Percent of Responses

of of of Don't No Total°

ca Respondent Site Respondents Excellent Good Falii' Poor Falling Know Response

State C
4

Teachers HPS 58 10 36 22 12 2 10 7 99
LPS 53 15 30 28 9 2 13 2 99

Counselors HPS 18 11 28 50 6 6 0 0 101

LPS 5 . 40 0 60 0 0 0 0 100

Job
Placement HPS 2 0 0 50 50 0 0 0 100

Specialists LPS 1 0 100 0 0 0 0 0 100

Current
Students HPS ?4 0 17 13 17 17 33 4 101

LPS 29 24 17 14 10 3 24 7 99

Former HPS 49 8 14 18 12 6 37 4 99

Students LPS 87 9 15 15 7 2 33 18 99

State D

Teachers HPS. 52 23 52 15 0 0 10 0 100

LPS 29 21 35 38 3 0 3 0 100

Counsel ors HPS 6 0 67 17 0 0 17 0 101

LPS 8 13 38 -25 25 0 0 0 101

Job
Placement HPS s i '100 0 0 0 0 0 0 100

Speci al ists LPS 3 0 100 0 0 0 0 0 100

Current HPS 71 23 28 16 4 3 18 9 101

Students LPS 33 3 27 30 15 6 18 0 99

Former HPS 76 15 25 17 11 1 20 12 101

Students LPS 46 7 17 20 17 7 26 7 101

ck

a Totals may not equal 100 percent due to rounding.
A

K
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TABLE 64

4..

POSTSECONDARY INSTITUTIONS' PERFORMANCE IN CONTACTING EMPLOYERS ABOUT JOBS FOR

'STUDENTS AS RATED BY SCHOOL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

Type Type Number Percent of Responses .

of of of , Don Ft No

Respondent Site Respondents Excellent Good Fair Pbor Failing Know Response Tcrtaja

State A

Teachers IFS 146 24 34 17 8 1 12 4 100
LPS 124 29 33 23 3 3 7 2 100

Counselors HPS . 10 10 70 20 0 0 0 0 100
LPS 6 33 50 17 0 0 0 0 100

Job
Placement HPS 5 0 60 40 0 0 0 0 100
Specialists LPS 0 0 0 0 0 0 0 0 0

Current HPS 132 14 27 4 12 5 13 5 100
Students LPS 70 14 27 20 9 6 20 4 100

Former HPS 125 8 25 21 13 10 18 6 101

Students LPS -163 12 * 23' 7 4 17 7 100

State B

Teachers HPS 30 10 33 23 10 3 20 0 99
LPS 152 20 32 17 3 3 18 7 100

*

Counselors HPS 1 0 100 0 0 0 6 0 100
LPS 10 10 40 30 10 0 10 0 100

Job

Placement HPS 1 0 100 0 0 0 0 0 100
Specialists LPS 5 20 60 20 0 0 0 0 100

Current IFS 62 8 24 10 2 8 34 15 101

Students LPS 47 10 16 10 7 8 41 9 10!

Former HPS 30 13 10 23 13 13 20 7 99
Stydents LPS i 59 14. 9 19 14 2 29 15 '102

349
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TABLE 64
141,

(continued)I nued)

POSTSECONDARY I HST I TUT I ONS I PERFORMANCE I N CONTACTING EMPLOYERS ABOUT JOBS FOR

STUDENTS AS RATED BY SCHOOL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

Type Type Number Percent of Resoonsos
of of of ''' Don It No

Res pOndent Site Respondents Excel lent Good Fair Poor Falling Know Response To4a la

State C

Teachers H35 58 10 36 22 12 2 , 12

LPS 53 .11 21 26 13 6 21
. .

Counselors HPS 18 11 61 17 6 0 6
. - LPS 5 20 20 0 .4.0 20 0

Job
Plicement ,HPS 2 0 y`, 50 0 50 s 0 0

Specialists LPS 1 0 0 100 0 0 0

Current HPS. 24 13 4 4 8 17 50

Students LPS 29 14 17 10 7 10 31

Former HPS $9 10 18 18 6 6 37

Students LPS 87 6 12 7 '8 8 39

State D

Teachers HPS 52 1c.' '33 17 10 2
'3

15

LPS -29 21 24 35 7 3

Counselors HPS 6 0 50 33 0 0 17

LPS 8 13 38 50 0 0 0

Job
Placement HPS 1 0 0 100 0 0 0

Specialists LPS 3 33 67 0 0 0 0

Cur rent FPS 71 14 24 14 11 3 25

Students LPS 33 12 3(3 ---t5- 12 ---- 12 _ 18
, ,..

Former HPS 76 13 20 16 7 7 24

Students LPS 46 4 35 15 9 7 26
..

5 99
21 100

0 101
0 . 100

0 100
0 100

4 1%09

to

4 '99
21 101

4 100
7 100

0 . 100
0 101

0 100
0 100

9 100
0 99

15 102
4 '100

er Totals may nut equal 100 Doreen :. due to rounding.
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TABLE 65
4411k

POSTSECONDARY' I NST I TUT I ONSI PERFORMANCE I N REFERRING STUDENTS TO JOB OPENINGS

AS, RATED BY SCHOOL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

Type Type Number Percent of Responses

of of of Don't No

Respondent Site Respondents Excel lent Good Fair Pock Fa 1 I I ng Knew Response Tote le

State A

Teachers WS 146 40 40 9 3 0 6 3 101

LPS 124 50 36 9 2 0 2 2 , 101

Counselors HPS 10 - 40 50 10 0 0 0 0 100,
LPS 6 50 50 0 0 0, 0 0 100

Job
Placement HPS 5 40' 60 0 0. 0 0 0 100

Spec! a I: sts LPS 0 0 0 0 0 0 0' 0
,i

0

Cur rent HPS 132 27. 35 20 8 2 6 4 102

Students LPS 70 34 27 19 3 1 11 '4 99

Former HOS 125 22 30 18 , 8 6 12 4 100
Students LPS 163 30 35 18 3 2 9 4 101

State 8

Teachers HPS 30 20 . 37 A 17 7 b 20 0 101

LPS 152 27 . 34 .14 4 1 13 7 100

Counselors WS 1 100' '0 0 0 0 0 I* 100

LPS 10 20 30 40 0 0 10 0 00
Job

0Placement HPS 1 0 100 0 0 0 0 100

Specialists LPS 5 , 6 0 20 20 0 0 ,0 0 100

Current " HPS 62 , AO 23 1 2 7 27 15 102

Students LPS .147 14 16 10 10 5 36 9 100

Former WS 30 17 13 17 13 13. 13 13 99
Students LPS 59 17 12 29 12 0 17 14 101
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TABLE 65

(corft I nued)
POSTSECONDARY INSTITUTIONS' PERFORMANCE IN REFERRING STUDENTS TO JOB. OPENINGS

AS RATED BY SCH1X:IL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QLESTIONNAIRE

Type

of
Respondent

ripe
of

Site

Number

of
Respondents

Percent of Responses

Excel lent Good Fair For Falling
Don't
Know

No

Response Tcrea la

State C

Teachers FPS 58 26 . 38 19 5 2 7 3 100

LPS 53 21 38 25 4 0 , 9 4 101

Counselors FPS 18 17. 61 17. i 0 6 0 1G1

LPS 5 20 .20 40 20 0 0 100

Job
Placement HPS 2 0 100 0 0 0 0. 0 100

Specialists LPS 1 100 0 0 0 0 0 0 IGO
--,_ '.. v

Cur rent FPS , 24 21 4 17 13 4 38 4 101

Students LeS 29 35 28 10 10 0 10 7 100

Former HPS 49 18 31 10 .6 4 27 4 100

Students LPS 87 13 ,16 9 6. 7 29 21 101

State D

Teachers HPS 52 29 44 ,10 4 0 8 6 101

LPS 29 24 38 24 3 0 3 7 99

Counsel ors FPS 6 0 50 , 33 0 0 17 0 100

LPS 8 38 38 25 0 0 0 0 101

Job
Placement HPS 1 a 100 0 0 0 0 0 100

Specialists LPS 3 67 33 0 0 0
t

0 0 100

Current HPS 71 27 28 13 - 6 1 17. 9 101

Students LPS 33 15 39 18 9 _9 9 0 99,

Former HPS 76 16 28 13 9 4 18 12 100

Studeits LPS 46 15 24 20 11 4 20 7 101

a Totals may not equal 100 percent due to rounding.

N
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TABLE 66

POSTSECONDARY INSTITUTIONS' PERFORMANCE IN PROVIDING INFORMATION ABOUT JOB

OPENINGS AS RATED'BY SCHOOL PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QUESTIONNAIRE

-7--1Y-Pe Type amber ...40 Percent of Responses

of of of Don't No

Respendent Site Respondents Excellent
*

Good Falr Poor Falling Know Response Total*

State A f.
,Teachers HPS

LPS

Counselors HPS
LPS

Job .

Placement... HPS
Specialist4\. IPS

Current HPS
Students LPS

Former HPS
Students LPS

Teachers HPS
LPS

Counselors HPS
LPS

Job
Placement HPS
Specialists LPS

Current HPS
StudOnts LPS

Former HPS
Students IPS

146

124

10

6

5
0

132
4

70

125

163

30
122

1

10

1

5

62
147

30
59

34
43

40
50 .
20

0

.23
34

23
28

20
26

0
10

100
40

i
14

13

15

45,
43

5P
50

80
0

36
30

30
37

37
. 35

0
40

0

40

29
24

17

24

'12

. 11

10

0

0

0

20
17

19

16

State B

1

1

0

0

0

0

8
3

8
4

10

4

0
10

-0

0

2

8

7

1

0

0
0

0
0

41

3

6
4

3
1

0
0

0
0

7

6

7

0

6
1

0
0

0
0

5

9

tO

'1

20
13

o ,

10

0
0

24

27

20
15

3

2

0

0

0
u

5

4

4

5

0
, 7

0
0

0
0

13

8

10
12

1

102
101

100
100

100
0

101

100

100
101

100
99

100
100

100
100

101

100

101

100

10

13

100
30

0

20

19

13

27
29

353
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TABLE 66

(continued)I nued)
POSTSECONDARY INSTITUTIONS' PERFORMANCE IN PROVIDING INFORMATION ABOUT JOB

(PENINGS AS RATED BY SCHOOk PERSONNEL AND STUDENTS RESPONDING TO THE MAIL QLESTIONNAIRE

Type Type Number .

of of of
Respondent Site Respondents Excel lent Good

Percent of Responses
Don't No

Fa 1 r Poor Falling Know Response Tots I a

State C

Teachers HPS 58 21 40 21 '9 2 5 3 101

LPS 53 25 34 23 6 2 9 2 101

Counsel ors ME. 18 17 50 28 0 0 0
e

6 101

LPS 5 _ 20. 20 40 0 20 0 0 100

Job ,.. .

Placement HPS 2 0 100 0 0 0 0 0 100
Specialists LPS 1 , 0 100 0 0 0 0 0 100

A .

Current HPS 24 17 i'21 13 8 Al 29 4 100
Students LPS 29 38 24 14 10 0 7 7 100

Fortner HPS 49 18 33 46 4 4 18 6 99
Students LPS 87 12 17 9 10 5 28 20 101

State D

Teachers HPS 52 39 40 14 2 0 2 4 101

IPS 29, 28 35 28 3 0 . 3 3 100

Counselors HPS 6 0 67 17 0. 0 17 0 101

LPS 8 38 25 38 0 0 0 0 101

Job
Placement HPS 1 0 100 0 0 0 0 0 100

Specialists LPS 3 33 67 0 0 0 0 0 100

Current HPS 71 32 24 16 1 3 16 9 , 10 1

Students LPS 33 24 42 15 3 6 9 0 99

Formkr IPS 76 18 29 13 7 4 17 12 100
Students LPS 46 17 33 26 4 2 11 7 100

it

Totals may not equal 100 percent due to rounding.
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TABLE 67

1
ACTIVITIES PERFORMED WHEN REFERRING STUDENTS TO JOB OPENINGS As INDICATED BY

POSTSECONN TEACHERS AND JOB PLACEMENT SPECIALISTS RESPONDING TO THE MAIL QUESTIONNAIRE
na

Activity

Send Employer,

Written

Recommendat Ions

'Concerning

Student

G.)

cri

cn
Make Telephone

Call to Employer

rNameendIng

udent

Provide Student

with Information

Regarding the

Job (i.e. wages, .

benefIts)

Provide Employer

with Student

Information

(i.e. age, class

perfor4..:ce)

Type

of

Site

Number of Respondents and Percent of Responses

Teachers Job Placement Specialists
Number of

Respondents

Yes No No Response Totela Number of

Respondents

Yes No No Response Totals

State A

HPS 145 \ 13 38 49 100 5 20 80 0 100

LPS 123 8 55 37 100 0 0 0 0 0

a

d/
HPS 145 36- 16 48 100 6 80 20 0 100

LPS 123 43 49 39 101 0 0 0 0 0

HPS 145 45 8 47 100 s 5 100 0 0 100

LPS 123 59 7 34 100 0 0 0 0 0

1

HPS 145 41 12 47 100 5 50 40 0 100

LPS 123 46 20 34 100 0 0 0 0 0

0
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(ABLE 67

, (continued)

ACTIVITIES PERFORMED WHEN REFERRING STUDENTS TO JOB OPENINGS AS INDICATED BY

POSTSECONDARY TEACHERS AND JOB PLACEMENT SPECIALISTS RESPONDING TO THE MAIL QUESTIONNAIRE

.

f':*

Activity .

Type

of

:Site

v,-.-

Number ofRespondents and Percent of Responses

1lk

Teachers Job Placement Specialists
Numberpf

Respondents

Yes No

11

No Response Totals Number of

Respondents

Yes No No Response'
.

Totals

(

,

'.42

State B-

t
Send Employer HPS " 31 13 , 45 100 1 0 100 0 . 100
Written LPS 153 22 J. 28 50 100 5 20 80 0 100
Recommendations

. '
:

0 Cbncerning
I '

Student
to *

Ln
0 . ,

Make-Telephone

-

HPS 31 32 -23 45 100 1 100 0 0 100
Call to Employer LPS 153 36 12 52 100 5 20 80 0 10Q
Recummond)ng

Student(

Provide Student HPS 31 48 10 42 100 1 - 100 0 0 100'
with informativ,

Regarding the

153 \ 46 4 50 100 5 80 20 0 100

Job (i.e. wages,

benefits)

......,

Provide Employer HPS 31 42 -16 42 100 1 0 100 0 100
with Stuhnt 11PS

4.

153 43 .
.

7 ' 50 100 5 40 60 0 100
'"InformetilOn

1 -

(i.e. age, class

performance)
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TABLE 67

. (continued')

it
ACIIVITIES PERFORMED WHEN REFERRING STUDENTS TO JOB GPENINGS AS INDICATED BY

POSTSECONDARY TEACHERS AND JOB PLACEMENT SPECIALISTS RESPONDING TO THE MALL QUESTIONNAIRE

Activity

Sind Employer

Written

Recommendations

Conoerning

Student

4.1
\

. .

Make Telephone

Call to Employer

Recommending

1 Student
,'4

Provide Student

with Information

Regarding the

Job (i.e. wages,

benefits)

Provide Employer

with Student

Information ,

ti.e. age, class

performibce)

Type

of

Site

,

Number of Respondents and Percent of Responses
.. Teachers Job Placement Specialists

Number of

Respondents

Yes No No Response Totals Number of

Respondents

Yes No
.

Noltesponse . Totals

State C

HPS 58 79 33 38 100 2 0 100
.

0 100

LPS 53 31 30 38 ,- lop 1 0 100 0. 100

,,\
1

HPS 58 40 19 41 100 2 50 50 0 100

LPS 53 47 15 38 100 1 0 100 0
r /

100

WO

cl .,

1
HPS 58 55 9 36 100 2 100 0 O 100

LPS 53e 53 8 40 101

li

1 100 0 0 100

3
.

HPS 58 47 16 38 o ioo 0 100

LPS 53 47 15

r101

100 .loo 100

404
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TABLE 67

(continued)

ACTIVITIES PERFORMED MIEN REFERRING STUDENTS TO JOB OPENINGS AS INDICATED BY

POSTSECONDARY TEACHERS AND JOB PLACEMENT SPECIALISTS RESPONDING TO THE MAIL QUESTIONNAIRE

Activity

Type

of

Site

Number of Respondents and Percent'of Responses

Teachers Job Placement Specialists

Number of

Respondents

Yes No No Response Totala Number of

Respondents

Yes No No Response Total°

State D

Send Employer HPS 52 14 25 62 101 1 0 100 0 100

Written LPS 29 38 17 45 100 3 0 33 67 100

Recommendations

Concerning

Student

U.)
um Make Telephone HPS 52 15 21

._

63 99 1 100 0 0 100

03 Call to Employer (PS 29 38 14 49 101 3 67 0- 33 100

Recommending

Student

Provide Student HPS 52 39 0 62 101 1 100 0 0 100

with Information LPS 29 48 10 41 99 3 6i 33 0 100

Regarding the

Job (I.e. wages,

benefits)

Provide Employer HPS 52 29 10 62 101 1 100 0 0 100

with Student LPS 29 45 14 41 100 3 33 33 33 99

Information

(I.e. age, class

performance)

a totqls may not equal 100 percent due to rourding.

ij 0
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TABLE 68

FACTORS THAT ARE VERY HELPFUL FOR VOCATIONALTECHNICAL EDUCATION-
STUDENTS IN OBTAINI INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

Type Type Number Ba54
of of of Education

Respondents Site Respondents Skills

Pepcent of Responses
Occupational Human Positive Previous

Skills and Relations Work Work

Competencies Skills Attitude Experiences

.

State A

..,

Teachers HPS 146 58 71 53 71 to
LPS 124 61 81 51 72 32

Counselors HPS 10 60 60 20 40 20
LPS 6 33 100 67 83 50

Job
Placement HPS 5 100 100 -00 80 40

Specialists LPS 0 0 0 0 0 0

Advisory .

Committee HPS 77 51 64 29 60 12

Members, -\ LPS 27 48 63 22
.

59 11

Current HPS 132 35 53 36 55 33
Students LPS 70 37 5 46 59 39

Former HPS 125 . . 21 34 28 28 18

Students LPS 163 1 23 41 25 30 23

403



TABLE 68

(continued)
FACTORS THAT ARE CONSIDERED VERY HELPFUL FOR VOCATIONAL TECHNICAL EDUCATION

STUDENTS IN OBTAINING JOBS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

Percent of Responses

Type 'lumber Basic Occupational Human Positive Previous

of of of Education Skills and' Relations Work Work

Respondents Site Respondents Skills Competencies Skills Attitude Experience

State B

Teachers HPS 31 41
,

84 58 68 23

LPS 153 /65 79 50 62 39

Counselors HPS 1 100 100 100

oN Job

LPS 10 7 100 60 80 60

Q Placement HPS 0 100 0 100 0

Specialists IPS 80 80 80 80 20

Advisory

Committee HPS 12 75 75 25 25 17

Members LPS 55 60 64 40
. .

64 16

Current HPS 62 29 48 40 42 29

Students LPS 47 41 53 35 47 31

16
Former HPS 30 30 37, 40 37 27

Students LPS 59 22 39 32 34 15

4 t)J



TABLE 6$

(continued)
FACTORS THAT ARE CONSIDERED VERY HELPFUL FOR VOCATIONAL - TECHNICAL EDUCATION

STUDENTS IN OBTAINING JOBS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

Percent of ResponSes
Type , Type Number Basic Occupational Human Positive Previous

_ _of of 9f Education Skid Is and Relations Work Work
Respondents Site Respondents Competencies Skills Attitude Experiences

,
.--

kb

- State C

Teachers HPS 58 72 81 50 71 47
LPS 53 57 71 bb 79 30

Counselors HPS 18 44 78 28 44 22
LPS . 5 100 100 40 100 40

Jot

Placement HPS 2 0 50 50 50
4

50

SpociaPists LPS 1 100 100 100 100 100

Advisory

Cormittee HPS 31 52 ''68 29 58 13

Members LPS -30 53 33 37 70 7

Current HPS 24 46 54 50 54'

Students LPS 29 55 76 69 55 55.

Former HPS 49 29 41 27 35 25

Students LPS 87_ 29 24 30 32 26

I .

4 I. u



TABLE 68

(continued)
FACTORS THAT ARE CONSIDERED VERY HELPFUL FOR VOCATIONALTECHNICAL EDUCATION,'

STUDENTS IN OBTAINING JOBS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE

4
Percent of Responses

Number Basic. Occupational Human Positive PreviousType Type

of of of Education Skills and Relations Work Work

Respondlerts Site Respondents 'Skills Competencies Skills Attitude
f

Experience

Teachers HPS 52 67

LPS 29 72

Counselors . HPS 67

CPS 8 r' 75
w0 Job

" Placement HPS 1 100

Specialists LPS 3 67

Advisory
Committee HPS ,39 44

Members LPS 37 60

Current HPS 71 -44

Students LPS 33 49

Former HPS 76 21

Students LPS 46 35

State .0

81 69 67 35

73 59 55 45

50 50 , 50 67

50 50 88 38

100 100 100 100

33 67 0 33

64 33 54 1-0

57 41 49 06

69 45 62 48

'67 36
ir

46 49

28 29 24 18

44 30 37 26

1r-
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TABLE 69.

FACTORS CONSIDERED VERY IMPORTANT
WHEN HIRING A PERSON FOR AN ENTRY-LEVEL JOB

BY EMPLOYERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Factors High Placement Low Placement
Considered Site ' Site
When Number Percent Number Percent
Hiring_

State A

Job Interview 66 23 45 24
Performance

Types of Previous 66 23 45 16

Work Experience

.
Amount of Previous 66 11 45 9

Work Experience

VdmTech Experience 66 18 45 11

Specific
Occupational 66 45 22
Skills

Scores on Company 66 2 45 9

Administered Tests
SS a

Schoo 1 Grade 66 3 45 8

Re cords

School Attendance 66 33 45 27

Personal
Recommendations

from School Staff
66 24 45 22

Health (Physical) 66 23 45 13
4P.

Ability to Get
Along With People 66 47 45 47

Work Attitude 66 . 70 45 76

Other 66 3 11

363
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TABLE 69

(continued)
FACTORS CONSIDERED VERY IMPIORTANT

WHEN HIRING A PERSON FOR AN Et*1Y -LEVEL JOB

BY EMPLOYERS WHO RESPONDED TO THE-MAIL QUESTIONNAIRE

Factors High Placement Low Placement

Considered . Site Site

When
Hirin

Number Percent Number Percent

State 8

Job Interview 55, 24 67 24

Performance

Types of Previous 55 16 67 16

Work Experience

Amount of Previous 55 6 67 16

Work Experience

ro-Tech Experience 55 7 67 24

Specific
Occupel'onal 55 16 67 19

Skills

Scores on Company 55 7 67 6

Administered Tests

School Grade 55 24 67 10

Records

School Attendance 55 18' 67 . 34

Personal
Recommendations
from School Staff

55 7 67 18

Health (Physicalt 55 18 67 22

Ability to Get
Along With People 55 33 67 46

Work Attitude 55 69 67 64

Other ,5 6 67 5

364

d
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TABLE 69

(continued)
FACTORS CONSIDERED VERY IMPORTANT

WHEN HIRING A PERSON FOR AN ENTRY-LEVEL JOB.
BY EMPLOYERS WHO RESPONDED TO THE.MAIL QUESTIONNAIRE

Factors
Considered
When

Hiring

High Placement
Site

Number Peicent

Job Interview 21 43

Performance

Types of Previous 21.

Work Experience

Amount of Previous 21

Work Experience.

Vo-Tech Experience 21

Specific-.

Occapational 21

Skills

Scores on Company 21

Administered Tests

School Grade 21

Records

School Attendance 21

Personal
Recommendations 21

from Schoor*Staff

Health (Physical) 21

Ability to Get
Along With People 21

Work Attitude 21

Other 21

33

24

State `C

10

, 19

24

10

19

l'O

24

48

62

14

Low Placentent

Site

Number Percent

35

35

20

401

35 17
1

35 14

35

35 6

3

.
35

'35 14

37

35 60

35

35 14

4

365

4 141 .



TABLE 69

(continued)
FACTORS'tONSIDERED VERY IMPORTANT

WHEN HIRING A PERSON FOR AR ENTRYLEVEL JOB
BY EMPLOYERS WHO RESPONDED (0 TVS MAIL QUESTIONNAIRE

'Factors High Placement Low Placement
Considered Site Site
Wtien, Number Percent Number Percent
Hiring

... ,

Job IntervieW
Perlormance.

'24

State D

25 1625

Type's of Previous
. Work Experience

24 -4 25
f

20

..) .AmouWt 4 Previous 24 29 25 4

Work Exyoriefice

VoeTech Experfele 24 13 25 12
,

Specific, 1

T..4

Occupational 24 17 25 24
SkIlls ,

Scores on Company 24 25 25 14

Administered Tests

School Grade 24 4 25 c 20
Records

School Attendance 24 13 25 12

Persftal

Recointendations

from' School Staff

24 13 25 4

Health (Physical) 24 17 25 4

Ability to Get
Along With People 24 33 25 1 28

Work Attitude 24 58 Z5 52

Other 24 8 25 4

4

366

`1 1 5
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TABLE 70

FACTORS POSING CONS1DERABLE DIFFICULT/* FOR VOCATIONAL-TECHNICAL EDUCATION

GRADUATES OBTAINING JOBS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIRE*"

Percent of Responses

Number Students Students Students. Students No Jobs -.Age Dis. Sex Dive. Race/Ethnic Union Entry Jobs Lack of Lack of

Type Type of Acquired Do Not ' Must Come Unwilling Avail- crimina- crimina- Background Restric- Offer only Trans- High

of of kespond- Toq Spew Hive pets with to Move able floe tion Discrimine- tions on 'minimum porta- School

Respondents Site ants cific Job Specific Experienced for a Job Ilan Miring *Wage tion to Diploma

Skills Job Skills Workers Jobs

State A

Dean/ HPS 3 0 33 0 33 0
*

0 0 0 0 0 0

Directors LPS 1 0 0 0 o 0 0
a

0 0 0 0 0 0

MPS' 146 0 12 21 , 25 0. 0 1 2 12 0 2

Sw Teachers LPS 124 0 16 7 22 V 2 1 0 2 14 2 3

HPS 10 0 20 10 30 20 0 10 10 0 .10 0 0

Counselors LPS 6 0 33 0 17 17 0 !' 0 0 17 0 0

Job HPS 5 0 0 0 40 40 0 0 20 0 20 0 0

Placement LPS 0 0 0 0 0 0 0 0 0 0 '0 0 0

Specialists 0

4

Advisory HPS 77 3 16 12 21 34 3 I 3 . 7 9 4 3

Committee LPS 27 0 - 15 20 23 4 4 0 4 0 0

Members

HPS 66 2 15 41 5 11 0 2 2 3 5 2

4 1
CI Employers LPS 45 2 8 7 6 , 11 0 0 0 2 0 4 .29

Current HPS 132 1 9 20 10 42 54 5 1 f 16 4- , 14

Students LPS 70 1 7 26 19 46 6 7 6 4 13 4 14

Former HPS 125 1 6 26 7 30 31 2 1 5 14 5
4,47

Students LPS 153 2 9 '18 10 20 4 3 3 3 ',/ 14 2- 7
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TABLE 70

(continued)
FACTORS POSING ',CONSIDERABLE DIFFICULTY" FOR VOCATIONAL- TECHNICAL EDUCATION

GRADUATES OBTAINING JOBS AS INDICATED BY. RESPONDENTS TO THE MAIL QUESTIONNAIREa

Percent or Responses
Number Students

Type lYPo of t
Acquired

of of Respond-)Too Spot
Respondents Sliol# ants cif is job

Skills

Students Students , Students.
Do Not Must Com- Unwilling
Have pets with to Kite
Specific Experienced for a Job
Job Skills Workers

No Jobs
Avail-
able

Age Di s-
er na-
tion

State B

Sex Dis- Race/Ethnic Union Entry Jobs Lack of Lack of
crimina- Background ..Restrie- Offer only Trans- High
'non Discrimina- tions on Minimum porta- School

t ion Hiring Wage tiOn to Diplome
Jobs

Doan/ HPS 2 0 0 0 0 0 0 0 0 50 0 0 0
Directors SLPS 5 0 40 0 40 0 0 0 0 0 0 0

HPS 31 0 7 3 10 0 0 0 3 0 13 0 7

Teachers LPS 153 1 15 13 21 8 0 0 1 1 12 3 11

HPS
1

0 0 0 0 0 0 0 0 0 0 0

Counselors LPS 10 10 20 30 60 20 0 10 0 0 10 10 0

Job FPS 1 0 0 0 0 0 0 0 0 0 0

Placement 1,12S 5 0 0 0 20 0 0 0 0 0 0 0 0

Specialists

Advisory HPS 12 0 33 17 8 25 0 0 0 8 0 25 0

Committee LPS 55 2 -13 20 15 29 2 '4 4 4 6 4 4
*limbers

HPS 55 f 2 11 16 7 15 0 0 0 2 4 11 6
Emp I oyers LPS 67 3 13 24 13 25 0 0' 0 3 5 10 2

Current HPS 62 3 16 18 10 18 5 7 11 2 15 IH

Students LPS 147 1 20 22 14 17 9 7 6 4 10 6 12

Former 30 0 17 10 13 17 10. 0 3 3 13 7 10

Students LPS 59 3 9 29 20 34 7 2 3 19 7 9

4

=aft./...=4./Ne/MII.M.I.I.Nay-415
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TABLE 70

(continued)
ACTORS POSING 11C,X4S DIFFICULTY,' FOR VCCATIONAL-TECHNICAL EDUCATION

GRADUATES OBTAINING INDICATED BY RESPONDENTS TO THE MAIL QUESTIONNAIREa

Number Students Students Students
Type Type of Acquired Do Not Must Co.-
of . of Respond -' Too Solo- Hove pet. with

Respondents Site ants elf lc Job Specific Experienced
Skills Jr:, Skills Workers

Percent of Responses
Students
Union I I ng

to Move
for a Job

I

No Jobs Age Ms- Sex Ms- Race/Ethnic Union Entry Jobs Li:A of Lack of
Ave I I- cr ImIna- cr ImIna- Background Restr lc- Of fer only Trans- High

able tion lion DIscrImIna- tions on Minimum porter- School

*ion Hiring Wage tion to Diploma
-... Jobs

State C

4*
Dean/ HPS 3 33 0 33 33 33 0 0 0 33 0 0 0

Directors LPS 4 0 0 25 50 50 0 0 0 25 0 0 0

HPS 58 5 21 17 10 16 2 2 2 5 12 10 9

Teachers LPS 53 2 21 15 17 17 2 4 2 9 26, 11 8

HPS 18 0 11 6 6 11 11 0 11 11 0 11

Counselors LPS 5 0 0 40 20 40 0 0 0 0 20 20 0.

Job FPS 2 0 50 50 100 0 0 0 0 50 56 50 0

Placement LPS 1 0 0 '0 100 100 0 0 0 0 0 0 0

Spec' al I sts

Advisory 4IPS 31 0 20 29 13 -1 3 7 3 10 10 7 7

CaamIttee IPS 30 0 30 17 10 ., 7 0 7 15 0 13) 0

Members

HPS 21 0 29 29 19 38 5 5 5 0 5 14 10

Employers LPS 35 3 # 14 6 14 20 0 0 3 3 14 17 9

Current HPS 24 4 21 21 21 29 8 8 4 4 29 0 4

Students

Former

LPS
I,

HPS

29

49

0

0

17

8

38

27

7

4

35

18

10 as,

4

10

0

10

6

10

4

24

25

3

12

35

2

Students LPS 87 2 15 22 9 22 7 a, 5 9 20 3 6

,
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TABLE 70

(continued)

FACTORS POSING' "CONSIDERABLE DIFFICULTY" FOR VOCATIONAL-TECHNICAL EDUCATION

GRADUATES OBTAINING JOBS AS INDICATED BY RESPONDENTS TO THE MAIL QUESTICNNAIREa

Percent of Responses

Number Students Students Students Students No Jobs Age pis- Sex 01s- Race/Ethnic Union Entry dots Lack of Lack of

Type Type of Acquired Do Not Must Comp Unwilling Avail - crimina- crlmina- Background Ratric- Offer only Trans- High

of

Rtepondenfs

of

Site

Respond-

ants

Too Spe-

clfic job

Nave

Specific

pet, wilt,

Experienced

to Move

for a Job

able tion tion Discrimina-

tion

floes on

Hiring

Minimum

Wage

porta-

tion to

School

Diplome

Skills Job Skills Workers Jobs

Dean/ HPS 3

Directors LPS I

HPS 52

Teachers LPS . 29

HPS 6

Counselors LPS 8

Job HPS 1

Placement LPS 3'

Specialists

Advisory HPS 1J
Committee LPS 37

Members

IFS 24

Employers LPS 25

Current HPS 71

Students LPS 33

Former HPS 76

Students LPS 46

State D

0 0 0 0 0 0 0 0 0 0 0 33

0 100 0 WO 0 0 u u J 0 0

33 19 4 25 19 4 4 4 0 10 8 14

3 14 10 24 7 0 0 0 0 / 10 0 14

0 0 0 17 0 0 0 0 0 0 0 17

0 0 38 50 25 0 0 0 0 13 13 25

0 0 o 0 100 C 103

0 0 33 0 0 0 0 0 . 0 0 0 0

0 13 13 8 31 5 10 13 3 10

5 21 11 30 38 0 3 0 0 14 8 16

0 4 8 0 25 4 4 0 4 20 4 4

0 4 16 0 20 0 0 0 4 0 4 8

1 ' 17 27 10 32 7 6 4 1 20 13 13

3 12 36 6 30 9 9 2 0 12 16 25
L.

1 25 13 38 5 3 4 3 It 4 9

0 7 15 if 26 2 2 1 0 13 2 13

aRespondents were allowed to seict as many factors as desired.
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TAKE 71

CERTIFICATES MELO BY POSTSECONDARY INSTITUTION

PERSONNEL Imo RESIN e) TO THE NAIL CNESTIONMIlif

Percent of Respondents by Types of Certificates

Type Number
Trade and

of of Adefnis AgrIcutture Omperstim Distributive Mpeith Occupational Office Technical industrial Vocetkets0 Job

Reepondsats Site Respondents 'ration Temffine Education Education 'Education Education HOMO foment.= education Education Education Counseling Placement Other

STATE A

Deem/ 14PS 3 100 0 0 0 0 0 0 0 0 0 0 0 0

Directors 4FS I 100 0 0 0 0 0 0 0 0 0 0 0 0

Teachers MPS 146 6 22 -4 1 7 14 1 10 8 16 3 4

LPS 124 4 33 4 2 7 7 2 12 19 26 0 0

Counselors MPS 10 10 10 0 0 0 0 0 0 10 0 so 0 0

LPS 6 33 17 0 0 0 0 0 0 0 0 67 0 33

Job
.

La 171ammeet IMPS S ;0 20 0 0 0 0 0 0 0 20 20 0 0

.4,
1-, - Specialists LPS 0 0 0 0 0 0 0

STATE

0 0 0 0 0 0 0

'Masi IFS 2 50 0 0 0 0 0 0 0 50 SO 100 0 SO

111recters LOS S 40 20 0 20 0 0 30 0 0 0 0 0

Teachers MPS 31 0 16 3 3 3 7 0 7 10 7 10 3 3

LPS 153 3 15 0 1 1 6 1 9 12 3 3 1 2

Coen& ors PPS 1 0 0 0 0 0 0 0 0 0 0 0 0 0

LPS 10 10 40 0 0 0 0 0 10 10 10 ' 60 0 0

Job

Piecenent MPS 1 0 0 0 0 0 0 0 0 0 0 100 100 0

Sow1.11sts LPS 13 0 40 0 0 0 0 0 20 20 0 60 0 ' 0

424

.11.11MINEMmmT

425



TAKE 71

(cant I noel)

CERTIFICATES map BY POSTSECONOARK I NST I NT I ON

PERSONNEL MD REWOUND TO NE NAIL QIESTIONNAIRE

Percont of Respondents bv T of Certificates.
Type Number Trade and

-..,

of of AdmIn1s- Afp1cuIttre Coo/erosive Distributive .health Occupational Office Technical Industrial Vocational Job
Respondent* Site Respondents tretion Tem:bins Educatioe Educatioe Education Education Nome Ecomonice Education Education Education Counseling Placement Other

STATE C

Oases/ WS 3 67 33 0 0 0 0 0 0 0 0` 0, 0 0 0
Directors LPS 4 100 0 0 50 0 0 0 25 25 25 0 0 0

Teschere WS NI 5 33 8 0 .. 2 3 0 7 10 24 3 2 3
LPS 53 9 S2 0 4 0 23 8 6 17 17 6 0 0

Coemselers WS
us

16

S 00
a
40

0
0

0
0

0
0

6

0

-:,
0

,

0

0

0

. 0

0

0

SO

60

0

0

7

20
Jab

Ld Pleassurt WS 2 so 0 0 so 0 so 0 o 0 0 50 50 0
...3 Sseciallets 1.1% I 0 0 0 0 o 0 0 0 0 0 0 0 0N

STATE 0

Does/ Ire 3 0 0 0 0 0
Directors LPS 1 0 0 0 0 0 0 0 0 0 0 0 0 0

ilscherS WS 52 2 10 0 2 2 12 0 8 2 0 2 0 2
LPS 20 0 0 0 0 0 7 0 7 0 0 0 0 0

Commesiors MPs 6 0 0 0 0 0 0 0 0 0 0 17 17 0
LPS 8 0 0 0 0 0 0 0 0 0 0 13 0 13

Jab

PIeconent PS 1 o 0 0 0 0 0 0
Sescl allots LP! 3 0 0

1

0 0 0 0 0

olndividuele may hold certificated in more than one

4



TABLE 72

HOURS WORKED PER WEEK AT POSTSECONDARY INSTITUTION
AS REPORTED BY STAFF WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type

of

Respondent

Teachers

Counselors

Job ..

Placement
Specialists

P
Teachers

Counselors

Job
-:_

Pia-cement
Specialists

Teachers

Counselors

Job
Placement
Specialists

Teachers

Counselors

Jo
PIO ment
Spe Ilsts

To'alk may

Type Number

of of

Site Respondents

- Percent of'Responses
'0-

10

11-

20

21- 31- No

30 40 40+ Response Totala

State A

HPS "146 1 6 12 64 10 7 100
LPS 124 '1 2 3 61 23 10 100

HPS 10 0 0 0 90 10 0 100
LPS 6 . 0 0 0 100 0 0 100

HPS 5 0 0 0 80 20 0 100
LPS ,0 0 0 0 0 0 0 0

State 8

HPS 31 0 3 0 78 13 7 101
iPS 153 1 1 3 74 17 6 102

HPS 1 0 0 0 100 0 0 100
LPS 10 0 0 0 100 0 0 100

HPS 1 0 0 0 100 0 0 100
LPS 5 0 0 20 80 0 0 100

State C

HPS 58' 17 7 21 40 3 12 100 .

LPS 53 0 9 13 51 21 6 100

HPS 18 0 0 17 83 0 0 100
LPS 5 0 0 0 80 20 0 100

HPS 2 0 0 50 50 0 0 100
LPS 1 0 0 0 100 0 0 100

Stati. D

HPS 52 2 6 6 67 15 4 100
LPS 29 0 10 3 66 14 7 100

HPS 6 0 0 0 83 17 0 100
LPS 8 0 13 0 75 13 0 101

MPS 1 0 0 0, 100 0 0 100
LPS 3 0 0 0 100 0 0 100

not equal 100 percent due to rounding.

373
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TABLE 73

HIGHEST LEVEL OF EDUCA'ION REPORTFD BY
SELECTED GROUPS MHO RESPONDED 1'0 THE MAIL QUESTIONNAIRE

Level

of

Education

.

r Percent of Responses
Job Placement Advisory

Director , Teacher .':ounselor Speciarist Committee
HP LP HP LP HP LP HP LP HP LP

(n 3)(n=1)(n.144)(n24)(n10)(n6) (n=5) (n0) (,n77)(n27)

State A

Less than
H.S. Grad. 0 0 1 1 0

o

H.S. Grad. 0 0 0 Q 0

Voc Ed Credit 0 0 9 13 0

Associate

Degree 0 0 3 7 0

1 to 3 \
Yeari

College 0 0 10 17 0

4 Yr.

Degree 0 0 11 12 0

0 Beyond
4 yr.col 0 0 28 28 0

Master's 33 0 11 7 10

Beyond

Master's 67 100 21 12 80

Doctorate 0 0 1 0 0

Other 0 0 3 1 10

4.

No

Response 0 0 1 2 0

Totals 100 100 99 100 100

-1,

0

0

0

0

0

0

0 0

0 0

17 2Q

0 20

67 40

17 20

0 0

0 0

0 0

101 100

1

0

0

0

0

0

0

0

0

0

0

0

0

0 4

10 11

5 11

4 0

25 11

17 26

20

4 4

5 15

5 0

5 0

0 11

100 101,

374

4 2 `3

c

I
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TABLE 73

(continued)
HIGHEST LEVEL OF EDUCATION REPORTED b(

SELECTED GROUPS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Level Job Placement Advisory

of Director Teacher Counselor Specialist Committee
Education HP LP HP LP HP LP HP LP HP LP

( nn2)(nos5)(ns31)(n153)(ns1)(n-10) (nol1)(n5) (n12) (n55)

Stets B

Less than
H.S. Grad. 0 0 0 0 0 0 0 0 0 0

H.S. Grad. O 0 7 1 0 0 0 0 8 9

Voc Ed

Credit 0 0 0 3 0 0 0 0 0 4

Associate

Degree 0 0 0 1 0 0 0 0 8 7

1 to 3

Years

Col lege 0 0 0
1

0 0 0 0 17 26
b

4 Yr.

Degree' 0 0 3 7 0 0 0 0 8 24,

Beyond

4 yr.col 0 0 13 16 0 0 0 20 25 9

Master's 0 20 26 14 0 0 0 0 8 6

Beyond *

Master's 100 60 39 46 100 90 0 40 8 6

Doctorate 0 20 13 6 0 0 100 , 40 17 6

Other 0 0 0 2 ' 0 10 0 0 0 4

No

Response 0 0 0 1 0 0: 0 0 0 2

Totsla 100 100 101 100 100 100 100 100 09 103

375
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TABLE 73

(continued)*
Hi GOEST LEVEL OF EDUCATION REPORTED BY

SELECTED GROUPS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Level Job Placement Advisory

of Director Teacher Counselor Specialist Committee
Education HP LP HP LP HP LP HP LP HP LP

(nm3)(no4)(nm58)(nm53)(nm18)(na5) (nml) (nill30) (nm30)

State C

Less than
H.S. Grad. 0 0 0 0 0 0 0 0 0 0

i

H.S. Grad. 0 0 0 0 0 0 0 0 10 3,

Voc Ed

Credit 0 0 5 0 0 0 0 0 7 0

Associate
Degree 0 0 3 0 0 0 0 0 7 3

1 to 3

Years

College 0 0 3c 4 y 0 0 0 10 17

4 Yr. r

Degree 0 0 9 6 0 0 0 0 17 27

Beyond
4 yr.col 0 0 9 9 0 0 50 0 17 10

Master's 0 0 22 17 17 0 50 0 10 3

Beyond

Master's 33 75 36 53 67 80 0 0 10 /3

Doctorate 67 26 9 11 17 20 0 0 10 10

Other 0 0 0 0 0 0 0 100 3 3

No

Response 0 0 3 0 0 0 0 0 0 0

Totals 100 100 99 100 101 100 100 100 101 99

376

13
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TABLE 73
(continued)

HIGHEST LEVEL OF EDUCATION REPORTED BY
SELECTED GROUPS WHO'RESPONDED TO THE 'MAIL QUESTIONNAIRE

--./P Percent 9f Responses
Level Job Placement Adylsory

of DI rector Teacher Counselor Spec:a/1st Committee
Education HP LP HP LP HP LP to LP HP LP

(nis3)(no1)(no52)(n 29)(no6) '(n =8)
i

(n131) (n=3)
4

(n-39)(n537)

Less than

oC, State D

H.S. Grad. 0 0 0 0 0 G 0 0 0 0

I

H.S. Grad. 0 0 0 0 0 0 0 0 5 . 3

Voc Ed
Credit 0 0 0 0 0 0 0 0 8 3

Associate
Devi,. 0 0 0 0 0 0 0 0 8 5

1 to 3 ,.
-...

Years
Col lege 0 0 0 0 0 0 0 0 8 3

4 Yr.
Degree 0 0 4 7 0 13 0 6 21 14 .
Beyond \ \
4 yr.col 0 0 19 7 0 0 0 0 18 3

Master's 33 0 35 28 50 13 0 33 15 30

Beyond
Master's 33 0 37 45 50 38 100 0 10 3

Doctorate 33 100 2 10 0 38
..,, 0 33 5 32

Other 0 0 2 0' 0 0 0 -0 0 5

No

Response
0/

0 2 3 0 0 0 33 3 0

Totals 99 100 101 97 100 102 100 99 101 101

*Totals may not equal 100 percent due to rounding.
-_,

377

43"4...



TABLE 74

NUMBER OF CLASS PREPARATIONS MADE EACH DAY AS
INDICATED BY TEACHERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Trpo Number

of of

Respondents Site Respondents

Percent of Responses

0 1 2 3 5 6

No Total

Response

State A

Teachers HPS i46 5 24 24 16 8 8 1 14 100

LPS 124 2 36 19 16 8
/

8 2 10 101

Sate B

Teachers HPS 31 0 32 23 23 7 3 0 13 101

,LPS 153 1 22 26 22 7 7 1 15 101

State C

Teachers HPS 58 0 38 41 0 0 0 0 21 1.00

LPS 53 0 26 53 0 0 0 0 21 101

State D

Teachers HPS 52 0 40 21 21 4 0 0 100

LPS 29 3 21 31 31 4 0 0 10 100

a Totals may 'not equal 100 percent due to rounding.

378
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TABLE 75

EFFECT THAT A TEACHER1S ABILITY TO PLACE

STUDENTS IN TRAINING RELATED JOBS HAS ON TENURE, SALARY,

PROMOTION, AND TERMINATION AS INDICATED BY DEADIRECTORS

Type Number Percent of Responses
of of Response Salary TermlnatIon
Site Respondents Categories Tenure Increases Promotion of Employment Other

State A

HPS 3 Yes 33 33 33 33 0
No 67 67 67 33 0
No Response 0 0 0 33 100
Totals° 100 100 100 99 100

LPS 5 Yes 0 0 0 0 100
No 100 100 100 100 0
No Response 0 0 0 0 0

Totals° 100 100 100 100 100

State B

HPS 2 Yes 0 0 0 0 50
No ,100 100 100 100 0
No Response 0 0 0 0 50
Totaisa 100 100 100 100 100

LPS 1 Yes 20 40 40 20 0
No 60 60 60 60 0
No Rosponse 20 0 0 20 100

Totalsa 100 100 100 100 100

State C

HPS 4 Yes 0 0 0 0 0
No 100 100 100 100 33
No Response 0 0 0 0 67

Totalsa 100 100 100 100 100

LPS 4 Yes 0 0 0 0 0
No 100 100 100 100 0
No Response 0 0 0 0 100

Totals° 100 100 100 100 100

State D

HPS 3 Yes 0 0 67 0 0
No 100 100 33 67 0
No Response 0 0 0 33 100

Totalsa 100 100 100 100 100

LPS 1 Yes 0 0 0 0 100
No 100 100 100 100 0
No Response 0- 0 0 0 0

Totals° 100 100 100 100 100

e To*als may not equal 100 percent due to rounding.
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TABLE 76

HIGHEST LEVEL OF EDUCATION OBTAINED BY FATHERS AS,
INDICATED BY STUDENTS MHO RESPONDED TO THE MAIL QUESTIONNAIRE

Respon-
(hlts

Number
Type of

of Respon-
Site dents

Percent of Responses

Under 7 -9

7 Years Years

High
10-i1 School
Years Graduate

1 -3

Years
College

Beyond

4-Year 4 Years
Degree College

Master's No

Degree Response
'Totala

State A

Current' HPS 132 6 23 14 30 11 5 0 1 11 101
Students LPS 70 1 23 7 36 13 10 0 3 7 100

Former HPS 125 1 24 7 '42 11 5 0 4 6 100
Students LPS 163 3 19 9 32 15 10 0 7 6 101

State B

Current HPS 62 15 10 15 26 16 3 2 2 13 102.
Students LP:. 147 10 12 7 26 14 8 0 11 14 102

rt
Former HPS 30 23 13 10 20 13 3 0 7 1e 99
Students LPS 59 15 19 14 22 7 3 0 7 14 101

State C

Current HPS 24 0 8 4 21 4 0 17 8 100
Students LPS 29 7 7 10 lls, 17 0 17 14 99

\
Former HPS 49 10 10 6 22 20 16 0 g 8 6 98
Students LPS 87 9 13 6 17 18 14 0 18 5 100

State D

Current HPS 71 4 11 11 32 13 '10 0 10 8 99
Students LPS 33 9 3 12 27 15 12 ../0 6 15 99

Former HPS 6 7 11 11 40 13 9 0 7 4 102
Students LPS 46 13 17 11 44 4 2 0 2 7 100

Totals may not equal 100 percent due to rounding.

L
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TABLE 77 .

HIGHEST LEVEL
INDICATED BY STUDENTS

OF EDUCATION OBTAINED BY MOTHERS AS
MHO RESPONDED TO THE MAIL QUESTIONNAIRE

Number Percent of Responses
Type of ...".. High * 1-3 Beyond

Reepon-

dents

of

'Site
Respon-
dents 7

Under

Years

7 -9

Years

10..11,

Yeers
School 4,

Graduate
Years

College

4-Year' 4 Years Master's No

Degree College_Degree Response Totala

Currint HPS. 132 2 11 10 50 13 4 0 2 8 100
Students LPS 70 3 10 9 43 17 / 4! 0 1 13 100

Former HPS 125 2 9 12 48 14 6 0 2 7 100
Students LPS -163 1 10 9 48 20 5 0 4 4 101

-.!

Current HPS 62 11 5 10 31 27 2 0 2 13 101
Students LPS 147 7 10 13 37 17 7 0 2 9 100

Former HP 30 10 4 20 27 27 10 0 0 0 7 100
Students LPS 59 19 14 10 27 15 5 C 5 5 100

Current HPS 24 8 ,... 13 .17 33 8 13 0 0 8 100
Students LPS 29 0 10 7' 45 10 3 0 7 17 99

Forjor HPS 49 4 8 6 27 37 4 0 6 8 :00
Stunts LPS 87 8 8 9 28 23 15 0 5 5 101

Current HPS 71 3 9 9 53 10 7 0 3 7 101
Students LPS 33 0 6 15 36 12 12 0 3 15 99

Former HPS 76 7 11 17 43 12 4 0 1 5 100
Students LPS 46 4 2 13 63 11 2 0 0 4 99

°Totals may not equal 100 percent due to rounding.
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TABLE 78

OCCUPATION OF FATHERS AS INDICATED BY
STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Occupations

Percent of Responses
Current Students Former Students

High Placement Sites Low Placement Sites HIgh Placement Sites Low Placement S tes
(N'132) (N-70) (Nm125) (N-163)

Clerical
1,

2 I

State A

25
I'

Craftsperson 11 6 13 12

Farmer 8- 16 7 14

w Homemaker
co

0 0 0 0

N Laborer 13
.

10 10 8

Administrator 6 6 7 10

Military 2 1 I I

Operative 12 10 10 5

Professional 3 6 10 14

Proprietor 5 4 4 9

Protective Services I 11 ' 2 0

Service 2 1 2 1

Sales I 10 3 5

\Uchnical 1 1 2 3

Other 17 14 17 10

No Response 13 13 6 6

Total° 102 99 99 100
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TABLE 78

(continued)
OCCUPATION OF FATHERS AS INDICATED BY

STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Occupations

Percent of Responses
Current Students Former Students

High Placement Sites Low Placement Sites High Placement Sites Low Placement Sites
(N*62) (N-147) (N030) (N.B59)

State B

Clerical 0 4 0 0

Craftsperson 13 17 20 19

Farmer 13 3 0 9

(.0 Homemaker 2 0 0 O.
03
(A) Laborer 3 7 23 14

Administrator 8 6 10 2

Military 2 3 0 9

OperrYFIve 7 8 10 7

Profss lona IS._ 8 11 7 2

Proprietor 7 6 7 7

Protective Services 3 2 2

Service 3 2 0 0

Sales a 3 2 0 3

Technical 3 3 0 5

Other 8 17 17 15

No Respoysa 18 10 7 9

Totals 101 101 101 103

ti



TABLE 78

STU

(continued)
OCCUPATION OF FATHERS

ENTS WHO RESPONDED TO
AS INDICATED BY

THE MAIL QUESTIONNAIRE

Percent of Responses

)11

Current Students
h Placement Sites Low Placement Sites High Placement

Former Students
Sites Low Placement Sites

Occupations (N24) (N-29) (N -49) (N -87)`

State C

Clerical 0 0 0 3

Craftsperson 21 21 18 12

Farmer 4 0 2

Homemaker 0 0 0 0
CO
.1th Laborer 0 0 6 6

Administrator 13 10 8 9

Military 8 7 4 5

Operative 4 0 10 2

Professional 17 17 20 17

Proprietor 0 7 6 12

Protective Services 0 10 0 0

Service 0 3 2 3

Soles 0 3 4 5

Technical 0 0 0 3

Other 17 7 12 13

No Response 14 14 64 2

Totals 98 99 98 100

441-
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TABLE 78

(continued)'
OCCUPATION OF FATHERS AS INDICATED BY

STUDENTS NH) RESPONDED TO THE MAIL QUESTIONNAIRE

Occupations

Percent of Responses
Current Students Former Students

High Placement Sites Low Placement Sites High Placement Sites Low Placement Sites
(Na71) (N16331 ,(Nis76) (Na46)

Clerical

Crftsperson

Farmer

La.)
Homemaker

1

10

3

0

State D

3

20

1

0

0

22

0

0

6 .

21

3

0
CD
LA Laborer 4 0 9 17

Administrator 14 9 15 4

Military 3 0 0 4

Operative 10 9 5 11

Professional 21 21 11 7

Proprietor 3 9 8 4

Protective Services 1 0 4 4

Service 0 0 3 2

Sales 4 3 3 4

Technical 6 3 4 2

Other.. - 13 A 9 13

No Response 7 12 7 4

Totals 100 99 102 98

a Totals may not equal 100 percent due to rounding.
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TABLE 79

OCCUPATIONS OF MOTHERS AS INDICATED BY
STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRf

Occupations

Percent of Responses
Current Students Former Students

High Placement Sites Low Placement Sites High Placement Sites Low Placement Sites
(N-132) (N00) (NR12.5) (N2063)

State A

Clerical 13 13 19 18

Craftsperson 2 0 0 0

Farmer 2 4 2 1

Homemaker 34 29 26 31

w Laborer 4 4 1 2

0 Administrator 4 1 . 1 4

Military 0 0 3 0

Operative 3 0 11 6

Professional 5 7 1 11

Proprietor 4 4 9 0

Protective Ser4ices 6 0 2 0

Service 11 7, 2 7

Sales 3 1 2 3

Technical 1 1 2 0

Other 8 9 10 9

No Response 8 19 11 9

Total. 102 99 102 99
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TABLE 79

(continued)
OCCUPATIONS OF MOTHERS AS INDICATED BY

STUDENTS WHO RESPONDED TO THE MAIL OULbilONNAIRE

OccupatioWs

Percent of Responses
Current

High Placement Sites
Students

Low Placement Sites High Placement
Former Students i

Sites Low Placement Sites
(N=62) (N=147) (N=30) (N=59)

r

State B

Clerical 24 16 '3 17

Craftsperson 3 1 0 5

Farmer 27 34 40 39

Homemaker 0 0 0 0

lAl Laborer 0 1 3 0
CD
-4 Administrator 0 3 3 0

Military 0 0 0 0

Operative 2 1 3 0

Professional 16 6 0 5

Proprietor 2 1 0 0

Protective Services 0 0 0 0

Service 7 9 13 10

Safes 2 3 0 3

Technical 0 0 0 0

Other 5 13 10 12

No Response 13 12 13 9

Totals 101 100 98 100



TABLE 79

(continued)

OCCUPATIONS OF MOTHERS AS INDICATED BY
STUDENTS MHO RESPONDED TO THE MAIL QUESTIONNAIRE

*

Occupations

Percent of Responses
Current Students

High Placement Sites Low Placement Sites High Placement
Former Students
Sites Low Placement Sites

(N024) (N=29) tN=49) (N=87)

State C

Clerical 17 24 27 16

Craftsperson 0 0 2 0

Farmer 0 0 0 1

Homemaker 58 28 29 32

Lo
0, Laborer 0 3 0 0

CO
Administrator 4 10 2 6

Military 0 0 0 0

Operative 0 3 2 2

Professional 0 3 16 12

Proprietor 0 0 2 5

Protective Services 0 0 0 0

Service 0 7 2 7

Sales 0 0 6 1

Tocbnical 0 3 0 1.

Other 8 3 4 10

No Response 13 14 8 7

Total° 100 98 100 100

4 4
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TABLE 79

(contjnued)
OCCUPATIONS OF MOTHERS AS INDICATED BY

STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Occupations

Percent of Responses
Current Students

1119h Placement Sites Lou Placement Sites HIgh_Placemont
Former Students
Sites Lou Placement Sites

(N=71) (N033) (N=76) (N=46)

1:
State D

Clerical 23 21 13 22

Craftsperson 0 0 3 2

Farmer 0 15 1 22

Homemaker 21 0 41 7

(+6) Laborer
co

3 0 4 0

ko Administrator 6 0 3 0

Military 0 0 0 0

Operative 4 12 4 4

Professional 10 18 8 9

Proprietor I 0 0 2

Protective Services 0 0 I 0

Service 4 9 5 13

Sales . 7 0 4

Technical 3 0 0 0

Other 13 12 9 4
..------

No Response 6 12 4 ,,,f 11

Totals 101 99 100 100

a Totals may not *dual 100 percent due to rounding.
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TABLE 80

MAJOR REASONS FOR ENROLLING IN PARTICULAR PROGRAM AREAS' AS
INDICATED BY STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Reasons for

Choosing
Particular
Program

Percent of Responses

Current Students
High Placement Sits Low Placement Slte

(N = 132) (N = 70)

Former Students
High Placement Slte Low Placement Slte

(N = 125) (N = 163)

st

To acquire skills 33

needed for obtaining
fIrs,t job

To upgrade skills In 13

occupations where

IA)
previously or

M, currently employed
C)

To acquire new skill 39

In order to change
occupations

Was unable to attend 2

four -year college

Parents encouraged 1

enrollment in program
area

No definite reasons 2

Other 6

No Response 3

Totals._ 99

43,)

y

State A

40 45 44

17 14 12

31 30 32

1 I 0

3 r 3

2 7

6 1

3 1 1

/
100' 100 100 45;
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TABLE 80

(continued)
MAJOR REASONS FOR ENROLLING IN PARTICULAR PROGRAM AREAS AS

INDICATED BY STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Reasons for

Choosing
Particular

Program

Percent of Responses
Current Students

High Placement Site Low Placement Site

To acquire skills
needed for obtaining
first Job

To upgrade skills In

occupations where
previously or

L.) currently employed
4)4,
N

To acquire new skill

, in order to change
cccupations

Was unable to attend
fouryear college

Parents encourag,d
enrollment Fn pr/ogram
area

No definite reasons

Other

No Response

Totals°

Former Students
High Placement Site Low Placement Site

(N = 62') (N = 142) (N = 30) (N = 59)

State 8

15 17 13 31

32 27 30 24

31 35 33 24

2 3 3 5

3 0 0 2

0 1 3 3

5 13 13 10

13 3 3 2

101 99 98 99

,157).



TABLE 80
(continued)

MAJOR REASONS FOR ENROLLING IN PARTICULAR PROGRAM AREAS AS
INDICATED BY STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Reasons for Percent of Responses

Choosing Current Students Former Students

Particular High Placement Site Low Placement Site High Placement Site Low Pla'cement Site

Program (N = 24) (N = 29) (N = 49} (N = 87)

To acquire skills
needed for obtaining
first Job ,

To upgrade skills in
occupations where

La
previously or

%,0 currently employed
tk.}

To acquire new skill

In order to change
occupations

was unable to attend
four-year college

Parents encouraged
enrollment In program
area

No definite reasons

Other

No Response

Totals.

4'5?

State C

0 35 35 17

33 24 20 39 C

46 24 31 20

8 3 2

0 0 0 0

0 3 0 3

8 10 10 15

4 0 2 3

99 99 100 99

4 J;3



TABLE 80

(continued)
MAJOR REASONS FOR ENROLLING IN PARTICULAR PROGRAM AREAS AS

INDICATED BY STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Reasons for

Choosing
Particular
Program

Percent of Responses
Current Students - Former Students

High Placement Site Cow Placement Site High Placement'Site Lew Placement Site
(N m 71) (N 33) (N - 76) ' (N la 46)

State D

To acquire skills
needed for obtaining
first job

34 9 36 22

4 To upgrade skills in
occupations where
previously or
currently employed

20 9 21 28

To acquire new skill 31 42 20 47

w
%0

In order to change
occupations

w
Was unable to attend
four-year college

4 6 5 11

Parents encouraged
enrollment in program
area

0 1 4

No definite reasons 3 27 1 15

Other 4 3 12 2

No Response 4 3 4 0

Totalsa 100 99 100 99

aTotals may not equal 100 percent due to rounding.
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TABLE 81

VOCATIONAL-TECHNICAL EDUCATION 'PROGRAMS

IN MAICH CURRENT AND FORMER STUDENTS ENROLLED

Percent of Responses

Type Number Type Agri- DIstrlb- Health Occupe- Office Trade .

of o' of culture utlye °coupe- tlonal Home °coupe- and No

Respondent Rest. dents Site Education Education tions Economics tions Technical Industrial Other Response Totala

State A

Current 132 HPS 8 6 14 0 25 3 21 19 4 100
Student 70 LPS 1 9 9 0 '16 3 27 31 4 100

Forayer 125 .1436 4 4 21 0 24 5 18 23 1 100
Student 163 LPS 3 1 13 1 14 9 29 28 2 100

State B

Current 62 HPS 0 0 36 0 5 24 10 21 5 101

Student 147 LPS 1 0 16 0 12 19 19 29 4 100

Former 30 HPS 0 0 27 0 10 13 7 43 0 100

Student 59 LPS 2 0 25 0 15 17 12 29 0 100

State C

Current 24 HPS 0 0 33 0 13 0 25 25 4 100
Student 29 LPS 3 0 41 0 14 3 7 31 0 99

Former 4G HPS 2 0 26 0 6 16 20 31 0 101

Student 87 IRS 0 0 7 0 17 13 15 46 2 100

Current
Student

71

33

HPS
LPS

1

0
0
0

31

27

State 0

21

24
16

21

4

3
20
24

7

0
100
99

0
0

Former 76 HP5 0 1 20 0 26 4 4 45 0 100

Stu de 46 LPS 0 0 26 0 17 17 0 29 0 91

Totals may no equal 100 perceot duo to rounding.
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TABLE 82

EXTENT TO WHICH STUDENTS HELD A JOB IN 1978-79 DURING
THE TIME THEY WERE ENROLLED IN A POSTSECONDARY INSTITUTION

AS INDICATED BY STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type
of

Respondents Site

Number
of

Respondents Yes No No Response Totals
Percent of Responses

State A

Current HPS 132 50 45 5 100

Students LPS 70 67 27 6 100

Former HPS 125 63 34 3 100

Students .1.PS 163 68 30 2 100

State B

Current HPS 62 55 40 5 100

Students LPS 147 68 28 4 100

For mar HPS 30 80 20 0 100

Students LPS 59 61 37 2 100

State C

Current HPS 24 92 8 0 100

Students LPS 29 72 28 0 100

Former HPS 49 76 20 4 100

Students LPS 87 69 28 3 100

State D

Current HPS 71 83 14 3 100

Students LPS 33 70 30 0 100

Former
,-,

HPS 76 71 28 1 100

Students LPS 46 83 17 0 100

395
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TABLE 83

PLACEMENT STATUS WITHIN StX MONTHS OF LEAVING THEIR
POSTSECONDARY INSTITUTION AS INDICATED BY FORMER STUDENTS

Percent of Responses
Enrolled Enrolled In

Typo Number Obtained Obtained Became In Vo-Tech Non-Vo-Tech Entered
of of Perttime Full-time Self- Program in Program In Military Was

Site Respondents Job Job Employed Different School Different School Service Unemployed Other

STATE A

HPS 125 21 66 6 6 2 0 11 10
LPS 163 12 72 13 3 3 1 4 13

STATE B

HPS 30 3 60 3 0 10 0 7 17
LPS 59 10 64 5 2 5 0 7 22

STATE C

HPS 49 27 53 8 2 4 4 6 18

LPS 87 12 38 7 2 2 0 8 31

STATE

HPS 76 25 42 4 11 11 0 5 16
LPS 46 15 54= 2 7 17 0 7 17

a Categories are not mutually exclusive: respondents could select as many as necessary.
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'TABLE 84

DEGREE OF SIMILARITY BETWEEN SKILLS LEARNED
IN VOCATIONAL.JECHNICAL EDUCRTION AND WORK SKILLS USED
ON FIRST JOB AFTER LEAVING POSTSECONDARY INSTITUTION AS

INDICATED BY FORMER STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type Number
of of

Slte Respondents

Percent of Responses
Some As
Skills

Learned
Somewhat Slightly Not At All
Related Related Related

No

Response Totals°

STATE A

HPS 125 45 22 9 14 11 101
LPS 163 49 26 7 6 13 101

STATE B

HPS 30 37 33 7 3 20 100
IPS 59 37 24 5 9 25 100

STATE C

HPS 49 41 22 k? 8 16 99
LPS 87 20 25 9 10 36 100

STATE D

HPS 76 30 26 4 9 30 99
LPS 46 48 22 4 2 24 100

a Totals may Mot equal 100 percent due to rounding.
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RATING OF VOCATIONAL-TECHNICAL EDUCATION PREPARATION FOR
FIRST JOB BY FORMER STUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Type Number Percent of Responses
of of Excel lent Good Fair Poor No

Site Respondents Preparation Preparation Preparation Preparation Response Totals°

HPS 125 22 32

LPS 153 38 31

HPS 30 30 / 30

LPS 59 27: 27

HPS 49 25 35

LPS 87 18 20

HPS 76 22 33

LPS 46 24 39

STATE A

20 8 18 100

14 3 14 100

STATE B

17 3 20 100

12 5 29 100

STATE C

14 8 18 100

15 5 43 101

°Totals may not ecuel 100
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TABLE 86

DEGREES EARNED BY FORMER STUDENTS
WHO RESPONDED TO THE MAIL QUESTIONNAIRE

1.1

Type Number Percent of Responses
of of Associate Certificate Program Completed No

Site Respondents Degree of Completion No Formal Award Other Response Tbtale

State A

HPS 125 8 59 4 18 10 100
LPS 163 7 74 1 7 11 100

State B '

HPS 30 67 27 3 0 3 100
LPS 59 78 12 0 10 0 100

State C

HPS 49 76 22 0 2 0 1 0 0

LPS 87 23 20 20 14 24 101

State D

HPS 76 97 0 1 1 99
'LPS 46 98 2 0 0 1 0 0

8 Totals may not atm& 100 percent due to rounding.
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TABLE 87

FIRST JOB HELD AFTER LEAVING POSTSECONDARY INSTIWUTION

AS INDICATED BY FORMERSTUDENTS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Type Number Professional, Clerical Agriculture, 4*
of of Respon- Technical or and Fishing, For- Process- Machine Bench Struc- No
Site dents Managerial Sales Service estry, etc. ing Trades Work tural Misc. Response Totala

State A

HPS 125 12 32 18 4 0 6 1 3 2 22 100
LPS 163 12 26 14 3 1 14 2 4 --5 18 99

State B

HPS 30 20 17 17 0 0 7 0 3 3 33 100
LPS 59 25 24 12 0 0 2 0 5 2 31 101

State C

HPS 49 33 10 12 4 0 6 2 0 0 33 100
LPS 87 21 18 5 i 0 1 0 5 2 47 100

State D

HPS 76 22 25 11 0 0 0 0 0 1 41 100
LPS 46 26 24 11 0 0 0 0 2 0 37 100

8 Totals may not equal 100 percent due to rounding.
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TABLE 88

PROGRAM EVALUATION ACTIVITIES CONDUCTED IN POSTSECONDARY

AS INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL
INSTITUTIONS

QUESTIONNAIRE

Type

of

Site

Number

of

Respondents

Percent of Responses

Once
A Year

Once

Every
Two Years

Once Once
Every Every
Three Four

Years Years

---Omce---

Every

Flve

Years Never

No

Response TotalActivity

State

Followup HPS 3 67 33 0 0 0 0 0 100
of LPS 1 100 0 0 0 0 0 0 100
Completers

Followup HPS 3 100 0 0 0 0 0 0 100
of LPS 1 100 0 0 0 0 0 0 100
Leavers

Survey of HPS 3 33 33 0 0 0 33 0 99
Employers LPS 1 100 0 0 0 0 0 0 100

Collection HPS 3 100 0 0 0 0 0 0 100
of Student LPS 1 100 0 0 0 0 0 0 100
Data

State B

Followup HPS 2 50 50 0 0 0 0 0 100
of LPS 5 100 0 0 0 0 0 0 100
Completers

[Follow up HPS 2 100 0 0 0 0 0 0 100
of LPS 5 100 0 0 0 0 0 0 100
'Leavers

Survey of HPS 2 100 0 0 0 0 0 0 100
Employers LPS 5 60 40 0 0 0 0 0 100

1DOttection HPS 2 50 50 0 0 0 0 0 100
of Student LPS 5 40 40 0 0 0 20 0 100
Data
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TABLE 88
(continued)

. PROGRAM EVALUATION ACTIVITIES CONDUCTED IN POSTSECONDARY INSTITUTIONS
AS INDICATED BY DEANS/DIRECTORS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses

Act I vi ty

Type

of

Site

Number

of

Respondents
Once

A Year

Once

Every
Two Years

Once
Every
Thr!e

Years

Once

Every
Four

Years

Once
Every
Five

Years Never

No

Response Total

State C
Followup
of HPS 3 100 0 0 0 0 1000 0
Completers IPS 4 50 0 0 25 25 0 0 100

Followup HPS 3 67 0 0 0 33 0 0 100
of IPS 4 50 0 0 25 25 0 0 100
,Leavers

Survey of HPS 3 67 0 0 0 33 0 0 100
Employers IPS 4 25 0 25 25 25 0 0 100

Col lectlen HPS 0 0 0 33 0 67 0 100
4 of Student IPS 0 0 0 25 0 75 0 100
0 Data

State D

Followup HPS 3 67 0 0 33 0 0 0 100
of IPS 1 100 0 0 0 0 0 0 100
Completers

Followup HPS 3 67 33 0 0 0 0 0 100
of LPS 1 0 100 0 0 0 0 0 100
Leavers

Survey of HPS 3 33 0 0 0 0 0 6/ 100
Employers LPS 1 0 0 0 0 0 100 0 100

Collection HPS 3 100 0 0 0 0 0 0 100
of Student IPS 1 0 100 0 0 0 0 0 100
Data



TABLE 89

RATING 4* THE QUALITY OF VOCATIONALTECHNICAL EDUCATION STUDENT
WORKERS AS INDICATED BY EMPLOYERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses
Number Does Not

Type .f Meet My No Basis
of Respon Excel Buslnessts for No

Site dents lent Good Fair Poor Needs Rating Response Totals

State A

0

HPS 66 24 46 145 3 0 8 5 101

LPS 45 18 62 11 0 4 2 2 99

State 8

HPS 55 11 26 22 4 0 27 11 101

LPS 67 10 34 15 8 5 18 10 100

State C

HPS 21 10 24 38 0 10 14 5 101

LPS 35 11 37 20 3 6 14 9 100

State D

HPS 24 25 25 21 4 0 17 8 100

UPS- ird. 8 4 4 4 8 10024

aTotals may not equal 100 percent due to rounding
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TABLE 90

WORKERS WHO HAVE BEEN VOCATIONALTECHNICAL EDUCATION STUDENTS COMPARED
WITH WORKERS WHO HAVE NOT BEEN VOCATIONALTECHNICAL EDUCATION,STUDEN7S
AS INDICATED BY EMPLOYERS WHO HAVE RESPONDED TO T:IE MAIL QUESTIONNAIRE

Type Type Number Percent of Responses
of of of Much Much No

Activity Site Respondents Better Better Same Worse Worse Response Totals:'

Stbte A

Reading and HPS 66 9 46 38 2 0 6 101

Interpretive LPS 45 11 47 29 0 0 13 100

Skills

Mathematical HPS 66 5 41 42 3 0. 9 100

Knowledge LPS 45 13 42 27, 4 0 13 99

Knowledge and HPS 66 8 41 38 2 0 12 101'

Skills Dealing
with Safety

e

LPS '45 9 29 47 2 0 13 100

Personal HPS 66 6 36 49 0 0 . 9 100

Relations LPS 45 13 31 38 4 0 13 99

Skills

Communication HPS 66 8 39 42 2 0 ' 9 100

SkIlls LPS 45 16- 4C ,29 2- 0 13 100

Work 4+titudes HPS 66 12 38 38 5 2 6 ' 101

LPS 45 13 38 29 7 0 13 100

Supervisory HPS 66 11 30 46 6 0 8 101

Ski I Is LPS 45 13 33 36 2 0 16 100

Psychomoto HPS 66 2' '36 52 0 0 11 101

Skills LPS 45 4 20 62 0 0 13 99

Occupational HPS 66 21 55 15 2 0 8 101

Skills LPS 45 27 42 16 0 0 17 102-

Other HPS 66 0 0 3 0 0 97 100

LPS 45 4 2 4 0 2 87 99
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TABLE 90

(continued)
WORKERS WHO HAVE BEEN VOCATIONAL-TECHNICAL EDUCATION STUDENTS COMPARED
WITH WORKERS WHO HAVE NOT BEEN VOCATIONAL-TECHNICAL EDUCATION STUDENTS
AS INDICATED BY EMPLOYERS WHO HAVE RESPONDED TO THE MAIL QUESTIONNAIRE

Type Type Number
of

Percent of Responses
of of Much Much No

Activity Site Respondents Be.t3tr Better Same Worse Worse Resodnse Totalsa

State B

Reading and HPS 55 16 56 13 6 0 9 :00
interpretIve LPS 67 13 49 16 3 0 18 100
Skills

Mathematical HPS 55 15 46 27 2 0 II 101
Knowledge LPS 67 13 45 19 3 0 19 99

Knowledge and HPS 55 6 24 56 2 0 13 101
Skills Dealing
with Safety

LPS 67 13
f

34 33 0 0 19 99

Personal HPS 55 15 36 38 2 0 9 100
Relations LPS 67 5 42 34 2 0 18 101
Skills

Communication HPS 55 16 53 20 2 0 9 100
Skills LPS 67 6 48 25 0 0 21 100

Work Attitudes HPS 55 20 42 22 6 0 11 101'
LPS 67 15 39 24 5 0 18 101

Supervisory HPS 55 16 42 26 2 0 15 101
Skills LPS 67 13 33 27 5 0 22 100

Psychomotor HPS 55 7 33 42 2 0 16 100
Skills LPS 67 8 31 36 2 0 24 101

Occupational HPS 55 20 46 22 2 0 11 101
Skills LPS 67 18 46 12 5 0 19 100

Other HPS 55 4 0 0 2 0 95 101
LPS 67 2 0 0 0 0 99 101
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TABLE 90 ..1

(continued)
WORKERS WHO HAVE BEEN VOCATIONALTECHNICAL EDUCATION STUDENTS COMPARED
WITH WORKERS WHO HAVE NOT BEFN VOCATIONAL-TECHNICAL EDUCATION STUDENTS
AS INDICATED BY EMPLOYERS WHO HAVE RESPONDED TO THE MAIL QUESTIONNAIRE

-7

Type,. Type Number Percent of Responses
of of of Much Much No

Activity Site Respondents Better Better Same Worse Worse Response Toilalsa
.. .

..,..
0,

State C

.

Reading and HPS 21 24i .29 29 0 0 19 101
Interpretive LPS 35 11 37 29 3 0 , 26 100
Skills

Mathematical HPS . 21 24 29 29 0 0 19 101
Knowledge 4 LPS 35 . -6 43 29 3 0 20 101

Knowledge and ,HPS 21 0 52 24 5 0 19 100
Skills Dealing
with Safety

LPS 35 9 31 37 3 0 20 100

Perso-nal HPS 21 0 33 43 5 0 a 19 100
Relations LPS 35 20 31 "l 29, 0 0 20 100
Skills

Communication HPS 21 14 38 24 5 19 100
Skills UPS 35 20 31 Z6 0 0 23 100

Work Attitudes HPS 21 10 33 29 5 5 19 101

LPS 35 14 20 34 11 0 -20 99

Supervisory. HPS 21 5 33 29 5 5 .24 101
,Skills

...._

LPS 35 11 -31 34 3 0 20
t

99

Psychomotor

Skills
HPS, 21 l 0 3.3 38 5 0 24 400 *
LPS 35 0 29 49 3 0, 20 101

Occupational HPS 21 19 43 10 10 0 19 101

Skills LPS 35 9 49 20 3 Q 220 101

Other HPS 21 0 5 0 0 0 95 100
LPS 35 0 3 0 0 0 97 100

t-
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TABLE 90

(continued)
WORKERS WHO HAVE BEEN VOCATIONAL TECHNICAL EDUCATION STUDENTS COMPARED

. WITH WORKERS WHO HAVE NOT BEEN VOCATIONAL - TECHNICAL EDUCATION STUDENTS
AS INDICATED BY EMPLOYERS WHO HAVE RESPONDED TO THE MAIL QUEST (OINNA I RE

- Type Type Number
of of of

Activity Site Respondents

Percent of Responses
Much Mucll 'No

Better Better. iAlle Worse Worse Response Total s
4

- - :

State R.

Reading and HPS 24 4 . 33 38 8 0 17. 100
interpretive LPS 25 16 48, 28

4
0 0 8 100

Ski 1 li

Mathematical -HPS 24 42 33 8 17 100
Know ledge LPS 25

4
16 52 24 0 100

6

Know ledge and HPS 24 8 21 50 0 0 21 100
Sri 1 Is Dealing LPS

w Safety
25 8 36 48

A

0 0 9 100

Personal HPS 24 0 25 63 0 0 13 101

Relations LPS 25 16 ,32 40 4 0 ' 8 100
Skol 11s

* .

Communication HPS 24 0 42 42 4 13 101

Skills LPS 25 20 44 24 4 8 100

Work Attitudes HPS 24 % 8_ 33 42 4 13 100
LPS 25 24 32. 32 4 0 8 100

Supe;4146ry HPS 24 8 # 33 AB 4 0 17 1Q0
Skil it LPS 25 16 ' 40 , 36 0 0 8 100

Psychomotor HPS
4

24 0 5 50 0 0 25 1 100
diSk 1 1 Is LPS 25 32 52 0 0 8 100

Occupational HPS 24 25 '42 - 21 0 0 13 101

Ski I ty LPS 25 20 56 12 4 0 8 100

Other HPS 24 8 t 0 4 0 0 88 100

LPS 25 4 8 0
%.

0 0 88 100

a Totals may not equal 100 percent due to rounding.
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TABLE 91

RATING OF THE NUMBER OF STUDENTS TRAINED

TO MEET BUSINESS/INDUSTRY'S EMPLOYMENT NEEDS AS
INDICATED BY EMPLOYERS WHO RESPONDED TO THE MAIL QUESTIONNAIRE

Percent of Responses

Number
Type of

\ No Basis
,

of Respon Doesn't for Nct

Site dents Excellent Good Fair Poor Meet Need Rating Response Totals

111"11'.
HPS 66

!PS . 45

HPS 55

LPS 67

HPS 21

LPS 35

HPS 24

LPS

6Totals may not

State A

17 33 17 3 r2 6 23 101

9 51 v11 4-".- 0 2 22 99

State B

6 26 16 0 24 26 102

2 36 15 6 6

*

0 15 21 ,101

State C

5 i4 24 5 5 14 33 100
pe

6 43 14 3 6 9 20 101

State 0

21 29 8 0 0 13 29 100

1 . .
20 24 16 4 0 8 28 100

equal 10'0 percent due to rounding

t

I
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TABLE 92

CORRELATIONS BETWEEN SELECTED VARIABLES AND JOB
PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT GROUPS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES r p sd

1. Ranking of the 4oal of vocational-techni-

cal education: Placement in training
related Job (5most Important...1=least

. Important)

Respondent groups. D,T,C,J,A,E°

2. Ranking of the goal of .vocational -techni-

cal edudation: Placement in a rob not 0
necessarily related dlo training (5=most'
important... 1=reast Important)
Respondent gr'oups: D,T,C,J,A,ta

3. Ranking of the goal of vocational-techni-
cal education: Creation(of an awareness of
,the various Jobs for whi.ch one might"
prepare (5=most important...1wleast

'Important)
Respondent groups: D,T,C,J,A,E°

4. Ranking of the goal of vocational-techni-

cal education: To provide exploration of
various occupational areas (5=most
Important... leleast important)
Respondent\groups: 0,7,6,J,A,E°

5. Helpfulrss ratings of basic skills as a
factor to Job obtainment (5=very much
help...1=very little help)
Respondent groups: D,T,C,J,Ai, E,FS°

6. Helpfulness,ratIngs of previous work
experience as a factor in JOb obtainment
(5=very much help...1*very little help)
Respondent groups: D,T,C,J,A4S,Fsa

7. Amount of difficulty that a lack of speci...
fic Job skills poses in Jobobtainment
(5=very much difficulty....1=very little'
difficulty)

Respondent groups: D,T,C,J,A,E,CS,FSa

409

0.55 .001 3.04 10.31

0,53 .001 1.59 0 21

4

-0.58 .000 3.25 0.27
'

-0.48 .003 2.64 0.33

-0.31 .04 4.30 0.20

C.41 .01 3.84 0.18

-4.40 .01 3.11 /0.22



TABLE 92

(continued)
'CORRELATIONS BETWEEN SELECTED VARIABLES AND JOB

PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT' GROUPS

VARIABLE DESCRIPT1pN AND RESPONSE CATEGORIES r p x sd

8. Amount of difficulty 'that union'

restrictions on hiring poses in ebb
obtainment (5-very much difficulty...
1=very little diffics.oty)

Respondent groups: D,T,C,J,A,E,CS,FSa

-0.38 .02

Amount of difficulty that the minimum wage -.0.36 .02

poses in Job obtainment (5=very much
difficulty... Imvery little difficulty)
Respondent groups: 0,T,Q,J,it-,I,CS,FSa

10. Amount of difficulty that lack, of

transportation poses In Job obtainment
(5svery much difficulty... 1mvery little
'difficulty)
Respondent groups: D,T,C,J,A,E,CS,FSa

' 11. Amount of difficulty that lack of
certification or associate degree poses in
Job obtainment (52ivery much difficulty...
iseveryi little d1fficlJltylL'-

FIespondent groups: D,T,C,J,A,E,CS,FSa

12. Time spent participating in .teaching
technical education (4=fulltime...1=less
than quartertime
Respondent groups: D,T,C,Ja

13. Rating of school's performance In
providing advanced education placement
.(5sexcellent..1=efailing)
Respondent g

.

oups: T,C,J,CS,Fsa

1.. Rating of school's performance in
providing counseling about careers
(5=excellent...lmfailing)
Respondent groups: T,S,J,CS,FSa

410

A

-0.46 .00

-0.52 .00

2 04 0.24

2.83 0.29

2.27 , 0.25

2.43

0.33 .03 86.35 14.61.

-.56 .001 3.66 0.28

-0.42 .00 3.79 0.28
soN



TABLE 92

(continued) 0

CORRELATIONS BETWEEN SELECTED VARIABLES AND JOB
PLACEMENT RATE IN.RELATED FIELD BY ALL RESPONDENT GROUPS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES
t, f '

15. gating of'school's per.forsnance In working

with advisory committee (5aexcellent...-

Unfailing)

Respondent groups: T,C,J,CS,FSa

16. Percent of time spent in assisting ;n

educational placement
Respondent groups: T,C,Ja

17. Helfulness of vocational - technical

education teachers as sources of
Information about Job openings (5averir
much help...) avery little heip)
Respondent groups: T,C,J,CS,FSa

,18. Helpfulness of the publac employment ser-
vice as a source of information regardinl
Job openings (5=verr much help...lavery
little help)

Respondent groups: T,C,J,CS,FSa

19. .FreqUency with which Individual lefte'rs
are sent to employers regarding job place-
ment (12 times/year, 4 times/year, 2
times /year, 1 time/year, 0)
Respondent, groups: T,Ja

20.Frequency with which school "laces ads in
media to identify job openings (12 times/
yeae, 4 times/year, 2 times/ year, 1 time/

year, 0)
Respondent groups: T,Ja

21. Frequency with which school contacts pub-
Ilc employment service to Ident'fy Job
openings (12 tlmos/year, 4 times/ year, 2
times /year, f times/year', 0)

Respondent groups,: T,Ja

a

4114)

r p
.*

sd

0.43 .00 3.48 0.48

-0.48 .00 15.12 14.71

0.62 .00 3.58, 0.3* %

0.34 .03 2.49 0.47

-0.31 .05 1.97 1.38

0.44 .01 0.5T 0.11

0.33 ,.04 1.44 1.42



TABLE 92

(continued)
CORRELATIONS BETWEEN SELECTED VARIABLES AND JOB

PLACEMENT RATE IN RELATED FIELD BY111.M
VARIABLE DESCRIPTION AND RESPONSE CATEGORIES

22. Frequency with which school uses 'complete

file of job opportunities to identify job
openings ,12 times/year, 4 times/year, 2
times/year, I time/year, 0)
Respondent groups: T,Ja

23. Number of students taught or counseled
Respondent groups:'T,C°

.24. Highest level- of education obtained by
respondent J12 = Doctorate, 11 = Course

1

ALL RESPONDENT GROUPS

p x sd

0.35 .03 1.32 1.64

.

yr

-0.37 .02 130.25 57.62

0.40 .01 24.64 13.7k

credit beyond master's, 10 =*Masterls, 9 =
Coursa.credit beyond undergraduate, 8 =
Four -year degree, 7 = 1 -3 years college,

6 = Asv.clate degree, 5 = Course credit in
vocational education beyord high,sckool, 4
= high,school graduate, 3 = 10-11 years
high school, 2 = 7..9 years, 1 = under 7

years)
Respondent groups: D,T,C,J,A,Eb

25. fligkest-Aemelof education obtained by 0.41 .01 84.31 10.38

father ofrespondent (12 = Doctorate, 11 =

Course credit beyond' master's, 10 = Mas-
ter's, 9 = Course credit beyond under-
graduate, 8 = Four-year degree, 7 = 1 -3

years college, 6 = Associate degree, 5 =
-Course credit in vocational education be-
yond high school, at = high school gradu-
ate, 3 = 10-11 years high,school, 2 =
year's, 1 = under 7 years)
Respondent groups: CS,FSa

26. Percent receiving information in survey of
employer satisfaction
Respondent groups: D,T,C /J,Aa

412

0.35 .03 45.82

45;



TABLE 92
(continued)

CORRELATIONS BETWEEN SELECTED VARIABLES AND JOB
PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT GROUPS

J

VARIABLE DESCRIPTIO,m4ND RESI?ONSE CATEGORIES x sd

27. Percent who send employer a written recom- -0.48 .00

-mendation when referring student for Job
openings'
Respondent, group T,Ja

36.20 22.2, ,

28. Percent who receive Job placement releaske 0.42 .01 25.35 14.15
time

Respondent group T,Ja
F

29. Percent *betake course work to upgrade 0.34 .03 82..14 . 14.87
'skills . '

Respondent group Ta

30 Percent who evaluate student14 abl'ity to
write resumes
Respondent group Ta

6.47 .00 38.18 16.35

31. Percent who evalupte student's ability to 0.51 .00 18.51 8.39
locate available Jobs
Respondent group Ta

32. Percent who evaluate student's ability to 0.,70 .00 52.93 16.52
fill out Job application;
Respondent group Ta

/7

33. Percent who evaluate student's ability to 0.53 .00 22.74 9.45
set up Job interview
Respondent group Ta

34. Percent who evaluate studet's Interview- 0.48 .00 24.15] 10.47
Ing techniques with prospective employers
Respondent group Ta

it who evaluate student's ability to 0.51 .00 27.74 9.04
Job, information

.,..denfIgroup Ta

36. Mo =t Important consideration for admission .-0.30 z05

to vocational-technical program (4nminimUmh
grade point average, 3results of tang-

erdized tests, 2- student's career
Ives, 1any student who wishes tc '-011)

Respondent group D,Ta-

413
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TABLE 92

( (continued)
--CORRELATIONS BETWEEN SELEOTED VARIABLES AND JOB

--PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT GROUPS

=

VARIABLENASCRIPTION AND RESPONSE CATEGORIES sd

"37. Number of vocational-technical courses
student has completed or will have
completed by end of term
Respondent groups: CS,FS°

-0.46 .00

38. Length of time in years on Job other than -0.45 .00

:cooP work while attending school
Respondent groups: CS,FS°

39. Confidence expressed in finding

-training-re4ated Job after leaving school
(3=very confident, 2- somewhat confident;

. 'snot at all confident)
Respondent groups: CS°

0.31 .04

11.7: 6.06

2.27 0.79

1.33 0.30

-...........11.1..
°Abbreviations used in identifying mail questionnaires (see Appendix B for
copies of the mall questionnaires):

A - Advisory Committee Member Questionnaire
C - Guidance Counselor Quilltionnaire

CS - Current Vocational-Technical Educition Student Questionnaire
D' !. Dean/Director Questionnaire

E - Employer Questionnaire
FS - Former Vocational - Technical Education Student Questionnaire
P - School Principal Questionnaire
J - Job Placement Coordinator Questionnaire
I - Vocational-Technical Teacher Questionnaire
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TABLE 93

CORRELATIONS BETWEEN SELECTED VARIABLES AND JOB PLACEMENT RATE IN RELATED
FIELD BY TEACHERS, COUNSELORS, JOB PLACEMENT SPECIALISTS, ANQ, DEANS /DIRECTORS

amma.mansimmaimarlyIW

VARIABLE DESCRIPTION AND RCSPONSE CATEGORIES r sd

Ranking of the goal for vocational, technl- 0.62 0.00 3.08 '0.44

cal educbtIon: to place students as they
leave school In jobs related to their
training (5smost Important...1sleast
important)

2. RankIng of the goal for vocational -techril- 0.59 0.00 3.13 0.1,9

cal education: to create an awareness of
the various jobs for which students might
prepare (5smost Important... Isleast
important).

3. Ranking of the goal for vocational ,..technl-' 0.59

cal education: tb.place students as they
leave In jots including non - training

related jobs (5smost Important...1sleast
important).

0.00 1.62 0.24

4. Ranking of the goal for vocationaltechnl- -0.46 0.00 2.5/ 0.44

cal education: to provide an opportunity '

for students tc explore various occupa-
* tonal areas (5smost Important...1=108st

jmportant)

5. Amopnt of dIffIcuty lack of certificate -0.44 0.01 2..77 0:47
or associate degree poses for vocational+
technical education graduates n job
obtainment (Silvery much difficulty...
lsvery little difficulty).

6. He.lpfulness of human .relations skIlls In

In6reasIng the chances of employment for
Jormer.students of vocational - technical
education (5 very much help...lsvery
little help)

4

-0.43 0.00 4,40 0.16

1

7. Amount of difficulty lack of transpoi-ta- 0.02 2.45 0.45

ton to jobs poses for vocational.-techni-
cal education graduates In job obtainment
(5svery much dIffIcultl...Invery little
difficulty).

Amount of difficulty union r+strIctIong -0.35 0.03 1.96 0.45

poses for vocatIonaltechmIcal education
graduates In job obtainment (Silvery much

diffIculty...1svery little difficulty).

415
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TABLE 94

CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN RELATED FIELD BY TEACHERS

VAR1AB E DESCRIPTION AND RESPONSE CATEGORIES r. p x sd..........
I. Pe centage of teachers that have course -0.39 0.02

credit beyond Master's Degree

2. Number of years that you have been - -0.30 0.05

Involved In working In occupational area
you currently teach

3. Ranking of the goal for vocational- techni- 0.58 0.00

cal education: To place students as they
leave school In jobs related to their
training (5-most important...1=leatt
important)

4, Ranking of the goal for vocationaIntechnl- 0.57 ;00'

ical education: To provide the students
with comptencies needed to obtain Jobs'
(50mast importaot...Ileast important)

5. Ranking of the goal for vocational-technl- -0.56 0.00

caleducation: To create an awareness of
fhe vaillous Jobs for which students might

prepare (5-most Important...11.;east

Important)

6. Amount of difficulty union restrictions -0.32 O.04

poses for vocational-technical education
graduates in Job obtainklent (5svery much
difficUlty...laivery little difficulty)

7. Amount of difficulty lack of transports- -0.31 0.05

tin poses for vocational - technical idu.
cation graduates in Job obtainment (5very4
much difficulty...1myery little difficul-

ty)

8. Ratinl, of schoo''s performance in droyid- -0.31 0.05

ing counseling about careers (5mexcel-

10.51

'15.06

2.59

2.61

V

3.08 0.41

1.63 0.31 o

0.41

1.77 0.40

2.19 0.45

3.78 0.38

.416
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TASC1 94

(continued)
CORRELATIONS BETW.EEN SELECTED VARIABLES AND.

JOB P'LACEMENT RATA IN NELATED FIELD BY TEACHERS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES r x

9. Rating of school's performance in working-

with labor unions regarding Job placement
of students (5=excellent...1=falling)

0.34 0.03 2.57 0.85

10. Rating of school's performance in working
with vocationaltechnical education
advisory committee regarding Job placement

0.33 0.03 3.57 0.44

of students (5=excellent...1=failing)

11. Percent of time, spent on providing

assistance in advanced educationp,1
placement.

(

0.49 "0.00 15.89 15.58

12. Percent of time spent providing training 0.30 0.05 15.51' 6.19
In Job seeking skills (e.g. seeking
sources of Job Information Identifying
available Jobs.

13. Helfulness of other sources of information
about Job openings for your vocational-
tethnical education graduates (5.very_ much
help...Invery little help)

-0.36 0.04 4.38 0.84

14" Average number of students per year that
you have taught overthe past three
academic gears.

-0.47 0.00 115.18 52.38

,15. Percentage of teachers who send an employ- -0.51 0.00 38.14 22.43
er n.written recommendation concerning
student.

.16. Percent of teachers who take course work 0.34 0.03 82.14 14.87
\.to upgrade their skirls in the occupation-

.al area in which they teach.
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TABLE 94
if

(continued)
CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN RELATED FIELD By TEACHERS

tff

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES -r p x sd

OP'
17. Percent of teachers who evaluate studopts 0.49 0.00 39.42

on their performance In writing resumes.
V

18. Percent of tea,pher's who evaluate students 0.34 0.03 21.33 14.35

on their' performance In locating available
Jobs.

20.13

.'19. Percent of teachers who evaluate students 0.65 0.00 33.68 21.68

on their performance In filling out a Job
application.

1
20. Percent of teachers who evaluate students 0.42 0.01 23.39 14.42

on their performance In setting up Job
interviews.

Percent of teachers who evaluate students 0.44 0.01 24.29 13.98

on their performance In Interviewing with
prospective employers.,

22. Percent of teachers who evaluate students 0.36 0.02 30.97 16.02

on their performance In obtaining Job
Information (e.g. salaries, benefits).
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TABLE 95

CORRELATIONS BETWEEN SELECTED VARIABLES AN (

JOB PLACEMENT RATE IN RELATED FIEleD BY CURRENT AND FOR ER STUDENTS

.ARIABLE DESCRIPTION AND RESPONSE CATEGORIES' r P x sd 1

.

Helpfulness -ratting tiaslc education skills

will be In obtaining your flrst Job after
leaving school (5 -very much help...1wverY
Ilttle help)

-0.47

#

2. Helpfulness rating occupational skjIls and -0.32
competencies will be In obtaining your
flrst Job after leaving school (5-very
much help...lavery Ilttle help)

0.00

0.04

3. Helpfulness rating -human relations skIlls -0.44 ---N0.01

wIll be in obtalnIng your flrst Job after
'leaving school (5 -very much help...1=very
Ilttle help)

Sr -

4, Helpfulness rating previous work expert-

:Mig e wIll be In obtalnIng your first Job
after leaving school (5=very much help...
1-very Ilttle help)

4.05 0.35

4,41 0.26

4.17 0.32

r

-0.32 '0.04 3.83 0.43

5. Amount of dIffilculty lack of Job openings 0.40 0.01 3.50 0.55
poses for vocational- technical education

.graduates In Job obtainment (5-very much
dIffIculty...invery Ilttle difficulty)

6. Helpfulness rating vocational - technical

education teachers In fIndIng first Job
after leaving school (5svery much help...
Imvery Ilttle help)

0.61 0.00 3.20 Q.49

7. Helpfulness rating cooperative education 0.33 0.03 2.48 0.59
coordinator In fIndIng flrst Job alter
leaving school (5-very much help.s.Invery
Ilttle help)

8. Helpfulness rating public employment serv-
ice In fInding'fIrst Job after leaving
school (5-very much help...1mvery Ilttle
help) ; ..,

419 .
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0.29 0.05 2.26 0.68
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TABLE 95

(cont1nued)
CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN RELATED FIELD BY CURRENT AND FO'MER STUDENTS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES

9. Percent of students evaluated on their
performance In writing resumes.

r p x . sd

0.38 0.02 3G.00 17%53

10. Percent of students evaluated on their 0.31 0.05 15.69 9.39

'performance In locating Jobs.

11. Percent of students evaluated on their
Performance in filling out Job applica
tions.

0.52 0.00 28.65 17.68

12. Percent of students evaluated on "their 6.44 0.01 20.13 11.96
.

Performgnce In setting up job InfervIews.

13. Percent of students evaluated-on their 0.32 0.04 22.35 12.80

Performance In IntervIewIng with
prospectivt employers.

14. Number of courses completed In vocatlonal 0.46 0.00 s) 11.72 6.07

technical educe ion program service area.
0.
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TABLE 96 11*

CORRELATIONS BETWEEN SELECTED VARIABLES AND-
JOB PLACEMENT RATE IN RELATED FIELD BY CURRENT STUDENTS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES

co`

r p x sd

1. Percent of students evaluated on their

ability to fIll out Job appl.cqlons:

0.54 0.00. 320'6 20.95

2. Amount of difficulty lack of Job open- Q..46 0.00. 3.66 .0.64

ings Wose for vocational-techAlcal
educatIoA, graduates In Jos obtainment

(5-Very4iioch dIffIculty...1=Very little
dIffIcifY)

3. Helfulness rating of vocational- technical 0.42 0.01 3.34- 0.74

leacher in fIndIng your flrst Jet) after
leaving school. (5-Very much

dIffIculty..OnVery )Ittfe difficulty)

4. Percent of students evaluated on ability 0.40 0.01 23.03 16.02

to set up Job Interviews.

5. Helfulness rating of cooperative 0.38 0.02 2.79 0.67

education coordinator In fIndIng your
flrst Job after leaving school (5 -Very
much help...1sVery,Ilttle help)

6. Percent of students evaluated on ability 0.58-0,-02 16.30 12.27

to locate live-liable Jobs.

7. Helpfulnpss rating human relatIons skills -0.35 0.03 4.37 0.37
will be In obtaining your first Job after.
*leaving school (5-Very much help,..inVery
little nelp)

8. He) pfulness rating of basic educational -0.30 0.05 4.15 0.45

skills, such as writing, reading, and
mathematics will be In obtaining your
first Job after leaving school,.(5sVery

much help...1sVery little help)
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TABLE 97

CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB-PLACEMENT RATE IN RELATED FIELD BY FORMER STUDENTS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES r p

Number of courses completed while in

program area.

2. Percent of students contacted regarding
their employment status since you left
school.

3. Percent of students Valuated on their
ability to complete Job ap.plIcations

10.54 0.00 11.50

0.46 49.65

sd

7.18

23.94

0.40 '0.02 26.56 17.72

I

4. Percent of students evaluated on their 0.33 0.Q4 31.22 , 20.08
ability to wr:te a resume

5.*v Percent of students evaluated on their 0.31 0.05 18.26 13.34

ability to set up Job interviews

4

s.
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TABLE 98

QGRRELATIONS. BETWEEN SELECTED VARIABLES AND JOB PLACEMENT

RATE IN RELATED FIELD BY EMPLOYER AND ADVISORY COMMITTEE MEMBERS

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES

1. Amount of difficulty lack of certificate
or associate degree poses forvocational-
technical education graduates in Job
obtainment (5 -very much difficulty...
1 -very little difficulty)

r

-0.47

2. Amount of difficulty lack of transporta-A -0.42

tion poses for vocational-technical
education graduates in Job obtainment
(5mvery much difficulty...Imvery little
difficulty)

p x

0.00 2.25

0.01 2.35

sd

0.38

0.45

3. Ranking of the goal: To create awareness -0:32 0.02 3.37 0.29

of the various Jobs for which students
might prepare.

4. Ranklig of the goad: To- place students as 0.37 0.02 2.99 0.28 P
tb6:leameischool in jobs related to their
training.

'5. Amount of di4fIculty Job diecriminat.lon .0.35 0.03 1.98 0.43

because at age poses for vacational-
echnical education graduates in Job
obtainment (5 -very much difficulty...
Imverrlittle difficulty)

6. Amount of difficulty union restrictions -0.34. 0.03 2.10 0.43

poses for vocational-technical education
graduates in Job obtainment (5 -very much

difficulty... 'livery little difficulty)

7. Amount of difficulty minimum wage poses ' -0.30 0.05 2.55 0.38

for vocational-technical education
graduates in Job obtaihmebt (5mopry much
dIfficulty...levery little difficulty)

C, Amount of difficulty students do not have -p.30 0.0-5

speCific skills poses for vocational-.

technical education graduates in Job
obtainment (5 -very much difficulty...

leve'ry little difficulty)

..............1MIM.M.ilMaffifi

423
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' B..LE 99

CORRELATIONS BETWEEN SELECTED VARIABLES AND
JOB PLACEMENT RATE IN'RELATED FIELD BY EMPLOYERS

aaue.ama.rallamamatimararnmu...

VARIABLE DESCRIPTION AND RESPONSE CATEGORIES r p x sd

1.
a
In your personal opinion, howwshould the -0.42 0.01 2.77 0.52

following goals of vocational-technical
education programs be ranked In impor-
tance: To provide an opportunity for stu-
dents to explore various occupational
areas. (5 -most important,...1mleast'ir-
portant

2. In.your personal opinion, howymuch diffi- 0.35 0.04
cult/ does lack of Job openingeOpose for
vocatkonal-technical education graduates
in Job obtainmentiOwvery much difficulty. ti

...luveri little difficulty).
U

3. In your personal opinion, hoe'much diffi- -0.39 0.02

culty sloes minimum wage pose for

vocational - technical education graduites

in job obtainment (5 -very much
difficulty...1-very little difficulty).

3.53 0.55

2.41 0.55

411/

4. In your. person opinion, how match, diffi- -0.34 0.04 '2.18 0.55
culty, does lack of transport ion to Jobs
pose for vocational-technical education
graduates in Job obtainment (5wverx much
difficult.y...1wvery little difficulty).

5. in your personal opinion, how much diffi.. -0.34 0.04 2.08 0.44

culty does lack of certificate or associ-
ate degree pose for vocational-technical
education graduates in job obtainment
(5 -very much difficulty...luvery little

difficulty).

6.' Of what importance is school attendance In 0.63 0.00
your decision to employ a person for
entry -level Jobs (5 -very much import-

ance..*.levery little importance)

7. Of what importance is grade records in
your decision to employ a person for
entry-level Jobs (51very much import-
ance...lsvery little importance)

3.51 '6.49

0.39 C.02 2.88 0.37

424

`1 9 `\



a

TABLE 99

(continued)
CORRELATIANS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN.RELATED FIELD BY EMPLOYERS

:-'a.=+=....m....I....a....
VARIABLE DESCRIPTION AND RESPONSE CATEGORIES r p sd

8. Of what importance is getting along with
others In your decision to employ a person
for entry -revel Jobs (50very much import-
Ance...lvery little importance)

0.33 0.05 4.26 0.34

9. Of what importance is work Wttitude in 0.32 0.05 4.63 0.24
our de ision to-employ a person for
entry-level Jobs (.5*very much Imporp-
tance.s.levery Itttle.importancel

10. Of what importance are other reasons in 0.52 0.02 4.55 0.69
your decision to employ a person for
entry-level Jobs (5svery much impor-
tance...levory little importance)

it. Rating.of employees with post -high school 0.0 0.01 3.93 0.27
vocational-technical training from the
school, compared to your employees who
have had no post -high school vocational-

technical education training? Your em-
ployees with post-high school vocational-
technical edudation Training are:'Occupa-
tional skills (5smuch better...loginuch
worse)

Ofwhat importance are other factors tn -4.53 1\02
your decision to employ aperson at
entry-lev#1 Jobs (Savery much importance..
...1*.very little importance)

13.

Perk ntage of business /industry having a -0.38 0.02
formal agreement for cooperation between
the union's apprenticeship programs and
tails school's vocatIonal-teChnical

education program?

3.89 0.90

2.68 0.26

425
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TABLE 100

REGRESSION ANAANSIS BETWEEN EIGHT INDEPENDENT VARIABLES
IN THE FULL MODEL AND JOB PLACEMENT IN RELATED FIELD BY

TEACHERS, COUNSELORS, JOB PLACEMENT SPECIALISTS, AND DEANS/DIRECTORSa

or`
Variables

Evaluation of students
ability to process Job
applications temploy-'
ability skill%)

Difficulty union
restrictolons

Goal - to place students
in any Job

Difficulty no specific
job skills,

...

Help human relations
skiills

Difficulty lack of
certification or
associate degree

Goal - Job placement in
`rola-Ted field

Goal to explore
occupational areas

r Beta
Std.
Error F-Ratio

Variable
Typea

Education
Control°

.65 .3919 .1861 4.44* E Yes

.35 .2697 .1415 3.63 C No,

.59
_

.3382 .1740 3.78 E Yes

a r,

-.24 -.2153 .13/1 -2.65 E Yes
J

-.43 -.1964 .1374 2.04 E Yes

-.44 -.0978 .1644 0.35 E Yes

4

.62 .0905 :2644 0.12 E Yes

-.46 .0365 .2229 .03, E Yes

Multiple R * 0.87
R Square * 0.68
Adjusted R Square = 0.56
Std. Error - 11.97396

Overmll F-Ratio - 5.86**
df 8, 22
Constant 160.47

b

a 31 postsecondary institutions, n 750
E - Education, L = Labor

c Opinion on whether educators can control or influence the particular variable.

*signelficant at .05 **significant at .01

426
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TABLE 101

REGRESSION ANALYSIS BETWEEN EIGHT INDEPENDENT
VARIABLES IN THE FULL MODEL AND JOB PLACEMENT IN

RELATED FIELD BY EMPLOYERStAND ADVISORY COMMITTEE MEMBERSa

NBeta

..11=11.11.
Variables

Std.
, F-Ratio Type Control

Educatig
Control'

n

r

w Varlati

Difficulty...Lack of cer-
tificwte or associate
degree

-.47 -.3002

DIfficulty...lack of
transportation

-.42 -.1170

DiffIcuIty...UnIon r*-
strIctions

-.34 -.3315

Difficulty...Lack of job
openings

.16 .4041

DifficuIty...ipliimum wage -.30 .2248

Difficulty... pecIfIc '506
skills

-.30 .1441

Goal.,.Plac ment rle,lat'ed
fleld

.0770

DIfflculty...Compete with --:21
experienced worlers

.1753 2.943

.1923 0.37

.1651 4.032

11873 4.65*

.1881 1.43

.1900 -0.58

.1736 0.20

.2194 0.06

v. -----...------____
Multiple R --0.72 Overall r -Ratio IR 2.98*
R Square - 0.52 df w 8, 22
Adjusted R Square - 0.35 Constant w 113.21 -
Std. Error w 14.68 111

E Yes

r4 C No

L No

L No

L No

E Yes

E Yes

L, No

4

f

a 31 postsecondar institutions, n - 75D
b

'E m'educatIoft,,11, s Labor, C s Community ; .

c Opinion on w,bether educators can control or influence the particular variable.

gnificant at .05

4 2 7

9:.;
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TABLE 102

REGRESSION ANALYSIS,BETWEEN ELEVEN
INDEPENDENT VARIABLES iN THE FULL MODEL AND JOB

PLACEMENT IN RELATED FIELD BY CURRENT AND FORMER STUDENTS

Variables

Help...voed -teacher

Std. Varlaple Education
r Beta Error F -Ratio Type Control°

.61 .7324 .1595 23.95 E

EvaluatIOn 9f students ' .52 1.4835
ability to process Job y
applications (emproyabll'-
lty SkIlls)'

i

Help...prevlous work ex- -.32 .4507
perlence

H0 elp...basic ed. skills -.47 . u.2394

Eval. students on Job in- .44 -.3835
iervIews (emplbyabIllty
skills) .

...

Help...ocaUpatIonal -.32 .0366
skills and'competenc1es 1

4val...studenti on locat- .31 -.2336'
Ing Jobs (employabi lity ,

skills)

EvaJ...students on writ- .38 -.3788
Ing resumes (employabll-

0 lty skills) ..--

Help...publIc emplo\vIMent
service

.29 .2114

Help...cooperatIve
education coordinator

.34 -.1968

Help...human rbiatIons
skills (employpIllty

-.44, .1961

skIllt) 1
1. 6

'Multiple R = 0.87
R Square = 0.77
Adjusted .R .Square 0.63
Std. ErTor = 10.97

A

.3422 11.96*0
..

..

.1578. 8.303** L No
...

.215* 1.00 E No

.2264. 2.42 E 'Yes
..

.2291.

Yes

0.00 E -Yes

.1828 1.41 E Yes

.2634 1..77 E Yes

.

.1616 1.84 E Yes

.1963 1.20 E 'ees

.2096 0.91 E Yes

F -Ratio = 5.74
df = II, 19

'Constant = .0.57

V

'a 3} postsecondary institutions, n = t203
b El= Education, = Labor, C Community
C Opinion on whether educators can control or influence the particular variable.

4

*.significant at .05 .414q1 Moan* at .01'
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TABLE 103,

-REGRESSION ANALYSIS BETWEEN TEN INDEPENDENT, VARIABLES
IN THE REDUCtDMODEL AND JOB PLACEMENT IN RELATED F1ELDa

Std.
r Beta 'Error F -Ratio

Varlaple School
Type °, Controtc_

Evaluating students abil-
ity on completing Job
appirtations (employabil-
ity skills)

.70 1.3458 ,3,510 14.1'93 ** E Yes
.

Help vo-ed teacherIs in
delmiag Job openings

.*

.62 '.31596-1694 4.346* E Yes

County population change 7.17 - .1283 .1237 0.056 C Nobetween 1970-1980

Evaluating students abil- .47 - .6483 42484 4.658* E Yesity in writing resumes
(emAloyability skills)

Difficulty lack of -.46 - .1663 .9582 1.664 C No
transportation ,

41,..

, .
.

4, Unemployment rate 4 .03 - .1958 .1210 1.262 L No.
Ewat*Wting students'7on .51 - .3142 .2118 2.627 E Yes
ability to locatb avail-
able jobs(empkoyabllity
skills)

. '

1 Difficulty lack of perti- -.52 . .2090 .1797 2.485
frgati-or associate de-
gree-

No or small business -.04 - .1539 .1399 0.017
establishments

Oda': placement related .55 q .15226 .1674 0.794111111.
Multiple R 0.87
R Square 0.76
Adjusted R Square 0.65
Std. Error mg 10.78

E Yes

C No '

E Yes

Overall F -Ratio 6.f0**
df-im 10, 20
Constant -94.19

a 31 postsvondary institations
b 6., is Education, C Community, L 0 Labor
c Opinion on whether educators can control or influence the particular variaale."

*significant at .05 * *significant at .01
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TABLE 104

D ISCR411 WW1 -MALYS IS OF
k ,SELECTED' VARIABLES IN A REDUCED MODEL

N Standardized
Canon ical High Placement Lbw Piecenent

al scr imi newt Classification ClassificationI Function Fuct ion Function Entrance WI Iles
Variables -'' Coat f ic I entl Weight *tight Order Lambda Significance

,

...
.

N. ,

Evaluating siNdants ab iffy on
caw Intl no Job applications
(employability skills)

-1.25 -1.076 -0.929 5 0.60 0.02

Coats, of Job placement In ire late()
field

tef \
0.92 74.141 68.251.. 6 0.49 0.00

.C) Wimp 1 oyment rate 0.83 6.047 5.123 2 0.74 0.02

Population change 1970-80 /.21 0.831 0.672 0.81 .0.01

Number of businesses and
industrial f Irmo

-8.68 c) -0.003 -0.002 3 0.72 0.03

-
Number of iprge business and
largo' 1 ndustr lel estab II ailments.*

8.35 0.105 0.832 4 0:67 0.03

Constant -125.074 -- 104.696

E !germs lura Es- 1.04 .

Canonical Cerro tat ion .71
Wilkes Lambda .49
Ch 14 Square - 18.56 df 6, s IgnIf !canc., 0.00

Percentage of cases correctly c lac.; If led 187.10
.00tau . .77

4



TABLE 105

SUMMIRT_OLDOWELATI,7AS BETWEEN SELECTED VARIABLES AND ,

JOB PLACEMENT RATE IN RECATED FIELD BY ALL RESPONDENT GROUPS

Employers, Current and Current Former School

Variable QJestion and Advisors Employers _Former Students Students Students Personnel Teachers Aggregate

Whet are your total years of teaching
experience in vocational-technical
education?

Whet are your total years spent
working in the bccupational area which
you currently teach?

Ranking of the goal for vocational -
technical education: to place
students as they leave school in a Job
related to their training (response
options: 5-most important...) - least

La
important goal).

Ranking of the goal for vocational -
technical education: to place
students as they leave, school In a Job
not necessarily related to their
training (response options: 5 -most
important...) -least important goal).

Ranking of the goal for vocational -
technical education: to create
awareness of various Jobs (response
options: 5 -most important...) mIeast
important goal).

Ranking of the goal for vocatIJnal -
technical, education: to provide
opportunity to explore occupational
areas (response options: 5moat
importent...1mImast Important goal).

5 0

X

X

X

X

X

X

X

INMMMAIMINNIMMH=1MMI...



Variable Question

TABLE 105

(continued)

SUMMARY OF CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT GROUPS

Employers Current end Current Fonner School
and Advisors Employers Former Students Students Students Personnel Teachers. Aggregate

In your personal opinion, how much
help are basic education skills in
increasing the chances of employment
for former students Of vocational
technical education? (response

options: 'omelet importento4.1mieest
Important goal).

Of what help are occupational skills
and competencies in finding your first
Job after leaving school? (response
options: "livery much helprnlmwery

1.4
little belp).

N
Of what help are human relations
skills in finding your first Job after
leaving school? (response options:
5.wvery much help...lotery little
help).

Of what help is previous work exper
. :kbnce In finding your first Job after

Peeving school? (response options:
"every much help...levery littlb
help).

In general,-how much difficulty does
lack of specific Job skills pas* for
vocational...technical *dictation gradu-
ates when they ere attempting to ob-
tain Jobs? (response options: "'very
much difficulty...1=very little
difficulty).

V

X

Jti
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TABLE 105"

(continued)

SMART OF CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT' GROUPS

Variable. Question

Employers Current and Current Former School

and Advisors Employers Former Students Students Students Personnel Teachers Aggregate

In your personal opinion, how much
difficulty does a lack of available
jobs pose for vocationaltszhnical
educetiOn graduates when they are
attempting to obtain jobs? (response
options: 'livery much difficulty...
very little difficulty).

X

In your personal opinion, how much
difficulty does age discriminaticm
pose for.vocationeltechnical
education graduates when they are

.1* attempting to obtain jobs?. (responsi
options,: Savory much difficulty...

`w lvvery little,difficulty).

IC ybur personal opiqlon, how much X
d1ffictilty do union^stricticiss pose
for vocational - technical education
graduates when they are attempting to
obtain jobs? (response options:

. 5s,very much difficulty.... Imvery

little difficulty).

In your personal opinion, how much X X
-difficulty do entry level jobs. paying
only minimum wage puss for
vocational - technical education.
graduates when they are attempting to
obtain jobs? (response options:
Svory much difficulty... 1very
little difficulty).

X

f

505
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TABLE 105

(continued)

SUMMARY OF CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT GROUPS

Variable Question

Employers Current and Current Former SchoolAP/

and Advisors Employers Former Students Students Students Parsonne1,. Teachers Aggrogete

In your personal opinion, how etch
difficulty does lock of transportation
pass for vocatiomalteohnical .duce-
ties graduated when they are attempt-
ing to obtain jots? (response

elltwmils Savory much difficulty...
Savory little difficulty).

In your personal opintoe, how much
difficulty does lack of a certificate
or degreo"pose for voostioeal-
technical edvcithel graduates when
they are attempting $D obtain jobs?

W (respire, options: 5awiry much dint-
'P chitty... lawny little difficulty).

Now would you rate your school's por-
ton:mace it providing assistance in
'advanced ecetionel pIeceanet to
voostionsrtechnical 'students? (5w
WOW kat s...10.411180)s

Now would you rate your school's per-
totmince in providing counseling about
careers to vocationeltechniost
*location students? (50owcollont...
lafailing).

:4ow would you rate your school's per-

rfoergmare,d*ng

in
Jo
working with labor *Ions

(5 omeiellenb .plfalino.
students?

X

X

X X X

X

X

X
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TABLE 105

(continued)"

SUMMARY OF CORRELATIONS BETWEEN SELECTED VARIABLES AND

308 PLACEMENT RATE IN RELATED FIELD BY ALL RESPONDENT GROUPS

b

Employers Current and Current , Former School

Variable Question * and Advisors Employers Former Students Students Students Perscanel Teachers Aggregate
0 .

. , . ....... . .. ..... ..,._. ,. .. . ._

How would you rate your school's per-
formance in working with the vocation-
al technical visory cow:tits* re-
girding Job placementlof students?
(response options: 5excellento..la
failing).

Of the time you spend on Job placement
activities per week, approximately
what percent is spent providing
assistance in advanced educatiog
placement?!

4u
Ca Of the time you spend on Job,placement
t.n activities per week, approximately

what percent Is spent providing
assistance in pnovidillg Job skills?

When you refer students to Job
openings, do you typically send
employers a written recommendation
concerning the student?

04 what help is (was) the vocational
technical education teacher as a
source of Information about Job
openings for vocational- technical
education graduates? (response
options: Savory much help..lavery
little help).

X

X

,

X

X

X

X

X

R '
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TABLE 105 -\

(continued*

SUMMARY OF CORRELATIONS BETWEEN SELECTED VARIABLES AND

JOB PL CEMENT g,TE IN RELATED FIELD BY ALL RESPONDENT lalCi)PS

Variable Question

Employers 'Current and Current Falser School

and Advisors Employers Former 'Students Students Students Personnel Teachers Aggregate.

Of what help Is Wes) the cooperative
educetIce teacher as source of
Information abort Job openings for
voceloael.htschnical education

?(reopens apt Ions: Slavery
much help...1worary !Who hole).

Of whet help on tops) the student's
parents ass source of Information
about Job openings for
vocatioesltechnIcal education

dh
raduates? (rirveesponse optima: 5vvery
much help...lry little help).

La

Of what help Is Wes) the public
employment services se a source of
Information shout Job opsongs for
vocettoneltechnIcsi education
graduates? (response cOtIoaes Savory
much belp...lovery !WM help).

0
Of * help1p OND tole) other sources
of Isformattoe,about Job openings for
vocettosalstechatealeducettoe
graduates? (response cottons: Slavery
much help...levery Itttle help).

Over the pest three academic yews,
what her been the average nueber of
students per year' that you Niue
taught?

AN.

X

X

X

X

X

X

x

511



TABLE 105

(continued)

SUMMARY OF CORRELATICNS BCT4EEN SELECTED VARIABLES ANC

JOB PLACEMENT RATE IN RELATED FIELD'BY ALL RESPONDENT GROUPS

f

Employers Current and Current Former School
Variable Question and Advisors Employers Former Students Students ,Students Personnel Teachers Aggregete

Do you engage in course work at an ac
credited idititution to upgrade your
skills in the occupatic\nel area you
teach?

Do you evaluate students, (are you
ever tested) on their (your) ability
to write resumes?

Do you evaluate studentS, (are you
ever tested) on their (your) ability
to locate available Jobs?

LJ Do yowevaluete students, Core you
ever tested) on heir (your) ability
to fill out Job applications?

Do you evaluate students, (are you -
ever tested) on their (your) ability
to,set up Job interviews?

Do you evaluate students, (are you
ever tested) oh their (your) ability
`to interview with prospective
employers?

Do you craluate students, (are you
over tested) on their Mom) ability
to obtain Job information (e.g.,
salary, benefits)?

B

X X X X

v'
X x x x

k

X X X X XI X

X 1

4
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TABLE 105

oontinued)

summay nF ri.s BETWEEN SELECTED VARIABLES AND

JOB PLACEMENT RAT mELATED FIELD BY ALL RESPONDENT GROUPS

Emplaters Current and Current Former School

Variable Question and Advisors Employers Former Students Students Students Personnel Teachers Aggregate

Of what Importance ars school grade
records In your decision to amply a
Demo for entry-level Jobs? (response
categories: Savory mush issmwlime...
laver, Little liportance).

Of stet ImPOrtence is school
attendance in your decision to employ
parson for-sotry-levelAobst

trespass cetegpries: Savory much
importance... livery

co Of *bat Importance is ability to gat
along with people in yout^ decision to
employ a person for entry-level Jobs?
(response categories: Savory much
(sportance... 'livery little
Importance).

Of whet importance work attitude in
your decision to employ a person for
entrylevol Jobs? (response
categories: %very much inoortance..
livery little importance).

Cf whet Importance are other factors
in your decision to employ person
for,enirylovel jobs? (rreponsc
categories: Savory much importance...
Lavery lift!. importance).

X

X

X

X

It)
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DEFINITION OF TERMS*

Civilian Labor Farce: All civilians, sixteen years of age and over
who are classified as either employed or unemployed.

Completek Program (Vocational Education): A student who finishes
a sequence of courses, services, or activities- that are designed
to meet an occupational objective and that purports to teach
entry-level skills.

Cooperative Education: A combination program of vocational study
and practice for persons through written cooperative arrangements
between school and employer. The program offers instruction, in-
cluding required academic courses and related.vocational prepara-
tion, by alternating study in school and supervised on-the-job
training.

County: The largest local administrative subdivision of most
states

Course: An instructional unit of an area or field, or organized
subject matter and related learning experiences usually provided
for the instruction of students on a quarter, semester, year, or
other'prescribed length-of-time basis. It can be offered for
credit or non credit.

Demographic Information: Describes the population
specified geographic area in terms of number, age,
position, sex, work, status, and/or other pertinent

Emeloxee: A person hired by another or a business,
forth to work for wages or salary.

within a
ethnic com-
information

firm, and so

,Employer Specifications: Required skills, knowledges, aptitudes,
attitudes, training, or education, personal appearance, and job
prerequisites (such as license, certificate, union membership) de-
manded or desired of an applicant by employer.

3

I

*Source: National Occupational Information Coordinating Committee.
Glossary of Terms and Definitions Used in An Occupational Infor/ha-
tion Program. Draft Copy. September, 1976.

Selected publications from the U.S. Department of Labor and the
U.S. Department of Commerce, Bureau of the Census.
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Employment Training: Training designed to enhance the employ-
ability of individuals by upgrading basic skills through such
course as remedial education,.work orientation, English as a
Second Languag, or training in the primary language of persons of
limited-English usage. The courses may be offered as part of
institutional training.

Entry Level: The lowest position in any promotional line

Full -time Employed: Person working thirty-five hours or more per
week.

Hiring Specifications: Requirements established by the employer
Which must be possessed by the applicant prior to employment. Ex-
amples of these are union membership, license, certification of
education, health, attitude, and appearance.

Industry: The production activities of the United States economy;.
An industry is a private, public, and/or nonprofit productive en-
terprise engaged in producing goods or servcies. The basic unit
of Classification in an industry on the basis of its principal
activity.

Job: A position or employment situation; work, either paid or un-
paid.

Job Development: The process of soliciting a public or private
employer's orders for a specific applicant for whom no suitable
opening is on file. May also refer to solicitation of jobs for
groups of applicants who may be available in large numbers.

Job Opening: A single job vacancy for which the Employment Serv-
ice office has on file a request from and employer to select and
refer an applicant or applicants.

Job Skills: Competencies imparted to or possessed by persons to
prepare or make them acceptable for employment (paid or unpaid) in
a specific occupation or a cluster of closely related occupations
in an occupational field.

Job Vacancies: Actual jobs that are immediately available for
filling, and that the employer is actively trying to find or re-
cruit workers from outside the firm.

Labor Demand (Current): Total employment plus the number of job
vacancies existing. May be r.Jferred to in terms cif industry de-
mand or occupational demand.

Labor Demand (Projected): The number of job opportunities or job
openings expected to occur over a given period of time because of
change in employment levels and the need to replace workers who
die.
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Labor Market: The entire set of interlinked institutions and pro-
cesses that determine the flows of job opportunities and labor
supply in both the short and tong run.

\J

Labor Market Area (se Standard Metropolitan Statistical Area):
An economically integrated unit in which workers may readily
change jobs without changing their place of residence. The
boundaries ."..epend primarily on economic and geographic factors,
and not or political jurisdictioins. Many labor market areas ar_
also SMSAs.

Labor Supply: The number of persons working or available for
work, i.e., the employed plus the unemployed. May refer to the.
current situation or ,to expectatiod for the future.

Leaver, Program: A student whdi has been enrolled in and has at-
tended A vocational education program and has left the program
without completing it. Also includes those who leave the program
voluntarily before completion, but leave with marketable skills,
i.e., will be capable of obtaining and performing the job for
which preparation.was'directed.

Management Information System: An rganized method of providing
past, present, and projected inforAa_ion relating to internal
operations and external intelligence that supports the planning,
control, and operational function of an organization by prOviding
decision makerg with uniform information in the proper time frame.

Marketable Skills: Competencies in a specific occupation or
cluster of related occupations obtained by persons through train-
ing or other job preparation that meet the hiring specifications
of local employers.

Metro: Means that a county is located within a SMSA.

Nonmetro: Means that a county is located outside the boundaries
of an SMSA.

Occupation: The name or title of a job that identifies and
specifies the various activities and functions to be performed.

Occupational Objective (Education): The expected outcome of
training and other preparation as started by an individual stu-
dent. The objective usually is stated in terms of a specific oc-
cupational title.

Placement: The obtaining by individuals of unsubsidized em-
ployment either as a result of his own efforts aftar intake
services or by referral to a job by the school or public em-
ployment services.
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Placement Services (Education):. Activities organized to help
students in appropriate educational situations while they are in
school, in appropriate part-time employment while they are in
school, and in appropriate educational and occupational situations
after they leave school, and to facilitate students; transition
from one educational experience to another. Thi4 may include, for
example, admissions counseling, referral services, assistance with
records, and follow-up communications with employers concerning
the performance of former students.

Per Capita Income: A measure of income by un.it of population (per
person).

Program (Education): Planned sequence of course, services, or
activities designed to meet an occupational objective.

Related Occupations:' Occupations that are determined to be re-
lated on the basis of similar job or worker's characteristics .re-
quired for successful worker performances. Examples of such
characteristics are experience, training and education, duties
performed, tools, machines, and other aids, and materials used on
the job.

S ecific Vocational Pre aration (SVP): The amount of time re-
quired to learn the techniques, acquire information, and develop
the facility needed for average performance in a specific job-
related situation. This training may be acquired in a school,
work, military, institution, or a vocational environment. It does
not include the orientation training required by a fully qualified
worker to beome accustomed to the special conditions of any new
job. Specific vocational training includes training given in any
of the following circumstances:

1. Vocational education
2. Apprentice training
3. In-plant training
4. On-the-job training
5. Essential experience in other jobs

Standard Metropolitan Statistical Area: A county or group of con-
tiguous counties containing at least one city with a population of
50,000 or more and that are economically and socially integrated
with central city. The boundaries may cross state lines. All
SMSAs are coterminous with labor market areas.

State Board: A state branch designated or created by state law as
the sole state agency responsible for the administration of voca-
tional education, or for the supervision of the -dministration of
vocational education in the state.
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State Education Agency: State board of education or other agency

or officer primarily responsible for the state supervision of

public elementary and secondary schools, or, if there is not such
officer or agency, an officer or agency designated by he governor
or by state law,

Student (Vocational Education): An individual with a vocational
objective who is enrolled in a vocational education program lead-

ing to entry or progress in a chosen occupational fie.

Technical Education: A program of studies designed primarily to

prepare persons for work in the occupational Area between that of

the skilled and the professional employee. This includes programs
for training and retraining and leads to qualification for work as

a technician.
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NONRESPONDENT ANALYSIS

A mail questionnaire return rate of 24 percent provides a
base for questioning the representativeness of the respondents
with respect'AfN the population being surveyed. Moreover, one
must examine the findings and the interoretation of the results
based on differences between nonrespondents and those-persons or
respondent groups_ who did respond to the initial survey.
Kerlinger (1973) stated,

Every effort should be made to obtain returns of at
least 80 to 90,percent or more, and lacking such
returns, to learn something of the characteristics
of the nonrespondents (p. 144).

However, others take a more moderate position with respect to re-
sponse rates. Leslie (1972; offers the following position to re-
spond to the prevalent.belief that responie bias severely limits
the usefulness of surveys and questionnaires which did not have
100 percent response rate:

Ary

o There is ample evidence that response rate
bias may occur in mail surveys. HoWever, much
of the available evidence reveals only differ-
ences between respondents and nonrespondents
or late respondents in terms of such indepen-
dent variables as sex, geography, age, etc. It
is often assumed that these differences lead
to differences between respondents and
nonrespondents on the dependent variables,
i.e. the questions under study.

When populations surveyed are homogeneous
(having a common group identity), minor dif
ferences on independent variables between re-
spondents and nonrespondents or late respon-
dents may occur, but differences as to depend-
ent variables are uu-Aely 13. 328).

Further Leslie (1972) concludes that when surveying homogeneous
groups one need not be overly concerned about the response rate,
just that enough responses are achieved to meet statistical as-
sumptions.
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A nonrespondent survey was conducted to determine if non -
respondents as a group differed systematically from those members
of the population who did respond. A few "check" questions were
used to compare nonrespondent percentages with percentages of
those who did, respond to the initial mailing of the
questionnaire.

Tables 106 and 107 present data comparing group (i.e.,
teachers, employers, etc.) representation of respondents from the
initial survey and the nonrespondents. Tables 108-111 present
frequencies on variables such as race/ethnic orign, sex, age,
level of education. Table 112 shows the results of a test
significance of difference between the means of the nonrespondent
sample and the respondent sample on twenty-five selected
variables from the questionnaire. A significant difference
between the means of respondent and nonrespondent were found in
three of the twenty-five variables examined.
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TABLE 106

A

PERCENTAGE COMPARISON OF RESPONDENT AND NOWIESPONDENT SAMPLE SLIMY

Dean/

Director

N %

Teachers

N %

COunselors

N %

Job

Placement

Seeerglists

N $

Advisory

Committee

Members

N %

Employers

N %

Current

Students

N %

Former

Students

N %

Total

N %

STATE Respondent 4 .4 270 28.7 16 1.7 5 .5 104 11.06 111 11.8 202 21.5 228 24.3 940 36.7
A

Nonrespondent 2 4.7 7 16.3 1 4.4 1 4.4 2 4.7 1 4.4 6 14.0 23 53.5 43 26.6

STATE Respondent 7 1.0 184 26.5 11 1.6 6 .9 67 9.6 122 17.6 209 30.1 89 12.8 695 26.7
8

Nonrespondent 2 5.4 3 8.1 0 0.0 2 10.0 2 10.0 6 16.2 11 29.7 11 29.7 37 22.8

STATE Respondent 7 3.6 111 24.7 23 5.1 3 .7 61 13.6 56 12.4 53 11.8 136 30.2 450 17.3
C

Nonrespondent 0 0.0 9 17.0 0 0.0 4 7.6 3 5.7 4 7.6 17 32.1 16 30.2 53 33.0

STATE Respondent 4 .9 81 17.8 14 3.1 4 .9 76 16.7 49 10.8 104 22.9 122 26.9 454 17.5
0

Nonrespondent 1 3.6 4 14.3 0 0.0 1 3.6 2 7.1 3 10.7 4 14.3 13 46.4 28 17.4

TOTAL Respondent 22 .8 646 24.9 64 2.5 18 .7 308 11.9 338 13.0 568 21.9 635 24.4 1599 100.0
ALL

STATES Nonrespondent 5 3.1 23 14.3 1 0.6 8 5.0 9 5.6 14 8.7 38 23.6 63 39.1 161 100.0
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TABLE 107

POSTSECONDARY NONRESPOWENT SAMPLE SURVEY RESULTS

Respondent

Type

Nonrespondents

Population

Nonrespondent

Sample

Percent of Total

Population

D1reoollor

Teacher

9

1253

9

40 r

100

3

Counselor 67 2 3

Job Placement

Specialist 14 14 100

Adv1sor 451 14 3

Employer 548 17 3

Current Student 2178 67 3

Former Student 3774 116 3

Total 8294 279 3

411.=
Respondent Nonreepondent

Type Sample

MI.I.=MINIO.M.M1100

Undeliverable

Questionnaires

Deliverable

Questionnaires

Usable

Returns

Percent of

Returns

Director 9 0 9 5 56

Teacher 40 5 35 23 68

Counselor 2 1 1 1 100

Job

Placement 14 4 10 8 80

Spec1alist

Advisor 14 2 12 9 64

Employer 17 1 16 14 82

Current

Student 67 13 54 38 57

Former

Student 116 48 68 63 54

Total 279 74 205 161 58
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TABLE 108

SELECTED MAIL SURVEY RESPONDENTS AND

NONRESPONDENTS PERCENTAGE COMPARISONS BETWEEN MALE AND FEMALE

Characteristics Female Percent Male Percent Totals Percent

(

Respondents 1090 43 1422 57 2512 100

NonresPondents 78 49 81 51 159 100

TABLE 109

RACE/ETHNIC ORIGIN PERCENTAGE COMPARISONS

1'

American Indian Asian American

or Alaskan or Pacific

Natty. Islander

N 5

Black not

of Hispanic

Origin

White not

of Hispanic

Hispanic OrIgIn Other

N

Respondents 32 1

Aonrespondents 1 1

23 1

4

68 3 111 4 2217 88 58 2

15 9 10 6 125 79 3 2
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TABLE 110

AGE OF RESPONDENT

Number of

Respondents 20 years

Nit $

21-30 years 31-40 years 41-50 years 51-60 years 61+

N

Nonrespondents 157

Respondents

2 1 73 47 41 26 19 12 18 11 4 3

2500 52 2 844 34 625 25 475 19 389 16 115 5

TABLE III

HIGHEST LEVEL OF EDUCATION

Voc-Ed

Credit

Number of 0-9 10-12 Beyond

Respondents Years Years H.S.N %N%N% N
1-3 4-year 4 Masters

Years TOO Years Masters + Ph.D. Other

% N % N % N % N % N % N %

Nonrespondents

Respondents

60 0 0 5 8 5 8 9 15 10 17 5 8 13 22 9 15 3 5

1355 2 .15 55 4 86 6 125 9 195 14 171 13 238 18 295 22 76 6

2

22 2

5 4 5 5



TABLE 112

DIFFERENCES.KTWEEN RESPONDENTS AND

NONRESPONDENTS ON SELECTED MAIL QUESTIONNAIRE VARIABLES

Variable

Higheit level of

education-.

Respondent

Highest level of

education--

Father

Goat to place

students in

related Job

Goal to place

students in any

Job

Goal to create

awareness of

Jobs

Goal to provide

oppt. to explore

occ. area

Placement-basic

education skills

Placement -

previous work

experience

Difficulty

placement- don't

have specific

Job skill

Diff-plamment -

union

restrictions

Group

Number

Of Cases Mean

Standard

Deviation

Standard

Error Value

Respondent 1355 0.2642 0.441 0.012 -0.90

Non-Respondent 60 0.3167 0.469 0.061

Respondent 1098 0.8342 0.372 0.011 0.33

Non-Respondent 95 0.8211 0.385 0.040

Respondent 1276 3.1082 1.109 0.031 -0.96

Non-Respondent 55 3.2545 1.092 0.147

Respondent 1297 1.6299 0.909 0.025 0.38

Non-Respondent 55 1.5818 0.917 0.124

RIsporchint 1285 3.1813 1.081 0.030 1.08

Non -Reipondent 54 , 3.0185 1.107 0.151

Respondent . 1281 2.5800 1.221 0.034 -0.51

Non-Respondent 54 2.6667 1.149 0.156

Respondent 1975 4.2319 0.972 0.022 1.49

Non-Respondent 122 4.0738 1.144 0.104

Respondent 1959 3.7902 1.127 0.025 -0.81

Non-Respondent 121 3.8760 1.152 0.105

Respondent 2237 3.0726 1.284 0.027 -0.32

Non-Respondent,, 149 3.1074 1.269 0.104

Respondent 1780 2.0320 1.188 0.028 -1.33

Non-Respondent 112 2.1875 1.339 0.127

°significant at .05

"significant at .01
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TABLE 112

(continued)

DIFFERENCES BETWEEN RESPONDENTS AND

NONIESPONDENTS ON SELECTED MAIL QUESTIONNAIRE VARIABLES

Variable

Difficulty -

placement -

entry level jobs

offer minimum

wage

Difficulty -

placement -lack

of transporta-

tion

Difficulty -

placement -lack

of certificate

or degree

Receive infor-

mation survey of

e mployer satis-

faction

Performance in

advanced educa-

tion placement

Performance in

work with adv.

committee

Sources of

information voc

ed teacher

Sources of in-

formation public

employment ser-

vice

Evaluated In

writing resumes

Group

Number

Of Cases Mean

"Standard

Deviation

Standard

Error

T

Value

Respondent 2242 2.8376 1.324 0.028 -0.78

Non-Respondent 147 2.9252 1.319 0.109

Respondent 2234 2.2050 1.212 0.026 -1.91

Non-Respondent 143 2.4056 1.301 0.109

Respondent 2155 2.3865 1.320 0.028 -008
Non-Respondent 139 2.3957 1.283 0.109

Respondent 1018 1.5177 0.552 0.017 -0.60

Non- Respondent 44 1.5682 0,501 0.076

Respondent 1317 3.6553 0.975 0.027 2.60**

Non-Respondent 90 3.3778 1066 0.112

Respondent 525 3.7048 1.108 0.048 2,21*

Non-Respondent 25 3.2000 1.291 0.258

Respondent 1403 3.6386 1.344 0.036 1.95**

Non- Respondent 95 3.3579 1.529 0.157

Respondent 1124 2.5089 1.344 0.040 1.52

Non-Respondent 78 2.2692 1.411 0.160

Respondent 1774 1.5885 0.556 0.013 -1.87

Non-Respondent' 122 1.6 721 0.471 0.043

*significant at .05

**significant at .01
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TABLE 112

(continued)

DIFFERENCES BETWEEN RESPONDENTS AND

NONRESPDNDENTS ON SELECTED MAIL QUESTIONNAIRE VARIABLES

Variable

Evaluated In

locating avail-

able Jobs

Evaluated In

setting up Job

interviews

Evaluated In

interviewing

with employer

Number of

courses com-

pleted In area

Other Job number

of years

Now confident

that will find a

Job

Group

Number

Of Cases Mean

Standard

Deviation

Respondent 1759 1.8266 0.489

Non-Respondent 120 1.8833 0.322

Respondent 1756 1.7808 0.547

Non-Respondent 121 1.8347 0.373

Respondent 1759 1.7447 0.471

Non - Respondent 121 1.7934 0.407

Respondent 897 9.9253 11.198

Non - Respondent 84 8.9762 9.539

Respondent 661 2.3026 2.469

Non-Respondent 61 2.5410 2.705

Respondent 500 1,3740 0.748

Non-Respondent 31 1.3548 0.608

*significant at .05

**significant at .01
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